
A Case Study of Teacher Talk in Junior High School English Class
Abstract
English teacher talk (TT) is one of the most principle sources of language input for junior high school students. In English class, teacher talk is as a kind of teaching instrument which can control students’ behaviors. To some extent, teacher talk influences teaching and students’ language acquisition. It controls and organizes the process of teaching to achieve the teaching objectives as well as influence on students’ output. This thesis aims to investigate the empirical and interpretive observation of teacher talk in junior high school. The study explores and describes the present state of teacher talk of expert teachers, proficient teachers and novice teachers in junior high school and analyzes how teachers actually use their language in the class. The analysis is supported on the theories of Krashen’s comprehensible input hypothesis, Swain’s comprehensible output hypothesis and Long’s interaction hypothesis. The study aims to find out the differences and effects of teacher talk about learners’ acquisition from four perspectives: the amount of teacher talk, classroom questions, interactional modifications and the feedback of teacher talk. The present study is based on the quantitative and descriptive analysis of teacher talk in junior high school English classes which collected from the transcription of the recording, questionnaires and interviews.

By means of classroom observation and statistics-based research, the study reveals some findings as follow: (1)The amount of teacher talk is over student talk. However, expert teachers give students more chances for language production. In addition, proficient teachers begin to appear the same preference to change the number of teacher talk and make student-centered mood. (2) Expert teachers, proficient teachers and novice teachers use a considerable number of display questions rather than referential questions. However, the frequency of referential questions given by expert teachers is higher than that of proficient teachers and novice teachers. (3) In order to control class, teachers always take the methods of comprehension checks rather than confirmation checks and clarification checks. However, expert teachers give priority to clarification checks and proficient teachers prefer to use confirmation checks so as to make communication in class more natural. (4) As for the feedback provided by the expert teachers, proficient teachers and novice teachers, most teachers adopt positive feedback to encourage students to express themselves. Expert teachers give students more room to make self-correction. While novice teachers always give explicit correction immediately which interrupt students’ contribution. 

The  present study also provides some suggestions on the improvement of teacher talk: (1) raising awareness of teacher talk; (2) controlling the amount of teacher talk; (3) increasing referential questions; (4) encouraging interactional modification; (5) using proper feedback.

Teachers must understand fully that teacher talk plays an important role in students’ foreign language acquisition. Findings and suggestions of the present research may be taken as references in English teaching and it is a mirror which may help teachers to reflect on their daily teaching and enhance their understanding of the vital role teacher talk plays
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摘 要
对初中学生来说， 教师话语会串联出整堂课堂教学。在英语课堂上， 教师话语是影响学生行为的一个重要因素，同时影响教师的教和学生的学。教师话语是教师在课堂上为组织和调控教学所用语言，讲解教学内容，组织教学活动，影响学生语言输出以达到教学目的。 本研究的目的在于调查初中英语课堂教师话语，探索和描述当前初中英语教师的教师话语课堂使用情况。本研究根据福勒和布朗的观点，以教龄为依据，认为教师从新手型到专家型是一个长期的发展过程。Berliner, Burden 按照教龄把教师分为三种： 教龄在十五年以上的称为专家型教师； 教龄在零到四年间的称为新手型教师；教龄介于二者之间的称为熟手型教师。 新手型教师更多地以自我为中心,更为关注外界对其教学成功与否的评价。专家型教师善于通过对教学的计划、评估和反思来改进教学,从而产生教学的创新,不断提高自己的教学水平。熟手型教师对教学的理解更深入,更加关注自身教学能力的提高和学生的学习效果，性情较随和,能更好地适应教学环境,更能关心和理解学生。本研究在克拉申的可理解性输入理论、斯沃的可理解性输出理论和朗的交互理论等指导下， 通过以下四个方面以求找出教师话语对学习者语言生成的影响： 教师话语量、课堂提问类型、交互调整方式、教师话语的反馈等。本研究采用定量研究描述和分析初中英语课堂教师话语实录的转录材料、调查问卷和采访所收集数据，对其进行统计和分析。

本研究通过课堂观察法和数据分析法，运用SPSS16.0软件得出结果如下：（1）教师话语量多于学生话语量。专家型教师会给予学生更多机会进行语言输出，熟手型教师也已经意识到改变传统教学方式，把更多时间留给学生，创造以学生为中心的课堂教学模式。（2） 三类教师都乐于在课堂上使用展示性提问。而专家型教师则更倾向于更多使用参考性提问来增加学习者的语言输出。 （3） 为了更好的掌控课堂教学，三类教师更乐于采取理解核实。但专家型教师则更习惯采用澄清核实来解决交际困难，熟手型教师则喜欢采用确认核实来使课堂交流更加自然。 （4） 三类教师都倾向于使用积极反馈来鼓励学生更多的表现自我。专家型教师会给予学生更多空间来进行自我改正。生手型教师则急于立刻纠错，这将不利于促成学生学习积极性的养成。自然观察法发现，三种类型的教师在教师话语量、课堂提问、课堂交际以及反馈修正方面都有各自不同的倾向，这也不可避免的具有各自的优缺点。本研究力图综合优点，扬长避短。
为了能更好的促进教师话语的完善，本研究对初中英语课堂教师话语提出了几点建议：（1） 提高教师话语重要性的认识； （2） 合理控制教师话语时间； （3） 适当增加参考性提问课堂比例； （4） 当课堂出现交际困难时，教师应多使用交际调整方式来促进学生目的语的输出； （5） 采用合适的反馈方式。

教师要充分认识到教师话语对学生语言习得的重要性。本研究的分析结果和建议不仅可以为今后的英语教学提供实证性的参考资料， 也可作为一面镜子帮助教师调整日常教学，对教师话语进行反思，增强对课堂教师话语的重要性认识，希望本研究能够对教师今后课堂教师话语的应用有所贡献。

关键词：教师话语；初中英语课堂；专家型教师； 熟手型教师；新手型教师
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Chapter 1  Introduction
1.1  Background of the Present Study
In tradition classroom, teaching is a process from teacher to students. Teacher takes main position in the class. The interaction and intercommunication between teacher and students rarely occur. TT takes about 70% to 90% time. Students rarely have chance to express their thinking. In this situation, students can’t develop their communicative abilities. There is an investigation shows that 84.3% students like operating by themselves. They want to practice, communicate with each other. Just 17% students like teacher-centered teaching (Heanping, 2005). We must consider this result seriously. In English class, China students don’t speak English quite often because of time limitation or unrealistic situation. China students rarely participate in real English environment. So they have few chances to use English. This means that English class is an important way for students to practice their English. The training of English depends on English class. So teachers will pay more attention on the quantity and quality of TT input. TT is a needle which can stick student and teacher together. The interaction between students and teachers can create intercommunication, express thinking, and enhance chance for second language acquisition (SLA). TT can organize students involved in the interaction of class positively, create an active mood, and raise students’ interests. It will promote the intercommunication and interaction of students. Therefore, the appropriate TT is either a tool of teacher, or a source of students. So it is necessary for the analysis of TT. TT is as kind of teaching instrument which can control students’ behaviors. TT is a carrier for meaningful input and output. It can support a good view for second language acquisition research. It can help the students improve their English language and communication skills. More and more researchers have paid attentions on TT. But most of them just emphasize on TT’s discourse methodology, but not on practical teaching efficiency.

English class is the major place for China students practices their English. TT leads to the effect of English study. It means that an English teacher must pay more attention on the quantity and quality of TT input. TT is a needle which can stick student and teacher together. The interaction between student and teacher can create intercommunication, express thinking, and enhance chance for SLA.
1.2  Objectives and Significance of the Research
According to researching and analyzing, the study is going to understand and improve English teaching. Under the instruction of methodology, the study will discuss how to analysis the feather of TT from amount of TT, sentence types of TT, classroom questions of TT and feedback of TT. It hopes that the study can help the teacher recognize the further importance of TT, improve their English teaching skills, motivate class activities and take advantage of SLA. The objectives of the research are improving teachers’ TT, reducing the blindness and arbitrariness, applying for case study of junior high school. The research makes a finding of effective TT to improve the quality of English teaching. It can also be used as teachers’ self-assessments and the standard of professionalism. 

Junior high school period is an important time for students. The students must learn how to listen, speak, read and write in class. They gain comprehensible input and comprehensible output in class. Meanwhile, TT gets through all the class. TT plays a key role in SLA.

Since 1950s-1960s, document researchers begin to make a lot of analysis on TT. But they mainly research on the input of TT, such as pronunciation, intonation, speed, pause, accent, or the changes in words, sentences and discourses. Inspired by the research abroad, some pragmatic studies have occurred in China in recent years, such as Zhouxing, Zhouyun (2002), Zhaoxiaohong (1998). But totally, our researches have limited in the area of teacher talk art, not in systematic researches. 

Nowadays, there are just few researches about TT in Junior High School. In this situation, I intend to use naturalistic inquiry in my thesis. In my thesis I try to use strategies of Input Hypothesis, Output Hypothesis, and Interaction Hypothesis to find an effective way for English teaching from pragmatic point of view.
1.3   Organization of the Thesis
There are five chapters in the thesis. Chapter one is Introduction. It includes background of the present study, objectives and significance of the research as well as the organization of the thesis. Chapter two is Literature Review in which introduce the definition, features and theoretical base of TT in details. And this chapter summarizes the related researches of TT abroad and at home. Then it gives a critical review of the relevant literature. Chapter three describes the subjects, research questions, research methods and data collection and analysis of the study. Chapter four presents the results of the study in which the quantitative and qualitative approaches are adopted. There are some tables included, which show the data of TT amount, classroom questions, the types of interactional modification and feedback. Then there will be a discussion of the data. Chapter five is a conclusion in which the major findings of the study, the implications, limitations and suggestions of the study are presented. 
Chapter 2  Literature Review
2.1  Definition and Explanation of Teacher Talk
2.1.1  Definition of Teacher Talk
Nunan (1991, p. 189) points out that Teacher Talk is crucial to the organization of classroom teaching and learners. Teacher talk is of crucial importance, not only for the organization of the classroom but also for the processes of acquisition. It is probably the major source of comprehensible target language input the learner is likely to receive. In the Longman Language Teaching and Application Language Dictionary, Jack C. Richards include in the definition: “Teacher talk is that variety of language sometimes used by teachers when they are in the process of teaching. In trying to communicate with learners, teachers often simplify their speech, giving it many of the characteristics of foreigner talk and other simplified styles of speech addressed to language learners.” (p. 6)
Deng yanzhen (2003) recognized the broad definition of TT is teacher language used in teaching area, including in-class language and out-class language. The narrow definition of TT is that language used by teacher to organize teaching and instruct activities.
2.1.2  Features of Teacher Talk
TT is target language as well as medium. It can be used to teach language and show demonstration. TT is also acceptable and comprehensible. There is a continuous stage in learning and improving. When TT is presented. the comprehensible content is acceptable by students. TT is periodic in the speed of language, account of word, complex of structure and importance of discourse. The repetition of TT is that make key point and consolidate information to stimulate students’ attention and help self-assessment. TT is individual. Each teacher has different characteristic by different level.
2.1.3   Theories of Teacher Talk

2.1.3.1   Krashen’s Comprehensive Input Hypothesis
Most China students accept target language input from English class. High quality of TT has the character of accuracy, standardization and demonstration, Krashen believes that it is necessary for the second language learners to accept large amount of comprehensible input. He thinks that the level of input should be higher than students ‘existing  language cognition. .Krashen’s Comprehensive Input Hypothesis believes that 

1) The learners should understand there appears  the input of i + 1 from i stage to i + 1 stage,.

2) It can be learnt new structure of language if the learners understand higher level of i + 1

3) If the learner understands the comprehensible input, they will acquire i + 1 as their own language.

4) The skill of talk language will be formed if the learners acquire enough i + 1 by comprehensible input.

Krashen believes that the best input must be comprehensible, interesting, closely related, not grammar-centered, a large amount and obey the progress of input-intake-output. 
In English class, teacher should choose something suitable materials as well as challenging factors. TT is the major source for learners’ input. The quality and quantity of TT play the key function for SLA.

2.1.3.2   Swain’s Comprehensive Output Hypothesis
Comprehensible input is requirement and motivator for SLA. But output is the same important as input. Language is an instrument for communication.  It is a two-way process of input and output. Input is a kind of medium while output is purpose. 
Swain’s Comprehensive Output Hypothesis believes that input is inadequate for the fluency and accuracy of language learner. The output also plays the important role. If the learner wants to achieve the same level of native speaker, it must need comprehensible input as well as comprehensible output. 
Swain summarizes three functions of  comprehensible output:

1) Noticing function when learners produce language, they will notice grammar rules in using the language. Their notice of language forms triggers the cognitive process. 

2) Hypothesis-testing function Learners can fully master and acquire grammar rules and the rules of using the language by trying out how language rules work in communication. 
3) Meta-linguistic function (conscious reflection) learners will find out their problems in learning & using language and finally “construct” their internalized system of a language in the process of solving the problems. 

2.1.3.3  Long’s Negotiated Interaction Hypothesis
Long’s Negotiated Interaction Hypothesis agree the importance of interactive hypothesis and emphasize the negotiation of meaning. Long considers that two-way communication is more useful than one-way communication in English learning. When there are difficulties appear, both sides can make interactional modification and negotiation in two-way communication. It can improve the comprehensible of language input as well as output. 

Interaction in class is made by teacher and students communicative activities. Interaction is a kind of interactional modification and negotiation. The more changes made by teacher and students, the more comprehensible input and output are gained.
2.2  Related Researches of Teacher Talk

2.2.1  Researches Abroad
TT comes from Discourse Analysis which put forward by Zellig Harris, a renowned American structural linguists in 1952. In western linguistics academic world, researchers have begun to study this term systematically in 1950s to 1960s. Under the influence of Halliday’s Functional Linguistics, Austin and Searle’s Speech Art Theory, a number of linguists begin to research discourse structure and discourse characteristics from component distribution and context combination, as well as above the sentence level in 1950s to 1960s. 

DA move to register, cohesion macrostructure and microstructure in 1970s with the development of theoretical linguistics, sociolinguistics and computational linguistics. In this period, a large amount of results have done, such as Sinclair and Couthard (1975), vanDijk, Labov, Halliday, Hasan. Sinclair and Couthard (1975) find out there will not be any information gaps between teachers and students in traditional teaching class. 

In 1980s, DA has developed a cross discipline. Nowadays, DA has achieved an outstanding progress, especially in America, western and Australia. Long and Sato (1983), Chandron (1983) gets achievement in TT. They analyze types of TT. Long and Sato (1983), Brock (1988) and Nunan (1987) take a deep research on the types of questions, display questions and referential questions for example. Pica and Long (1986) find that display questions appear much more than referential questions. Comprehension checks are much more than confirmation checks and clarification requests. Interrogative sentence and imperatives are more than declarative sentence. They think that traditional teaching class provided fewer chances for students to communicate by target language; it’s not good for SLA. Chandron (1988) compares TT and find out that TT as language input has some characters, such as speed, pause, intonation, accent and the adjustment in words, sentences and discourse. Meanwhile, DA is used on input and output of ELT.
In 1990s, Ellis (1990), Allwight and Bailey (1991), Crooke, Edgc and Richards use DA in ELT. DA doesn’t analysis each class behavior. It regards the interaction between teacher and students as an entirety. It takes the analysis on nature and structure of DA as granted. (Ellis, 1990). He believes that if the learners listen more in the class, they will learn more. TT is communicative. People must pay more attention on the methodologies of TT (Allright and Bailey, 1991; Ellis, 1994). (Li, 2007).

In 21st century, Gloria Gil (2002) proposed hypothesis of interaction. At the same time, there will be a growing concern on the input and output of TT. In a word, the research on TT has come to the area of teaching overall class.
2.2.2  Researches At Home
DA comes to China in 1950s to 1960s. In recent years, Chinese scholars begin to show interest on the analysis of DA, especially on TT’s methodological usage in the class. Luyang (1996) introduces Birmingham School’s DA. He discusses the five steps of the original mood. Jiaaiwu (1999) introduces Bellack’s four frames of classroom talk and Sinclair’s Initiation, Response, Follow-up (IRF). He analysis the aims of IRF from Behaviorism Theory. He believes that there will be three questions happened in IRF teaching class: students speak little. they study passively.; they deal with knowledge passively. But he doesn’t give any effective way to solve the problems. 

Besides theory research, there are pragmatic researches in recently years. Zhaoxiaohong (1998) finds out TT takes up 70% to 90% time in Chinese English class. Students have few chances to participate in activity or express their thinking. There is no interaction or intercommunication between teacher and students. It’s not good for training students communicative abilities. Zhouxing & Zhouyun (2002) investigate student-centered mood and find that this new mood can give students more chance to communicate. Zhaoxiaohong (1998), Wangyinquan (1999) find out that 60% to 90% time is taken up by TT in university. This situation is conflict with student-centered which raised by English Curriculum Standard. Huqingqiu (2004) finds that display questions take up 68% in class. Liujiarong (2004) investigates the quantity and quality of TT, the length and types of TT, the function and character of TT. Liuxuehui (2006) analyses TT from the input and display of target language, interaction, question, speed, sentence structure and the quantity of TT. Lisuzhi (2007) pay attention on the comparative analysis of China and abroad.

2.3  Summary
According to these theoretical and researches of TT, there will be some factors in second language learning:

1.) Providing input as much as possible

2.) Providing communication chances of English for students to use negotiated language.

3.) When facing communication difficulties, there will be interactional modification and negotiation between teacher and students to make the interaction go smoothly. 
Chapter 3  The Study of Teacher Talk in Junior High School English Class
3.1  Subjects of the Study
The study chooses nine teachers from five different junior high schools as the subjects. They are all Chinese. Four of the teachers are male, while five persons are female. They are teaching English for different years. The teacher is divided into three levels according to their teaching time. Teaching experience up to ten years is called expert teacher. Teaching experience from five to ten years is called proficient teacher. Teaching experience from one to five years is called novice teacher. In the study, there are three expert teachers, three proficient teachers and three novice teachers (marked as Te1, Te2, Te3, Tp1, Tp2, Tp3, Tn1, Tn2, Tn3). Te1 works in NO.4 Middle School. He is a junior high school teacher who has taught English for thirteen years. Te2 works in NO. 126 Middle School. She is a junior high school teacher who has taught English for fifteen years. Te3 works in NO. 107 Middle School. He is a junior high school teacher who has taught English for sixteen years. Tp1 works in NO16 Middle School. She is a junior high school teacher who has taught English for five years. Tp2 works in NO.5 Middle School. He is a junior high school teacher who has taught English for seven years. Tp3 works in NO.32 Middle School. She is a junior high school teacher who has taught English for ten years. Tn1 works in NO.84 Middle School. He is a junior high school teacher who has taught English for only one year. Tn2 works in NO.116Middle School. She is a junior high school teacher who has taught English for three years. Tn3 works in Zhongshan Middle School. She is a junior high school teacher who has taught English for five years. All the three level teachers teach the same grade. They use Oxford English as their textbook, published by Shanghai Educational Press. The students are at the same level. Their students are non-native speakers of English. All the people were told the class should be recorded and observed for a research about classroom TT in daily class teaching activity. There won’t be any changes in the class. So the students will response in a normal way. The interaction between teacher and students will be more or less natural, reflected and effective.

In the study, 484 students from five different schools will be asked to write a questionnaire, which can be considered as a supplementary factor in the study. Each class had about fifty students more or less. But since few students don’t finish the questionnaire as required, such like, some of them don’t tick out all the questions or some of them did not obey the requirement. Their questionnaire are picked out of the whole questionnaires and regarded as useless for the study. And at last, there are 450 students’ questionnaires collected as statistical analysis. The students are Chinese. They are aging from 12 to 14 years old. They have studied English for six years since primary school and one year in junior high school. 
3.2  Research questions of the Study
Under the instruction of  Krashen’s Comprehensive Input Hypothesis, Swain’s Comprehensive Output Hypothesis and Long’s Negotiated Interaction Hypothesis, the study analysis the quantity and quality of TT. The study investigates four questions from the amount, the types of sentence, the questions and the feedback of TT through some empirical cases. The study wants to find out the feature of TT used in English class. According to the results, the teachers will get to reduce the blindness and arbitrariness of TT, get self-accession. The study supplies a new point of view of TT. It is a effective supplementary for TT. 

Q1: How many amount of TT and ST are presented by different types of junior high school teacher in English class?

Q2: How many display questions and referential questions can be asked by different types of junior high school teacher in English class?

Q3: What the types of interactional modification can be used by different types of junior high school teacher in English class?

Q4: What feedback can be achieved by different types of junior high school teacher in English class?
3.3  Research methods of the Study
The study investigates questions through empirical evidences by using quantitative research and quantitative research. The purpose of the study is to find out the characteristics of TT. So the study uses statistics-based research and case study as samples.
3.3.1   Classroom observation and Video recording
This thesis will use naturalistic inquiry to describe a real situation in English classrooms. The empirical research will use video recording to transcription in order to collect the accurate data for research. Natural investigation is a way used to find out the statistics of times. In the study, three level teachers were chosen according to their teaching experience. The researcher observed the process of sample teachers’ teaching. The whole process of their teaching is video recording. Then the TT is transcribed into written word to make further analysis. The study will mainly investigate the amount of TT, the questions of TT , the types of interactional modification of TT and the feedback of TT. There is not some complex statistics, just collect the amount and the average data of the percent. The there will analysis and discuss the results.

3.3.2  Questionnaires

Since nine sample teachers can’t be a conclusively stand for the characteristics of TT. The researcher designs an questionnaire with 15 items (see Appendix A). The questionnaire is used as a supplementary research tool of the study to show the different reflection of different types of teachers from another point of view. The results of the questionnaires will be considered together with the results of the transcription of the recording. These statistics will make TT more persuasive and accurate.  

With the direction of the methodologies of input, output, and interaction, this thesis will be just a case study of four English classes by different teachers. In this research, observation and questionnaire ate used as tools to investigate subjects’ attitudes towards language learning and an interview schedule to find out how TT go about language learning. The description covers the teachers’ question, changes of interaction, negotiation of meaning and meaningful feedback. The example of describing a questionnaire in the chapter on Methodology is presented as in Appendix E.

The research is mainly a description of TT. The procedure is collect material, analysis data, make conclusion. The research will add up Wh-questions, analysis the types of questions. The analysis of the data collecting is going to find the effect of IRF frame. The research will compare display questions with referential questions, comprehension checks with confirmation checks and clarification requests. Analyzing the types and quantities of questions in order to find the function in the class. 

Then there will be a sequential analysis about feedback of teacher in class. How many percent of positive feedback is taken up in the class, while how many percent of negative feedback is taken up in the class? There will be a discussion. The research will find out the purpose of the feedback and if it has influence on students.
3.4  Data collection and analysis
The data was collected through video recording and transcription from nine teachers of five different junior schools in Shenyang City. Each lesson lasts for 45minutes taught by the same content and the same grade. The data was collected at the beginning of the first term of Grade Two of junior high school.

In order to collect data much more accurate and reliable, the whole lessons were transcribed. In this situation, the data should be presented much more clearly by the context of the lesson.

From another perspective, the questionnaires were required to be finished by the students as soon as the class over. Apart to 34 invalid questionnaires, there were 450 valid questionnaires collected as the supplementary research tools. There are some other details as follow such as interview of some students and nine teachers. The results were presented respectively in Appendix B, Appendix C and Appendix D.
When data was collected and analyzed, the researcher used SPSS16.0 to investigate the transcription of video recording and the questionnaire in order to make the results accurate and reliable. 
Chapter 4  Results and Discussion
4.1  Amount of Teacher Talk

The study will investigate TT of three level sample teachers (expert teacher, proficient teacher and novice teacher) and present some quantitative results in terms of the amount of TT, classroom questions of TT, the types of interactional modification of TT and the feedback of TT. The process is based on the video recording transcription and the questionnaire..

4.1.1  The results of Teacher Talk
The results of TT time and ST time taken by expert teacher, proficient teacher and novice teacher in the 45-mintue class are presented as follow.

Table 4.1: Amount of TT and ST and the percentage in the total class time
	         Items

Teachers
	TTT
	STT
	Other Activities 

	
	T(min)
	％
	T(min)
	％
	T(min)
	％

	Te1
	19
	42.22
	20
	44.44
	6
	13.33

	Te2
	16
	35.56
	22
	48.89
	7
	15.56

	Te3
	18
	40
	21
	46.67
	6
	13.33

	Totals
	53
	39.26
	63
	46.67
	19
	14.07


	         Items

Teachers
	TTT
	STT
	Other Activities 

	
	T(min)
	％
	T(min)
	％
	T(min)
	％

	Tp1
	22
	48.89
	19
	42.22
	4
	8.9


	Tp2
	24
	53.33
	16
	35.56
	5
	11.11

	Tp3
	25
	55.56
	15
	33.33
	5
	11.11

	Totals
	71
	52.59
	50
	37.04
	14
	10.37


	         Items

Teachers
	TTT
	STT
	Other Activities 

	
	T(min)
	％
	T(min)
	％
	T(min)
	％

	Tn1
	26
	57.78
	8
	17.78
	11
	24.44

	Tn2
	28
	62.22
	10
	22.22
	7
	15.56

	Tn3
	25
	57.78
	12
	26.67
	8
	17.78

	Totals
	79
	58.52
	30
	22.22
	26
	19.26


	         Items

Teachers
	TTT
	STT
	Other Activities 

	
	T(min)
	％
	T(min)
	％
	T(min)
	％

	Te
	53
	39.26
	63
	46.67
	19
	14.07

	Tp
	71
	52.59
	50
	37.04
	14
	10.37

	Tn
	79
	58.52
	30
	22.22
	26
	19.26

	Totals
	203
	50.12
	143
	35.31
	59
	14.57


Note: Te refers to expert teacher, Tp refers to proficient teacher, Tn refers to novice teacher. TTT refers to teacher talk time. STT refers to student talk time. Other activities refer to some activities don’t spoken by teachers and  students such like writing or reading.

Table 4.1 shows that the amount of time divided by three expert teachers, three proficient teachers and three novice teachers. The data shows that there are totally 203 minutes for TT while only 143minutes for ST. TT takes up a percentage of 50.12% while ST takes up only a percentage of 35.31%.

However there is a different result in three expert teacher’s class. In expert teacher’s class, there are 53 minutes for TT while there are 63 minutes for ST. TT takes up 39.26% while ST takes up 46.67 %. The time for ST is more than TT.

And the results in three proficient teachers and three novice teachers are the same as Table 4.1. The amount of TT is more than ST. in three proficient teachers’ class, there are 71 minutes for TT while there are 50minute for ST. In three novice teachers’ class, the amount of TT is 79minutes while ST is 30minutes.

From another point of view, the result of the questionnaire shows the same evidence. The data collection of the questionnaire shows that 73% of the students from expert teachers demonstrate that TT takes up less than 20minutes each lesson. 62% of the students from proficient teachers demonstrate that TT takes up 20 to 25 minutes each lesson. 88% of the students from novice teachers demonstrate that TT takes up more than 25 minutes each lesson.(Appendix A Q3,Q4) According to the questionnaire, students of expert teachers often carried out pair work discussion or group work negotiation while students of proficient teachers and novice teachers organized these activities little.( Appendix A Q2,Q6)

The results of the amount of TT and ST in junior high school class taught by expert teacher, proficient teacher and novice teacher show that TT holds a percentage from 39.26% to 58.52%. This result is lower than the result found by Zhao Xiaohong (1998) and Wang Yinquan (1999) which is 65% to 90% and more than 70% separately and higher than the result found by Zhouxing and Zhouyun (2002) which is 15% to 35%.
4.1.2  The discussion of the amount of Teacher Talk
To sum up, all the three kinds of teachers pay attention to the students’ output of the target. They recognize to change the teacher’s role in class and make student-centered activity. Prodromou (1991) said that the roles of teacher are divided into six types: manager, who can manage class activity; model, who can let students follow the reading; monitor, who can go around the class to check class; counselor, who can take advice; informant, who can explain the lesson; facilitator, who can instruct the students. These three types of teachers are not only a model, a monitor, an informant. They begin to become a manager, a counselor, an informant. They give more time to the students in their class. (Appendix ABC: Q17, Q18)

Expert teachers encourage student to finish more tasks to speak out. There are more opportunities in expert teachers’ class than proficient teacher and novice teacher. And the result shows that the expert teacher will offer a relaxed environment for the students to speak out freely. Proficient teachers will organize the class well and give suitable tasks for the students. All of these two kinds of teachers pay more attention to the students’ output of the target language while novice teachers pay less attention to the students’ output of the target language. Sometimes novice teachers will use some native of difficult words to explain lesson. (Appendix ABC: Q5) 
4.2   Classroom questions of Teacher Talk 
Classroom questions are an important process of lesson to provide comprehensible input. Classroom questions have been focused by researchers for many years. Classroom questions play the important role of TT. Researchers have made a large amount of researches on classroom questions. Therefore, a great number of analyses and papers are presented. The purpose of classroom questions is to attract the students’ interests and stimulate their thoughts. These questions can help the teacher check the students’ level, manage the whole process of lesson, correct details, analysis the theory and engage the students involved in the class. Classroom questions can provide comprehensible input as well as more opportunities for the teacher and the students to communicate with each other. In addition, effective classroom questions can encourage the students to take pair in class activity positively. 
Asking question is a very common way used by the teacher in class. Long and Sato (1983) found that there are two kinds of questions, display questions and referential questions. Display question is a type of questions which has certain answers while referential question is a type of questions have uncertain answers.

According to the transcription of video recording, the frequency of display questions and referential questions are presented in Table 4.2.
 4.2.1 The result of classroom questions of TT

Table 4.2: Types of classroom questions and the percentage in the total class time

	    Items

Teachers
	DQ
	RQ
	TQ

	
	T(min)
	％
	T(min)
	％
	T(min)

	Te1
	15
	55.56
	10
	44.44
	26

	Te2
	16
	61.54
	12
	38.46
	27

	Te3
	15
	51.72
	14
	483.28
	29

	Totals
	46
	56.1
	36
	43.9
	82


	         Items

Teachers
	DQ
	RQ
	TQ

	
	T(min)
	％
	T(min)
	％
	T(min)

	Tp1
	18
	78.26
	5
	21.74
	23

	Tp2
	17
	70.83
	7
	29.17
	24

	Tp3
	15
	62.5
	9
	37.5
	24

	Totals
	50
	70.42
	21
	29.58
	71


	         Items

Teachers
	DQ
	RQ
	TQ

	
	T(min)
	％
	T(min)
	％
	T(min)

	Tn1
	13
	86.67
	2
	13.33
	15

	Tn2
	18
	85.71
	3
	18.37
	21

	Tn3
	19
	95
	1
	5
	20

	Totals
	50
	89.29
	6
	10.71
	56


	         Items

Teachers
	DQ
	RQ
	TQ

	
	T(min)
	％
	T(min)
	％
	T(min)

	Te
	46
	56.36
	36
	43.9
	82

	Tp
	50
	70.42
	21
	29.58
	71

	Tn
	50
	89.29
	6
	10.71
	56

	Totals
	146
	69.86
	63
	30.14
	209


Note: Te refers to expert teacher, Tp refers to proficient teacher, Tn refers to novice teacher.  DQ refers to display questions. RQ refers to referential questions. TQ refers to total questions
As Table shows that, we can find that all the three types of teachers (expert teachers, proficient teachers, novice teachers) use display questions surpass to referential questions. There are not any differences on the amount of display questions. There are 146 display questions using by the three kinds of teachers while there are only 63 referential questions be used. And display questions take up a percentage of 69.86% while referential questions take up only 30.14% of the total teachers’ questions.

However, there are remarkable differences on the amount of referential questions. Referential questions asked by expert teachers account for 43.9% of the total teachers’ questions. The account of referential questions is raised by proficient teachers account for 29.58% while the number of referential questions used by novice teachers’ account for 10.71%.

From another point of view, the results of the questionnaire show the same evidence. According to the questions in appendix, 67.8% of the students of expert teacher say their teacher asks display questions and 29.7% of their teacher asks referential questions. 76.4% of the students of proficient teacher say their teacher asks display questions and 18.3% of their teacher asks referential questions. 73.5% of the students of novice teacher say their teacher asks display questions and 10.2% of their teacher asks referential questions. (Appendix ABC: Q7, 8, 9, 10, 11)

4.2.2   The discussion of classroom questions of TT 

As data showed in the Table 4.2, the display questions account for 69.86% of the total questions while the referential questions account for 30.14% of the total. The frequencies of the display questions are remarkably surpass the referential questions.

Why can display questions be used by three types of teachers so frequently? According to the questionnaire and data analysis, the reason may be that the display questions can check whether or not the students had mastered the knowledge they must know. The answer of the display questions has the feature that most of the students have known the answer5. The answer is short and certain. Teachers don’t need to wait for a long time to delay the process of the lesson. The result of interviewing novice teachers presents the same answer. Novice teachers lack of teaching experience. They are able to schedule teaching process such as showing out teaching content, displaying activities and controlling the class just by using display questions. The preference of using display questions demonstrates that the teacher is just a kind of informant. They can just pose questions with some known information and carry out the activities smoothly. 

However, too much display questions are not helpful to promote students’ creative thinking. Display questions take disadvantage of high-cognitive thinking development. This kind of questions disengages the students’ involvement and will obstruct the communication of students. It is referential questions that can promote students’ negotiation and exploration of the knowledge.

Although expert teachers like to use display questions, they use much referential questions as well. The frequency of referential questions posed by expert teachers is 36 which accounts for 43.9%. The proficient teachers also try to pay attention to raising referential questions according to the collecting data 29.58%. All these two types of teachers use more referential questions than novice teachers. The number of referential questions used by novice teacher is 6 which accounts for only 10.71%. This shows that novice teachers just smooth over the discourse while expert teachers are conductive for the students to level up the quantity and quality of their contributions. Therefore, teachers are encouraged to raise more referential questions and reduce display questions to keep students involved in class and guide them thinking and communicating actively. 

4.3   The types of interactional modification of Teacher Talk
Long’s negotiated interaction hypothesis stressed that interactional modification and negotiation of meaning take up the important role in SLA. Long(1983) considered that two way communication is more useful than one way communication in view of the fact that there always appears interactional modification to deal with difficulties during two way communication such as foreign language learners and native speakers. Meanwhile, Long pointed out there are three types of checks to modify: Comprehension checks, Confirmation checks and Clarification checks. 

Comprehension checks are a request of the speakers to know whether or not the learners could understand their meaning, such like, “Do you understand?” “Is it clear?” “Got it?” to check the result.  Confirmation checks are a check of the speakers to know whether or not they have understood the meaning of the learners correctly, such as “You mean…?” “Am I right?” “You say that…”. Clarification checks are a request of the speakers to ask for more information provided by the learners to understand their meaning, for example, “I don’t understand exactly. What do you mean?” “Any more…” “Can you explain it?”
The purpose of this section is to check the frequency of three types of interactional modification used by three kinds of teachers. By means of the transcription of video recording and questionnaire (Appendix ABC: Q14, 15, 16), there are frequency of interactional modifications and the percentage as follow.
4.3.1 The result of interactional modification of TT

Table 4.3: Frequency of interactional modification and the percentage in the total class

	         Items

Teachers
	A
	B
	C

	
	N
	％
	N
	％
	N
	％

	Te1
	3
	18.75
	6
	37.5
	7
	43.75

	Te2
	1
	5
	9
	45
	10
	50

	Te3
	2
	10.53
	8
	42.11
	9
	47.37

	Totals
	6
	10.91
	23
	41.82
	26
	47.27


	         Items

Teachers
	A
	B
	C

	
	N
	％
	N
	％
	N
	％

	Tp1
	3
	20
	8
	53.33
	4
	26.67

	Tp2
	5
	26.32
	9
	47.37
	5
	26.32

	Tp3
	5
	31.25
	8
	50
	3
	18.75

	Totals
	13
	26
	25
	50
	12
	24


	         Items

Teachers
	A
	B
	C

	
	N
	％
	N
	％
	N
	％

	Tn1
	10
	50
	8
	40
	2
	10

	Tn2
	9
	56.25
	6
	37.5
	1
	6.25

	Tn3
	9
	60
	5
	33.33
	1
	6.67

	Totals
	28
	54.9
	19
	37.25
	4
	7.84


	         Items

Teachers
	A
	B
	C

	
	N
	％
	N
	％
	N
	％

	Te
	6
	10.91
	23
	41.82
	26
	47.27

	Tp
	13
	26
	25
	50
	12
	14

	Tn
	28
	54.9
	19
	37.25
	4
	7.84

	Totals
	47
	41.23
	67
	58.77
	42
	36.84


Note: Te refers to expert teacher, Tp refers to proficient teacher, Tn refers to novice teacher. A refers to comprehension checks. B refers to confirmation checks. C refers to clarification checks. 

Table 4.3 shows that confirmation checks are presented 67, the most frequently appear in the class of the three types of modification checks which account for 58.77%. Then followed comprehension checks 47 which account for 41.23%. The third comes to clarification checks 42 which account for 36.84%. There is no remarkable difference on the number of confirmation checks given by expert teachers, proficient teachers and novice teachers. These three types of teachers use confirmation checks in the same large quantity.

To the contrary, there is considerable difference on the number of comprehension checks used by expert teachers, proficient teachers and novice teachers. Novice teachers use more comprehension checks than those of expert teachers and proficient teachers. The number of  comprehension checks used by novice teachers is 28, which account for 54.9%, far exceeded than those of  expert teachers  which  is  6 account for 10.91% and those of proficient teachers which is 13 account for 26%.

The same situation appears in clarification checks as comprehension checks. Expert teachers use more clarification checks than those of proficient teachers and novice teachers. The number of clarification checks used by expert teachers is 26 which account for 47.27%, higher than those of proficient teachers which are 12 accounts for 24% and those of novice teachers which are 4 accounts for 7.84%.
4.3.2   The discussion of interactional modification of TT

Novice teachers use more comprehension checks. Long and Sato (1983) believe that too much comprehensible checks used by teachers demonstrate the management of the teacher in class. Novice teachers manage most if the class. According to interview of novice teachers, they admit that they dominate much of the discourses smoothly by explanting with comprehension checks. They want to control the whole class. By means of comprehension checks, they can master the schedule of the learners. It’s a kind of teacher-centered mood and the information flow is from teacher to learner.

Proficient teachers use more confirmation checks. Ellis (1990) considers people used confirmation checks to solve the obstacles in daily communication. Proficient teachers begin to pay attention to change the rule of teacher. They provide more opportunities to the learners to speak out. They organize a student-centered mood to help the students overcome the difficulties they faced in communication. The students are given more chances to achieve successful comprehension and acquisition.

Expert teachers use more clarification checks indicate that there will be more information flow among learners. The students are encouraged to fulfill the answer to the teacher. The students may be anxious or nervous. But expert teachers will offer an active atmosphere and free environment for the learners to support their confidence. In the event of the learner solve the obstacles appear in communication, they will improve themselves and become initiated speaker. 

4.4  Feedback of Teacher Talk
Feedback is an important aspect of TT. Feedback is a kind of comment and information from teacher on learners’ answer to check whether or not the task is finished. Teacher’s feedback is an evaluation of the students’ performance in the class. Teacher’s feedback can help the students get along with what they have performed and know the schedule of the class, the knowledge of the text and the behavior of themselves. Feedback of teachers is helpful to increase the motivation, improve the skill of language using and formulate understanding through praises. Guobaoju (2003) divides feedback into positive feedback and negative feedback. A far more amount of researches find out positive feedback can stimulate the students’ accomplishment and arouse their position of answering question. Nunan (1991) believes that positive feedback is much effective than negative feedback on improving the behavior of the learners.

4.4.1   Types of feedback and the frequency

The study will show us which kind of feedback is most frequently used by three kinds of teachers. In general, positive feedback included three types of praised used by the teachers in their teaching, which is simple and short praised, praises followed by appraisals and praises followed by repetition of students’ responses.

The purpose of the study is to find out the frequency of three types of praises used by three types of teachers during their class. Table 4.4.1 illustrates the result as follow

4.4.1.1  The result of types of praises and the frequency

Table 4.4.1: Frequency of praises and the percentage in the total class

	         Items

Teachers
	A
	B
	C

	
	N
	％
	N
	％
	N
	％

	Te1
	7
	36.84
	3
	15.79
	9
	47.37

	Te2
	8
	40
	4
	20
	8
	40

	Te3
	8
	44.44
	3
	16.67
	10
	55.56

	Totals
	23
	38.33
	10
	16.67
	27
	45


	         Items

Teachers
	A
	B
	C

	
	N
	％
	N
	％
	N
	％

	Tp1
	7
	43.75
	1
	6.25
	8
	50

	Tp2
	6
	37.5
	3
	18.75
	7
	43.75

	Tp3
	8
	42.11
	2
	10.53
	9
	47.37

	Totals
	21
	38.18
	6
	10.91
	24
	43.64


	         Items

Teachers
	A
	B
	C

	
	N
	％
	N
	％
	N
	％

	Tn1
	5
	35.71
	1
	7.14
	8
	57.14

	Tn2
	7
	38.89
	2
	11.11
	9
	50

	Tn3
	9
	47.37
	2
	10.53
	8
	42.11

	Totals
	21
	41.18
	5
	9.8
	25
	49.02


	         Items

Teachers
	A
	B
	C

	
	N
	％
	N
	％
	N
	％

	Te
	23
	38.33
	10
	16.67
	27
	45

	Tp
	21
	38.18
	6
	10.91
	24
	43.64

	Tn
	21
	41.18
	5
	9.8
	25
	49.02

	Totals
	65
	40.12
	21
	12.96
	76
	46.91


Note: Te refers to expert teacher, Tp refers to proficient teacher, Tn refers to novice teacher. A refers to simple and short praises. B refers to praises followed by appraisals. C refers to praises followed by repetition of students’ responses.

The data of Table 4.4.1 presents there are no considerable differences in these three types of praises used by expert teachers, proficient teachers and novice teachers. The number of simple and short praises given by expert teachers, proficient teachers and novice teachers is 23, accounts for 38.33%, 21, accounts for 38.18% and 21, accounts for 41.18% separately. The number of praises followed by appraisals given by expert teachers, proficient teachers and novice teachers is 10, accounts for 16.67%, 6, accounts for 10.91% and 5, accounts for 9.8% separately. The number of praises followed by repetition of students’ responses given by expert teachers, proficient teachers and novice teachers is 27, accounts for 45%, 24, accounts for 43.64% and 25, accounts for 49.02% separately.

Praises followed by repetition of students’ responses is the most frequently given by three types of teachers, accounts for 45%, 43.64%, 49.02% separately. Then follows simple and short praises which account for 38.33%, 38.18%, 41.18% separately. The frequency of this way is also significantly used by the teachers. And the least usage of way is praises followed by appraisals which accounts for 16.67%, 10.91%, 9.8% separately. In addition, all of the three types of teachers use positive feedback.

The same result is shown in questionnaire. According to the collecting information of questionnaire, a significantly quantity of students of the three types of teachers choose that the teachers usually provide positive feedback to them in the class, which accounts for 46.7%, 45.63%, 48.9% separately. While a minority of students of three types of teachers say that their teachers provided negative feedback which accounts for 1.33%, 4.21%, 2.35% separately. However, the percentage of three kinds of praises collected in the questionnaire is a little different from Table 4.4. According to the questionnaire, simple and short praises is the most frequently given by three types of teachers which accounts for 44.34%, 48.01%, 45.73%. Then followed the number of praises followed by repetition of students’ responses account for 37.33%, 35.21%, 40.07%. The percentage of praises followed by appraisals is used fewest which accounts for 17.74%, 11.32%, 10.93 %.( Appendix ABC: Q12, 13)

4.4.1.2  The discussion of types of praises and the frequency

The findings in the study show that there is a preference of praises followed by repetition of students’ responses and simple and short praises to praises followed by appraisals by expert teachers, proficient teachers and novice teachers. The reason may be that two kinds of praises are very convenient and effective. Praises followed by repetition of students’ responses can strengthen the content students have learnt by repetition. It may be confirm the answer for the second time and attract the awareness of the learners and give them confidence. However, in the event of repetition of students’ responses without any praises, it will make students awkward and reduce their accomplishment. Simple and short praises can save time give direct evaluation to the students’ performance. But the overuse of simple and short praises may be boring. These results appear the same opinion to Nunan (1991) finding that teachers’ feedback is rather automatic and sporadic. It is suggested that praises in general term and in an automatic way will not get a good effect about learners.

The usage of praises followed by appraisals is surprisingly low. It is an effective way of encouraging students’ motivation. Brophy (1981) considers that, specifying the particulars of learners’ accomplishment, suggesting clear attention to learners’ accomplishment, providing information to learners about their competence or the value of their accomplishment, etc, are all effective praises, and play a crucial role in encouraging students to use the TL. In this situation, it is suggested that there would be encouraged teachers of three types to use praises followed by appraisals to produce more output of the TL and fulfill the function above.
4.4.2  Types of error treatment and the frequency

When students making output to express their thinking in the class., they will gain the feedback from the teacher. According to different levels of questions, their answers will be unavoidably true or false. While the teacher will treat these situation in different ways to give different feedback. The study has discussed the types of praises on positive feedback. In this section, there will be a discussion on the error treatment and the frequency.

In most situations, making errors are unavoidable during class. And pointing out the errors is the duty of the teacher. But the treatment of errors can gain different results. The treatment of errors include four types to investigate, which is called correcting directly, ignoring and correcting later, asking others to answer instead and providing a clue and expecting self-correction. Table 4.4.2 shows out the frequency of error treatment and the percentage in the total class. 
4.4.2.1  The result of types of error treatment and the frequency

Table 4.4.2: Frequency of error treatment and the percentage in the total class

	         Items

Teachers
	A
	B
	C
	D

	
	N
	％
	N
	％
	N
	％
	N
	％

	Te1
	2
	25
	0
	0
	1
	12.5
	5
	62.5

	Te2
	1
	14.29
	0
	0
	0
	0
	6
	85.71

	Te3
	2
	33.33
	0
	0
	1
	16.67
	4
	66.67

	Totals
	5
	22.72
	0
	0
	2
	9.1
	15
	68.18


	         Items

Teachers
	A
	B
	C
	D

	
	N
	％
	N
	％
	N
	％
	N
	％

	Tp1
	3
	50
	0
	0
	1
	16.67
	2
	33.33

	Tp2
	4
	44.44
	0
	0
	2
	22.22
	3
	33.33

	Tp3
	3
	50
	0
	0
	1
	16.67
	2
	33.33

	Totals
	10
	47.62
	0
	0
	4
	19.05
	7
	33.33


	         Items

Teachers
	A
	B
	C
	D

	
	N
	％
	N
	％
	N
	％
	N
	％

	Tn1
	5
	62.5
	0
	0
	2
	25
	1
	12.5

	Tn2
	7
	70
	0
	0
	2
	20
	1
	10

	Tn3
	8
	88.89
	0
	0
	1
	11.11
	0
	0

	Totals
	20
	74.07
	0
	0
	5
	18.52
	2
	7.4


	         Items

Teachers
	A
	B
	C
	D

	
	N
	％
	N
	％
	N
	％
	N
	％

	Te
	5
	22.72
	0
	0
	2
	9.1
	15
	68.18

	Tp
	10
	47.62
	0
	0
	4
	19.05
	7
	33.33

	Tn
	20
	74.07
	0
	0
	5
	18.52
	2
	7.4

	Totals
	35
	50
	0
	0
	11
	15.71
	24
	34.29


Note: Te refers to expert teacher, Tp refers to proficient teacher, Tn refers to novice teacher. A refers correcting directly. B refers to ignoring and correcting later. C refers to asking others to answer instead. D refers to providing a clue and expecting self-correction.

From Table 4.4.2 we can see that correcting directly is the most frequency given by expert teachers, proficient teachers and novice teachers. Correcting directly is the way used remarkably more often than the other three types of error treatment. The number of correcting directly takes up 50%, much higher than that of asking others to answer instead and providing a clue and expecting self-correction which accounts for 15.71% and 34.29% separately.

Both of proficient teachers and novice teachers like to choose to use correcting directly quite often in their class which accounts for 47.62% and 74.07% separately. But the differences between proficient teachers and novice teachers are that the second using of error treatment. Both of two types of teachers choose to use providing a clue and expecting self-correction. But proficient teachers use much frequency which accounts for 33.33% than that of novice teachers which accounts for 7.4%. 

However, expert teachers prefer providing a clue and expecting self-correction to the other three methods of error treatment which accounts for 68.18%. They use it more often than correcting directly and asking others to answer instead which accounts for 33.33% and 7.4% separately.

To the surprised, ignoring and correcting later is given up by expert teachers, proficient teachers and novice teachers that none of them use this method in their class.

The same finding is shown in the questionnaire. (Appendix B Q15, 16) According to the statistics in the questionnaire, it seems to be in line with the analysis of the Table 4.4.2 in view of the fact that majority of students say they are given correcting directly in the class which accounts for 74.07%. Then comes the ignoring and correcting later, asking others to answer instead and providing a clue and expecting self-correction which accounts for 10.2%, 16.71%, 35.64% separately. Among the answers of questionnaire, most students of the expert teachers admit that they are given providing a clue and expecting self-correction quite often in the class which accounts for 78.91%. While most students of proficient teachers and novice teachers are given correcting directly in a large quantity which accounts for 43% and 56.4% separately. The students of novice teachers report that they are seldom encouraged to be provided a clue and expected self-correction. In addition, none of the students of three types of teachers report that they are ignored and corrected later.
4.4.2.2  The discussion of types of error treatment and the frequency
Generally speaking, all of the expert teachers, proficient teachers and novice teachers of junior high school correct errors immediately and give the true answer to the students. None of them ignore the errors made by the students. Teacher’s direct correction is seen as a reliable dependency relationship between teacher and students. Students trust their teachers. However, if correcting directly is overused to wait for teacher’s correction. It is probably inappropriate for the student’s motivation and accomplishment. The students attempt is interrupted and there is less opportunity for them to have the second try in correcting answer. Hagege (1999) has pointed out that, correcting errors immediately will interrupt the linguistic message flow which tends to produce negative consequences that include anxiety, fear of making an error, reduced motivation for participation in the class, lack of interest. Therefore, correcting directly will inhibit students from elaborating further and developing exercises that foster. This method should be used in proper way.

For expert teachers, they are likely to use providing a clue and expecting self-correction more often which accounts for 68.18%. Expert teachers give student more chances to make sense of their errors and through giving output for the second time they are allowed to correct their mistakes. According to interview of expert teachers, they believe that it may be conductive of acquisition when students give self-correction. At the same time, it will be more efficient way to remember the errors, develop the knowledge and foster progress. Meanwhile, the data collection also reveals that proficient teachers begin to pay attention to provide more chances for the students to improve their language learning. In short, it is recommended that to use providing a clue and expecting self-correction to help students build their confidence. 

4.5  Summary

In this chapter, TT of junior high school English teachers is investigated from various aspects, such as amount of TT, classroom questions of TT, interactional modification of TT and feedback of TT. From the results and discussions above, there comes that, the amount of TTT is higher than STT in the total class time. However, in details, expert teachers spend STT surpass to TTT and proficient teachers begin to aware of student-centered mood. The situation to some degree shows that teachers’ awareness of providing more opportunities to students’ output. Although expert teachers choose to use display questions, a form which aims at direct information of the content in learning more often than referential questions, a form which aims to be more effective in facilitating learning. There is a little difference among three types of teachers. The number of using referential questions asked by expert teachers is more or less equal to display questions. Proficient teachers also raise the quantity of referential questions. It is the evidence shows that teachers begin to change the role of teacher and consider playing an active role in providing comprehensible output. When there is obstacle appears in communication, all the expert teachers, proficient teachers and novice teachers carry out different interactional modifications. All these three types of negotiating meanings can help teacher to create a functional language acquisition and make the teacher’s input and the student’s output more comprehensible, acceptable and communicative. During such time as and lastly, all the expert teacher, proficient teachers and novice teachers present quite significant preference to use positive feedback to the students. Praises followed by repetition of students’ responses is welcomed by either teachers or students. But according to questionnaire, student’s eager to be provided a clue and expected self-correction. 
To sum up, students want to show mire comprehensible output and become the major character of the class. While teachers are suggested to give more chances to the students to become a manager, a counselor and a facilitator.
Chapter 5  Conclusions
5.1  Major Findings of the Study

The research investigates a description analysis of Teacher Talk in junior high school English class in terms of the amount of classroom discourse including TT and ST, classroom questions of TT, interactional modification of TT and feedback of TT concluding praises and error treatments through transcription of video recording and questionnaire. By means of comparing data and discussing results, there come the major findings of the research.

First of all, based on the amount of TT and ST given by expert teachers, proficient teachers and novice teachers, the finding is that there is a preference of TT to ST. With regard to individual differences of condition, the statistics reveal that expert teachers provide more chances for students to output the TL. Proficient teachers have paid attention to reduce the amount of TT and make student-centered more gradually. This indicates that junior high school students have aware of changing the role of the teachers. They leave more time for the learners and encourage them to offer more output. The interactional environment is conductive to the class of input and output either from teachers or from students.

Secondly, with regard to the frequency of usage of classroom questions, the finding is that display questions are reported as being used considerably number rather than referential questions. But at the same time, expert teachers and proficient teachers begin to aware, to some extent, of raising referential questions to offer more output and make students creative and automatic. It can also be considered that the teacher of junior high school is provided with more fulfilled sentences given by the students. According to Krashen’s hypothesis, teachers should provide enough quantity as well as quality of input to promote the output of the learners.

Thirdly, the result concerning the frequency of interactional modification including comprehension checks, confirmation checks and clarification checks, we find that different types of teachers prefer to use different methods. Expert teachers like to use clarification checks most. Proficient teachers prefer to raise confirmation checks. Novice teachers’ favorite choice is comprehension checks. All of the three types of teachers try to create a comprehensible and natural environment for the learners to participate in the interaction of class. The finding reveals that the role of teachers begin to change from modal and informant to manager, informant and facilitator who manage the activity, advise students to deal with the tasks and guide the students to work on their own successfully.

Fourthly, in terms of the frequency of praises given by the expert teachers, proficient teachers and novice teachers, the data collection shows that all the three types of teachers choose to use positive feedback rather than negative feedback. The teacher use simple and short praises, praises followed by repetition of students’ responses and praises followed by appraisals. This indicates that teachers begin to use emotional teaching mood and try to think about the feeling of the students. They encourage their students to provide more output, set up a positive confidence and promote the students’ initiative participation in the class. Meanwhile, concerning the frequency of error treatment, the finding reveals that most of the teachers try to use correcting directly, asking others to answer instead and providing a clue and expecting self-correction. None of them use ignoring and correcting later. All of the teachers carry out the duty of the correction. But in detailed, there are some differences among different types of teachers. Expert teachers use providing a clue and expecting self-correction most often by giving more time for the students to think twice and then give the right answer as much as possible on their own. Proficient teachers also begin to aware of the ways to error treatment. They not only use correcting directly as well as encouraging students make self-correction or peer-correction. However, novice teachers are recommended that try to be patient and use providing a clue and expecting self-correction in their future work. In addition, teachers’ body language, gestures, eye contact, nod or smile can also give the students more confidence to output in the class.

To sum up, the findings in the study provide an empirical investigation for understanding the characteristics of TT given by expert teachers, proficient teachers and novice teachers. 

5.2  Implications of the Study

Based on the major findings of the research, the study put forward a lot of implications that can be applied for English language teaching in junior high school and further teacher training to establish the professionalism. As a large amount of researches demonstrated, TT plays a crucial role in second language acquisition. In this situation, teachers should fully aware of the functional and feature of TT in students’ foreign language learning and manage how to use TT appropriately in EFL classroom in order to offer more comprehensible input and receive more comprehensible output from learners. In order to achieve the goals above, there are some implications of the study to improve the classroom discourse, arouse the teachers’ teaching and promote the students’ acquisition. 

5.2.1  Raising awareness of TT

Teachers play an important role in teaching and learning in the class. They take major position and control most of time to teach as an informant. While as time goes, there appears student-centered mood and teachers must change their role to be a manager, a counselor and a facilitator. They should realize the major position has been changed to students and should give more time to the learners in the class. It seems that teachers have a relatively less important than ever, yet the function of teachers has been changed from the explicit to the implicit. By this means that teacher talk is a very important source of input in the class when students don’t have enough output. As regard of the feature of junior high school class in the preceding chapter, TT is quite easily influence the responses of the students. This requires that teachers should make available TL input to promote students’ output. In order to achieve the aims, TT is often given by modification. Teachers modified the quality and quantity of TT in order to greatly affect the success or failure of teaching in the class. TT is given not ever blindness and arbitrariness, or operated on teachers’ experience without reflection. TT should be more accuracy and effective. It is expected that an effective teaching is presented in the class by relying on more reflection than on experience. TT should be designed more scientifically and logically. This shows that it is necessary for EFL teachers to raise awareness of TT.
5.2.2  Controlling the amount of TT

When teachers have arisen the awareness of TT, they should pay attention to the amount of TT and try to use methods to control the quantity and quality of TT. As the study showed in the preceding chapter, most of the teachers take up too much time in the class, and it is suggested to give students more chance to speak in the class instead of teachers’ domination. Because Pica and Long (2007) say that when teacher talk is given too much, the students would study passively. The students are given less opportunity to get information flowed and make interaction. It is helpless for the students to express their acquisition with target language. They would lose interests of English learning and don’t dare to express their thinking. As a result, the class will lose the effect on teaching and learning which is not helpful to students’ language acquisition. However, when teachers take up less time in the class, which means that students have more chance to speak. The students still won’t form comprehensible output by lack of teachers’ instruction and implication. In addition, too little TT is helpless for the management of class. The class will lose control and the teachers won’t complete the teaching schedule. In order to promote learners’ acquisition, it is suggested that teachers should control the amount of TT properly according to different types of class, levels of students or other factors rather than just maximize STT and minimizes TTT. One possible method for the teachers is that they should present scientific TT to promote students’ interaction. TT should express the feature of fluent, simple and accurate. TT can be showed out with the help of gestures, body language, eye contact, smile or some other ways to strengthen effect. Teachers should not decrease the amount of TT blindly while they should carefully design their class and plan for their TT. Expert teachers and most of proficient teachers should use their experience to keep the balance between TTT and STT. By means of Krashen’s comprehensible input hypothesis, teachers’ input should suitably in line with the students’ present level in order to keep input comprehensible as well as higher than the students’ present level in order to attract students’ challenge. As a result, teachers should master the level of students, observe the students’ responses to the input then adjust the input in a proper way. To sum up, teachers should give students more chance to produce more target language output in order to promote acquisition. Then teachers should cultivate and increase students’ imitative through more opportunities of speaking practice. Furthermore, according to Prddromon (1991), teachers in the class teaching should act as a manager, a monitor, a counselor, a facilitator rather than a model and an informant. The relationship between teachers and students is not merely just between giving and taking. And there will be a controlled amount of TT to cultivate students’ positive output. 
5.2.3  Increasing referential questions

Classroom question is considered the most commonly used methods in the class classroom question is the principle part of TT. It is necessary involved in teaching. It serves as the important method which teachers maintains control over the discourse of class and makes the learners involved in the discourse and even modifies it to explain discourse more comprehensible. As a large amount of researched presented, classroom questions include display questions and referential questions. Display questions afford only one-way information flow which usually refers to the information changing from teachers to students in the class, while referential questions initiate two=way flow of information which commonly refers to the information changing between teachers and students. In addition, confirmation checks as well as clarification checks initiate two-way flow of information. When teachers use these techniques, students are likely to produce complicated target language output in a natural way. Communication facilitates a two-way exchange of information which will provide more comprehensible input than communication which does not. (Long, 1983) in other words, two-way flow of information is relatively important to the target language development. As regards findings discussed above, there is a high frequency usage of display questions in the class which reveals that two-way flow of information is seldom used in the class. Because of two-way information flow makes students involved in more negotiation of meaning. This situation indicates that students are given less chance for negotiation of meaning which is necessary if students are to gain comprehensible target input from their teachers. Teachers who get used to raise display questions are demonstrated that a check to the understanding of the text. It can be known that both teachers and students know the answer can be found in the text. In other words, the answers to the display questions are predetermined by the contents of teaching. Teachers ask display questions in the expect that students come up to the contents of teaching immediately in a natural response. It reveals that teachers want to know the situation of their teaching by asking display questions rather than students’ opinions. Display questions are given to let the teachers get in charge of the students’ understanding on the general knowledge of the teaching, rather than create the students’ thinking or a personal idea. This kind of questions obstacle the students’ spontaneous development. While referential questions can give students more chance to express opinion. Referential questions stimulate students think positively and help increase the amount of student’s output. Pica (1987) believes the vital of two-way flow of information. It is a needed factor for learners to go beyond their current level of knowledge and production which will facilitate learners’ language acquisition. The two-way information flow makes students participate in more negotiation of meaning. The theory of L2 acquisition believes that meaningful negotiation promotes L2 acquisition and makes classroom interaction more active. Therefore, it is suggested that more referential questions are given by the teachers in the class. An increased usage of referential questions may crease more interaction among the class and there would be a flow of information from students to teachers in a natural way. According to questionnaire, students are more likely to show interests in answering referential questions than display questions to express their opinion and thinking. In this situation, teachers are expected to increase referential questions. 
5.2.4 Encouraging interactional modification

In the English teaching classroom, the whole process of class is continually modified between teacher and students in order to communicate with each other successfully. Long and Port (1985) point out those teachers should ensure of enough opportunity for the student to output and modify. Teachers should understand and master the methods of comprehension checks, confirmation checks and clarification checks and get used to provide confirmation checks and clarification checks in order to make the flow of information changed to natural interaction. As the study presented above, most of time in the class, students are considered as a whole group. The whole group always answers questions together, take group work and discuss together. This phenomenon leads to little chance for interaction to take effect on the students. Most of tasks are practiced, to some extent, concentrated on language point rather than content. Students spend more time on participate in activities concentrating on receptive skills, eg, listening and reading, than on productive skills, eg, speaking and writing. In other words, there is less speaking presentation. The result reveals that teachers should provide more chances for the students to take part in classroom interaction by means of interaction modification. 
5.2.5  Using proper feedback

Feedback is an effective bridge which connects teachers’ input and students’ output. Feedback has two main parts: assessment and correction. Assessment has two components: positive assessment and negative assessment. Positive assessment is an effective method to strengthen confidence, increase motivation of students and build a supportive environment. As far as study concerned above, all the three types of teachers don’t use negative assessment. Not only teachers who are involved in the study likely to use it, but also students are involved in the questionnaire show their favor in it. While none of them prefer to support negative assessment. Therefore, teachers are expected to increase students’ motivation by means of providing positive assessment as much as possible when necessary. As a large amount of researches demonstrate, the stronger motivation of achieving success the learners own, the more interests of achievement-oriented activity the learners gain. On the contrary, the stronger motivation of avoiding failure the learners own, the less interests of achievement-oriented activity the learners gain. It is necessary for the teachers to provide suitable feedback to the learners’ action. As it is demonstrated in the present study, all the three types of teachers prefer5 to use simple and short praises, praises followed by repetition of students’ responses. However, it is advised that praises in automatic way or general way in blindness and arbitrariness worth nothing and would get a bad effect on learners. Furthermore, however, positive assessment trends to demonstrate too much praises will not show the use of encouraging. Therefore, all the three types of teachers should pay more attention to use praises followed by appraisal to increase learners’ motivation and provide suitable feedback according to the performance of different students in different situation. 

Correction is the other important part of feedback. Correction is a principle part of the teachers’ role, but the function of it is to point out students’ mistakes. It is advised that, teachers should use it carefully and take some practical measures to improve the treatment. If the teachers point out the learners’ error insensitively will make the learner upset and lose their confidence. Errors have significant functions of showing the progress of students to the teachers and dealing with how to improve the learning by correcting errors. Errors are divided into four types: correcting directly, ignoring and correcting later, asking others to answer instead and providing a clue and expecting self-correction. The results from the study indicate that correcting directly and asking others to answer instead are most frequency used by the teachers. These ways of error treatment can save time in the class and provide the right answer to the whole students clearly. However, overusing correcting directly and asking others to answer instead will lead to negative effects because these ways interrupt the flow of interaction, reduce students’ motivation for participation and their confidence. Teachers should provide error treatment in a positive way to tell the students that errors are unavoidable; they can be seen as evidences of the progress of the learning process, rather than signs of failure. The result of the questionnaire shows the support to providing a clue and expecting self-correction by the majority of students. It is important to providing a clue and expecting self-correction. Van Lier (1988) points out those learners’ self-repair is more advantage for L2 acquisition than teachers’ immediate corrections. As a result, teachers should be patient and give more time for the students to get self-correction. It probably contributes more to encourage learners to initiate interaction themselves and facilitate the efficiency of language learning. And it maybe creates a more relaxed atmosphere to contribute a good relationship between teachers and students. 

 5.3  Limitations 
The present study analyses TT from different aspects of different types of teachers, expert teachers, proficient teachers and novice teachers. However, due to some subjective and objective factors, there exist some limitations in the present research. First of all, the number of the subject is not in large account. For example, the number of the participants involved in the study is relatively small comparing with the whole population of China.  The data collected from only nine teachers’ class of a certain district junior high school. There is not stand for the whole district.  As a result, the collecting data gained from the study should be considered as suggestive and tentative. Second, the time of the study is quite limited. The researcher just spends one term period to collect data and make question and interview. If the time of researching can last for a little longer, the results would have been more significant and convincing. Third, three types of teachers, which are expert teachers, proficient teachers and novice teachers are likely to be effected on learners’ language acquisition in junior high school. This situation can interrupt the accuracy of the results. Finally, students and teachers involved in the research are invited to fulfill the questionnaire and the interview as soon as the class is over. The answers of the comment are considered certainly useful source of supplement to the present study. However, it is also regulate subjectively recording material which would have offer misleading information for the statistics analysis. 

 5.4  Suggestions for Future Research
However, the present study just want to find out the functional and feature of TT which to the point that the importance to the amount of TT, frequency to the classroom question of TT, interactional modification and feedback of TT. So there are some suggestions for the future research. For example, there will be more time be paid on the rather long period. The amount of subject, in other words, participants involved in the study are required for a large quantity. Further studies could be conducted based on a large sample size with more data collection. The quality of TT in the study is required to be more accuracy, credible and complete. And there could be more considering factor such like age, gender, personality sentence patterns, intonation which may influence TT in details. Furthermore, the methods used to collect data are also needed to be changed to continent one because of the large size quantity. The design questions of questionnaire and interview would be managed more detailed and accomplished. The study is still uncompleted from different aspects. It is truly make a significant effect on the English language teaching and teachers’ training in junior high school. There is still a long time to be optional and perfect. There is relatively little attention on TT in EFL classroom teaching. This thesis only relates a few aspects of TT and some other aspects still needed be explored. Even the aspects which have already be explored. In addition, further studies could carry out more methods and data collections of different samples which can get conclusion from different kinds of researches. 
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Appendix A:

初中英语课堂教师话语问卷调查
亲爱的同学：

您好!

本问卷旨在为了全面、真实地了解我国初中英语课堂教师话语的使用特征及现状，调查结果仅作个人研究所用，目的是为了进一步促进英语课堂教学效果。请您回答这份调查问卷。这份问卷共包含 18 个题项，不存在答案的正确与错误问题，采用不记名方式。请您仔细阅读，并根据实际情况和真实感受如实回答，您的回答只反映您对相关问题的基本看法和认识，没有对错与好坏之分。衷心感谢您的合作与支持！

1.你喜欢你的英语课吗? (单选)

A.很喜欢 B. 较喜欢 C. 不喜欢 D. 很不喜欢

2. 你的老师经常让你与同桌互相讨论或小组讨论吗? (单选)

A. 经常 B. 有时 C. 很少 D. 没有

3. 你的英语教师在课堂上说话的时间大约是几分钟? (单选)

A. t ≤10 B. 10 < t ≤15 C. 15 < t ≤20 D. 20 < t ≤25 E. t > 25

4. 你本人在英语课上说英语的时间大约是几分钟? (单选)

A. t ≤10 B. 10 < t ≤15 C. 15 < t ≤20 D. 20 < t ≤25 E. t> 25

5. 你认为你的英语老师的语言______。(单选)

A. 很流畅，用语地道，语速快，但不易听懂。

B. 语速适中，语言规范，听得懂。

C. 语速较慢，多使用基础词汇，有时停顿与重复。

D. 过于简化，用词很简单，经常停顿或自己机械重复。

6. 你在课堂上有机会进行口头交流吗？（单选）

A. 很多 B. 经常 C. 有时 D. 很少

7. 你是否会在课堂上提出自己的疑问?(单选)

A. 经常   B. 有时  C. 很少  D. 从不

8. 你觉得你的老师在英语课上的提问属于以下哪些? (可多选)

A. 答案确定的问题很多

B. 答案不确定的问题很多

C. 有关单词、词组含义及句子结构的提问很多, 但关于课文理解的不多

D. 关于课文理解的很多, 但关于单词、词组含义及句子结构的提问很少

E. 有关单词、词组含义及句子结构的提问很多, 关于课文理解的也很多

9. 你的英语老师提问时一般采取哪些提问方式? (可多选)

A. 点名叫一个学生回答

B. 让学生自己举手来回答

C. 让所有学生一起回答

D. 老师自己和学生一起说

E. 让学生之间讨论后再回答

10. 当你回答问题时,老师是否给你足够的考虑时间? (单选)

A. 经常 B. 有时 C. 很少 D. 从不

11. 当你回答问题时,你的老师是否鼓励你进行思考与推测? (单选)

A. 经常 B. 有时 C. 很少 D. 从不

12. 当你回答问题时,你的老师的反应是______。(可多选)

A. 简单表扬          B. 表扬并加以点评

C. 表扬并加以重复    D. 急于请他人回答

E. 引导自我修正

13. 当你在回答问题时,你希望你的老师的反应是_____。 (可多选)

A. 面带微笑, 仔细倾听

B. 经常加以简单赞扬

C. 有时打断你的讲话, 以纠正你的错误

D. 经常加以赞扬, 并加以点评

E. 经常给你纠正自己错误的机会

F. 忽略不重要的错误, 但会在后面讲解重要的错误

14. 课堂上老师与你们发生沟通困难时，常通过以下何种方式调节（可多选）

A. 理解确认方式， 如“Do you understand?”

B. 确认核实方式， 如“You mean…?”

C. 澄清核实方式， 如“I don’t understand exactly. What do you mean…?”

15. 当有些同学没听懂或不太明白老师所说的话时, 你的老师一般会怎么处理?(可多选)

A. 再重复一遍或几遍所说的

B. 忽略他们的反应, 继续讲下面的内容

C. 课堂上不理会他们的反应, 但课后给与辅导

D. 把所说的话再用简单易懂的语言解释一下

16. 当你没听懂或不太明白老师所说的话时, 你希望老师怎么处理? (可多选)

A. 再重复一遍或几遍所说的

B. 让别的学生帮你

C. 忽略你一个人的反应, 继续讲下面的内容

D. 课堂上不理你的反应, 但课后给与辅导

E. 把所说的话再用简单易懂的语言解释一下

17. 你认为你的英语老师在课堂上扮演了什么角色? (可多选)

A. 传授语言知识

B. 指导学生参加活动

C. 提出学习方面的建议

D. 组织学生进行课堂活动

E. 参与学生的课堂活动

F. 解答学生的疑难问题

18. 你认为你在英语课堂上扮演了什么角色? (可多选)

A. 被动接受知识

B. 认真听讲者

C. 被检查, 被修正者

D. 问题的发现与提出者

E. 课堂活动的主动参与者

F. 冷眼旁观者

Appendix B：
初中英语课堂教师话语问卷调查结果

（专家型教师所教授班级，共发放162 份，有效卷152 份）

	比例

结果
	A

％
	B

％
	C

％
	D

％
	E

％
	F

％

	1.你喜欢你的英语课吗? (单选)

A.很喜欢 B. 较喜欢

C. 不喜欢 D. 很不喜欢
	21.3
	69.7
	7.1
	1.9
	
	

	2. 你的老师经常让你与同桌互相讨论或小组讨论吗? (单选)

A. 经常 B. 有时

C. 很少 D. 没有
	48.7
	18.9
	24.3
	16.1
	
	

	3. 你的英语教师在课堂上说话的时间大约是几分钟? (单选)

A. t ≤10 B. 10 < t ≤15

C. 15 < t ≤20 D. 20 < t ≤25

E.  t>25
	4.7
	4.1
	1.6
	66.1
	23.5
	

	4. 你本人在英语课上说英语的时间大约是几分钟? (单选)

A. t ≤10 B. 10 < t ≤15

C. 15 < t ≤20 D. 20 < t ≤25

E.  t>25
	33.3
	13.8
	32.3
	18
	2.6
	

	5. 你认为你的英语老师的语言______。(单选)

A. 很流畅,用语地道,语速快,但不易听懂

B. 语速适中,语言规范,听得懂

C. 语速较慢,多使用基础词汇,有时停顿与重复

D. 过于简化, 用词很简单,经常停顿或自己机械重复
	10.4
	64
	19
	6.6
	
	

	6. 你在课堂上有机会进行口头交流吗？（单选）

A. 很多 B. 经常 C. 有时 D. 很少
	7.6
	24.8
	53.2
	14.4
	
	

	7. 你是否会在课堂上提出自己的疑问?(单选)

A. 经常 B. 有时

C. 很少 D. 从不
	12
	74.5
	10
	3.5
	
	

	8.你觉得你的老师在英语课上的提问属于以下哪些? (可多选)

A. 答案确定的问题很多。

B. 答案不确定的问题很多。

C. 有关单词、词组含义及句子结构的提问很多, 但关于课文理解的不多。

D. 关于课文理解的很多, 但关于单词、词组含义及句子结构的提问很少。

E. 有关单词、词组含义及句子结构的提问很多, 关于课文理解的也很多。
	32.1
	14
	17.1
	13.6
	23.2
	

	9. 你的英语老师提问时一般采取哪些提问方式? (可多选)

A. 点名叫一个学生回答

B. 让学生自己举手来回答

C. 让所有学生一起回答

D. 老师自己和学生一起说

E. 让学生之间讨论后再回答
	55.1
	8.1
	23.2
	7.1
	6.5
	

	10. 当你回答问题时,老师是否给你足够的考虑时间? (单选)

A. 经常 B. 有时 C. 很少 D. 从不
	24.5
	42.6
	27.5
	5.4
	
	

	11. 当你回答问题时,你的老师是否鼓励你进行思考与推测? (单选)

A. 经常 B. 有时 C. 很少 D. 从不
	37.1
	54.3
	8.7
	2.9
	
	

	12. 当你回答问题时 , 你的老师的反应是______。 (可多选)

A. 简单表扬

B. 表扬并加以点评

C. 表扬并加以重复

D. 急于请他人回答

E. 引导自我修正
	20.2
	69
	33
	18.6
	14.7
	

	13. 当你在回答问题时,你希望你的老师的反应是_____。 (可多选)

A. 面带微笑, 仔细倾听

B. 经常加以简单赞扬

C. 有时打断你的讲话, 以纠正你的错误

D. 经常加以赞扬, 并加以点评

E. 经常给你纠正自己错误的机会

F. 忽略不重要的错误, 但会在后面讲解重

要的错误
	86.7
	37
	18.9
	47
	57.2
	12

	14.在课堂上当你的老师与你们发生沟通困难时，常通过以下何种方式调节 _____。（可多选）

A. 理解确认方式，如“Do you understand?”

B. 确认核实方式， 如“You mean…?”
C. 澄清核实方式， 如“I don’t understand exactly. What do you mean…?”
	3.4
	37.1
	49.6
	
	
	

	15. 当有些同学没听懂或不太明白老师所说的话时, 你的老师一般会怎么处理? (可多选)

A. 再重复一遍或几遍所说的

B. 忽略他们的反应,继续讲下面的内容

C. 课堂上不理会他们的反应, 但课后给与辅导

D. 把所说的话用简单易懂的语言解释一下

	83.8
	7.2
	4.3
	68.8
	
	

	16. 当你没听懂或不太明白老师所说的话时, 你希望老师怎么处理? (可多选)

A. 再重复一遍或几遍所说的

B. 让别的学生帮你

C. 忽略你一个人的反应,继续讲下面的内容

D. 课堂上不理你的反应, 但课后给与辅导

E. 把所说的话再用简单易懂的语言解释一下
	70.8
	14
	3.4
	25.4
	60.2
	

	17. 你认为你的英语老师在课堂上扮演了什么角色? (可多选)

A. 传授语言知识

B. 指导学生参加活动

C. 提出学习方面的建议

D. 组织学生进行课堂活动

E. 参与学生的课堂活动

F. 解答学生的疑难问题
	94.5
	23.5
	42.7
	49.3
	30.2
	60.7

	18. 你认为你在英语课堂上扮演了什么角色? (可多选)

A. 被动接受知识

B. 认真听讲者

C. 被检查,被修正者

D. 问题的发现与提出者

E. 课堂活动的主动参与者

F. 冷眼旁观者
	33.9
	75.4
	23.3
	7.4
	20.3
	3.3


Appendix C：

初中英语课堂教师话语问卷调查结果

（熟手型教师所教授班级，共发放161 份，有效卷 150份）

	比例

结果
	A

％
	B

％
	C

％
	D

％
	E

％
	F

％

	1.你喜欢你的英语课吗? (单选)

A.很喜欢 B. 较喜欢

C. 不喜欢 D. 很不喜欢
	21.3
	59.7
	17.1
	1.9
	
	

	2. 你的老师经常让你与同桌互相讨论或小组讨论吗? (单选)

A. 经常 B. 有时

C. 很少 D. 没有
	17.3
	15.1
	24
	76
	
	

	3. 你的英语教师在课堂上说话的时间大约是几分钟? (单选)

A. t ≤10 B. 10 < t ≤15

C. 15 < t ≤20 D. 20 < t ≤25

E.  t>25
	22.3
	46.5
	15.4
	7.5
	10.2
	

	4. 你本人在英语课上说英语的时间大约是几分钟? (单选)

A. t ≤10 B. 10 < t ≤15

C. 15 < t ≤20 D. 20 < t ≤25

E.  t>25
	23.1
	40.7
	23.3
	16
	10.5
	

	5. 你认为你的英语老师的语言______。(单选)

A. 很流畅,用语地道,语速快,但不易听懂

B. 语速适中,语言规范,听得懂

C. 语速较慢,多使用基础词汇,有时停顿与重复

D. 过于简化, 用词很简单,经常停顿或自己机械重复
	23.3
	45.6
	22.1
	10.9
	
	

	6. 你在课堂上有机会进行口头交流吗？（单选）

A. 很多 B. 经常 C. 有时 D. 很少
	4.2
	20.1
	44.7
	19.7
	
	

	7. 你是否会在课堂上提出自己的疑问?(单选)

A. 经常 B. 有时

C. 很少 D. 从不
	4.2
	20.1
	44.7
	19.7
	
	

	8.你觉得你的老师在英语课上的提问属于以下哪些? (可多选)

A. 答案确定的问题很多。

B. 答案不确定的问题很多。

C. 有关单词、词组含义及句子结构的提问很多, 但关于课文理解的不多。

D. 关于课文理解的很多, 但关于单词、词组含义及句子结构的提问很少。

E. 有关单词、词组含义及句子结构的提问很多, 关于课文理解的也很多。
	40.1
	20.3
	10.2
	17.1
	
	

	9. 你的英语老师提问时一般采取哪些提问方式? (可多选)

A. 点名叫一个学生回答

B. 让学生自己举手来回答

C. 让所有学生一起回答

D. 老师自己和学生一起说

E. 让学生之间讨论后再回答
	10.2
	56.1
	4.2
	21.1
	7.2
	

	10. 当你回答问题时,老师是否给你足够的考虑时间? (单选)

A. 经常 B. 有时 C. 很少 D. 从不
	10.5
	20.2
	30.3
	40.4
	
	

	11. 当你回答问题时,你的老师是否鼓励你进行思考与推测? (单选)

A. 经常 B. 有时 C. 很少 D. 从不
	9.2
	10.3
	40.5
	58.7
	
	

	12. 当你回答问题时 , 你的老师的反应是______。 (可多选)

A. 简单表扬

B. 表扬并加以点评

C. 表扬并加以重复

D. 急于请他人回答

E. 引导自我修正
	42.1
	23.1
	25.7
	8.7
	
	

	13. 当你在回答问题时,你希望你的老师的反应是_____。 (可多选)

A. 面带微笑, 仔细倾听

B. 经常加以简单赞扬

C. 有时打断你的讲话, 以纠正你的错误

D. 经常加以赞扬, 并加以点评

E. 经常给你纠正自己错误的机会

F. 忽略不重要的错误, 但会在后面讲解重

要的错误
	76.7
	38
	14.3
	87
	52
	23

	14. 在课堂上当你的老师与你们发生沟通困难时，常通过以下何种方式调节 _____。（可多选）

A. 理解确认方式，如“Do you understand?”

B. 确认核实方式， 如“You mean…?”
C. 澄清核实方式， 如“I don’t understand exactly. What do you mean…?”
	33.2
	60.3
	16.7
	
	
	

	15. 当有些同学没听懂或不太明白老师所说的话时, 你的老师一般会怎么处理? (可多选)

A. 再重复一遍或几遍所说的

B. 忽略他们的反应,继续讲下面的内容

C. 课堂上不理会他们的反应, 但课后给与辅导

D. 把所说的话用简单易懂的语言解释一下

	40.3
	12.3
	15.5
	32.3
	
	

	16. 当你没听懂或不太明白老师所说的话时, 你希望老师怎么处理? (可多选)

A. 再重复一遍或几遍所说的

B. 让别的学生帮你

C. 忽略你一个人的反应,继续讲下面的内容

D. 课堂上不理你的反应, 但课后给与辅导

E. 把所说的话再用简单易懂的语言解释一下
	68.8
	15
	3.2
	15.3
	67.2
	

	17. 你认为你的英语老师在课堂上扮演了什么角色? (可多选)

A. 传授语言知识

B. 指导学生参加活动

C. 提出学习方面的建议

D. 组织学生进行课堂活动

E. 参与学生的课堂活动

F. 解答学生的疑难问题
	83.2
	22.2
	32.7
	35.4
	43.2
	70.8

	18. 你认为你在英语课堂上扮演了什么角色? (可多选)

A. 被动接受知识

B. 认真听讲者

C. 被检查,被修正者

D. 问题的发现与提出者

E. 课堂活动的主动参与者

F. 冷眼旁观者
	35.1
	78.1
	10.3
	1.3
	2.1
	3


Appendix D:

初中英语课堂教师话语问卷调查结果

（生手型教师所教授班级，共发放161 份，有效卷 148份）

	比例

结果
	A

％
	B

％
	C

％
	D

％
	E

％
	F

％

	1.你喜欢你的英语课吗? (单选)

A.很喜欢 B. 较喜欢

C. 不喜欢 D. 很不喜欢
	21.1
	40.3
	33.2
	10.3
	
	

	2. 你的老师经常让你与同桌互相讨论或小组讨论吗? (单选)

A. 经常 B. 有时

C. 很少 D. 没有
	15.4
	12.1
	23
	60.3
	
	

	3. 你的英语教师在课堂上说话的时间大约是几分钟? (单选)

A. t ≤10 B. 10 < t ≤15

C. 15 < t ≤20 D. 20 < t ≤25

E.  t>25
	4.5
	2.1
	10.3
	32.1
	45.4
	

	4. 你本人在英语课上说英语的时间大约是几分钟? (单选)

A. t ≤10 B. 10 < t ≤15

C. 15 < t ≤20 D. 20 < t ≤25

E.  t>25
	28.1
	38.9
	35.3
	20.1
	9.2
	

	5. 你认为你的英语老师的语言______。(单选)

A. 很流畅,用语地道,语速快,但不易听懂

B. 语速适中,语言规范,听得懂

C. 语速较慢,多使用基础词汇,有时停顿与重复

D. 过于简化, 用词很简单,经常停顿或自己机械重复
	8.7
	68.1
	14
	10.1
	
	

	6. 你在课堂上有机会进行口头交流吗？（单选）

A. 很多 B. 经常 C. 有时 D. 很少
	2.3
	10.6
	30.2
	70.3
	
	

	7. 你是否会在课堂上提出自己的疑问?(单选)

A. 经常 B. 有时

C. 很少 D. 从不
	2.3
	10.6
	30.2
	70.3
	
	

	8.你觉得你的老师在英语课上的提问属于以下哪些? (可多选)

A. 答案确定的问题很多。

B. 答案不确定的问题很多。

C. 有关单词、词组含义及句子结构的提问很多, 但关于课文理解的不多。

D. 关于课文理解的很多, 但关于单词、词组含义及句子结构的提问很少。

E. 有关单词、词组含义及句子结构的提问很多, 关于课文理解的也很多。
	56.7
	7.6
	22.1
	9.2
	
	

	9. 你的英语老师提问时一般采取哪些提问方式? (可多选)

A. 点名叫一个学生回答

B. 让学生自己举手来回答

C. 让所有学生一起回答

D. 老师自己和学生一起说

E. 让学生之间讨论后再回答
	67.1
	4.5
	10.7
	13.3
	2.7
	

	10. 当你回答问题时,老师是否给你足够的考虑时间? (单选)

A. 经常 B. 有时 C. 很少 D. 从不
	9.2
	10.3
	40.5
	58.7
	
	

	11. 当你回答问题时,你的老师是否鼓励你进行思考与推测? (单选)

A. 经常 B. 有时 C. 很少 D. 从不
	33.2
	53.3
	5.5
	5.4
	
	

	12. 当你回答问题时 , 你的老师的反应是______。 (可多选)

A. 简单表扬

B. 表扬并加以点评

C. 表扬并加以重复

D. 急于请他人回答

E. 引导自我修正
	62.4
	10.3
	20.5
	9.7
	
	

	13. 当你在回答问题时,你希望你的老师的反应是_____。 (可多选)

A. 面带微笑, 仔细倾听

B. 经常加以简单赞扬

C. 有时打断你的讲话, 以纠正你的错误

D. 经常加以赞扬, 并加以点评

E. 经常给你纠正自己错误的机会

F. 忽略不重要的错误, 但会在后面讲解重

要的错误
	85.4
	34.7
	16.5
	45
	43
	4

	14. 在课堂上当你的老师与你们发生沟通困难时，常通过以下何种方式调节 _____。（可多选）

A. 理解确认方式，如“Do you understand?”

B. 确认核实方式， 如“You mean…?”
C. 澄清核实方式， 如“I don’t understand exactly. What do you mean…?”
	69.2
	22.1
	9.2
	
	
	

	15. 当有些同学没听懂或不太明白老师所说的话时, 你的老师一般会怎么处理? (可多选)

A. 再重复一遍或几遍所说的

B. 忽略他们的反应,继续讲下面的内容

C. 课堂上不理会他们的反应, 但课后给与辅导

D. 把所说的话用简单易懂的语言解释一下

	50.4
	10.3
	12.1
	22.3
	
	

	16. 当你没听懂或不太明白老师所说的话时, 你希望老师怎么处理? (可多选)

A. 再重复一遍或几遍所说的

B. 让别的学生帮你

C. 忽略你一个人的反应,继续讲下面的内容

D. 课堂上不理你的反应, 但课后给与辅导

E. 把所说的话再用简单易懂的语言解释一下
	80.2
	16.7
	4.1
	22.1
	82.3
	

	17. 你认为你的英语老师在课堂上扮演了什么角色? (可多选)

A. 传授语言知识

B. 指导学生参加活动

C. 提出学习方面的建议

D. 组织学生进行课堂活动

E. 参与学生的课堂活动

F. 解答学生的疑难问题
	73.4
	25.4
	33.6
	34.7
	40.1
	73.2

	18. 你认为你在英语课堂上扮演了什么角色? (可多选)

A. 被动接受知识

B. 认真听讲者

C. 被检查,被修正者

D. 问题的发现与提出者

E. 课堂活动的主动参与者

F. 冷眼旁观者
	40.3
	70.2
	20.2
	0
	1.7
	2.1


Appendix E:

教师访谈

尊敬的老师：

您好！首先感谢您在百忙之中抽出宝贵的时间来参与这次访谈，本次访谈的主题是初中英语课堂教师话语，目的在于了解目前初中英语课堂教师话语的现状。请您根据实际教学情况，回答访谈中涉及的问题，访谈结果会得到妥善处理，衷心感谢您的合作！

1. 作为一名初中英语教师, 您是怎样理解教师话语的? 请详细说明。

2. 您认为教师在课堂上应该扮演哪些角色？请详细说明。

3. 一节课中，您一般说话的时间大约占课堂总时间的多少?

4. 一节课中，您一般给学生说话的时间是多少?

5. 您认为教师话语的作用有哪些? 请详细说明。

6. 您在平时的课堂提问中, 展示性问题即您知道答案的问题，参考性问题即您不知道答案的问题，各占多少比例?

7. 您一般采取的提问方式有哪些? （如让一个学生回答或学生集体回答等）

8. 您提问之后，一般给学生多长的思考时间? 请详细说明。

9. 学生回答问题时，您的反应一般是什么?（如仔细倾听、时常纠正学生的错误、简单表扬、学生回答错误时批评或请他人回答、引导学生自我修正等）

10.在课堂上，当学生听不懂或没有完全听懂您说的话时，您一般会怎么解决？请举例说明。

再次对您的合作表示感谢
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