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INTRODUCTION
This thesis is aimed at the use of music in teaching pronunciation with a view to a detailed explanation of typical features of connected speech. Songs represent one of the most abundant source of authentic material for pronunciation study. The main aim of this paper is to foreshadow the set of ideas how to:

1. teach English pronunciation in natural and entertaining way

2. acquire foreign language pronunciation rules and structures

3. understand foreign language pronunciation rules and structures

4. train foreign language pronunciation rules and structures

5. master foreign language pronunciation rules and structures

   ; then it deals with reasons supporting using this kind of material with students either in the classroom or outside the school environment and teacher´s sight.
Each song scheme is determined by its length, rhytm, vocabulary and level of difficultness for foreign learners. We need to count with all aspects of its scheme and according to its features choose an appropriate material to fit into our requirements and students expectations and needs.

The paper is organized into two parts, theoretical and practical. In the theoretical part of this work I explain a prominence of  teaching pronunciation and importance of learning it in as natural ways as possible. Further I will summarize what is reduced speech and  why it should be taught with a music support. I will concentrate on symplifications, linking, stress, rhytm and intonation, as those are crutial features of connected speech. Moreover, I will point out several useful ideas that are essential for the succesful integration of songs in a classroom.

In the practical part I suggest several exercises with my own comments. Even though songs as a learning device can be used on all levels of language study, I would like to use them for pronunciation practice appropriate for the intermediate students. A project of a virtual class connected with scheme of its own internet pages is my idea of how to improve a cooperation of classroom activities with homework and parents and I present it as a good way of encouraging, entertaining and motivating students out of a classroom.

I.    THEORETICAL PART

1   The use of music in teaching foreign language
Music is one of the most inspirative and motivational factors in acquireing foreign language and  songs especially are very important for creating a comfortable atmosphere in class. I call that ´EEES´ goals. The Es stand for environment and entartainment as those two are essential for another two goals which are effective and successful flow of a lesson. 

Music has also curative effects and we can change student´s mood under its influence. It is very helpful if we need to cope with students who acquire a specific approach. We can choose a type of music or a title of song and decide whether we want to slower a pace of the lesson or, on the contrary, to speed it up . 

All the aspects of learning a foreign language system and its standards are applicable to the use of music and songs. We can teach grammar through songs, for example sentence structure, prepositions and verb tenses, or train students´ memory and positively influence expansion of their word-stock. Further, students very often disengage from shyness among their peers in class and of anxiety about their ´sound production´ and, consequently, their fear of speaking has not the tendency to be cumulating. They can also meet cultures through songs and even learn about historical events( for example: ´The Night They Drove Old Dixie Down, a rock and roll song written by Robbie Robertson and first recorded by The Band in 1969. This song is about the American Civil War and it was written by Robertson who was a half-Mohawk Indian, half-Jewish Canadian.´( Wikipedia;Wikimedia,2006) ). It entirely depends on a teacher which song s/he will use and for which purpose.  

Another benefit of teaching pronunciation through songs is that students integrate and train all their skills. In the first place it is listening comprehension and beside it stands reading, while scanning the text or reading for a certain purpose. Then students work on writing as they, for instance, fill in the blank spaces in edited version of the text; and finaly it is speaking, when either discussing the text or even singing it. All these features are easily pieced together thanks to pre-, while- and past- activities that create the basis for well-prepared and really ´EEES´ lesson. 

1.1    Benefits of integrating music into teaching pronunciation 

Susan Bergman Miyake  writes about pronunciation as about Cinderella of ELT (´being locked away and out of sight´( Miyake; Appendix 1, 2004)). In her thesis she points out that ´pronunciation teaching is thought to be boring due to the dominant image of audio-lingual methods drilling minimal pairs´( Miyake; Appendix 1, 2004). With songs we can easily fight against this phenomenon. 
First of all, song lyrics can be used in the same way as another type of  the text. The first benefit of its use in teaching pronunciation can be found in the fact that in songs the text is closely linked with rhytm. Therefore, this pronunciation feature is learned in as natural way as possible. Moreover, creative usage of songs in teaching pronunciation offers natural and entertaining way of studying all the typical features of connected speech system and its differences towards pronunciation of words in isolation. With listening to the music, singing songs, trying to understand the text we sometimes acquire foreign language features without even noticing it, and in relaxed atmosphere. 

The use of music has another highly positive aspect. Even students who are at the very beginning of studiyng language have a great chance to sound as a native speakers when mastering a song lyrics without necessity of understanding the meaning of the text. This brings them an invaluable help and pleasure and what is much more important one of the first and long lasting sources of encouragement for further studying. However, when we really want to master the language we know that learning foreign language is hard and usualy neverending work.

2    Processes happening in connected speech 



Before focusing on the effective usage of recorded material and on the pronunciation exercises in this work, it is necessary to acquaint ourselves with connected speech as such and to take account of processes happening in connected speech. 

Phonemes are connected together and modified by a system of symplifications. Because of those processes, we can speak of connected speech as of a continuous flow of sounds( Underhill,1994;p58). For confirmation of this statement I would like to point out the importance of  the three branches of phonology:

- sounds and simplifications

- rhytm

- intonation                                                                                                  
2.1    Sounds and simplifications in connected speech


Pronunciation of connected speech, with its reductions, differes from the pronunciation of words in isolation. Students need to realize these changes when they want to master the language, listen to a song and understand its meaning. This thesis is aimed to cover mainly these kinds of modifications: 

1. assimilation and elision

2. strong and weak forms, vowel reduction

3. liason and juncture

4. contractions

2.1.1    Assimilation and elision


Assimilation, elision and vowel reduction( see 2.1.2.1) create an indispensable foundation of connected speech. The difference between them is that vowel reduction is concerned only with unaccented vowels whereas assimilation and elision are engaged mainly in consonant sounds.( Underhill,1994; p 62) 


The combined action of those three simplifications in connected speech is usually perceived as ´swallowing ´ the sounds. It is really hard for learners to follow those changes but when they learn how to omit these sounds in their own utterance it is much easier to detect them while listening to rapid colloquial English( Underhill,1994; p 62) which I mention in detail in section 3.3. On the other hand, when talking about native speakers in the position of listeners, they are focused and rely mainly on stressing( Kenworthy,1992; p 18). 

For instance: When the foreign learner mispronounces the word ´almost´, and stresses either al or most, the native speaker can perceive it as two words ´all´and ´most´.


Teaching and moreover learning the changes in connected speech is, therefore, more then essential for producing fluent communication without misunderstandings. 
2.1.1.1     Assimilation

Assimilation is an important feature of English in which a phoneme changes its quality due to the influence of a neighbouring sound. A phoneme changes to sound ´more like the neighbouring one or it is even identical to it´. Without using assimilation we sound too careful. 

This rule refers mainly to consonant sounds at word boundaries. Its wrong usage leads to producing wrong rhytm and intonation and then our speech becomes unclear and less fluent.
It is more than obvious that assimillation creates very important part of our utterance. What is really precarious is when students try to apply assimilation rules of their own mother tongue. It becomes a real challenge for native speakers to follow such speech which may become a mixture of English and of foreigner´s native language.
                                                                                              ( Underhill,1994; p 60-62)
There are several rules teachers need to be aware of, and that should be pointed out when their examples arise: 
a) /t/, /d/, /n/ - alveolar consonants at the end of a word often assimilate to the place of 

    articulation of the consonant at the beginning of the next word: 

    ten pin                 /tem pɪm/
    in bed                  /ɪm bed/

    good boy             /gʊb bɔɪ/ 
    hit man                /hɪp mæn/      

b) /d/ can change to /g/ 

     good girl             /gʊg gɜ:l/  

c) /s/ can change to /ʃ/ and /z/ to /ʒ/ when /ʃ/begins the next syllable:

    this shop             /ðɪs  ʃɒp/                    /ðɪ:ʒ ʃɒp/

    these shops         /ði:z ʃps/                     /ði:ʒ ʃɒps/

Change in voicing:

a) /v/ into unvoiced /f/ because of the following unvoiced /t/:

    have to go              /hæv tə gəʊ/                /hæf tə gəʊ/

b) /d/ and /j/ change into  /ʤ/:

    how d´you do        /haʊ djʊ du:/              /haʊ ʤʊ du:/    

c) /t/ and /j/ into /ʧ/:

    don´t you know    /dəʊnt jʊ nəʊ/                 /dəʊnʧə nəʊ/             ( Underhill,1994; pp 60-61)

2.1.1.2    Elision 


Elision occurs when a sound is omitted and it is a typical feature of connected speech. Despite the fact that in a word spoken in isolation a sound would be present, in connected speech it would dissapear( Underhill,1994; p 61). This kind of reduction occurs mainly in words ending with /t/ and /d/ and particularly when they are between two other consonants:

a) omission of /t/:

    next please


/neks pli:z/

    I don´t know 

/aɪ dəʊ nəʊ/

    post the letter

/pəʊs  ðə letə/


b) omission of /d/:

    old man


/əʊl mæn/

    you and me


/ju: ən mi:/

    sandwich


/sænwɪʧ/

    stand there


/stæn ðeə/                                                   ( Underhill,1994; p61)

2.1.2    Strong and weak forms  

This section is focused on another very frequent feature of English pronunciation. Some English words, can be pronounced in two ways, either in form without simplifications or in its reduced form( Roach, 1991; p102). The ´strong´ and less usual version can be either a word form used in isolation or a word that is highlighted in the sentence, whereas the ´weak´ form of a word appears in continuous speech and it is the reduced and unstressed version of a word.   

So called ´weak form´ is being used when pronouncing grammatical and ´high frequency´ words ( Underhill,1994; p 64) that do not carry the main meaning in a sentence and have supplementary function. In this group of words occur conjunctions, indefinite adjectives, personal pronouns, prepositions, articles and auxiliary verbs. As I mentioned before they have only one syllable:

For example:

I wish to go there.     

I, to and there will be used in their weak forms. For the main meaning of the utterance, and in the suitable context, it would be enough for the listener to know that the man they are talking about ´wish go´. Wish and go are so-called lexical words and carry the main meaning in the sentence.
However, they usually occur in their weak forms unless the speaker wishes to emphasize them to underline the message( Underhill,1994; p 64):

For example

I wish to go there. 

Which means that it is me and not my parents who wish to go there.

I wish to go there.

I argue that I want to go there– to the theatre, and not somewhere else-to the cinema.  

Examples of weak forms: 






Strong form   

Weak form

articles



the




/ðə/, /ði/




a

/eɪ/


/ə/

conjunctions


but
  
/bʌt/


/bət/





and

/ænd/


/ən/




then

/ðen/


/ðən/

personal propnouns

him

/hɪm/


/ɪm/




us

/ʌs/


/əs/
indefinite adjectives

such

/sʌʧ/


/səʧ/
                                               some

/sʌm/


/səm/


prepositions


of

/ɒv/


/əv/




for

/fɒr/


/fə/





to

/tʊ/


/tə/

verbs



was

/wɒs/


/wəz/





have              
/hæv/


/həv/, /əv/





must

/mʌst/


/məst/, /məs/          
                                               do

/du:/


/də/




does

/dʌz/


/dəz/              

 








( Kenworthy,1994; p 84)
List of exceptions:

There are certain situations in which the stong form is being used:

- when those words are final in a sentence
- when they are in contrast with another word

- when they are being stressed and emphasized or quoted

- when auxiliary verbs are being used in their negative form

                                                             



( Roach,1991; pp 103-108)

Mastering the production of weak forms helps learners to improve their listening skill and confidence as their speech is much more rhytmical and closer to the one of native speaker( Underhill,1994; p 64). 
2.1.2.1    Vowel reduction


For successful recognition of strong and weak forms it is necessary to master vowel reduction as well. A characteristic feature of this type of simplification is reduction in length and change in quality of a vowel sound( Underhill,1994; p 62). Without the usage of vowel reduction it would be impossible to stress the sentence properly as it usually affects the frequent grammar words containing only one syllable: 

a) Most obvious is reduction into /ə/ sound. 

b) However, /i:/ and /u:/ are usually reduced into /ɪ/ and /ʊ/.

    Following examples are focused only on different pronunciation of words ´you´ and ´me´

    You and me.                           /ju:/   /mi:/

    I wish you would tell me.      /jʊ/    /mɪ/                                             ( Underhill, 1994; p 62)

2.1.3    Contractions


Contractions are one of the typical features of connected speech which arose naturaly to simplify and speed up communication and are used either in spoken or in written discourse. If foreigners want to speak naturally in English, they have to be aware of their existence. Contraction could be embodied by the definition saying that it is a process when a weak form occurs with or next to another word and they together go through another reduction. Then two words are pronounced as one( Underhill,1994; p 65).

Common cases of contraction are represented by this formula and definitions: 

- ´personal pronoun + auxiliary verb and verb + not´                                   

- two syngle-syllable words are usually combined into one syllable

- an ellision ( omission) of sounds 

- an omission of one or two letters also occurs in the written form; their place marked an 

  apostrophe.






        ( Underhill,1994; p 65)             
Examples of contractions: He´s, It´s, I´m, they´re , I´ve, they´ve, he´ll, they´ll, she´d, can´t, couldn´t, don´t, doesn´t, havn´t, hasn´t, wasn´t, weren´t
2.1.4    Liason 


Liason is a common feature of continuity and natural flow of speech. To link the words means to join them together and it often entails different types of fusing sounds at word boundaries( Underhill,1994; p 65).
The other version of the term ´liason´ is a ´smooth linking´:

- final consonant is linked to following initial vowel

- initial consonant is merged in preceding final vowel                            ( Underhill,1994; p 65)




[image: image1]

One of the main aims in teaching pronunciation is to help students to acquire fluency of their utterance. The essential part of the fluency of English language is, next to the reductions of connected speech, the effect of filling up a blank spaces between words 
( Roach,1991; p 131). Those gaps, occuring in certain situations, could be heard if linking would not have been used. 
2.1.4.1     linking /r/   


In connected speech sound ´r´at the end of a word ´may be pronounced or not, depending on whether following word begins with a vowel or with a consonant´(Underhill,1994; p 66). Linking /r/ appears in situations when the letter ´r´ is presented in the written form and:

a) the next word begins with a vowel 

b) the first sound of the next word is a consonant                                   ( Underhill,1994; p 66)

For example:
a) her English, war area, bar of chocolate, etc.

b) her German,  war brides, bar code, star light, etc. 
2.1.4.2     intrusive /r/:   


This is a special type of liason when many native speakers join the words with the letter ´r´ even when it does not occur in the written form. This sound is just inserted and pronounced by the speaker.  It appears between two words in situation where the first word ends with /ə/ or /ɔ:/ and the next word begins with a vowel:

For example:

Formula A

/fɔ:mjələr eɪ/                                                                                                ( Roach,1991:p 128)

America and Canada

/əmerɪca r ən kænədə/                                                                                ( Underhill,1994;p66)


It depends on speaker whether s/he uses intrusive ´r´ or not, it is optional
( Underhill,1994;p66). However, when a speaker wants to produce continuous speech, the use of intrusive ´r´ will prevent his/her utterance from interruption. 

For example: 

When speaker says ´america and´ without use of intrusive ´r´, the pause between them is to be clearly heard. However, when he says those two words with the help of intrusive ´r´ they are pronounced continuously as a one word.

2.1.4.3    intrusive /w/ and /j/:

These two intrusive sounds occur when we face a ´vowel-vowel´ word junctions:

intrusive /w/:

you are                                      /ju: wɑ:/

go off                                        /gəʊ w ɒf/

Sue always wants to eat           /su: w ɔ:lweɪz wɒnts tʊ w i:t/

Intrusive /j/:

he is                                          /hi: j ɪz/

they are                                    /ðeɪ j ɑ:/

she always takes my arm         /ʃi: j  ɔ:lweɪz teɪks maɪ j ɑ:m/               ( Underhill,1994; p 67)


Sometimes it is a little bit precarious to find these sounds as they are not always distinctly pronounced;nevertheless, they are present in all recorded material and that is why they are so appreciated as a learning device and help students to understand and master linking of words( Underhill,1994; p 67). 
2.1.4.4    Juncture 

Juncture is a special situation when it is really hard for foreign learners to distinguish between two phrases that sound nearly the same. Those phoneticaly resembling connections or ´junctions´ consist of words that are easily recognisable in a way they are pronounced in isolation:

Examples of juncture:

might rain    X    my train

keep sticking    X    keeps sticking

all that I´m after today    X    all the time after today                                   ( Roach,1991: p129)

the way to pour it    X    the waiter pour it

I scream    X    ice cream

it´s a name    X    it´s an aim                                                                     ( Underhill,1994: p68)


However, when put into connected speech system and due to its simplifications it is nearly impossible for many learners to recognise them properly. For instance, before students will listen to a song teachers should point out that the essential part of the listening skill is also the ability of guessing the word from the context.
When dealing with this phenomenon it is useful to concentrate on:

-variations in the degree of syllable stress on either side of the juncture;

-the shortening or lengthening of vowel sounds on either side of the juncture;

-the delayed or advanced articulation of consonant sound on either side.
                                                                                                                   ( Underhill,1994; p68)

On the other hand, this will help only in situations in which the speaker takes part in conversation. I must suggest that those hints are absolutely unhelpful and unaplicable when speaking about recorded material or situations into which we can not intervene in. We can hardly ask the singer whether he would be so nice to slower the pace of the song, lenghten any vowel or even explain us what particularly he had ment when he sang phrase x.  


One of the things that may help us is to work on mastering all the aspects of symplifications in connected speech and keep on training them not only in class but out of a classroom as well( It would be enough for students just  switch on the radio, listen to catching melodies and enjoy this relaxing time without the stressful feeling of violent practising).  
2.2    Rhytm in connected speech 


First of all it is important to point out that spoken English tends to be rhytmical 

( Kenworthy,1992; p19). The major part of the rhytm is formed by the word stress and sentence stress and that is why it is quite useful to explain two terms, ´accent´ and ´prominence´, often used when speaking about connected speech. 

2.2.1    Accent and prominence


The term ´accent´ is determined by the language, belongs to the word and stands for word stress. The term ´prominence´ stands for sentence stress and depends on the speaker´s intentions, what s/he wants to highlight.( Underhill,1994; p 69) It depends on a speaker where he puts the prominence as s/he is expressing his own feelings and emotions. This shows that expressing of our attitudes is nothing else than a subjective act, notwithstanding we are governed by the certain rules the language has.




[image: image2]
2.2.2    A role of lexical and grammatical words


What is very helpful when learning how to work with a stress is to identify with different roles of lexical and grammatical words. In most of the situations we give prominence to the lexical words as these are carrying the main part of the meaning. Lexical words are nouns, adjectives, verbs and adverbs.( Kenworthy,1992; p10) On the other hand, the grammatical words such as articals, possessive adjectives, personal pronouns, conjunctions, prepositions, and auxiliary verbs are usualy used as weak forms and, therefore, are not given prominence.( Underhill,1994; p70)

We can try to apply these rules:

There aren´t any boys in the garden.

da DA da da da DA da da DA da.

However, it depends on the speaker himself whether and what particularly he prefers to highlight, according to the meaning of the message. Therefore, grammatical words can be given prominence as well:

He wants to have a lunch at home.(ie contrastive stress – not outside)

da Da da da da DA DA DA.
2.2.3    Stress timing

Particularly when speaking about this feature of English language, the importance of learning reduced speech rules is acknowledged. Stress timed languages are those, in which the length of an utterance does not depend on the number of syllables. On the contrary, syllable timing languages are those, in which the length of the utterance is dependent on the number of syllables which all take similar stress and, therefore, longer time. ( Underhill,1994; p71)
           
[image: image3]   

                                                                                        ( Situational English, Part 2,1996; p55)
´English has a rhythmic beat which moves from stress to stress, regardless of how many syllables are in between.´( Miyake; Appendix 1, 2004). It is necessary to speed up the beat when there are more unstressed syllables we need to cope with. It is a real challenge for foreign learners to succeed in fitting so many words into the beat. It is much easier to follow exercises containing stress timing with the use of music. According to my own experience, students are much more relaxed when listening to a song. They are ready to find and use reductions more freely as the song is in possition of their rescue worker. Following the rhytm of the song helps the learners in a great extent.
2.3    Intonation


English intonation is closely linked with English sentence rhytm. Intonation and rhytm help us to understand the whole context and, in the position of speaker, to express his/her own intentions. Without the appropriate usage of intonation, clear stressing, and/or knowledge of the context it is very hard to understand what is a speaker trying to convey. With a different intonation speaker can change the meaning of the utterance.

For example:

It is twelve o´clock in five minutes.

Possible interpretations:

Speaker is just hungry.

Time of a lunch brake is comming.

Speaker´s daughter sits for an examination at twelve o´clock.

Speaker´s favourite football team will play an important match on TV.

Speaker has been waiting for his friend nearly for an hour.


With those sentences, the connection between speaker´s emotions and intonation used for the utterance is being ilustrated. One sentence can represent large amount of interpretations. Without intonation it would be very hard for speaker and listener to understand each other and to communicate properly without misunderstandings
( Kenworthy,1992; p19).

Intonation and sentence type: 
- declarative


falling

- Wh question


falling

- yes/no question

rising

- multiple interrogative
rising then falling

- imperative


falling

- exclamation


falling

- question tags:
   expecting confirmation
falling

   less certain expectation
rising                                                          ( Underhill,1994; p84)

When deciding whether or not give more or less prominence we act according to a particular situation. We choose an appropriate pattern naturally, according to whether a word has been said already or we want to highlight it, whether our message is just additional or it is in contrast with preceding informations. Then we use changing pitch of the voice to express precise sense of our message. According to our intentions we can choose between rising and falling tone and from various combinations of those two( Kenworthy,1992; p11). 
3    The effective usage of music in teaching pronunciation in classroom


This section is devided into four parts.  In the first place it is inevitable to point out some ideas on the preparation of a lesson. concentrate on pronunciation goals as this problem should be answered as one of the first. 
3.1    A preparation for a lesson


It is necessary to choose appropriate music according to different taste of our students. That is why it is so important to cooperate with students right from the beginning of foreign language learning. First of all, teacher can discuss with students the song that will be used in a lesson. It is necessary to suggest that s/he should also provide them with complete lyrics of the song and not just with an extract. Students will appreciate this and will be much more motivated when possessing the whole text of their favourite song. Extensive line of song lyrics is on the inernet and almost every song is to be found there. Then teacher ought to consider the level of the students in the class and accordingly adapt our requirements and prepare appropriate exercises. 

With a good organization of a lesson it is much easier to induce stress free and enjoyable environment. The necessary preparation for a lesson should include:

- an organization of a class as such, as we need everyone to hear the recorded material clearly 

- the use of a good tape-recorder and perfect knowledge of its function

- decision what the reason for listening is and detailed objective settings

- preparation of supplementary materials for pronunciation exercises (pre,while and after-
   listening activities) that will help us to fulfil the objectives 

- contemplating about possible problems that may supervene 

- encouragement and giving a responsive feedback 
- recommendation of  some activities for self-studiing and suggestion of working with 
  dictionaries when hesitating about coretness of their meaning
3.2    Pronunciation goals 


The most desirable goal when learning pronunciation of foreign language is so called ´comfortable inteligibility´. Students should know that this is really achievable goal in comparison with near-native accent. 


Learners want to get the pronunciation easily understood for native-speakers. It is acceptable when native-speakers realize some misproductions, for example not precisly used sound or linking. However, this pays only to a certain extent, which means that speaker´s sound production should be easily recognised without need of repetition or even rephrasing as the conversation as such is assumed to be comfortable. The comfortable intelligibility is not the same as a necessity of being perfect. It is a complex of pronunciation conditions we need to fulfil to be able to produce pleasant performance. Not many students would achieve native-like pronunciation. However, teachers should never not discourage the students.
3.3    Careful and rapid colloquial speech


Two terms, that illustrate what we can come across when choosing appropriate materials, are introduced in this section. 

The level of sound simpifications is determined by context and speed of an utterance. The speed is being influenced by the temper of the speaker and by his/her objectives. By the meaning of a context, to a difficultness of perceiving an utterance and to the vocabulary and grammar used is being reffered to. In this sense we recognise two expressions: ´Careful and Rapid colloquial speech´ - mentioned below as Ccs and Rcs. Ccs stands for slow and easy  and  Rcs for fast and difficult utterance. Ccs is careful, slower, easier to listen to and widely understood as it stands much more closer to dictionary pronunciation, whereas the second one contains a lot of simplifications, flows faster and that is the reason why it is more difficult for learners to follow such type of speech. 

Ccs represents the usage in more formal environment and plays an important role in leading up to working on the speaking skill. On the other hand, Rcs contains more simplifications, the final versions of words are further from their dictionary pronunciation forms, has faster delivery and is less concentrated on preciseness.( Underhill,1994;p59)

Due to the facts mentioned and because of informal setting of its usage, to master Rcs becomes the main aim of the students who want to get near-native level of pronunciation.

3.4   Organization scheme of listening activities


When planning a lesson that will cover listening to a song, it is useful and almost necessary to prepare activities which will help us to spend all the creative potential music has. The activities that go along with listening to a music in the classroom are devided into three groups. It is not obligatory to apply each activity into just one category, however it is necessary to adapt the exercise and change its purpose according to possition in the lesson system.

3.4.1    Pre-listening activities    


This type of activities is used to motivate students and to introduce the topic. They are also focused on intruducing new vocabulary and that is why they are so-called leading in activities.


In case of beginning the lesson with a song it is a good idea to have the song playing as students enter the class, as a  warm-up exercise before beginning the pre-listening activity. In other cases we can play the song through and during its firts turn students try to find relaxed position for listening and teacher distributes copies of the lyrics with blank spaces. They will usualy try to think out from the missing words what the theme of the lesson will be. Another possibility is that before the first turn students may try to guess the title( according to pictures or theme discussed before this listening activity). 

When choosing appropriate exercises it is very important to grade the tasks from an easier one to the more difficult. 
Examples of activities for pre-listening work: pre-teaching vocabulary, predictions from the title of the song or from the relating pictures, brainstorming, discussions, the use of homework from preceding lesson which was prepared for this purpose, matching or ordering exercises.
3.4.2    While-listening activities

When talking about pronunciation teaching, those activities are concentrated on learning and training pronunciation features and listening comprehension.

It is necessary to give the students time to become more familiar with the text before starting training the main theme of the lesson. However, what should precede to a pre-listening activity is teacher´s decision whether to give the definitions before or after the exercise.
For instance, teacher plays the song for the second time. Students fill key words in the blanks or mark  certain language features as they listen to the song. They do not have to worry when they are not able to catch and to understand everything. The point is to think of listening to a song as of a game and encourage students to guess. The ability of guessing the word from the context is essential part of the listening skill( How to listen,1988; p vi, p 48) and, for the guessing especially, it ought to be pointed out that a lot of practise is the only key. 
At the beginning of pronunciation activities we concentrate on the recognition exercises and after that on the production exercises. The teacher should never forget on giving an appropriate feedback on the students´ work and encourage them whenever possible. 
For example: filling the gaps, finding the mistakes from the text or certain pronunciation  rules, underlining, Y/N questions, multiple choice.

3.4.3    Post–listening activities

 So-called follow up activities are focused on working in detail on the language.

In this part of the lesson, the song is usualy played for the third time. From now on, students can better concentrate on the language feature they have already gone through before. They can focus on pronunciation in particular and then discuss it with the whole class. Whether the language feature was present everywhere they expected or not and why and vice versa. Then another exercises should follow.  

For instance: role-plays, pronunciation games, easy structured homeworks - matching definitions, ordering, criss-crosses.  
II.    PRACTICAL PART

Motto: ´Knowledge without practice makes but half an artist.´ (Lacinová,1996;p59)
1.    Introduction of material used for activities

The ideas introduced in the practical part are aimed at a detailed look on how the lesson focused on pronunciation with the usage of music should look like and consists of exercises concentrated strictly on connected speech. Further, I suggest internet workshop as a supplement and a helper of class work.

For this part of my work I have picked lyrics from four songs:

Eric Clapton: Tears in heaven

Celine Dion: I´m alive

Simon and Garfunkel: Sound of silence
Frank Sinatra: I´ve got you under my skin

I selected these songs for several reasons. Celine Dion, Eric Clapton, Frank Sinatra and Simon and Garfunkel are very famous singers. Therefore, I can hope that students had heard of them. The three songs I have used are popular as well and that is why I consider the texts to be attractive for students as they, hopefully, more or less know them. The songs are lilting and energetic, their texts are easy to understand and also have good examples of  assimilation, elision, vowel reduction, contractions and linking, which will appear in the exercises.

I have prepared the following activities for improving students´ listening skills and pronunciation with focusing on connected speech features I have covered in the theoretical part. With the usage of songs the students will employ themselves in learning about reductions and simplifications and the main idea will allways be to fullfill our needs in an entertaining way. I write about corporate needs and not just only about students´ needs on purpose as I believe that the best way of managing all the wiles of foreign language learning is that a teacher will create a partnership with the students. This mainly means to be concerned with students interests and try to adress them with the exercises that are necessary to go through but that will be, hopefully, appreciated by students as the entertaining ones. 
1.1    Notes at the very beginning 


Not only with the begginners it is necessary to spend a considerable amount of time on teaching, practising and revising the sounds, but sometimes also on levels that follows.   However, it is important to perceive the teaching pronunciation as the complex set which should not be resolved into parts. A song may be the first tool when acquireing English language. It is similar situation as when talking about small children who acquire their native language through rhymes and songs.  The sentence is the main teaching unit. Therefore, working with sentence rhytm and intonation is involved from the very beginning, followed by simplifications and reductions. The advantage of using music for this purpose is its ability to influence learners to follow the rhytm naturally.


Another crutial point is that students should first learn to hear and perceive English sounds accurately before they attempt to learn to produce them. Learning a foreign language usualy means learning a completely new set of rules and learning new sounds. From my own experience, what teacher should be aware of and what is not a rare instance is that some foreign students, and this pays mostly for the categories of begginners, pre-intermediates and intermediates, sing a song with the sounds they think they have heard and not with the sounds that really are in the text. 


Another positive role of music integration into a class is motivation of students at all levels. Learners have the opportunity to work with authentic materials and this is highly appreciated in foreign language learning. For instance, it is possible to work with pop songs, rock, folk, jazz or other kinds of music. Not only is the entertaining side worth mentioning but it is also the wide range of opportunities to learn more about language what should be highlighted. To support using music for learning purposes, I must point out that, this authentic tool is inexpensive and we can come across lots of good material either on radio, television or on the internet. Therefore, learners should be encouraged to follow music in English wherever possible.

2    Workshop– exercises focused on features of connected speech


Before I will concentrate on the exercises as such I would like to point out few notes on their structure. 


I have focused on such exercises that are suitable for connected speech practise with intermediate students and mainly on possibilities of changing their construction for different purposes. Therefore, in the introduction of each activity I have pointed out its name, the main aims, which skills will be practised and materials used for each of them. I suggest only few possibilities how to work with those activities, however, different variations are possible and it depends on the teacher how s/he will apply the ideas mentioned in my thesis.


 I also suggest connections of activities with fulfilling certain pronunciation goals, however this point is also optional. It is not strictly said that the exercise mentioned below, for instance, as a rhytm and stress timing activity, can not be modified into exercise for practising strong and weak forms. I have omitted exact data on time, and age of the students because with the variations this features will change. 
2.1    Section 1: Practising weak and strong forms

Exercise 1
LEVEL:


Intermediate

ACTIVITIES:


´Fill-in´exercise, ´Bingo´
MAIN AIMS:


To practise listening comprehension and weak forms
SKILLS INVOLVED:
Listening, speaking, reading, writing
MATERIALS USED:
A tape recorder, lyrics of the song with blank spaces,
                                              1 paper as a ´Bingo´ ticket, a dictionary
ASSUMPTION:

Students will be introduced to a subject of weak forms and they 

                                               will also learn in what situations they are expected to use them 
                                               and why.
DESCRIPTION: 
Variation 1

· Teacher distributes lyrics with blank spaces. For this purpose the blank spaces should substitute words that are pronounced in their weak form. Tape is played for the first time and students try to fill-in the gaps. One of students is asked to give his/her answers to others and teacher corrects him/her when necessary. 
· Firstly, students are encouradged to write down the dictionary form of those words and secondly, after the tape is played again, to compare it with what they have actually heard. 
· Teacher gives students sheets of paper with the most common weak forms and explain all the rules essential to know for its appropriate usage in speech.

Variation 2
· Another way of working with weak forms is through activity known as a ´Bingo´.
· Teacher introduce and explain the subject of weak forms. Then s/he writes all the weak forms from the lyrics on the board in a ´Bingo ticket´ model. Students copy the Bingo ticket from the board. Then song is played for the first time and  teacher asks students to tick the word from the ticket when they hear it. The student who is first in completing a row or a line shouts BINGO!
Example of extract 1:          ´´ In restless dreams I walked alone




Narrow streets of cobblestone,




'Neath the halo of a street lamp,




I turned my collar to the cold and damp




When my eyes were stabbed by the flash of a neon light




That split the night




And touched the sound of silence.´´

                                               (Simon and Garfunkel, www.songmeanings.net; 2002)
                               
Example of extract 2:          ´´And the people bowed and prayed




To the neon god they made.




And the sign flashed out its warning,




In the words that it was forming.




And the sign said, "The words of the prophets 




are written on the subway walls




And tenement halls."




And whispered in the sounds of silence. ´´
                                               (Simon and Garfunkel, www.songmeanings.net; 2002)
POSSIBLE PROBLEMS:    When filling-in the blanks, students may have problems to catch some words. Therefore, at the beginning of this activity they should be encouradged to write down fragments of words as well. At the end of listening, teacher asks them to write their ´dribs and drabs´on the board and their class mates guess from which words those pieces come from.
MY COMMENTS:

Especially when working with lyrics in class, there is not usualy enough space for ´the whole class searching in dictionaries´. Therefore, the use of dictionaries in an ordinary lesson, when it is not required for special purpose, can be restricted as students have the opportunity to ask their teacher for help. Students should also be given chance to ask any questions about unfamiliar words before practising specific feature of language. When talking about ´Bingo´, it is possible and better to use the whole lyrics of a song. This will provide more examples and more pleasure when listening to the whole song and not just to an extract.
2.2    Section 2: Practising linking and juncture
Exercise 2

LEVEL:


Intermediate

ACTIVITIES:


´Ordering´ activity, ´Creating the variations´
MAIN AIMS:


To practise listening and speaking 
SKILLS INVOLVED:
Listening, speaking, writing, reading 
MATERIALS USED:
A tape recorder, the lyrics of the song


ASSUMPTION:
   
This exercise is focused on practising fluency. Students will 

                                               learn more about joining of words in English and they will

                                               be better able to recognize linking features when listening to 

                                               an authentic material.
DESCRIPTION:

· Each student finds one card with one short passage from a song on his/her desk. Teacher asks students to read silently their passage without showing it to the neighbour. The song is played for the first time. Students are encouradged to quickly stand up and hurry up to the blackboard when catching their extract. They should create a line with others according to the possition of their extract in the lyrics. When whole and correct version is established, teacher asks each of them to read their passage. The purpose of this exercise is to activate students and become familiar with a song.

· Students sit down and teacher distributes  coppies with deffinitions of linking and write an extract of the song on the board. S/he asks them to say each word separately and then, in small groups, to apply the rules and try to mark features of linking in the extract. 

· Then students listen to the extract again and try to detect whether linking was really used or not.
Example of an extract: 
´´ Would you know my name if I saw you in heaven?




    Would it be the same if I saw you in heaven?




    I must be strong and carry on,




    'Cause I know I don't belong here in heaven.´´
                                                  (Eric Clapton: Tears in heaven; www.songmeanings.net; 2001)
POSSIBLE PROBLEMS:

During listening exercises one particular problem may suppervene, a juncture. Some English words are pronounced nearly in the same way. The examples are to be found in this extract as well. The word ´know´ can be wrongly perceived as ´no´ or the word ´here´as ´hear´. This may cause problems when, for instance, working with ´fill-in´ exercises and sometimes it may even discourage students. For this purpose, it is helpful to ask students to make short guesses according to a context of an utterance.
One way of practising this feature is ´Creating the variations´ exercise. 
· Students in groups try to create rhymes. Then they introduce these rhymes to the whole class. Teacher write the two rhyming words on the blackboard and ask students to change them with another two words that are pronounced in similar way (write X right X  bright).    
MY COMMENTS:

Each student is actively involved from the very beginning of the lesson This is a valuable device of the activity mentioned as the first one. Learners enjoy such exercises and better concentrate. ´Creating the variations´exercise moreover supports students creative thinking and helps to expand their word-stock. 
2.3     Section 3: Practising English rhytm, stress and intonation
Exercise 3 
LEVEL:

    Intermediate

ACTIVITIES:

   ´Find the words´ exercise , ´Role play´ exercise, ´Card´ arrangement 

                                       exercise, 
MAIN AIMS:

    To practise listening and production of rhytm, stress and intonation



SKILLS INVOLVED:   Listening, reading, speaking, writing
MATERIALS USED:    A tape recorder, the lyrics of the song and its variation without gaps 

                                        between words, cards.


ASSUMPTION:
   Students will acquaint themselves with the differences between the 

                                       monotonously pronounced text and the text performed with the right 

                                       placement of stress and intonation. Therefore, they will be better able 

                                       to express clearly their intentions.   

DESCRIPTION:

· Teacher distributes the lyrics modified to the form containing a continuous flow of letters without spaces. Without listening to a song students try to separate the words with slashes. 
· Teacher asks one of students to read the text as ´words in isolation´, without the use of stress or change in pitch. During this activity students can check whether they have divided the whole lyrics accurately. The song is played for the first time and students can concentrate on its real sounding. Teacher separates the students into groups of four. Each group will concentrate only on one paragraph.

2.3.1    Variation 1: Stress and intonation
· At the same time teacher hands out the right version of the lyrics and one card for each student. There are different roles written on each of them. Teacher asks students to discuss their paragraph in the group and then to perform the text in turns and exaggerate it as much as possible according to the intentions of their role. Students should be able to explain why they decided to perform their piece in a way they did and also a discussion about the use of stress and intonation is pertinent to this occasion. With the use of Frank Sinatra´s ´I have got you under my skin´ it can be, for instance, the differences in performing the passage between the roles of an angry father, a blessed mother or a bored brother reading a love letter intended for his daughter. The students should feel free to use mimics, body language and gestures as well in their performance. 

Example of extract: ´´ I try so not to give in

                                    I say to myself this affair, it never will go so well
                                    But why should I try to resist when baby, I know damn well
                                    That I've got you under my skin.´´

                              (Frank Sinatra: I´ve got you under my skin; www.songmeanings.net; 2002)
Variation on 2.3.1
· Students are divided into groups. However, all groups concentrate just on one paragraph. Teacher gives them few minutes to agree on what should be highlighted and stressed. This exercise suppose different interpretations of the text and ongoing discussion. 

· The questions for the discussion can be arranged as those mentioned below: 

      Why do you thing that your interpretation is correct?

      Do you agree with the versions of other groups? Why? Why not?

      You have been given completely same text. Why do you think that the differences      

      occured?

POSSIBLE PROBLEMS:     
When listening to a neigbour´s spoken performance, students can be influenced by his/her uncorrect language usage. To restrict this problem that may supervene in such situations, teacher should circulate along and observe the classroom and when necessary also some corrections are possible.
MY COMMENTS:

The words of the lyrics are changeless, that is why students are not afraid to speak in public and they can fully concentrate on the pronunciation features. Expressing ´the reactions´ to the text from the different angles can bring students a lot of fun and they will enjoy each others performance. What I appreciate on this exercise is the chance to listen to a neighbour´s utterance. The students feel more ´covered´ in the exercise as they can also learn to concentrate on finding the mispronunciations in the speech of their class-mates and they practise listening comprehension again. The teacher should carefuly observe the uncovered mistakes, however, without immediate correction as the pronunciation production exercises are supposed to be fluent. The good idea is to write the most usual mistakes on the board at the end of the activity which offers another thoughts for further exercises and smooth shift to, for instance, grammar practise.

2.3.2     Variation 2:  Rhytm of English language 
· Teacher distributes the right version of the lyrics and song is played for the second time. Students are encouradged either to clapp their hands, tapp the fingers on the table or stand up and stamp their foot when following the rhytm of the song. It is considered to be easier for students when teacher takes part in this activity.
· Then students create groups again and work with just one paragraph same for all of them. The song is played for the third time and teacher asks them to mark stressed syllables in the paragraph. Teacher gives them time to discuss their thoughts in groups and reads the correct version of stressing. Then whole class discuss the relationship between stressed units and the rhytm of the song. 
Example of extract: ´´ I`d sacrafice anything come what might
                                    For the sake of having you near, 



In spite of a warning voice that comes in the night



It repeats, repeats in my ear



Don't you know you fool, you never can win



Use your mentality, wake up to reality"



And each time I do, just the thought of you



Makes me stop before I begin,



Because I've got you under my skin.´´

                  (Frank Sinatra: I´ve got you under my skin; www.songmeanings.net; 2002)


MY COMMENTS:

Correct production of rhytm is built on the knowledge of stressing and unstressing. Therefore, it is useful to revise the main rules of reductions of connected speech and possibly to distribute this summary on the sheets of paper along the classroom before concentrating on practising English rhytm. For this activity, teacher should choose the refrain or the most rhytmical part of the song. All sorts of rhytmic motion are convenient for the integration with activities focused on acquireing rhytm of English language. Not only does the rhytm of song provoke the rhytmical movement but such type of activity is also easier to remember and more entertaining. 
2.3.3    Variation 3: Stress timing
· Teacher distributes the right version of the lyrics, writes one sentence from the lyrics on the blackboard and underlines stressed syllables in it. Then s/he encouradges each student to come to the blackboard and add one word to the extract. When placing new words students need to follow this rule:  
      - chosen word must be pronoun, article, conjunction, preposition or auxiliary verb.

· Teacher asks the student to read his new sentence but with original stress pattern and the same amount of time. It may help to tap with the chalk on the board when saying the phrase and the teacher may help them with clapping the hands and forcing them to fit in the beat. The other students repeat the whole process and write the word below the preceiding one and read it as well. 
· As more and more words are being inserted, it is harder for students to fit in the beat.
            When teacher detects that despite they apply the rules of connected speech, they are               

            not able to say the words so quickly; it is worth trying to play the song once more 
            during this activity. Students will follow the singer and will be better able to realize 
            the rhytm. This should help them to fit in the beat.  
Variation on 2.3.3 ( Underhill, 1994; p 178)
· Since the new sentences have been created, teacher can divide students into groups, each group saying a different sentence at the same time. All the participants will easily see whether they really keep the same pace.
Example of extract: 
        ´´And I like you under my skin´´ 


       (Frank Sinatra: I´ve got you under my skin, www.songmeanings.net; 2002)
POSSIBLE PROBLEMS:   
This exercise can become really challenging for some students. Students should be aware of weakening of unstressed syllables before working on this activity. To make this exercise easier, teacher can encouradge students to create new sentence with use of another rule that says: 
- new sentence has to be grammaticaly correct but does not have to make sense.

The chosen extract does not necessarily have to be only one sentence. Teacher can use a refrain or another paragraph of the song with the same success. However it is still easier for students to concentrate and train just one sentence. 
MY COMMENTS: 
 
Another benefit of this activity is the possibility to make students sing without even noticing it. Teacher should just ask them to say the text when listening to the song. This will make some of them quietly singing. However, not only shy students but also those who enjoy singing very much usualy attend the course. It should be suggested that also the neigbouring classes need some space for high-quality learning and, therefore, teacher should not allow students to get too excited and disturb the others.
3    A  project of a virtual class

This project is mentioned to underline the necessity of further practising of English pronunciation  out of classroom as there is usualy not enough space for practising it during the lessons. However, this is only an outline of the project I would like to be engaged in during my futher studies. 


I would like to concentrate on the internet as on the new supplementary teaching tool. My main aim is to show the connection of  internet with classroom work and to shift and broaden the boundaries of language learning over the boundaries of virtual word. This section is concentrated on the usage of songs and internet for futher and out of classroom studying, despite the usual opinion that it may be quite challenging to connect teaching pronunciation with an effective way of self-studying. Fortunately, we can find usable material in many English songs and on many internet pages. 
3.1    Introduction


Having a twelve-year-old sister, who spends most of her free time on the internet working on her virtual stable, helped me a lot when I wanted to do a little research among her peers. This research was focused on the time they spend on the internet. The result was not surpising for me at all. 

3.2    Questionnaire 
Twenty five children faced to five questions:

1. How much time per week do you spend with your friends outdoors?

2. What are you doing during the evenings at home?List three most usual situations.

3. Name at least three things that save you from boredom in case you are alone.

4. How much time do you spend on internet per day?

5. Why do you think is the internet so useful for you?


It was obvious from their answers that they spend hours ´clicking´on the internet either playing games with each other or searching for various informations. Even eighty percent of engaged persons, which means twenty children, answered that they spend two or three hours per day on the internet.  Moreover, I have concluded that fifty percent prefer ´virtual´ communication to the real one. I do not mean to use the internet project as a tool which would support this, in a way of communication not very positive, phenomenon. However, I must suggest that to overlook and ignore the fact, that nowaday children spend more than half of their free time in the company of internet, is purposeless as well. 
3.3    The main aims


The internet pages are designed for effective connection of students self-studying with work covered in  class. The project is not specified for the work with a certain group of students or for the usage of specific type of school institution. I suggest its use either for basic and secondary school or for language schools as this type of work can be appreciated either by young learners or even by some adults. For this purpose, some necessary features of a class work will be introduced as well. This combination should help to motivate students to practise further at home, as the work with computer is highly appreciated by them. Moreover it may bring the classroom environment near to parents, who want to take part in their children learning and  sometimes need better insight into the work covered in lessons. In this way, many fields of foreign language study may be developed. However, due to the direction of the thesis, this project is focused especially on pronunciation teaching.

MAIN AIMS:

1) Way of further practising




2) Feedback for teacher, easy way of sharing opinions on classroom 

                                       work

                                   3) Good way of spending time on the internet effectively



            4) Source of information for parents

                                   5) Connection of school, home and virtual world 
3.4     Scheme of the pages 

I suggest the following construction as one of the possible ways of dividing the internet classroom into sections. When preparing for the lessons it is usualy very hard for teachers to find any time left to maintain the internet pages. Therefore, I have been working on the idea of the virtual classroom as of the supplementary tool for language learning. This part of the thesis is focused on a development of the pages into sections with a brief description of its possible content:

1. Diary of themes covered in lessons


Students will be fully informed of what they are supposed to know. This recapitulation 
      is useful either for test preparations or for parents to know more about classwork.
2. Correct mistakes

      List of the most common mistakes derived from a classroom work will be displayed 

      in this section. Despite a lot of versions are possible, I prefer the one in which students 
      have chance to try to correct the mistakes themselves.

3. Pronunciation games

      Various exercises can be used for maintainin this section. 

      For example: Criss-cross, Matching and ordering, True or False, Guess the meaning             

                            according to transcription 

4. Collect points!

      Everyone who accesses the pages can find a chart here. This should be covered      

      for more motivation and encouradgement. For the whole school year, students have 

      chance to compete in gathering points for each work they have done in the sections 
      with exercises.

5. Discussion

     ´ Left your note´ can be a suitable title for this part. Students are encouradged to 

       contribute into discussions with anything they would like to point out. 

       For instance, they can comment on difficultness of the text of a song covered in class 
       or whether they enjoyed or not an activity and why. They can even left here some 
       ideas and help the teacher to improve the lesson or to help him/her to choose a music. 
       Teacher should take part in discussions. Students need to know that s/he does not 
       ignore their messages and that a´teacher-student´ interaction really works. 

6. Lyrics of covered songs and supplementary materials from lessons

      When students open this file they are supposed just to relax and enjoy listening to 

      English language. It should include full versions of lyrics. I suggest to insert into this 

      section, from time to time, something unexpected. For instance, a file with song 

      connected with presentation. To support this idea, I have prepared such presentation 

      and put it as an appendix. I have used Celine Dion´s song: I´m alive.
7. Ask the teacher

      This section is included for situations in which students need teachers help or any         

      further diverse informations. I suggest that students´questions shoul not be displayed 

     for other students. Just a teacher´s e-mail adress should be mentioned and also  

     references on useful pages related with English language learning.

8. Informations about teacher and students

      To place this file is a way of connecting learners together and give them a possibility 
      to cooperate. 

3.5    Connection of class work with virtual classroom project


Virtual classroom project is connected together with the real class work that should be arranged to provide an appropriate supply of material for father practising on the virtual pages. The integration of pronunciation work and songs into the lessons throughout the whole school year is therefore unnecessary. This version of planning can be adjusted in many ways, it depends on teacher how s/he will construct it.

Example

CONDITIONS:
1) At least 2 hours of English per week

                                    2) Regular inclusion of teaching pronunciation through songs in blocks



3) Easy access on the internet

TIMING: 

1) One song for tri-weekly period, every 2nd song is elected by students 

                                    2) Pronunciation teaching with the use of music divided into 3 blocks, 

                                         each block for 1 hour:
                                        a) 1st block: 15 minutes; an introduction of a new pronunciation 
                                                             feature



     b) 2nd block: 5-10; futher practising with song lyrics
                                        c) 3rd block: 5-10; an entertaining pronunciation activity for 
                                                             repetition 
                                        ;where 4th block means a pause for pronunciation teaching.





4) 6 songs per semester; 12 songs per year

       


5) Summary at the end of the school year( and its internet version)

This points are mentioned to sustain and ensure the real and near connection between those two worlds. To upgrade the virtual class to the position of really effective supplementary teaching tool it is necessary to create a concept suitable for the whole school year. 

ASSUMPTION:
I suggest this project to be very useful because of limited time for pronunciation teaching in real classroom. Student can practise further at home and this is one of the essential elements of acquireing foreign language. Students can choose whether they want just to browse on the pages through sections with games or to do the optional exercises for futher studying.

CONCLUSSION
When students want to understand English language properly, they need to go through all the pronunciation rules. When they want to sound more like native speakers, they need to learn all the features of English language that are essential for acquirement of fluent and native-like pronunciation.

In the theoretical part of this thesis, we are introduced to the processes happening in connected speech. It is also suggested, that for teaching pronunciation of a foreign language should be used as authentic materials as possible. For this purpose, music is introduced as a good source of authentic material that is necessary for pronunciation practice. It is suggested to use music and songs because they are effective and engaging at almost any proficiency level. Working with song lyrics is a good way of introducing reductions of connected speech  and its another crucial benefit is that this method provides a non-threatening, entertaining and highly-motivating background for further studying.
The first section of the practical part is focused on exercises and activities designed for students on intermediate level of English. However, it is suggested that they can be modified in many ways and used for various purposes. Passages with a detailed descriptions of each exercise are followed by my own comments and suggestions how to overcome possible difficulties.
The second section of the practical part explores a new model of self-studying. The project of a virtual class is designed especially for purposes of teaching pronunciation and its main aim is to offer students more possibilities for practising out of classroom. 
RÉSUMÉ
Bakalářská práce se zabývá užitím hudby ve výuce výslovnosti. Jedním z hlavních témat je rozbor ústní formy projevu anglického jazyka, se zaměřením na jeho typické rysy. 

V teoretické části je dán prostor k rozboru hlavních znaků, kterými se mluvená forma angličtiny odlišuje od formy písemné. Práce pojednává o hudbě jako o autentickém materiálu, který je vhodný  pro účely výuky výslovnosti. 

V praktické části jsou uvedena cvičení, která jsou zaměřena na osvojení si těch rysů mluveného projevu, které jsou probrány v teoretické části. Aktivity jsou detailně popsány a jsou doplněny o můj vlastní komentář.


Dále je práce zaměřena na ideu vytvoření internetových stránek, které by korespondovaly se školní výukou. Cílem projektu je získat větší prostor pro výuku výslovnosti cizího jazyka a umožnit studentům snažší cestu k dalšímu procvičování. Jako další benefit je vnímán fakt, že touto cestou lze snáze obohatit výuku vedenou pedagogem o samostudium a školní prostředí spojit s prostředím rodinným. 
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APPENDICES 

Appendix 1:
Presentation( Celine Dion: I´m alive)

LIASON





linking ´r´





intrusive ´r´





intrusive ´w´ and ´j´





     STRESS








word stress - ACCENT





PROMINENCE – sentence stress





Same amount of  time





I and





         you and





the dog





this is you and





this is the dog





This is me and
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