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Introduction


The main aim of this diploma thesis called “Common Primary learners’ errors” is to find out the most common errors that primary students make in a certain part of English grammar, namely in the present simple, present continuous and past simple tenses. Furthermore, the purpose is to describe and evaluate them, introduce and suggest appropriate activities which will lead to students’ improvement, as defined in the practical part of the thesis. By choosing this topic for my diploma thesis I expect to obtain deeper knowledge of students’ problems in the particular part of grammar and find the way how to remove them or even avoid them in the future.

As a primary school teacher, I have come across several types of mistakes that primary school students make. Thinking about their errors, I decided to carry out a survey that will reveal the most common of them. Testing students’ knowledge on the present simple, present continuous and past simple tense would show their problems. I expect learners’ omission of the third person -s suffix in the present simple affirmative as the most common mistake because Czech language does not distinguish the third person suffix. Not only -s suffix in the present simple tense might cause the problems, but also do or does in questions and short answers and don’t and doesn’t  in the negative and short answers, which may cause disagreement with the person. Czech language does not distinguish the present simple tense from the present continuous tense, so I also expect learners to confuse these two tenses. 

From my point of view, even if the learners add -ing form to the base verb, they often omit the auxiliary verb to be when forming the present continuous tense. However, they may forget to add -ing form to the base verb when forming the present continuous tense without leaving out the auxiliary verb. As far as the present continuous is concerned, they might not use the correct auxiliary verb to be which should agree with the person. As for using the present continuous tense - short answers, Czech students of English do not use contractions for positive short answers, but they use contractions for the negative ones, which primary students might get confused with. The other errors might be: repeating the main verb in short answers or not using pronouns in answers to replace nouns. 

In my opinion, students’ errors with the past simple tense affirmative tend to include the confusion caused by irregular and regular forms of the verbs. The use of auxiliary did in question formation or didn’t in negative sentences may also appear as a problem. The past form of the verb to be in questions, was/were in affirmative or wasn’t/weren’t in negative utterances might cause some difficulties too. 

I hope that students will enjoy the activities and will be encouraged to work on improving their English. The suitable selection of activities should help them to avoid their errors and consolidate their knowledge of the present simple, present continuous and past simple tense. I also hope the results will be useful for teachers of English who teach at primary schools in order to prevent these grammar mistakes with their students. If teachers know that a certain grammatical structure is particularly difficult to produce without mistakes, they can pay more attention to this structure by giving extra practice or telling students what the frequent errors are. 
 
This diploma thesis consists of two main parts. The first part is theoretical and includes three sections. In the first section I focus on defining the mistake. The second one deals with the classification of mistakes – mistakes of meaning, mistakes of form, slips, errors, attempts, etc. In the third section I concentrate on the correction, accuracy and fluency, different types of correction with a special emphasis on self-correction, peer and teacher correction and correction techniques in oral and written language.

The second part is practical and consists of four sections. The first one provides basic information about the research, description of the research method, sample and purpose. The second section of the practical part deals with the test assessment where each exercise is introduced and the results are interpreted and analysed. In the third section, I suggest appropriate activities to improve students’ knowledge of the particular grammar items which the students are supposed to do in pairs, groups or by themselves. The fourth section deals with the students’ progress. Basically, primary learners will write the same test, as defined in the second section of the practical part, to see whether the activities have helped them to improve their knowledge of English grammar or not. 
Theoretical part
1 Definition of the Mistake


In my opinion, everyone has an idea of what a mistake is. ‘Mistake’ can mean for different people different things. But not everyone would think about the mistake as a grammatical term. When language teachers speak about mistakes they usually mean the mistake as a grammatical term in the language learning process. Authors of textbooks, who deal with mistakes, see them from a different point of view. 

Penny Ur defines mistakes with these words: “mistakes may be seen an integral and natural part of learning: a symptom of the learner’s progress through an ‘interlanguage’ towards a closer and closer approximation to the target language” (85). Bartram and Walton share Penny Ur’s idea that mistakes are natural part of learning: “this is wrong language which a native speaker would not usually produce, something that only learners of the language produce” (21).  Julian Edge also confirms that making mistakes is a part of learning and states that “the most important sort of mistake is a mistake that leads to a misunderstanding” (2). In this case grammatical mistakes are not as important as social mistakes. However, making linguistic mistakes is an important and necessary part of language learning. It is all right if our students take risks and make mistakes because it is one of the methods how to learn the language. 


According to the authors, mistakes are an inseparable part of the language learning process, although teachers and learners tend to believe that making mistakes is a negative phenomenon. Penny Ur claims: “Language teachers perceive a mistake intuitively: something sounds or looks ‘wrong’” (85). Unfortunately, people have rather a negative attitude towards mistakes. They should not think about mistakes as a kind of punishment (Edge 17). Bartram and Walton assume that “the teachers are worried by mistakes and non-native teachers tend to be severest of all on mistakes.” These teachers were probably taught ‘good English’, which means ‘free of mistakes’ (24). 


From my experience, many learners are afraid of making mistakes, hoping not to be asked any questions by their teacher. They do not want to be considered less intelligent if they answer teachers’ questions wrongly. As for making mistakes, even the teacher can put too much pressure on students. Not only teachers but also learners should realize that everybody makes mistakes – politicians, doctors, teachers, learners and it is not a disaster if they make some. Teachers should encourage the students, give them chance to study their mistakes and learn from them. Mistakes should help teachers and students to see what they know and what they still have to learn. Basically, it is all right if we make mistakes and we should not be afraid of them. 
2  Classification of Mistakes


According to renowned authors, mistakes can be classified into several different categories. For example, one of the divisions might be ‘mistakes of meaning’ and ‘mistakes of form’. Another possible division of mistakes can be ‘mistakes of commission’, ‘mistakes of omission’ and ‘covert mistakes’. Many authors distinguish mistakes from the teachers’ point of view such as ‘slips’, ‘attempts’ and ‘errors’.  Errors will be the most discussed mistakes in this section. Students make all kinds of mistakes and sometimes it is very hard to distinguish what kind of the mistake the students have made. 
2.1  Mistakes of Meaning and Form


Looking for the most suitable classification of mistakes of meaning and mistakes of form, Edge provides a clear description of both of them. It is not worth studying linguistic forms if we can not express ourselves correctly and people do not understand us. Generally speaking, teachers often think about linguistic mistakes, not about mistakes which affect meaning and communication. However, they are the most important. Even if we use a correct linguistic form, we can either make a mistake which is socially unacceptable or the meaning is different. We should focus on mistakes which affect the meaning of several sentences, not paying too much attention to small grammar points in the sentence (Edge 3-5). Rod Ellis gives an example of a mistake of meaning: “a learner who invites a relative stranger by saying ‘I want you to come to the cinema with me’ has succeeded in using the code correctly but has failed to use it appropriately” (Edge 52).


Speaking about mistakes of form, “we are comparing something in the student’s English with Standard English.” The mistake of form can be caused by many different types of factors. The factors might be divided into four categories. Firstly, it is the influence of the learner’s first language. Secondly, learners do not know enough, even if they know the rule.  Thirdly, people use the language to express themselves, even if they know they are not correct. And lastly, learners can make a mistake because of their tiredness, hurriedness, or they are just thinking about something else (Edge 7-8). 


To sum up, in the real life conversations grammar rules are not so important but learners should be aware of the rules of polite behaviour in the language speaking countries in order not to sound rude or impolite. From my point of view, it is also important to avoid mistakes of linguistic form in written and oral communication in order to sound naturally. The mistakes of form are the most common ones which occur in the language use and that is why teachers and learners should pay attention to them.

2.2 Mistakes of Commission and Omission, Covert mistakes

A majority of teachers often think that mistakes are only what the learners say. These are known as ‘mistakes of commission’. However, what the learners did not say is understood as a mistake as well. Bartram and Walton use the term ‘mistakes of omission’. They claim: “if language is communication, then non-communication is a kind of mistake” (Bartram and Walton 17). To sum up, there are two already mentioned kinds of mistakes that teachers should be aware of. It appears that students are too much afraid of making a mistake and that is why they rather do not express themselves. In order to avoid this situation, teachers should do their best to encourage learners to produce their thoughts orally and not just keep them hidden in their minds. 


‘Covert mistake’ is a term also used by Bartram and Walton. It means that students sometimes say something which might be right without being aware of it. They say it by accident (Bartram and Walton 21). This type of mistake occurs in sentences that are grammatically correct, but they might not mean what the student wanted to express (Ellis 48). For example, ‘It was stopped’. According to Ellis, we do not know what it refers to and therefore it is not clear if the sentence is correct or not, although the sentence is well formed (49). In my opinion, it is difficult for teachers to recognize and correct this kind of mistake without knowing the real meaning. If the teacher knows the students well, it does not need to be so difficult to guess what the student wanted to say and if necessary, correct him or her. 

2.3 Slips, Errors and Attempts


From the teachers’ point of view, Julian Edge divides mistakes into three categories: ‘slips’, ‘errors’ and ‘attempts’. Also, Jeremy Harmer points out Edge’s division of mistakes in his book The Practice of English Language Teaching.  Some authors, namely Penny Ur and Rod Ellis distinguish only between errors and mistakes. Ur thinks “it is usually difficult to tell the difference between these two terms” and that is the reason why she does not insist on this distinction (85). Rod Ellis also considers “whether a distinction should be made between errors and mistakes” (48). However, Jim Scrivener uses only the term ‘errors’, he does not deal with slips, attempts and mistakes as such.  As this thesis is dealing with learners’ errors, it is crucial to define mainly errors in this section. They will be discussed and analysed also in the practical part. For a better understanding of mistakes, it might be useful to define briefly the terms ‘slips’ and ‘attempts’.


According to Edge, “if the teacher thinks that a student could self-correct a mistake, we shall call this type of mistake a slip (9). Jeremy Harmer shares the same opinion when he assumes: “slips are mistakes which students can correct themselves once the mistake has been pointed out to them” (137).  As Bartram and Walton claim, “the kind of mistake that anybody, including native-speakers, could make, this is wrong language caused by tiredness, carelessness” (20). A typical example of the slip is the following sentence: “She left school two years ago and now work in a factory” (Edge 9). Considering attempts, Julian Edge points out: “When the teacher knows that the students have not yet learned the language necessary to express what they want to say, we can call their mistakes attempts”(10). 


 Jeremy Harmer shares the same idea about attempts: “A student tries to say something but does not yet know the correct way of saying it” (Harmer 137). Basically, learners do not know the grammar rules if they produce this kind of sentence: “I wish I went my grandmother’s house last summer” (Edge 10).


To sum up very briefly, ‘slip’ is a kind of mistake that learners usually realize when they make it and correct it themselves. ‘Attempt’ is a kind of mistake that students make because they do not know the grammar rules. As it has been mentioned, this section will mainly deal with errors, but it is also important to know the difference between slips and attempts. A majority of authors deal with the term ‘errors’. 

2.3.1 Errors


Julian Edge assumes that “if a student cannot self-correct a mistake in his or her own English, but the teacher thinks that the class is familiar with the correct form, we shall call that sort of mistake an error” (10). Jeremy Harmer also shares the similar idea about errors and defines them as “mistakes which students can not correct themselves and which therefore need explanation” (137). Rod Ellis claims that “an error takes place when the deviation arises as a result of lack of knowledge (i.e. a lack of competence)” (48). Corder defines errors as “a systematic deviation made by learners who have not yet mastered the rules of the L2. A learner cannot self-correct an error because it is a product reflective of his or her current stage of L2 development, or underlying competence” (in Diane Larsen-Freeman and Michael H. Long 59). And Jim Scrivener (289) states the following:

Student errors are evidence that progress is being made. Errors often show us that a student is experimenting with language, trying out ideas, taking risks, attempting to communicate, making progress. Analysing what errors have been made clarifies exactly which level the student has reached and helps set the syllabus for future language work. 

According to the above quoted authors, errors are mistakes that second language learners cannot correct by themselves, even if they are familiar with the grammar rules. These errors need to be corrected by the teacher.  The authors’ definitions of errors are more or less the same. From my point of view, it might be sometimes difficult to distinguish between ‘slips’ and ‘errors’. The teacher may not know if the learner studies more grammar points on his or her own than covered in the language lessons. The students’ errors are the main content of the practical part. It is crucial to state that only the grammar points which were covered in the lessons will be tested in the practical part, therefore we can talk about errors not about the slips. I fully agree with Scrivener’s statement that the students’ errors will show us their level of language and the grammar gaps that they should work on in the future. If the teachers know the pupils’ most frequent errors, they can suggest and use the appropriate activities that will help learners to eliminate their mistakes.

The students can make many kinds of errors. Jim Scrivener further classifies errors into several categories: errors in pronunciation, grammar, lexis, intonation and rhythm. As a pronunciation error, he considers: /i/ vs./i:/, /[image: image1.png]


/ vs. /[image: image2.png]
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/ or the word stress. As a grammar error, he mentions: the wrong tense, verb-noun agreement, word order and as a lexis error he considers the incorrect collocation and incorrect word (Scrivener 298). 

As far as the most common errors are concerned, Penny Ur states: “In English, learners commonly omit the third-person -s suffix in the present simple, and slightly less commonly substitute a present verb form when they mean the past; on the whole, the second mistake is more likely to lead to misunderstanding than the first and therefore is more important to correct” (86). Rod Ellis claims: “The errors that learners make can be influenced by a variety of factors. For example, they may make errors in speaking, but not in writing, as a result of the different processing conditions involved” (49). 


Dividing errors into categories may be sometimes problematic. Different authors may see them from a different point of view. I will focus on the most common learners’ errors in the practical part of this diploma thesis. The main aim will be to find out grammar errors that primary students make when using the present simple, present continuous and past simple tenses.
3 Correction
According to Edge, “correction should not mean insisting on everything being absolutely correct; correction means helping students to become more accurate in their use of language” (33). Similarly, Penny Ur states that “not all mistakes need to be corrected: the main aim of language learning is to receive and convey meaningful messages, and correction should be focused on mistakes that interfere with this aim, not on inaccuracies of usage” (244). According to these authors, it is not necessary to correct every single mistake that the learners make, but it is important to deal with the mistakes that should negatively affect students’ second language acquisition.


As Scrivener points out, “we either need to correct briefly and unobtrusively as we go or save any correction for after the activity has finished or later” (299).  Many authors deal with the teachers’ decision when to correct the error and when not. They suggest many options, such as immediately, at the end of the activity, in the next lesson, etc. Bartram and Walton think that “if the students make a mistake when working on the aim of the lesson, the mistake should be dealt with”. For example, if the aim of the lesson is the past simple tense and some student says: “On Wednesday, I have go to London”, the teacher should correct him or her immediately (Bartram and Walton 37). Normally, it is the teacher that makes decisions about correction. However, there are some learners who “gain confidence from being allowed to express themselves without being picked up for every mistake, some gain confidence from knowing very strictly the limits of what is right and wrong” (Bartram and Walton 31). Teachers should know what works best for each student and what techniques they should use. The correction techniques will be discussed in more detail in section 3.3. 


It is important how the correction is expressed – tactfully, rudely, gently or assertively, etc. Penny Ur suggests: “We should go for encouraging, tactful correction” (248). According to Edge, “when we do decide to correct, we have to be sure that we are using correction positively to support learning; correction is a way of reminding students of the forms of Standard English, it should not be a kind of criticism or punishment” (20). The correction can affect our learners badly or very positively, therefore teachers should bear in mind the following: “You do not correct a mistake, you correct a person” (Bartram and Walton 39).
3.1 Accuracy and Fluency


What is also important is to distinguish between accuracy and fluency.  In other words, the teacher expects the students to be accurate or fluent. There are times in our lessons when we focus on accuracy and if we do so, immediate correction should be used. As Bartram and Walton claim, “accuracy work is defined as that part of the lesson where students are encouraged to make their utterances as near to a native-speaker’s as possible – which is usually taken as necessitating more intense correction” (32). Julian Edge assumes that “we cannot always ignore our students’ correctness in their use of English. This is important because successful communication depends on a certain level of accuracy. It is also important because a lot of examinations are based on how accurate a student is in constructing correct pieces of language” (20). 

Many teachers will encourage spoken accuracy when they present a new piece of grammar and practise it with learners in their lessons (Edge 23). When students are involved in accuracy work, it is part of the teacher’s function to point out and correct the mistakes the students are making (Jeremy Harmer 143). Jeremy Harmer calls this ‘teacher intervention’- “a stage where the teacher stops the activity to make the correction” (143).


There have been mentioned some reasons why teachers should focus on accuracy in their lessons which I fully agree with. Firstly, accuracy is required especially when our learners take exams. Secondly, learners produce sentences which are close to Standard English. Thirdly, students are corrected straight away, they are aware of the mistake immediately and do not need to deal with the mistake later on.  In the practical part of this diploma thesis, most of the learners’ activities are focused on accuracy because of the test which is part of the survey where students should be as accurate as possible. 


Not only accuracy but also fluency should be focus of the lessons. It is defined as “the part of the lesson where students work on their capacity to communicate within the language, generally a period free of correction“(Bartram and Walton 32).  According to Edge, “it is not the teacher’s job to correct all the non-standard English that learners produce, it is the teacher’s job to help the learners improve their English, and sometimes this is best done by not correcting” (18). During the fluency work teachers should not pay too much attention to the linguistic form but they should listen to the content of students’ speech. Edge further explains “if we pay too much attention to correctness, we do not seem to be speaking a language at all” (18).  Students should feel that the teacher is interested in what they say, not how correctly they say it. That is why during fluency activities teachers should not correct students’ mistakes, only if they might affect the communication (Edge 18-19).


Penny Ur agrees with this statement: “There are some situations where we might prefer not to correct a learner’s mistake: in fluency work, for example, when the learner is in mid-speech, and to correct would disturb and discourage more than help” (246). Even if the teacher focuses on the correct linguistic form, it is not necessary to make a correction. For example, the learner produces an interesting piece of information with some incorrect grammatical items, but the most of the items are right. The teacher does not pay attention to a slight mistake, only to the serious one (Ur 247). On the other hand, there are times when teachers want to correct students’ mistakes during communicative activities. For example, the students’ communication is in danger or it is just a right time to explain the grammatical error (Harmer 143).


According to Scrivener, most teachers listen to the students during fluency activities and write down a list of overheard errors. He suggests some ideas what a teacher can do with this list: “You can discuss the errors with the class, you can create an exercise or you can prepare it for the following lesson, etc.” (Scrivener 160). More ideas will be mentioned in the section 3. 


The authors provide a number of possible opinions on fluency and generally they agree that teachers should not interrupt students during communicative activities, they should monitor them and deal with the mistakes later on. They also agree that fluency should be encouraged in the lessons from time to time. In my opinion, we should give our students chance to express themselves without being interrupted. If we interrupt them too much, they might feel less confident or they might be afraid of speaking or get frustrated. In the real life conversations we are not corrected for every single mistake if we want the conversation to flow. In other words, if the main aim is to get the students to speak, the way of achieving this is to say nothing while the activity is underway and save the correction for later on. There should be times in our classes when we as teachers focus on fluency.


Bartram and Walton point out some textbooks which contain exercises based on accuracy and fluency. This might be very useful for teachers, it would save their time. It is teachers’ job to decide when there is the best time in their lessons to use ‘fluency-activity’ and when to use the ‘accuracy-activity’. The students usually do not think about English in terms of fluency and accuracy. However, most teachers would use the accuracy activity at the beginning of the lesson because the students are full of energy and the fluency activity at the end. This division might not be suitable for all learners. Some students would prefer accuracy activity at the beginning of the lesson and some of them would welcome fluency activity and vice versa. To work this out, teachers should find out what works best for their students (Bartram and Walton 31-32).


In conclusion, there should be times in our lessons when we focus on accuracy and when we practise fluency. We need to balance fluency work and accuracy work.  Teachers should encourage students to talk freely without correction when the fluency activity is set up and also correct students positively when the accuracy activity is concerned.

3.2 Types of corrections  


Generally speaking, most learners ask for correction, but not only the teacher can correct the mistakes. Edge suggests three basic types of correction: self-correction, peer correction and teacher correction (9). 

3.2.1 Self-correction


According to Edge, “the best form of correction is self-correction if the student makes a mistake”(24). It is important to give students a chance to correct themselves if they make a mistake which is called a slip. If students can not correct themselves, the teacher can point out that something was wrong by a face expression or expressions such as, ‘Mmmm’, ‘Errrrr’, etc.  Students sometimes realize the mistake and correct it but sometimes they do not (Edge 24- 25). From my experience, students can avoid the slip next time if they correct it themselves (it stays in their heads and they remember it for a long time). 

3.2.2 Peer correction

If the learner cannot correct himself of herself, the teacher can ask other learners to do the correction and in this case we talk about ‘the peer correction’. This correction is used when the error is made (Edge 25). Bartram and Walton (43) suggest some advantages of the correction done by students: 
• they feel more involved
• they learn to be more independent
• the feeling of co-operation is greater
• it reduces the time the teacher spends talking 
Edge (27) agrees with all these advantages suggested by Bartarm and Walton and he adds two more:

• they will be able to help each other learn when they work in pairs and groups, when the teacher can not hear what is said
• the teacher gets a lot of important information about the students’ ability 
Unfortunately, there are some disadvantages that Edge (27) mentions: 
• the same two or three people always want to answer
• the students are not used to correcting each other

In my opinion, peer correction is useful if students are used to it. If not, some of them might feel depressed. Most students prefer to be corrected by the teacher and not by the classmates. They might feel that they are not corrected, but rather criticised by their classmates. However, the idea of the peer correction is to encourage cooperation between students, not to harm them. It is the teacher’s job to explain to the students why it is important to correct each other, that they can help each other this way. 

3.2.3 Teacher correction 


If we cannot use self-correction and peer correction, then the teacher correction might help.  It means that neither the learner nor any other learners can correct the mistake and therefore the teacher is involved to give a hand. It is not the teacher’s duty to correct immediately the linguistic form, he or she can only point where the mistake is (Edge 27). The way how the teacher can indicate the mistake and the techniques of correction will be discussed in the section 3.3.

According to Bartram and Walton, “as far as mistakes and mistake-correction are concerned, we can say that most students expect teachers to correct them, because that is the traditional view of what a language teacher does, and they come from educational backgrounds where teachers correct a lot“, however, there are some students who might feel bored by teachers’ correction if they want to express themselves (Bartram and Walton 28 – 29). 


Bartram and Walton distinguish two types of teachers according to their attitudes to mistake correction. One of them is ‘a heavy corrector’. The problem of the heavy corrector is that this teacher corrects too much, which affects students in a negative way.  Firstly, students are afraid of making mistakes. Secondly, students have no space for their creativity because of the accuracy which is preferred. Thirdly, students can only produce fixed phrases which they have been taught by the teacher and they are unable to come up with a new one. To deal with these problems, Bartram and Walton (26) offer what heavy correctors should:

• correct less

• correct at specific points of their lesson

• give their students more room

• correct better - use better or different techniques


The second type of teachers is called ‘the non-corrector’. This teacher does not correct a lot and often does not sound pedagogically. There are several problems with this type. Firstly, students doubt if the teacher knows what is right and what is wrong. Secondly, students often complain about not being corrected. Consequently, parents and school authorities are disappointed with the teacher, mainly if he or she is preparing learners for an exam. Thirdly, some learners might think that the teacher is lazy and irresponsible. To avoid these problems, Bartram and Walton (27) suggest what a non-corrector should do:

• be prepared to do more ‘public relations’

• take students into his or her confidence

• be prepared to compromise sometimes


In my opinion, teachers should realise that in their lessons there are moments when students should be corrected and when not. Both ‘the heavy correctors’ and ‘non-correctors’ have a negative impact on students. Students want to know if they are right or wrong in the right time. 


There are some teachers, especially non-native teachers who worry about their own English. From time to time, teachers may get into the situation when they would not be able to say if the phrase or utterance is correct or not and this is quite common. Even native teachers might not be always sure. This does not mean that the teachers are not enough educated to teach the language, they just need to keep their eyes open  about what is possible in English and what is not. Native teachers do not worry about their own English and non-native teachers should do the same (Bartram and Walton 99 – 100). 


Not only quality of teacher’s English and his or her ability to correct learners’ mistakes are important, but there are other skills that are part of the professional career which teachers should take into consideration. For example: teacher as a counsellor, educator, social organiser, time keeper, etc. Although the teacher’s knowledge of English and his or her ability to help students when they are wrong are important, they should not been taken to extremes, otherwise they will deny other teacher’s professional skills. There should be some balance. Teacher’s aim should not be only the learner’s absolute accuracy and correctness in English. There is no theory to help teachers when to correct, what to correct and how to correct, but what is evident is their attitude to correction which influences their classes. The most successful teachers are not those who correct a lot, but the opposite can be true (Bartram and Walton 104- 105).


From my experience, non-native teachers do worry about their level of English, especially the novice teachers. At the beginning of their teaching career they are not experienced enough and there might be times in their lessons when they come across a linguistic point which they do not know or are not sure about. Nobody knows everything and the best way to deal with it is to find out the answer later on and tell the students next lesson. Learners will not think of your English knowledge badly if this happens from time to time.  I would consider correcting students as the most sensitive thing to do. On the one hand, you can encourage the student and on the other hand you can harm him or her. It is not easy to make the right decision about correction, but there are some techniques which should help us to be as tactful as possible. 


In conclusion, three main types of correction (the self-correction, peer correction and teacher correction), have been mentioned by Edge. Scrivener points out three more: ‘a small group’, ‘the whole class’ and ‘a coursebook/reference book’ (300). In the practical part of this diploma thesis, some of these types of correction will be mostly used during the students’ activities. From my point of view, it is the teacher’s job to choose the right type of correction in order not to hurt the students.

3.3 Correction Techniques in Oral and Written Language


Generally speaking, teachers give feedback on oral work through speech and on written work through writing. As far as the oral correction techniques are concerned, we can distinguish between verbal feedback during accuracy work and verbal feedback during fluency work. It is also obvious that correction techniques in written language vary from the spoken correction techniques. 


First of all, it might be useful to define the differences between written and spoken language. Bartram and Walton mention some of them. In spoken language the speaker can repeat and rephrase the message, hesitate, start again, use gestures, etc. The listener can check understanding by asking questions, use face expressions or hand movements. In written language you can not ask the speaker for explanation if you do not understand. Consequently, the message in the written language must be clear and understandable. Considering testing, most exams are done rather in the written form and therefore learners should be prepared for it. There is one more thing to point out. Students who are good at speaking need not be good at writing and the other way around (Bartram and Walton 64-66).


There have been mentioned some differences between written and spoken language.    I would consider writing as the most difficult skill that requires more correctness than speaking. The writer should be experienced enough to organize the text in a logical way and write it as clear as possible. Otherwise, the reader will not understand.

3.3.1 Oral Correction Techniques

“Oral corrections are usually provided directly by the teacher, but they may also be elicited from the learner who made the mistake in the first place, or by another member of the class” (Ur 247). There are many ways how the teacher can show that the learner has made a mistake. The following example by Bartram and Walton (41) might indicate how many teachers react to mistakes when their students speak:

T: What about house prices in the city centre?

S: I don’t know exactly how much cost a house in city centre, but I think it’s very expensive.

T: Yeah. Don’t forget you have to invert verb and subject in an indirect question.

S: Sorry?

T: ....so you say ‘...how much a house costs...’

S:  Oh, yes. 

Bartram and Walton find this kind of correction inappropriate. Firstly, the teacher interrupts the student in the middle of what he or she is saying, which might be discouraging. Secondly, the teacher uses expressions such as ‘invert’ and ‘indirect questions’ which the student might not know. Thirdly, the student can feel anxious in this kind of conversation, which can affect his or her attitude towards the language or the teacher. Fourthly, the teacher is the one who corrects and speaks a lot, not the student. Consequently, the learner does not learn anything or only a bit (Bartram and Walton 41).


 Jim Scrivener (300-301) offers some ideas for correcting errors which many teachers find appropriate to choose from:

• Tell students that there is an error.

• Use facial expression: surprise, frown, raised eyebrows, interest, etc.

• Use a gesture combined with a facial expression.

• Use finger correction (hold on to the ‘error’ finger, e.g. the third word).

• Repeat sentence up to error (e.g. ‘They looked for a…’?).

• Echo sentence with changed intonation or stress (e.g. ‘You go to a disco yesterday’?).

• Ask a question (e.g. ‘Was this last week’?).

• Ask a one-word question (e.g. ‘Tense’? or ‘Past’?).

• Draw a timeline on the board.

• Draw spaces or boxes on the board to show the number of words in a sentence.

• Indicate which word is the problem, e.g. He

• Write the problem sentence on board for discussion.

• Exploit the humour in the error (e.g. Student 1: ‘The doctor gave her a recipe.’ Teacher: ‘So she made a nice cake’? Student 1: ‘Oh, not the right word’? Student 2: ‘Prescription’.) Be careful with this technique, it is often more amusing for the teacher than for the students! 

• Use the phonemic chart to point at an incorrect phoneme. 

Jim Scrivener (301) also suggests one important student-student correction technique which is worth to know about. It is called ‘chain.’ He describes this technique as follows:

If student A makes an error, elicit a correction from student B. If she also fails to get it right, then get another student to help her. This is where the chain comes in: C corrects B, and only when B has got the idea does B then correct A's error. A then gives the correct answer back to you. The effect of this is to involve many people in thinking about the problem and finding a solution.


Not only Scrivener but also Bartram and Walton also give some suggestions how to show where the mistake is. As Scrivener, they point out facial expressions (shaking the head, frowning), the finger technique (each finger represents one word in the sentence and teacher holds the finger which indicates the mistake), expressing orally which word is wrong or using gestures. Scrivener does not give any example of gestures, but Bartram and Walton mention some. For instance, they indicate the mistake by hand movement over the shoulder to show the past time, rolling the hands forwards for the future tense, holding a thumb and an index finger together for contractions or crossing over the arms in front of the body for word order. For pronunciation, they suggest to put hand behind the ear to show that the teacher has not heard and for intonation, using the movement of the hand up or down to show where the problem is. They add two more techniques that Scrivener did not mention and these are non-verbal sounds (‘Mmmm’, ‘Errrr’) and simple phrases (‘Nearly….’, ‘Not quite…’, ‘Good, but…’) (Bartram and Walton 45-48). 


From my experience, the facial expressions, gestures, non-verbal sounds, simple phrases or pointing which word is the problem are the most common techniques that the teachers use. The teachers do not correct students straight away, but they give them a chance for self-correction. Some authors would consider one technique very useful while the others might talk about the disadvantages of this technique. It is the teachers’ decision to find out which kind of technique works with the students and which not. Choosing the right technique will save teachers’ time, will not confuse the students and at the same time will have a positive impact on them. Most of these techniques will be used in the practical part of this diploma thesis. 


Scrivener sees ‘exploiting humour in the error’ a bit negatively, while Bartram and Walton call this technique ‘pretending to misunderstand’ and they see it in a positive way. They mention two advantages of using humour to indicate the mistake. Firstly, it shows what happens in real life and secondly, the teacher is not criticised for it. They (49) present the following example:

S: She went on holiday with your husband.

T:  My husband????

S: No, sorry, her husband.

S: I watch TV on Saturday night.

T: What - every Saturday night?

S: No, no, I watched...


In my opinion, using humour in the lessons, even during the correction is all right as long as it is used in a nice way in order not to hurt anyone. It would be totally inappropriate to use humour all the time, but I think humour has its place in the classes, otherwise the students will find the lessons a bit boring. 


Scrivener mentions ‘echoing’ without any positive or negative influence on students, while Bartram and Walton consider this technique as ‘a bad practice’ (Bartram and Walton 51). They point out three reasons why this is not a good method. Firstly, students might think that the teacher is making fun of them. Secondly, students might not know if the teacher is pointing a mistake or is unsure about the content (they might think that the form is right). Thirdly, the teacher does not explain why it should be incorrect (Bartram and Walton 51).

From my point of view, some teachers might find this technique useful but some of them not. It would depend on the teacher’s knowledge of the students to use this technique in order not to humiliate them.


‘Reformulation’ is another technique which Bartram and Walton recommend. They do not consider this method as a ‘traditional’ one. The teacher indicates with gestures where the mistake is and waits for the student to correct it. As Bartram and Walton suggest, “reformulation attempts to imitate the way in which real life correction happens” (54). During the real life conversation people do not use gestures or something else to indicate the mistake.  They often reformulate the message that was said by the speaker into a correct form. There is an example of reformulation by Bartram and Walton (54):

S: Yes, and on Saturday I go to Bath on trip...

T: You’re going to Bath? That’ll be nice.

S: Yes, I going to Bath, and we see the Romanic Baths.

T: Have you seen the Roman Baths before?

S: No, this is first time.

T: What, the very first time?

S: Yes, I never see before.
T: Right, so Sonia’s going to Bath to see the Roman Baths... And what’s anybody else doing?
 Bartram and Walton further claim: “If the teacher responds naturally, reformulating, students are exposed immediately to language which they will understand, and which is on the edge of their own current repertoire; the satisfaction of successful communication will relax the student and ‘open’ the student to real, long-term learning” (53). However, these authors see one disadvantage of reformulating. Reformulating takes place only between the teacher and the student. It would not be natural to interrupt the students’ conversation in order to reformulate something (Bartram and Walton 54).


From my experience, I have found this technique very useful. You can react to the mistake indirectly, which will not affect the student as much as the direct correction would. 


Another technique that should be mentioned is ‘automatic correction’, suggested by Bartram and Walton. It does not make sense to deal with the mistake which is not serious and does not influence the continuity of communication, but it is important to deal with the mistake which could stop the communication. If the listener does not understand the speaker’s message, their communication will not go on. Mostly, the teacher does the correction during the lesson if this technique is used, but students should try to work out the problem on their own first, only after then ask for help. The example of an automatic correction by Bartram and Walton (60) would be:

S1: Teacher!

T: Yes?

S1: S2 is trying to say something, but I don’t understand.

T: OK, S2, say it again.

S2: If I like dance, I say you.

T: When are you talking about?

S2: Tomorrow.

T: OK, S1, keep asking S2 questions about it.

S1: Do you mean dance in the disco?

S2: Yes, dance tomorrow evening.

S1: Ah, you want to go to the disco tomorrow?

S2: Yes, I tell you tomorrow if I go.


Automatic correction might be very useful, especially if students try to remove the misunderstanding firstly by themselves and then ask for help. It is worth to do it themselves because the teacher will not always be there to help in the real life conversation and students will also learn more that way. 


Interrupting students during free activities in order to correct their mistakes might be for some students frustrating and annoying. Bartram and Walton suggest the way how the teacher can deal with these mistakes. Firstly, the teacher monitors and listens to the students during the activity. Secondly, the teacher notes down the mistake and the name of the student who has made it for possible self-correction. Thirdly, the teacher evaluates if the mistake is serious enough to deal with after the activity or not. 


To point out the mistakes which have been made during the free activity, the teachers can use ‘hot cards’, ‘recall and correct’, ‘recordings’ and ‘open sessions’. By ‘hot cards’, Bartram and Walton mean pieces of paper which teachers use to write down the students’ mistakes. They have one card for each student and after the activity the students receive the cards with their names to correct the mistakes by themselves or in pairs. ‘Recall and correct’ is the technique in which the student should remember the moment when the mistake has been made and correct it. ‘Recordings’ is the technique which might not be popular with all students. Not everyone likes to be recorded. Students listen to the recording which the teacher stops at some points and asks for reformulations or corrections. During ‘open sessions’ the teacher writes the mistakes on the board or uses the overhead projector and ask for reformulations in pairs, groups or in open class. The only exception when the teacher can deal with the students’ mistakes during free activities is when the mistake would negatively affect the activity (Bartram and Walton 59-62).


From my experience, all these techniques work well, except for the recording. The students do not like to be recorded, it is embarrassing for them. They prefer to correct mistakes without being named. There are more techniques suggested by Edge and Harmer that the teacher can use after the fluency activity and they will be discussed below.
Penny Ur also presents some oral correction techniques which have not been mentioned yet and might be helpful.  She (249) points out:


1. Do not react at all.
2. Indicate there is a mistake, but do not provide any further information about what is wrong. 
3. Say what was wrong and provide a model of the acceptable version. 
4. Indicate something was wrong, elicit acceptable version from the learner who made the mistake. 
5. Indicate something was wrong, elicit acceptable version from another member of the class.
6. Ask the learner who made the mistake to reproduce the corrected version.


There are some authors, such as Edge and Harmer who distinguish between the correction after the fluency activity and the correction during the accuracy activity in spoken English. Showing incorrectness during the work focused on accuracy can be done in many different ways. Harmer suggests (144-145) the following techniques:

1. ‘Repeating’ – the teacher asks the student to say what he or she has said again.

2. ‘Echoing’ - this technique has already been mentioned by Scrivener, Bartram and Walton.

3. ‘Statement and question’ – the teacher can say: ´Good try, but that is not quite right´. 

4. ‘A simple facial expression or a gesture’ – it has also been pointed by Scrivener, Bartram and Walton.

5. ‘Hinting’ – the teacher helps the students to recall the rules they already know by saying: ´tense´, ´countable´ or ´wrong word´ etc. to help them think about the mistake they have made.

6. ‘Reformulation’ – a correction technique that has already been discussed.

Edge also mentions some correction techniques that can be used during the accuracy activity, such as finger correction, repeating the sentence up to the mistake or pointing the mistake by gestures or voice (Edge 28-29).  


According to the authors, once it has been indicated that something is wrong, the student should self-correct. If not, the teacher should ask other students – use peer correction and if it does not work, the teacher should get it right. After the correction is done, the student who made the mistake repeats the phrase or sentence correctly. During the activity focused on accuracy the teachers should be very sensitive in order not to humiliate the students.


As far as the correction techniques after the fluency activity are concerned, Harmer mentions ‘the gentle correction’ and ‘recording mistakes’. If the communication does not move forward, the teacher can interrupt the students in order to help them go on in the conversation. The teacher might use the reformulation, echoing or expressions to help the students, but he or she does it gently and therefore these techniques are less disruptive than during the accuracy activity. The teachers should bear in mind that too much interrupting during the fluency activity might also stop the conversation. 


According to Harmer, ‘recording mistakes’ is the technique when the teacher listens to the students during the fluency activity, record their mistakes and give feedback after the activity. Not only the teacher but also the student or group of students can observe other students during their communication and point the mistakes. Different groups can focus on different grammatical issues. The teacher can deal with students’ mistakes after the fluency activity in many different ways (145). 


Firstly, according to Harmer, he or she can write them on the board and ask students to correct them or the teacher can write correct and incorrect words, phrases, sentences and ask students which one is right and which not. If the teacher writes the mistakes on the board, he or she should not point out who made the mistakes in front of the class in order not to humiliate the student. Another idea is to write notes about the mistakes and give them to each student to look for the right expressions in dictionaries, grammar books or on the Internet (Harmer 146- 147). During the fluency activities “we need to respond to the content, and not just to the language form” (Harmer 145).

Scrivener (161) suggests some ideas for correction work after the fluency activity:

You write up a number of sentences used during the activity and discuss them with the students. You write a number of sentences on the board. You give the pens/chalk to the students and encourage them to make corrections. You invent and write out a story that includes a number of errors you overheard during the activity. You hand out the story the next day and the students, in pairs or as a whole group, find the errors and correct them. 

Edge shares the similar ideas about correction after the fluency activity as Harmer and Scrivener. He points out that the observer’s job is to write down what might be impolite, to correct students’ communication. The teacher interrupts the students only if they do not know what to do or they do something else. Edge also states: “In order to bring about fluency in language use, encouragement is more important than correction” (48).


In conclusion, all the mentioned oral techniques, whether the focus is on accuracy or on fluency, are mainly used by the teacher. The teachers should choose the correction technique very carefully, because different students have different preferences. It would not motivate the student if the teacher corrected every single mistake. Teachers should be very sensitive in choosing the right time for correction in order not to discourage or humiliate the students. 

3.3.2 Written Correction Techniques


How to deal with the written mistakes? “Research shows that up to 20% of written mistakes can be identified and corrected by the writers themselves, but of course this checking has to be done before the work is handed in“(Bartram and Walton 74).  


Harmer (147) writes about the feedback on written work: 

The way we give feedback on writing will depend on the kind of writing task the students have undertaken, and the effect we wish to create. When students do workbook exercises based on controlled testing activities, we will mark their efforts right or wrong, possibly pencilling in the correct answer for them to study. However, when we give feedback on more creative or communicative writing (letters, reports), we will approach the task with circumspection and clearly demonstrate our interest in the content of the students’ work. A lot will depend on whether we are intervening in the writing process or whether we are marking a finished product. During the writing process we will be responding rather than correcting. 

Providing feedback on written work can be done by the teacher, students, in pairs, groups, etc.  One option of marking the written work and probably the most common one is when “the teacher collects the papers, underlines every mistake in red pen and writes a mark or grade at the end” (Scrivener 202). This option is not a very good idea. Scrivener (203) suggests other methods that can be used by the teacher:

• Use a green or blue pen!

• Discuss the marking criteria with students. Agree a mark or grade. 

• Write the correct answers in the margin. 

• Use correction codes in the margin.

• Underline all errors of one type (e.g. all verb-tense mistakes, all spelling mistakes, etc.).

• Write a letter in reply.

• Write nothing. Discuss the work with the individual students. 

• Only write a comment about the meaning and message of the piece.

• Create a composite essay using good bits and problematic bits from a number of students’ work. Photocopy it and hand it out for students to discuss and correct, together or in groups or individually, perhaps for homework.

• Use errors from a number of different students’ writing to devise an exercise, quiz, game, etc. Or get students to create the exercise themselves based on their own mistakes (more challenging than simply copying out correct answers).

• Give a dictation based on sentences from their work. 

Bartram and Walton also mention using codes in the margin and underling the mistakes with numbers of the pages where the students can have a look for the right expression if they can not correct it by themselves. It could be a grammar book, or a textbook, etc. (84).


Before the writing the teacher should inform the students what he or she will focus on (e.g. I will mark spelling mistakes only). Many teachers prefer using ´correction codes´ for marking learners’ work. “Codes can indicate where an error is and what type of error it is, however, they leave the learners to do some work in order to find the corrections for themselves” (Srivener 203). Bartram and Walton think about using codes that “it does not give much scope for providing encouragement and prise” (84). Of course, the students should understand the codes which the teacher uses. According to the authors, many teachers use the same or similar symbols. Here is an example of possible codes by Edge (53):

• S – Spelling


 • WO – Word Order
• P – Punctuation

             • C – Connection of ideas

• T – Tense


             • Ref – Reference in text

• A – Article


 • ^ - Something missing

• W – Wrong Word                           • ( - Start a new paragraph


Edge suggests this type of correction for slips, “because students can correct these mistakes when they have their attention focused on them and they also have time to think” (53). If the students consult dictionaries or grammar books in order to correct the mistakes that the teacher has pointed for them by using symbols, the teacher’s feedback was worth doing. If the students do not correct it, it was the waste of teacher’s time (Harmer 151). 

 
When teachers respond to a piece of writing, they can use another technique which is called ´reformulation´. Instead of using codes or underlining incorrect words or phrases, the teacher re-writes the most problematic part of students’ writing (Harmer 148). The teachers should show students that they are also interested in the content of their writing not only about the linguistic correction. The teachers can write what they like, think and feel about the written text. They might use symbols such as ´Good´ or ´Very Good´, etc. It is not a bad idea to use these symbols as long as the students know what the teacher means by them (If the whole writing is good or only the content or vocabulary or something else). The teachers should always use the same types of codes in order not to mislead the students and the students should be aware of them from the beginning (Bartram and Walton 84-85). 

Not only the teacher but also the students should be involved in the process of correction and there are three reasons for it (Bartram and Walton 81- 82).

1. Active, involved students learn better.

2. It induces a more co-operative atmosphere in class. Certain students accept and learn from self-correction and correction by other students much more readily than from the teacher.

3. Less focus on the teacher. (In fact, it would be true to say that 99% of students, even those who enjoy and see the value of self- and peer-correction, like to have the final decision, the final judgment, made by the teacher.) 

Harmer writes about involving students: “The more we encourage them to be involved in giving feedback to each other, or to evaluate their own work successfully, the better they will be able to develop as successful writers” (151). 


Considering students’ correction, it can be done by self-correction or peer-correction. As for self-correction the teacher can return the written work to students without indication of mistakes. The students go through their work by themselves and try to find and correct the mistakes. The teacher might collect their work again to see if they manage to deal with their mistakes. The same activity can be done in pairs. The students see the others’ mistakes easier than their own. Of course, the feedback by the teacher should follow (Bartram and Walton 84-85). 


‘Peer correction’ is used when the student cannot correct the mistakes himself or herself. These mistakes are called ´errors´. ‘Peer correction’ is used “when two students work together on correction each other’s work, the discussion helps each one to learn form his or her own errors” (Edge 53). The teachers can use peer-correction to set together a correction group. Edge also points out ´whole class correction´ when “the teacher can make a collection of mistakes from the class’s writing and put them on the board for discussion” (54). 

According to renowned authors, it might be unwise to point out every mistake. The teachers need to consider which mistakes are most important to correct in learners’ work. Negative comments rather than positive, too many notes in the red pen are often discouraging for the students. The correction should help students to express themselves better. 

To sum up, the correction is not something that students should fight against, it should be accepted as a part of the learning process. It is not necessary to correct every single mistake, the students should be encouraged in the process of writing, not discouraged. It is important to comment students’ meaning of the written text otherwise the students will not care about the content, but they will only focus on grammar mistakes. 

In conclusion, the theoretical part dealt with the mistakes, their classification into several categories, different types of correction and the correction techniques in the oral and written language. Furthermore, this part of the work concentrated on correction during accuracy and fluency activities. 
Practical part

4 Research


The practical part of the diploma thesis brings results of my own research focusing on the most common errors that primary school pupils make in a certain part of English grammar, namely in the present simple, present continuous and past simple tenses. I chose to test pupils’ knowledge of these tenses because I think tenses in English are important in both oral and written communication and the pupils should be able to express themselves correctly. Furthermore, these tenses cause the pupils quite a lot of problems. The survey was carried out in June 2012 at a primary school in a small village of South Moravia. The school is attended by local children (from first grade to ninth grade) and children from the surrounding villages (from sixth grade to ninth grade). 

4.1 Research method


I created a test (see Appendix 1) which was based on the grammar that primary school pupils have learnt and which was contained in the Framework Educational Programme for primary schools. It would be time consuming and challenging to test 17 learners orally, therefore a written test was chosen. This was a grammar ‘pen-and-paper’ test which included eight exercises, some of which were of multiple-choice type, using given words, forming sentences and gap-filling. The time limit for the test was 45 minutes and the tests were marked objectively (i.e. the test had right or wrong answers). 


The first five exercises in the test were aimed at the present simple and present continuous tense. These exercises were focused on the affirmative, negative, question and short answer of the present simple and present continuous tense. The last three exercises dealt with the past simple tense where pupils had to prove their knowledge of affirmative, negative, question and short answer of the past simple tense. 


According to the test results, the most problematic grammar areas were practised in various activities (see Appendix 2-8) which were based on the pupils’ needs. Considering these activities, I used some of the correction techniques analysed in the theoretical part. An appropriate selection of activities should help pupils improve in a particular grammar point. The second attempt of the written test will either confirm this or not. 
4.2 Research sample


I chose primary school pupils (8th graders) for the research sample because they have already learnt the grammar points which I decided to test. The teaching at the primary school is based on a curriculum document entitled ‘School Educational Programme’ which the school set down itself according to principles of the Framework Educational Programme. The so-called Framework Educational Programme for Elementary Education clearly stipulates what pupils in individual grades should know. Pupils’ knowledge of English should correspond with the Framework Educational Programme and also with the School Educational Programme. All seventeen learners had been learning English for at least 5 years. They had three hours of English a week and they used the Project course book by Tom Hutchinson. 

4.3 Research purpose


The aim of the research was to find out the most common errors made by primary learners by testing pupils’ knowledge of the present simple, present continuous and past tense. Furthermore, the purpose was to describe and evaluate their problems, suggest appropriate activities which would lead to their improvement. I hoped that pupils would enjoy the activities and would be encouraged to improve their level of English. I also hoped the results of the survey would be useful for teachers of English or other people who teach or study English and would help them to avoid the most frequent errors in the use of tenses. 

5 Assessment test – first attemptnn

The exercises were dealt with stepwise. Each exercise contained an introduction, interpretation of the results and analysis. 

5.1 Exercise 1


Exercise 1 dealt with the present simple – question and negative. It was a multiple choice exercise in which pupils complete the sentences with do, does, don’t and doesn’t. There were eight sentences – four questions and four negatives. 
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Exercise 1. Complete the sentences with do,does, don´t or doesn´t.


Graph 1

Each of the columns represents the correct answers of seventeen pupils. The higher the mark is, the better the pupils completed that particular sentence. As we can see, the least problematic sentence for pupils was sentence number 2, where sixteen learners wrote the correct answer while the most problematic sentence was sentence number 6 where only eight pupils answered correctly. In sentence 6, a total six pupils entered doesn’t which might be the result of pupils’ misinformation as the subject people is plural, not singular. Also, the mistake made in sentence number 3, where 6 pupils used do instead of doesn’t might be due to the subject your mum.

In sentence number 5 six learners out of seventeen used the wrong form does instead of do which shows they are aware of using do and does in a question but the problem is the singular and plural form. Only four pupils out of seventeen completed the task without making any mistake and there was only one pupil who had just two correct answers in this exercise. To sum up, in this simple present tense exercise, negative forms were more problematic for pupils than question forms. Furthermore, they found it difficult to choose do vs. does in questions and don’t vs. doesn’t in negatives. 

5.2 Exercise 2

Exercise 2 focused on the present continuous tense – negative. The exercise contained six affirmative sentences. The pupils were supposed to change these affirmative sentences into negative sentences. They could either use long form or short form. 
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Exercise 2. Make the sentences negative.


Graph 2

The graph shows the most problematic sentences No. 2, No. 3, and No. 4. The errors that appear in sentences 2, 3 and 4 were the following:

Firstly, they used don’t or doesn’t and the verb + ing form instead of isn’t or aren’t. This type of mistake may indicate that the students confuse the present simple and the present continuous tense. Secondly, they used the correct form of the verb to be and the main verb without ing form. 

Thirdly, they used only the correct form of the verb to be, but they omitted the main verb. The least problematic sentence was sentence No. 5, where 12 pupils used the negative form aren’t, which means that pupils are able to produce a negative form of the verb to be.  


To sum up, nine pupils out of 17 completed this exercise without making any mistakes. Six learners did not succeed in the task, i.e. they did not complete any sentence correctly. This exercise shows that learners are able to produce the negative form of the verb to be in the present continuous tense. However, the problem is the main verb (they either omitted the main verb in the utterances or used it without the ing form) and the confusion of tenses (the present simple and the present continuous).

5.3 Exercise 3


Exercise 3 dealt with the present continuous tense – forming questions. Pupils were asked to use given words and arrange them into questions. They were asked to compile six questions. 
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Exercise 3. Make the questions.


Graph 3

This exercise turned out to be less difficult than the others – 13 pupils managed to rearrange the words without making any mistakes. Only two pupils failed the whole exercise. As far as the errors are concerned, the learners confused between the present simple and present continuous tense while forming the questions. They also started the question with the subject, not with the verb to be. On the whole, this exercise was not very problematic. 

5.4 Exercise 4
Exercise 4 tested the present simple and the present continuous tense – short answers. Pupils were asked to respond to eight questions using only short answers.
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Exercise 4. Answer these questions. Use the short answers.


Graph 4
The graph shows that pupils mostly had difficulties with short answers in the present continuous tense. There was only one pupil out of 17 who answered all questions correctly and one pupil who got all of them wrong. Individual answers were quite varied so I decided to quote some of the responses: 

Question No.1 - Yes, I does. Yes, I am. Yes, I’m.  

Question No.4 – Yes, we do. Yes, I’m. Yes, I do.
Question No.5 – No, they doesn’t. No, they don’t. No, they are.

Question No.6 – No, I don’t. No, I aren’t. No, I am not. No, I not.

Question No.7 – Yes, she does. Yes, she do. Yes, she play. Yes, she’s.

Question No.8 – No, he don’t. No, Ben isn’t. No, he doesn’t.


The main problem in this exercise was the confusion of present simple and present continuous tense. The present continuous tense caused more difficulties for pupils in this task than the present simple tense. Furthermore, some pupils did not use the long form of the verb to be in positive short answers, they used contracted forms. And also in negative short answers, some learners wrote the long form of the verb to be instead of the short form. This result might be caused by not practising enough the short answers of both tenses together. 

5.5 Exercise 5


In this exercise pupils were offered ten options to choose from, namely: end, play, have, send, sit, go, watch, put, live and use. They were supposed to fill in these verbs in appropriate sentences using only the present simple or present continuous tense. The purpose of this exercise was to write the verb and its correct form in each sentence. 

	The results were as follows:
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send/play/have/send/sit/go/watch/put/live/use


Graph 5

As we can see, the least problematic sentence was sentence No.9, closely followed by sentences 2 and 3. As the most problematic sentence, we could consider sentence No.10 and also sentence No1. Sentences 9, 2, and 3, dealt with the present simple tense while sentences 10 and 1 and also sentences 4, 5, 6, and 7, dealt with the present continuous tense. Based on the above, we might assume that forming the present continuous tense was the most difficult. The reason for this might be the fact that in Czech we do not use auxiliary verbs.

 The problem with this exercise was that even though pupils entered the right verb in the sentence, they did not use the correct form of the verb. Ten pupils out of 17 did not use the present continuous tense correctly. Mostly they left out the verb to be and used the main verb + ing form or they just used the verb in the basic form. Quite surprisingly, in sentence No. 8 only five pupils wrote goes. This shows pupils are aware of the third person – s suffix in the present simple tense, but not all of them. Penny Ur, for example, considers learners’ omission of the third person – s suffix in the present simple tense as the most common mistake (see section 2.3.1). The affirmative form of the present continuous tense appeared more demanding for the learners than the affirmative form of the present simple tense. Only three pupils out of 17 completed this exercise without making any error and there were two learners who did not manage to answer any sentence correctly.

5.6 Exercise 6

Exercise 6 tested pupils’ knowledge of the past simple tense – affirmative.  Pupils were asked to complete the text from verbs listed in brackets. The purpose of this exercise was to determine whether pupils know how to form the past form of regular and irregular verbs.
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Graph 6

As we can see from the graph, pupils mostly struggled with the verbs wake up in sentence No. 3 (16 learners wrote woked up), be in sentence No. 4 (only six pupils wrote correctly were, four learners used was and the other frequent error was did) and the verb be in sentence No. 5 also caused problems. Furthermore, the verbs be – No. 2 and sit – No.11 were quite challenging for pupils. 


To sum up, the most problematic verb in this exercise was the verb to be, mainly the subject verb agreement. More than ¾ learners knew how to form the past of regular verbs. However, almost ¾ pupils had difficulties forming the past of irregular verbs. Learners might find the past simple – irregular verbs more complicated as they are not used in Czech.

5.7 Exercise 7

Exercise 7 dealt with the past simple tense – negative. Learners were asked to make the listed sentences negative. They were given an example to help them. Example: I wanted a new bicycle. I didn’t want a new bicycle. The graph below shows the results of this task.
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Graph 7
Forming negative sentences in the past simple tense did not seem so problematic for the primary learners. More than ¾ pupils had no problems with sentences No.1, 2, 3, 4, and 6. The sentence No. 5 was quite difficult for nine pupils, who wrote didn’t instead of wasn’t. This exercise showed that pupils knew how to form a negative sentence from the affirmative sentence in the past simple tense (regular and irregular verbs), but they struggled with the verb to be in the past which may be caused by pupils’ confusion with didn’t. 

5.8 Exercise 8


The last exercise dealt with questions in the past simple tense. To help the pupils a bit, I indicated how questions 2, 3 and 5 begin and how questions 1, 4 and 6 end. I also provided them with an example. Example:  Mary wrote postcards to her friends. Did Mary write postcards to her friends?
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Graph 8

As we can see from the graph, question No. 5 was the most difficult one. Nobody formed this question correctly.  Five pupils formed the question as follows: How many books Ema read last month? They omitted did. Three learners put did after How many, but they did not manage to finish the question correctly. Pupils got confused by the structure how many because questions No.1, 2, and 3 has been formed without major problems. Questions No.4 and 6 concerned the verb to be which appeared quite problematic for pupils. This might be due to the fact learners have insufficient knowledge of the verb to be – question in the past tense. 


To summarize the findings of exercises 1 to 8, it is possible to say that pupils do have knowledge of the present simple, present continuous and past simple tenses, but they have some problems with the individual forms of these tenses. As for the use of present tenses, pupils showed greater knowledge of the present simple tense than of the present continuous. Furthermore, the past simple tense was not as demanding for pupils as the present continuous tense. Generally, forming sentences is more difficult than gap – filing, but it was not confirmed in these exercises. 


As for the individual forms of the present simple, present continuous and past simple tense, in exercise 3, pupils showed a broad knowledge of the present continuous tense – questions although the short answers, affirmative and negative forms of this tense appeared as the most problematic ones. In exercise 1, the negative form of the present simple tense proved more difficult for pupils than the question form. Furthermore, do vs. does in questions and don’t vs. doesn’t in negatives occurred as a problem too. 


Surprisingly, exercise 4 was not as difficult as exercise 5. Although task 4 was a mixture of the present simple and present continuous tense – short answers, the number of correct answers ranged between 40 % and 80 %. However, in exercise 5 where pupils were asked to select the correct verb (the verbs to choose from were available) and write the correct positive form of the present simple or present continuous tense, correct answers ranged between 29% and 71%. In comparison to the other exercises, I would consider exercise 5 the most difficult. And also, the confusion of the present simple and present continuous tense was the main problem in these exercises. The present continuous tense was more problematic for the learners than the present simple tense. 


Exercises 6, 7 and 8 dealt with the past simple tense – affirmative, negative and questions. As for exercise 6, I must say that pupils proved a good knowledge of the past simple tense – regular and irregular verbs, but the main problem was the verb to be (namely the subject – verb agreement) and the irregular verb wake up. Also, in exercise 7 the verb to be caused some difficulties for the learners (they often used did not instead of was not and were not). According to graphs, exercise 7 appeared easier for pupils than exercise 8. In exercise 8, pupils had difficulties with the structure how many and the verb to be. To sum up these three tasks, the verb to be appeared to be the most problematic one.


As a summary of all the above mentioned, the next section called Practical activities focuses on the most problematic issues in the use of the present simple, present continuous and past simple tense. The activities are be based on the present simple tense - affirmative, do vs. does in questions and don’t vs. doesn’t; mainly the negative form. Furthermore, it focuses on the present continuous tense – affirmative, negative and short answers and the past simple tense – irregular verbs, mainly the verb to be (affirmative, negative and questions) and also the structure how much/how many. These areas of grammar will be practised in order to improve pupils’ knowledge.

6 Practical activities


This section contains 7 activities which were based on pupils’ needs. The class wrote the test at the end of these activities which demanded a high degree of accuracy and for this reason I decided to use 5 activities focusing on accuracy and 2 activities focused on fluency. Each English lesson comprised one activity and during each activity specific correction techniques were applied (self correction, peer correction or teacher correction). I attached a sample of all activities in the appendices. Each activity included the procedure, aim, material, source and evaluation. 
6.1 Activity 1 – Sentence correction

PROCEDURE: 


The teacher revises very briefly the present simple and present continuous tense before the activity. Pupils get 10 sentences on a piece of paper with deliberate mistakes in them. They are supposed to correct the mistakes in pairs. The sentences contain the mistakes that pupils made in the initial test. From the context they should recognize the meaning of the sentences (the present simple tense – affirmative vs. the present continuous tense – affirmative) and correct the errors. Whether they are right or wrong is checked by the teacher. This activity focuses on accuracy. 

AIM: To correct mistakes (which pupils made in exercise 5) and learn from them.  

MATERIAL: Sentences from the test (see Appendix 2). 

SOURCE: Author’s idea.

EVALUATION: 


This activity did not cause any difficulties. The task was clear, pupils seemed to be interested in the activity and they worked together well. Most pairs recognized the errors quite easily and corrected them. However, some pupils did not avoid communicating in Czech. 


The learners managed to correct the sentences in five minutes and it took only seven more minutes to go through all sentences with explanation. While checking the sentences, I asked pupils to use different colours to highlight any mistakes which they omitted or marked as correct.  After the activity I collected the handouts from the pupils to see how successful they had been. When I went through the handouts I found that some pairs had managed to correct the whole exercise without any difficulty, but some of them still had trouble with sentence number 5 (a spelling problem – they often omitted double t in sitting) and sentence number 10 (they did not use the present continuous tense, but they used the present simple tense – I have a great time.). 


Some pairs probably did not recognize errors in the sentences because they did not pay enough attention to the brief revision of the present simple and present continuous tense at the beginning of the activity or alternatively this was due to pupils’ weakness in English. There are a few weak pupils in the class for whom a foreign language is very difficult.

6.2 Activity 2 – Put it together

PROCEDURE:


The class is divided into three groups. Before this activity the revision of the present continuous tense and some vocabulary is necessary. Unknown vocabulary is written on the board. The three pictures are cut into as many pieces as there are pupils in the class. Each pupil gets one piece. The pieces together make up three large pictures. The object of the game is to find the other people who have pieces from the same picture. To do this, pupils have to move around the class describing their pictures to the people they meet. When they find the other people with pieces of the same picture, they sit down somewhere in a group and try to work out in which order the pieces come from left to right. To do this, they have to describe their pictures to each other in greater detail. 


There is no time limit, the activity is over when everybody finds his or her partners and they put the pieces of the pictures together. This activity focuses on fluency. The teacher monitors pupils, writes down their mistakes. The mistakes are written on the board and corrected when the activity is over.

AIM: To practice the present continuous tense.

MATERIAL: Three different copies of the pictures (see Appendix 3).

SOURCE: The idea is taken from Elementary Communication Games by Jill Hadfield.

EVALUATION:


Although I reminded the pupils to speak only English, the weak pupils used Czech during the activity and tried to find their partners according to the shape of the paper. I assume that the main reason why weak pupils did not use English was the fact that they could not express themselves in English. Nevertheless, the strong pupils made up good and correct sentences and they seemed to like the activity. During this activity, pupils could either use the present continuous tense – affirmative, negative, questions and also short answers. As I noticed most pupils used only the positive form. However, some pupils managed to ask questions and use negative sentences.  


The errors which appeared during this activity were written on the board and the pupils were invited to find them. We went through all the mistakes with explanations. The subject verb agreement and the omission of the verb to be were the main problems during the pupils’ speech. Not only the weak pupils but also strong pupils made these mistakes. I suppose they did not pay much attention to the structures. Instead, they focused more on speaking. During the feedback, they realized the mistakes they had made and which they would not normally have made if the focus was on accuracy. 

6.3 Activity 3 – Sentence formation

PROCEDURE:


The pupils are reminded of the rules of the simple past tense before the activity. The pupils take turn picking cards with words and if they make a correct sentence, they get to keep the card. (Example: I/be/the/in/yesterday/cinema – negative). There are 17 cards in the hat, so everyone gets a chance to make up a sentence. Mistakes are corrected by the pupils and only if necessary by the teacher. There is no time limit and the focus is on accuracy. 

AIM: To produce positive and negative sentences and questions in the past simple tense. 

MATERIAL: A hat for cards, cards with words (see Appendix 3). 

SOURCE: Author’s idea. 

EVALUATION:


This activity was quite successful, everyone participated in this activity and most pupils seemed to enjoy it. It took only 15 minutes to form the sentences. This activity showed pupils’ wide knowledge of the past simple tense. The learners quite easily distinguished which verb was regular and which one irregular. Most of the mistakes referred to the verb to be. There were only five pupils who did not manage to produce the sentence without a mistake; their mistakes were corrected by other pupils. The pupils often used the verb to be in the past tense as a regular one. In my opinion, the pupils do not have solid knowledge of the verb to be because this is the only verb in the past tense which does not form questions, short answers and negative sentences with did or did not.

6.4 Activity 4 – Broken questions + short answers

PROCEDURE:


Pupils work in pairs, they are supposed to put together questions (which have been broken up into two halves) and connect them with the right short answers. There are 24 cards containing 8 questions and 8 answers. The time limit for this activity is 5 minutes. When the activity is over, each pair reads out one question with the right answer. If a mistake occurs, the teacher asks the other pupils to correct it. If necessary the teacher corrects it. This activity focuses on accuracy. 

AIM: To practice the present simple and continues tense – questions and answers. 

MATERIAL:  The questions and short answers made up by the teacher. 

SOURCE: Author’s idea. 

EVALUATION:


For this activity pupils were divided into pairs according to their knowledge so they could both participate in this task equally. The weaker pupils needed more time for this activity, so I added three more minutes which was enough for them. To see whether they recognize the differences between the present simple and present continuous tense I asked them to start the activity with the present simple tense. Surprisingly, all the pairs managed to connect the questions with the answers in the present simple tense without any mistake. 


There were several ways to form a correct question and match it with an answer. A problem only appeared in two cases with the present continuous tense. Two pairs matched together these questions: Is Lucy cleaning his teeth? and Is Tony doing her homework now? that was caused by the wrong pronoun which the learners did not realize. The pairs seemed to enjoy the activity and actively took part in it. I assume this activity was quite easy for them, so next time I would make it more demanding. 

6.5 Activity 5 – Sentence formation

PROCEDURE:


The learners are divided into four groups and each group receives a copy of a set of 8 strips in a different colour. The strips contain two negative sentences and two questions in the present simple tense and two negatives and two questions in the present continuous tense. Each set of strips is put up in a different part of the classroom. Each group chooses a runner who runs up to the wall, takes one strip down, takes it back to his or her group, the group forms a sentence and the runner runs to the teacher to check whether the sentence is correct or not. Only when it is correct can they take another strip of paper. 


The teacher records the results of this activity on the board, so each group can see who is winning and who is losing. There is one point for each correct sentence. The group who first gets 8 points is the winner. There is no time limit for this activity. When the winner is clear the activity is over and the teacher goes through the sentences again together with the pupils. This activity focuses on accuracy.

AIM: To practise the present simple and continuous tense – negative and questions. 

MATERIAL: A set of strips with words (see Appendix 6).

SOURCE: The idea is taken from Methodology course led by Alan Marsh. I slightly changed this activity and I also formed the sentences. 

EVALUATION:


I tried to divide the pupils equally into four groups according to their knowledge so that in every group there were at least one or two weak pupils and one or two strong pupils. Because the teams were divided equally, they managed to form the questions and negative sentences in the present simple and continuous tense without any serious difficulties. I assume the knowledge of each group was not decisive in this activity but the speed, how quickly they managed to form the sentences. There were only two groups which got stuck with sentences numbers 4 and 8 (see Appendix 6). They omitted the verb to be in the negative sentences in the present continuous tense. Quickly, they recognized their error and corrected it by themselves. The feedback at the end of the activity was very positive.


To sum up, these pupils like activities in which they can compete with each other and get a little movement and due to this fact, this activity worked well and the pupils seemed to really enjoy it. Even the weaker pupils got involved in the activity and tried to help. As a disadvantage of this activity I would consider a big noise which was caused by pupils’ movement and their loud voices, but that is not unusual with this kind of activity. 

6.6 Activity 6 – Casanova’s diary

PROCEDURE:

The teacher explains the rules of the activity and checks if there are any difficulties relating to this task. The teacher also motivates pupils and goes through the handouts to make sure pupils understand it. Every pupil gets a copy of the questionnaire and a diary. The diary shows all their engagements for the past week. Some of these activities involve a man called John. The object of the game is to find out as much as possible about John’s activities during the past week, and thus to complete the questionnaire. To do this, pupils have to move about the class, asking questions to find out who saw John, when and where. A peer correction and a teacher correction follow when the activity is over. This activity focuses on fluency and the time limit is 15 minutes.

AIM:  Asking and talking about past events. This activity is used to practice the simple past tense. 

MATERIAL:  A copy of a questionnaire and one diary for every pupil in the class. 

SOURCE:  The idea is taken from Elementary Communication Games by Jill Hadfield.

EVALUATION:


This activity was quite challenging. The explanation was time consuming – almost 15 minutes and also the activity was originally planned for 15 minutes, the pupils needed 25 minutes to find out who John was. This activity did not go as well as I expected. Unfortunately, the activity took place in the afternoon when the pupils were very tired and it was hard to capture their attention. Although I tried to motivate them, it did not work very well. Some of the boys seemed to be entirely disinterested. As I monitored them, I noticed three boys did not understand the activity very well. I assume that due to the pupils’ fatigue and misunderstanding of the activity, it was hard for them to think about correct sentences. 


Although some pupils were eager to find who in the class John was, it took them much time to produce a question. Some of the stronger pupils were afraid of saying something they were not sure about. The mistakes that occurred during this activity were mostly connected to grammar. They were written on the board and corrected together with the pupils. Although some questions in the past simple tense were written in the handout, reformulating these questions and answering these questions seemed to be for some pupils quite difficult. Short answers did not cause much trouble, but forming a long answer appeared to be difficult.  


The result of this activity is that some pupils need more practice to master this part of the grammar. Mainly weak learners need more space to practice individual grammar points. In my opinion, I would not use this activity especially for lower level pupils. It might prove to be too demanding for them and it would affect the process of the whole activity. 

6.7 Activity 7 – Picture differences

PROCEDURE:


The teacher briefly revises the necessary vocabulary and tenses before the activity. The pupils work in pairs. Each pair is given two pictures with ten differences between them. Each pair contrasts these two pictures (positive sentences versus negative sentences in the present simple and present continuous tense). They are asked to write down the sentences. They are given a time limit of 15 minutes. Pupils read their sentences aloud when the activity is over. Each group is asked to read at least one variant. 


The teacher listens to their sentences, if necessary asks the pupil to reword the sentence or asks the other pupils in the class to correct it. If these types of correction fail, the teacher corrects it. In the end the teacher collects the pupils’ work in order to check the learners’ accuracy. The incorrect expressions or errors which appear in their written work will be discussed in the next English lesson.

AIM: To practice the present simple and present continuous tense (either affirmative or negative). 

MATERIAL: Two pictures with ten differences between them (see Appendix 8).

SOURCE: Penny Ur

EVALUATION:


The pupils seemed to be interested in the activity. As I monitored them, they found the differences between these two pictures with great ease, but to express them in English was quite time consuming. Although I added five more minutes, two pairs did not manage to write all the differences. Forming sentences in the present simple or present continuous tense and writing them in the given time appeared to be the main problem. 


When the activity was over, each pair read at least one variant. In this case correction was unnecessary as the pairs managed to form good and correct sentences. As I went through the pupils’ written work I noticed these three mistakes: In picture A the man is runing. (double n omitted in running), In picture A the man have got dark hair. (subject-verb agreement), In picture B the man is hold a bag. (ing form). Because of having enough practice of both tenses together, only three mistakes occurred. Although there were two pairs which did not manage to finish the task, the result of this activity was very positive. 


To sum up, during this activity which they were really involved in, pupils displayed a solid knowledge of the positive and negative sentences in the present simple and continuous tense. Although some pupils did not avoid using their mother tongue, they managed to produce correct sentences which I appreciated. 

To conclude, this section contained practical activities which should help pupils to improve their English. The second written test proves whether they have acquired a broader knowledge of English or not. Furthermore, I hope these activities were truly beneficial to the pupils with enough practice for everyone. The pupils were mostly organized to do work in pairs. Working in pairs gave them a lot of speaking time and more confidence. In my opinion, most of the activities seemed to work with pupils very well and a relaxed and friendly atmosphere which was created during all activities had a positive impact on everyone. Although some low level pupils used their mother tongue during certain activities, it did not influence the activities in a negative way.   

7 Assessment test – second attempt

This section contains pupils’ results from the test (see Appendix 1). This was the learners’ second attempt which should confirm or disprove their improvement in the present simple, present continuous and past simple tenses. The practical activities in section 7 should help them to obtain a broader knowledge of the selected tenses. 

7.1 Exercise 1
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Exercise 1. Complete the sentences with do,does, don´t or doesn´t.


Graph 9

Exercise 1 dealt with the negative sentences and questions in the present simple tense (four questions and four negatives). As we can see from the graph, 12 pupils out of 17 managed to complete the entire exercise correctly. Quite surprisingly, there were only five pupils who struggled with this exercise. The pupils had difficulties mainly with sentence No. 5, closely followed by sentences 1 and 8.  The main problem in sentence 5 was the subject verb-agreement when five learners filled in does instead of do. Also in negative sentences No.1 and No.8, the subject and verb did not agree in number. 


In this exercise, the pupils distinguished between negative sentences and questions in the present simple tense, but some learners still had problems with do vs. does in questions and don’t vs. doesn’t in negatives. These errors were made by low-level pupils who either did not have enough practice, did not pay much attention during the activities or they did not participate in the activity which focused on this part of the grammar. On the whole, I would evaluate this exercise very positively because over 70% of the class was successful in this exercise. 

7.2 Exercise 2
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Graph 10

Exercise 2 focused on negative sentences in the present continuous tense. The pupils were asked to change the positive sentences into negative ones. As we can see, the pupils did quite well in this exercise. Thirteen pupils out of seventeen completed this exercise without any mistakes. Only 4 learners did not succeed in the task. The use of don’t or doesn’t plus the main verb without ing form proved to be the main problem in all sentences. I assume that some pupils make these kinds of mistakes as they do not have a sound knowledge of negative sentences in the present simple and present continuous tense.


This exercise showed that the learners knew how to form negative sentences in the present continuous tense. The problem was, however, the learners’ confusion of negative forms in the present simple and present continuous tense. Although some errors appeared, I would consider this exercise successful.

7.3 Exercise 3
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Exercise 3. Make the questions.


Graph 11

In exercise 3 the pupils were asked to use given words and rearrange them into a question in the present continuous tense. As the graph shows, this exercise did not cause much difficulty for the pupils. Twelve learners out of seventeen managed to rearrange the words without making any errors. 


Although the verb to be was given, a few pupils started questions with the auxiliary verb do or does which confirmed their confusion between these two tenses. Quite surprisingly, when they used do or does in this task it agreed with the subject. This fact proved that they are aware of do vs. does in questions. Concerning errors, the weaker learners also used the subject to start the question with and formed positive sentences not questions. These errors may have occurred for a variety of reasons such as misunderstanding the task, pupils’ fatigue, not enough time to study and practice the grammar or not paying enough attention during practical activities. In my opinion, I would not consider this exercise very problematic. 

7.4 Exercise 4
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Exercise 4. Answer these questions. Use the short answers.


Graph 12

In this exercise the pupils were asked to complete eight sentences with short answers either in the present simple or the present continuous tense. The first three sentences in the graph were related to the present simple and the last five sentences to the present continuous tense. As we can see, the most problematic sentence was sentence No. 4 closely followed by No. 6. These sentences required answers (No. 4 positive, No. 6 negative) in the present continuous tense. Both these questions started with Are you……? so I decided to quote some of the errors which appeared:
Question No. 4 –  Yes, I’m (six times). Yes, I do. Yes, you are
Question No. 6 –  No, I am not (five times). No, I don’t. No, you are not.


The confusion of the present simple and present continuous tense did not seem to be the main problem in this exercise. However, forming correct answers in the present continuous tense seemed to cause a problem, mainly the use of the verb to be in positive short answers, (the learners used contracted forms) and also the use of to be in negative short answers (some learners wrote the long form of the verb to be instead of the short form). These errors were made by pupils who did not have enough practice with forming the verb to be in short answers (the present continuous tense). 


To sum up, the graph shows that pupils mostly experienced difficulties with short answers in the present continuous tense. Due to mistakes made in sentences No.4 and 6, there were only eight pupils out of seventeen who answered all questions correctly. More pupils were successful in sentences No. 1, 2 and 7 (16 pupils out of 17) and in sentences No. 3, 5 and 8 (15 pupils out of 17) that is why I would consider the results of this exercise very positively.

7.5 Exercise 5
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send/play/have/send/sit/go/watch/put/live/use


Graph 13

In exercise 5 pupils were offered ten options to choose from and they were asked to fill in the verbs in appropriate sentences using the correct form of the verb in the present simple or present continuous tense. The sentences No. 2, 3, 8 and 9 dealt with the present simple tense while sentences No.1, 4, 5, 6, 7 and 10 dealt with the present continuous tense. 


As we can see from the graph, this exercise turned out to be quite difficult for many pupils. Only four learners succeeded in all sentences. The least problematic sentence was sentence No. 9, closely followed by sentence No. 3 which dealt with the present simple tense. As for the other sentences, there were no great differences between the pupils’ answers. Although they filled in the right verb in the sentence, they did not manage to use the correct form. Very often the learners omitted the verb to be and used only the main verb + ing form in the present continuous tense. Furthermore, not all of the learners were aware of the third person – s suffix in the present simple tense. Nevertheless, forming positive sentences in the present continuous tense seemed to be quite demanding for the learners because of the auxiliary verbs which are not used in the Czech language. 


In my opinion, positive sentences in the present simple tense mixed with positive sentences in the present continuous tense appeared quite challenging for the learners. Exercising these tenses individually did not seem too problematic for the pupils. Employing both tenses together requires more solid knowledge which some learners have not yet acquired. 

7.6 Exercise 6
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Graph 14

Exercise 6 dealt with pupils´ knowledge of positive sentences in the past simple tense. Pupils were asked to complete a text from verbs listed in brackets. 


As we can see from the graph, the pupils displayed a good knowledge of regular and irregular verbs in the past simple tense. Quite surprisingly, they did not have much trouble with the verb to be, bud verbs such as thank (No.8) and sit (No. 11) proved to be the main problem. The learners did not struggle with irregular verbs as much as I thought they would. Since irregular verbs are not used in Czech and probably there had not been enough practice of these verbs, they still appeared quite complicated for a few pupils. Also, some pupils did not recognize the regular verbs and did not write the correct verb form by adding the ed inflexion.


Although there were two pupils who did not fill in this exercise and some pupils who did not employ the correct form of the regular and irregular verbs in the past simple tense, I would consider the results of this exercise positively. This exercise proved that learners knew how to form the past form of regular and irregular verbs. 

7.7 Exercise 7
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Exercise 7. Make the sentences negative.


Graph 15

In exercise 7 the learners were asked to create negative sentences in the past simple tense. They were given an example to help them. The graph shows quite positive results. According to the graph, sentence No. 5 was the most difficult one, closely followed by No. 2. In sentence No. 5, pupils often used the wrong form of to be. They mostly wrote didn’t be. In sentence No. 2 the wrong form of the main verb had was the most common error which appeared. The pupils very frequently used didn’t had. 


Considering these errors made by pupils in the past simple tense, I must say that the primary learners had less difficulty with regular verbs than with irregular ones. With regular verbs, the past tense ends in ed while with irregular verbs, the past tense form varies from verb to verb which requires greater focus and attention during learning. Furthermore, irregular verbs do not exist in the Czech language which could be the reason why they still cause some problems for pupils. On the whole, quite a high number of pupils showed they can produce negative sentences in the past simple tense. 

7.8 Exercise 8
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Exercise 8. Write the questions - use the past simple tense.


Graph 16

The last exercise dealt with questions in the past simple tense. The pupils were provided with an example of a question related to the positive sentence in the past. To make this exercise easier, the beginnings of questions No. 2, 3 and 5 were given as well as the endings to questions No.1, 4 and 6.


Although pupils were given help with this exercise, they still had problems with questions No. 4, 5 and 6. The auxiliary did versus was/were in questions No. 4 and 6 turned out to be the most frequent mistake. Also, the structure how many did not seem to be easier for the pupils at all. Not enough practice or the pupils’ lacking attention during the activities may have worsened these results. Nevertheless, the first three sentences in this exercise were made without much difficulty, which showed that pupils knew how to form questions in the past simple tense, but they still did not acquired a solid knowledge of the verb to be and the structure how many.

In conclusion, considering the results of all exercises, the pupils succeeded in most of them. Although it was the pupils’ second attempt at completing these exercises, they still appeared quite demanding for a few pupils, mainly the weaker ones. According to the results, the present continuous tense seemed to cause greater difficulty for the pupils than the present simple tense or the past simple tense.


The omission of the verb to be in the present continuous tense was the main problem, especially in positive sentences. As for negative sentences, the auxiliary verbs do not and does not were often used in place of am not, is not and are not.  In questions, do or does versus am, is, are turned up quite frequently. Also, in the past simple tense the verb to be appeared to be the most problematic. Moreover, irregular verbs and the structure how many did not seem easier for a few pupils. Forming questions seemed to be much harder for pupils than forming positive or negative sentences in the past simple tense. The pupils did very well in the present simple tense. More than 70% of the class managed to form negative sentences, questions and short answers without any mistakes. Positive sentences caused a slight problem, mainly the subject-verb agreement. 


As a summary to all the above mentioned, the pupils showed greater knowledge of the present simple and past simple tenses than of the present continuous tense. Although a few pupils still confuse the present simple and present continuous tense, the results from the test were rather positive than negative.   

Conclusion


The main aim of this work was to find out the most common errors that pupils from primary schools  make in  certain parts of the English grammar, namely in the present simple, present continuous and past simple tenses. The thesis focused on the description and evaluation of the pupils’ errors and the practical activities, which should help the pupils in eliminating their errors. 


The theoretical part of this work concentrated on introducing the reader into the field of mistakes, classifying them into several categories, such as mistakes of meaning, mistakes of form, slips, errors, attempts, covert mistakes and mistakes of commission and omission. This part also focused on correction during accuracy and fluency activities, different types of correction with a special emphasis on self-correction, peer and teacher correction.    Furthermore, the correction techniques in the oral and written language were introduced, as well as their usage, advantages and disadvantages.


Due to the theoretical part I have acquired knowledge of different types of mistakes, which I had no idea about before. I can now distinguish between errors, slips, attempts, etc. Also, most of the correction techniques were unknown to me. My attitude towards mistakes was rather negative than positive. This fact was changed after having studied the material for this diploma thesis. I realised that there was nothing bad about pupils making mistakes and it was not necessary to correct every single mistake. Teachers should see mistakes positively because they are part of the learning process and the method of correcting learners’ mistakes should be chosen very sensitively in order not to humiliate them.


The practical part of this work contained basic information about the research, a description of the research method, a sample and the purpose. The second section of the practical part focused on describing and analysing the results of the test, which primary school pupils were given in order to find out their errors. According to the test results, seven examples of individual activities were suggested and applied during the lessons to improve the pupils’ knowledge of the particular grammar items. The last chapter also focused on analysing the results of the test, the pupils’ second attempt of the written test, in which their progress should have been proven.  

Comparing the results from both tests, I must confess that the primary school pupils succeeded in the test on the second attempt better than in the first one. There was only one exercise in the second attempt of the test in which the pupils did worst than in the first one. That exercise dealt with questions in the present continuous tense. The reason for not doing better in that exercise was that obviously the pupils did not have enough practice. According to the test results the pupils did improve in the problematic parts of the grammar, which were described at the end of chapter 6, such as the present simple tense - affirmative, do vs. does in questions and don’t vs. doesn’t in negative sentences, the present continuous tense – affirmative, negative and short answers and the past simple tense – irregular verbs, mainly the verb to be (affirmative, negative and questions). 


Based on the pupils’ results from the second attempt of the test, I would consider the selection of practical activities as a successful step. Although a few negative factors appeared during the activities - such as pupils’ tiredness, inattention and non-participation in the tasks which influenced the pupils’ results, most of the activities worked very well with pupils. The correction was covered in all activities and this had a very positive effect on the pupils’ improvement as I found out from a small discussion made after all activities.


The friendly atmosphere in the class, the teachers’ support and encouragement, the pupils’ enthusiasm and willingness to co-operate and practise their English - all these factors, which were mostly present during the activities, did not influence pupils’ work negatively.  These facts also helped the pupils eliminate their errors and consolidate their knowledge of the present simple, present continuous and past simple tense. 


As for the most common errors that I expected the primary school pupils to make, I must confirm the following:

1. The learners’ omission of the third person -s suffix in the present simple tense- affirmative.

2. Do vs. does in questions and short answers and don’t vs. doesn’t in negatives and short answers.

3. The confusion between the present simple tense and the present continuous tense.

4. The omission of the auxiliary verb to be when forming the present continuous tense.

5. Forgetting to add the -ing form to the base verb when forming the present continuous tense without leaving out the auxiliary verb.

6. Not using the correct auxiliary verb to be, which should agree with the person. 

7. Using contractions for positive short answers and not using contractions for the negative ones in the present continuous tense.

8. The confusion between the regular and irregular verbs in the past.

9. Not using the past form of the verb to be correctly. 


From my point of view, most of these errors occurred due to the fact that the grammar points, which are part of the English language, are not used in the Czech language, therefore causing the Czech learners of English many problems. Although the pupils’ dominant errors appeared in the use of the present continuous tense, the learners did make progress during the activities, which helped them acquire more solid knowledge of English grammar.  


To conclude with, the topic which I have chosen for my diploma thesis helped me to orientate in the questions of the most common learners’ errors which I find to be an important part of a teacher’s knowledge. My ambition was to write a piece of work that would be an inspiration for other teachers who might be dealing with pupils’ mistakes.
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Appendix 1: Test

Test – the present simple, present continuous and past simple tenses
1. Complete the sentences with do, does, don’t or doesn’t. 
1. I ……………….like this programme. It’s stupid.

2………………...you like my T-shirt?

3………………...your mum work?

4. My sister …………….go to school – she’s four.

5. What ……………..Peter and Jane do in their free time?

6. Young people ……………..write letters. They write emails.

7. Where …………….he go to school?

8. Josh …………..play the guitar. He plays the piano. 

2. Make the sentences negative.

1. I’m listening to the radio…………………………………………………………………..

2. Jane’s going to the cinema…………………………………………………………………

3. They’re having chicken for lunch………………………………………………………….

4. He is writing a letter to his grandma……………………………………………………….

5. My mum and dad are watching TV………..……………………………………………….

6. I am reading a book…………………………………………………………………………

3. Make the questions.

1. he/a/sandwich/is/making…………………………………………………………………….

2. Tom/TV/are/and/watching/ Kelly..………………………………………………………….

3. home/is/Peter/going………………………………………………………………………….

4. are/they/football/playing/at/the/moment…………………………………………………….

5. Lucy/doing/her/is/homework………………………………………………………………..

6. you/are/drinking/coffee..……………………………………………………………………..

4. Answer these questions. Use the short answers.

1. Do you read in bed? Yes,..............................................................

2. Does Jane go to school on Saturdays? No, ...................................

3. Do they work in a hospital? Yes,....................................................

4. Are you listening to this programme? Yes,………………….……

5. Are they doing their homework? No,……………………….…….

6. Are you going out? No,……………………………………………

7. Is she playing a computer game? Yes,……………………….……

8. Is Ben making a sandwich? No,……………………………..…….

5. Choose the correct word. Use the present simple or present continuous tense.

send/ play/ have/ send/ sit/ go/ watch/ put/ live/ use

1. I ................ a computer game at the moment.

2. I …………………the computer every day.

3. I ………………….an e-mail to my penfriend every week.

4. She ……………….me an e-mail now.

5. In this photo Sophie ………………….in the garden.

6. Come on. Hurry up! Just a minute. I………………….my jacket on.

7. Hello. Is Jamie in? Yes, he …………………..TV.

8. Every summer he……………………to Scotland.

9. My friends are English. They ………..…. in London. 

10. I’m on holiday now. I……………………a great time.

6. Use the correct form of the verb – use the past simple tense.

On Friday afternoon Debbie’s parents …………1[take] her grandmother to the hospital because she …………2[be] ill. On Saturday morning Debbie……………3[wake up] at half past ten. Her parents …………….4[be] at the hospital with grandma. It ………………5[be] Debbie’s birthday.  She……………..6[phone] her grandmother and ……………7[ask] her a few questions. Debbie also………………8[thank] for the present. Then she ……………9[go] to the kitchen and ……………10[prepare] breakfast. After breakfast she …………11[sit] in the living room and ………………12[watch] TV.

7. Make the sentences negative.

Example: I wanted a new bicycle. I didn’t want a new bicycle.

1. Peter got up very early………………………………………………………………..

2. We had cereals for breakfast………………………………………………………….

3. They made a cake…………………………………………………………………….

4. Tony and Jane played football yesterday……………………………………………..

5. She was very happy…………………………………………………………………..

6. Lucy visited London…………………………………………………………………..

8. Write the questions – use the past simple tense.

Example:  Mary wrote postcards to her friends. Did Mary write postcards to her friends?

1. Peter wrote a letter to his friend in Chicago..……………………..to his friend in Chicago?

2. They made a few mistakes. Did…..…………………………………………………………?

3. Tony and Jane played the piano yesterday. Did...…...………………………….…………..?

4. Ben and Lucy were in the cinema.……………………………………............in the cinema?

5. Ema read six books last month. How many…………………………………………………?

6. Jane was out last Wednesday……………………………………………….last Wednesday?

Appendix 2: Activity 1 – Sentence correction

1. I playing a computer game at the moment.

2. I uses the computer every day.

3. I sending an e-mail to my penfriend every week.

4. She send me an e-mail now.

5. In this photo Sophie siting in the garden.

6. Come on. Hurry up! Just a minute. I putt my jacket on.

7. Hello. Is Jamie in? Yes, he watch TV.

8. Every summer he go to Scotland.

9. My friends are English. They are living in London. 

10. I’m on holiday now. I having a great time.

Appendix 3: Activity 2 – Put it together
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Appendix 4:  Activity 3 – Sentence formation
1. John/read/his/favorite//yesterday/book – affirmative 
2. sing/Lusy/in/the/bathroom - affirmative 

3. watch/they/TV/yesterday – question 
4. do/our/homework/we/two/days/ago – negative 
5. /Peter/sister/his/play/the/garden/in/Jane/and – affirmative 
6. wake/she/up/in/ bedroom/her – affirmative 
7. younger/in/my/his/bedroom/brother/be – affirmative 
8. he/in/cinema/be/the/yesterday – question 
9. how/chocolate/Lucy/much/eat/and/yesterday/Ben – question 
10. write/a/Ben/letter/to/his/grandma – question 
11. mum/dad/home/at/be/my/and - negative 
12. boys/how/meet/many/you/yesterday – question 
13. at/home/be/children/the - affirmative 
14. I/coffee/a/cup/drink/of - affirmative 
15. and/John/be/ill/Jane – negative 
16. Peter/John/be/at/and/home – question 
17. how/badges/Ben/many/get – question 
Appendix 5:  Activity 4 – Broken questions + short answers

Are you………………….… 
playing football? …………………..
Yes, I am.

Does she……………………
play the piano?.................................
No, she doesn´t.

Do you…………………..…
watch Tv every day?........................
Yes, I do.

Is Lucy…………………..…
doing her homework now?..............
No, she isn´t.

Are Peter and Tony………..
eating sausages at the moment?........
No, they aren´t.

Do Peter and Tony………...
eat sausages every week?.................
No, they don´t. 

Is Tony ………………….…
cleaning his teeth?.............................
Yes, he is.

Does Peter……………...…..
go to school on Monday?..................
Yes, he does.

Appendix 6:  Activity 5 – Sentence formation

1. Scotland/ Tony/ go/ year/ to/every (the present simple tense – question)

2. Lucy/ play/ her/ in/ the/ piano/ bedroom/ now (the present continuous tense – question)

3. TV/ I/ watch/ every/ day (the present simple tense – negative)

4. Josh/ at/ and/ do/ Penny/ moment/ their/ the/ homework (the present continuous tense – negative)

5. Tony/ cinema/ Emily/ week/ the/ and/ to/ go/ every/ (the present simple tense – question)

6. Peter/ play/ football/ and/ Jack/ now (the present continuous tense – question)

7. Jane/ in/ garden/ work/ the/ Saturday/ every (the present simple tense – negative)

8. Susan/ a/ write/ letter/ now (the present continuous tense – negative)

Appendix 7:  Activity 6 – Casanova’s diary
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Appendix 8:  Activity 7 – Picture differences
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