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 LESSON 1

INTRODUCTION AND OVERVIEW OF MEANING AND DISCOURSE

SUMMARY 

The scope of semantics – the meaning of meaning

Discourse analysis is concerned with meaning in use, in other words by the meaning which is produced by speakers/writers and understood by listeners/readers in everyday life. The exchange between Darcy and Lizzie in the Pride and Prejudice film is an example of how there is often a big difference between what people say and what people mean. We will be looking at this kind of discourse meaning from lecture 6 onwards.

Semantics on the other hand is concerned with the conventional meaning of words and sentences. The word mean is used in English to convey intention (I didn’t mean to hurt you), to indicate a sign (those black clouds mean rain) and to the sense of words and sentences (“dog” means “cane”). Semantics is concerned with the last of these three and lexical semantics is concerned with the meaning of words.

However word and sentence meaning is not the only kind of meaning with which we are concerned in this module. 

Lexical semantics – the meaning of words

Words and meanings

Words are not just the names of objects of our experience. You cannot just explain meanings with other words. This is circular. That is why you cannot learn a language by looking in a dictionary and that is why dictionaries are all organised differently.

It is difficult to claim that the word is the basic unit of semantics because it is difficult to establish what counts as a word and also because there is no one-to-one relationship between words and meanings:

· sometimes words are not single units of meaning; we can have many words together standing for a single concept (e.g. idioms like to be caught red-handed) and a single word standing for a number of concepts (e.g. bank)

· sometimes it is very difficult to separate units of meaning; for example the expression heavy smoker is not just a combination of the word heavy and the word smoker. In this context the meaning of one word (heavy) is dependent on the meaning of the other (smoker) and the meaning of the noun phrase needs to be interpreted together (see lecture 5 – Collocation).

Transparent and opaque

Some words are transparent because the meaning of the whole is clear from the sum of the parts (morphemes) of the word (e.g. blackberry). Other words are opaque because the meaning of the whole is not clear from the sum of the parts (e.g. strawberry).

Lexemes

In semantics it is more correct to refer to lexemes than to words. Lexemes are different forms of the same word (e.g. love and loved are lexemes). A lexeme is a unit of lexical meaning which exists regardless of any inflectional endings it may have or the number of words it may contain. Thus love, caught red-handed and come in are all lexemes. The lexeme is a better candidate than the word as the basic unit of semantics.

Reading material

Palmer, pp.17-43

LESSON 2

Lexical relations

SUMMARY 

Focus

· How word meanings are related to each other

Horizontal relationships are syntagmatic and vertical relationships are paradigmatic (Sausurre)

Semantic relationships are paradigmatic (vertical)

Hyponymy describes a relationship when we can say “X is a kind of Y”. In this model one lexeme (gorgonzola) can substitute another (mozzarella):






cheese




SUPERORDINATE TERM


gorgonzola

stilton

cheddar

mozzarella

HYPONYMS
Hyponymy is particularly important to linguists because it is the core element in producing dictionary definitions. The nest way to define a lexeme (e.g. gorgonzola) is to provide a superordinate term (cheese) and some distinguishing features.

It is usually possible to trace a path through a dictionary following the superordinate terms as they become increasingly abstract.

Synonyms are lexemes which have the same meaning. English has a particularly large number of synonyms for historical reasons, because its vocabulary has come from different sources (Germanic, Latin, Greek, French influences)

Are synonyms possible? It is almost always possible to distinguish meanings between similar words:

· some words only occur in particular contexts (e.g. dialect words, English/American words like autumn/fall)

· some words only occur in certain styles, e.g. salt (standard usage) and sodium chloride (scientific)

· some words only occur in certain collocations, e.g. profound sympathy but not profound water.

· some words are emotionally stronger, e.g. freedom not liberty
· some words overlap in meaning but are not identical (e.g. govern and direct)

For these reasons some linguists argue that true synonyms (words with exactly the same meaning) are not possible because you can always distinguish  between them

Antonyms are lexemes which are opposite in meaning. An antonym is the answer to a question “what is the opposite of the word x?”. Unlike synonyms (remember there is some doubt about whether true synonyms really exist) antonymy definitely exists in several forms:

gradable antonyms like happy/sad, large/small, wet/dry; these are capable of comparison (e.g. you can say wetter/dryer, larger/smaller; there is a scale with wet at one end and dry at the other

complementary antonyms such as single/married or alive/dead; there is no scale of aliveness or firstness; if one applies, the other does not – to be dead is not to be alive

converse antonyms like over/under, buy/sell, over/under; these are mutually dependent (you cannot have a husband without a wife)

Opposites do not have to be antonyms. For example we have awkward and clumsy on one hand but skilful and dexterous on the other. They are opposites but not antonyms.

We know antonyms intuitively. The antonym of little is big and the antonym of large is small. Large is not the antonym of little even though they are conceptually opposed.

Polysemy refers to the different meanings of a single word. Homonymy refers to different words with the same form. The word bank can be found with a number of different meanings, e.g. river bank and Lloyd’s bank. Is bank polysemous (i.e. bank is one word with two meanings) or is bank a homonym, (i.e. bank in river bank is a separate word with a separate meaning from bank in Lloyd’s bank?

Where the difference in meaning is predictable or regular (e.g. the eye of a tornado), we have polysemy; metaphors for example are often polysemous. Where there is a core meaning (e.g. in the different meanings of charge), we also tend to have polysemy.

Where the difference in meaning is not predictable (e.g. river bank and Lloyd’s bank), we have homonymy.

Reading material

Yule, pp.104-108; Palmer, pp.83-108

LESSON 3

Collocation

SUMMARY 

Collocation refers to the relationship between words that frequently occur together, like weapons of mass destruction. Words often acquire their meanings as a consequence of their collocations. For example pretty collocates with girl, woman, flower, garden etc. whereas handsome collocates with boy, man, car etc.. As a result the word pretty has acquired a feminine quality and the word handsome a masculine one.

A word may also acquire different collocational meaning depending on the word which accompanies it. For example the word white has a different meaning in the noun phrases white wine, white noise, white man, white coffee (see also polysemy in lecture 3).

Some criteria

· Non compositionality: collocational phrases mean more than the sum of their parts, e.g. hot dog has a unique meaning which is not hot + dog. Idioms such as to wear your heart on your sleeve are examples of non-compositional collocations.

· Non substitutability: collocations tend to be fixed and you cannot modify or substitute part of a collocation with another noun/adjective, e.g. you cannot say yellow wine or whiter wine.

· Strong, medium and weak collocations: a unique collocation is an expression like to foot the bill, in which the only noun which can co-occur with the verb to foot is the bill. There is nothing else which you can “foot” in English. Strong collocations are rare co-occurrences. For example the adjective trenchant is usually followed by the word criticism and rarely by other words. There are also medium collocations such as to recover from an operation. In this case there are several things that you can recover from but not a great many. Weak collocations are frequent co-occurrences. The expression white wine is a weak collocation because white can co-occur with almost any noun.

Learning collocations

There is no reason why particular words tend to go together. For example, there is no reason why deep collocates with water (we say deep water) but profound does not (we cannot say profound water). There is no reason why we say broad daylight but not bright daylight. There are no rules or explanations for this. You just have to learn the combinations.

Collocation is extremely important for developing your writing skills. A typical collocation mistake is to write/say high house rather than tall house so it is important to note down this kind of mistake and to learn the correct collocations that you need.

When you read a text you should notice the collocations and you should have a collocation notebook in which you note down a number of collocations for a particular word (see slide 25). These need to be revised and practised regularly. 

Useful dictionaries of collocations and idioms

Collocations are collected by scanning texts with computer software which analyses frequences (Wordsmith, Tapor) and compiles concordances (see the concordance of staple in the handout)

· Oxford Collocations Dictionary for Students of English

· Cambridge International Dictionary of Idioms

· Collins COBUILD Dictionary of Idioms

· Oxford Dictionary of English Idioms
Reading material

Yule, pp.108-109; Palmer, pp.75-82

 LESSON 4

What is discourse analysis?

SUMMARY 

Discourse can be defined in two ways:

1.
A structural definition of discourse defines it as a unit of language above the level of the sentence. This approach looks for constituents which have particular relationships with each other and that can occur in a restricted number of arrangements. The problem with this approach is that the units in which people speak do not look like sentences and are often not grammatically correct.

2.
A functional approach to discourse  claims that language has multiple functions. The task of discourse analysis using this approach is to analyse the functions of language, the way that language is used (meaning as use), what we do with language when we use it. In other words discourse analysis views discourse as a social phenomenon rather than a purely linguistic one.

Discourse analysis influences and is influenced by a number of other disciplines (slide 11). It is

highly practical and is used in all areas of communication (especially institutional areas such as medicine, law and education) and with all forms of talk – speech and written texts, everyday language, specialised language, formal and informal language. Discourse analysis also examines how language is used to sustain social institutions and manipulate opinion; how it is used in the expression of ideology and the exercise of power. Discourse analysis can also be used to develop awareness of linguistic features in the interpretation of literary texts.

Discourse refers to both written texts and oral texts. It is important to identify whether a text

is written or oral. There are also some texts which have both written and oral characteristics at the same time. Internet chat for example is essentially a written form of speech. On the other hand a university lecture may be a spoken form of writing. So it is important to analyse the spoken and written characteristics of discourse (we will do this in later lessons).

There are a number of approaches to discourse analysis, some of which we will be looking at

this semester: speech act theory, interactional sociolinguistics, ethnography, pragmatics and conversation analysis are the most important ones. 

To sum up, examines spoken communication (talk/speech/spoken texts/spoken messages) between speaker(s) and listener(s) and written communication (texts/messages) between reader(s) and writer(s). It stresses the need to see language as a dynamic, social interactive phenomenon. Meaning is conveyed not by single sentences but by more complex exchanges, in which the participants’ beliefs and expectations, the knowledge they share about each other and about the world, and the situation in which they interact, play a crucial part.

Reading material

Brown & Yule, 6-26

LESSONS 5+6

Context  + Inference

SUMMARY 

Context

1.
The important aspects of context are

· identity of the speaker/writer

· identity of the hearer/reader

· time of the utterance

· place of utterance

· genre (the type of discourse – monologue, narrative etc.)

· channel (spoken or written)

· code (standard or dialect)

· previous discourse (what has been said or written previously)

· background knowledge (our knowledge of the world)

When you are analying the context of a text or utterance you need to take each of these factors into account one by one.

2.
Why do we need context to interpret a text?
Context is important in the following areas:

· the assignment of reference (I, this, the woman, here etc.)

· the assignment of word meaning in cases of homonymy (match, bank etc.) and polysemy (hot, basin etc.)

· the assignment of intention (e.g. whether I’ll see you at 3 is a promise or a threat)

· the assignment of truth ( e.g. to confirm whether It’s snowing is true or not)

· the assignment of appropriacy (e.g. to determine the level of politeness of a phrase)

Inference

An inference is additional information used by the listener to create a connection between what is said and what must be meant. We infer that the message of the “free beer tomorrow” sign is not true because of the extra information we have about it – we see the sign everyday in a fixed position.

LESSON 7

Deixis

Deixis

Deictic forms enable the speaker/writer to ANCHOR an utterance in TIME and SPACE so that it is possible to interpret it. Deictic forms include those which relate to the following:

· the speaker/writer – e.g. I, me, mine, myself, we, ours etc.

· the listener/reader – e.g. you, your, yourself
· previously mentioned individuals – e.g. he, her, it, them etc.

· the speaker’s physical orientation – e.g. here, behind me, to my left etc.

· the time of speaking – e.g. now, a minute ago, last year etc.

· proximity to the speaker/character – e.g. this/that, here/there etc.

· movement towards or away from the speaker e.g. come, go, fetch, take, bring
LESSON 8

Presupposition + given/new information
Presupposition

Speakers design their messages on the basis of assumptions of what listeners know. What a speaker assumes is true or known by the listener can be described as a presupposition. Presupposition is often signalled by the markers of given/new information. The idea of given/new information is closely connected to definite and indefinite expressions. Indefinite expressions generally mark new info.

A.
Indefinite/definite expressions

Indefinite expressions mark the first mention of a referent, i.e. the introduction of new referents which are not known to the listener/reader. Definite expressions enable individuals to be identified by listeners

B.
Definite/indefinite expressions in speech

Speakers tend to use definite expressions when they believe information is mutually shared

Speakers tend to use indefinite expressions when they believe information is not mutually shared.

C.
Ways of introducing individuals (places, objects, people) into discourse (NEW INFORMATION)

Using an indefinite expression




How known to reader

1.
a, an + (adj.) + noun, e.g. a dog



not known

Using a definite expression

1.
the + (adj.) + noun

e.g. the Pope





world knowledge

      the headmaster




inference (the school)

2.
Proper Name


e.g. Calcutta, Hercules



world knowledge

D.
Ways of reintroducing individuals (GIVEN INFORMATION)

Using a definite description

1.
a pronoun





individual is current focus of attention


e.g. while he was saying prayers
2.
a full lexical description



referring to previous event


e.g. the suicide note
3.
a diminished lexical description


e.g. the American leader … the President

world knowledge


      Paris ….. the city …. the French capital

world knowledge

E.
Strategies for using anaphora

John lay down, he closed his eyes and …


pronominalisation on second mention

John met Bill. John …




relexicalisation when ambiguity is possible

John met Bill. He (Bill) …

least distance; we assume that he refers to Bill because it is the closest noun to the pronoun.

John met Bill. He (John) …
preserve topic; we assume he refers to John 


because John is the topic of the previous sentence

When John couldn’t manage to meet Bill
we use a semantic strategy to interpret he as

he sent him a letter

referring to John and him to Bill

LESSONS 9 + 10

Cohesion and coherence
SUMMARY 

PART A
Cohesion and coherence

A sequence of sentences is a “text” when there is some kind of dependence between the sentences. The task of textual analysis is to identify the elements that cause this dependence. These elements are elements of cohesion (cohesive elements) and elements of coherence.

Cohesion

There are a number of categories of cohesive elements:

Conjunctive relations

What is about to be said is explicitly related to what has been said before, through such notions as contrast (but, however, nonetheless), result (so, therefore, nevertheless etc.) and time (when after, before etc.).

Coreference

These are features which cannot be semantically interpreted except by reference to some other feature in the text. They can be of two types – anaphoric relations, which look backwards for their interpretation, and cataphoric relations, which look forwards.

Substitution

Substitution is when a cohesive element replaces a previous word or expression. Pronouns (I, me etc.) and words of personal reference (myself, yourself etc.) are examples of cohesion by substitution.

Ellipsis

Ellipsis occurs when a structure is omitted and can only be recovered from previous discourse.

Repetition

Repetition is when an expression, or part of an expression is repeated. This is very common in speech (see lesson on characteristics of speech). The repetition of tense and other syntactic patterns is very important for cohesion.

Lexical relationships

There is a lexical relationship when one lexical item has a structural relationship with another, for example synonymy, hyponymy, antonymy. Register (vocabulary related to a particular discipline) is also very important for lexical cohesion.

Comparison

In comparative cohesion something is always compared with something else in the discourse. Words of identity (e.g. same as), similarity (e.g. very like), difference (e.g. unlike); distinctness (e.g. totally different) are important for comparative cohesion. Something is always compared with something else in the discourse

Coherence

The textual world (what the text is about) is made up of concepts and relations. Coherence concerns the way in which concepts and relations are mutually accessible and relevant. In other words, a coherent text is one which is easy for us to understand because it is easy for us to make a mental representation of it. Remember that it is possible for a text to be cohesive but not coherent. The Faulkner text is full of cohesive elements but it is not easy to understand.

MODULO 2

REVISION CHECKLIST Lessons 1-10

Bibliography

All the necessary reading material can be found in the “Modulo 2 Reading material” file. The material for lessons 1-8 is taken from the following books:
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	What you need to know
	Reading material
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     homonymy
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· Palmer, pp.83-108

	3.
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     concordance
	· Yule, pp.108-109

· Palmer, pp.75-82

	4.
	What is discourse?
	· understanding the main

     definition sof discourse and 

    approaches to discourse 
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	· Brown & Yule, 6-26

	5+6.
	Context

+

inference
	· how to identify and explain features of context in spoken/written texts
	· Yule, pp.112-118

· Brown & Yule, pp.27-58

     pp.169-189 (given/new;   

     definite indefinite)

	7.
	Deixis


	· how to identify and explain features of deixis in spoken/written texts
	

	8.
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+

given + new
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     the use of definite and  

      indefinite expressions
	

	9+10
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	· how to identify and explain

     markers of cohesion in text

    and concept of coherence;
	· Yule p.124.127

· Brown & Yule, p.191-199

     (cohesion and coherence)


LESSON 11

The characteristics of speech and writing

KEY CONCEPTS

When we read and write, the question of time is not important. Sometimes we can choose to read and write quickly but, generally, reading and writing are modes of communication in which we can take as much time as we like. This means that we tend to prefer correctly formed sentences.

When we speak, however, we do not use long, elaborate well-constructed sentences. This is because we have a great deal of information to communicate in a short time. We are interested in communicating our message in an economical way and this principle of economy dictates the kind of language that we use. In order to study speech, it is therefore important to understand what kind of language we tend to use when we talk and how it is used. So what are the characteristics of speech which make it so different from writing?

The characteristics of speech

Spoken language, as opposed to written language, has more of the following elements:  

markers of interaction (I think, you know, perhaps, of course, isn’t it?)

fillers (indicting that the speaker wishes to continue (er, erm, well, ah)

repetitions of a word or phrase

reduplications (i.e. consecutive repetition of the same word e.g. yes yes)

expressions of attitude and opinion (good, wonderful etc.)

hesitations , false starts and reformulation

incomplete sentences

simple syntax (less subordination, fewer passives, fewer heavy noun phrases)

fewer logical connectors

monosyllabic connectors (and, but, if)

simple, less specific vocabulary (thing, do, got, go)

weak verbs which strengthen a noun (have a chat)

prepositional expressions (feel down, on the up)

phraseology (out of the question, not at all)

You need to be able to identify these characteristics in a conversation

· You can see some of these characteristics in operation in the conversations on the handout and in the conversations in Lessons 11-17

· Writing is generally considered to be more formal than speech but this is not necessarily so. It is better to consider speech and writing in terms of different parameters (transient/permanent; formal/informal; interactive/non-interactive; context dependent/not context-dependent). Individual discourse (speech or writing) will exhibit more or less of these features.

· You should remember that some of these features may be removed in subtitles of films; e.g. they have been removed in the Pride and Prejudice script. Film scripts are not always typical of natural talk.

· As literature students, you should note that some modern dramatists such as Beckett, Pinter and Mamet are particularly interested in speech as a linguistic phenomenon and tend to include more of the details of speech (e.g. fillers and pauses) than other dramatists.

Reading material

Cameron, Working with Spoken Discourse, pp.7-18

Brown and Yule, Discourse Analysis, pp.4-19
LESSON 12

Transaction and interaction

The functions of language 

There are two communicative functions of discourse – transactional and interactional language:

Transactional language is assumed by philosophers, linguists and psychologists to be “basic” language, in which the aim of communication is that the message be correctly understood. Typical contexts for transactional language are: doctor-patient (how to take the medicine), customer-bank clerk (how to open a new bank account), friend-friend (details of a recipe).

Interactional language has the aim of establishing and/or maintenance of social relationships. It often involves a search for agreement. The hearer should feel that the speaker is friendly. This kind of conversation does not usually have any effect on the world. Typical contexts for interactional language are phoning mum, visting a friend in hospital, a chat at a bus stop, Internet chat, talking to people at a noisy party. Typical content of interactional language might be the coldness of the weather, the lateness of the bus, the prettiness of the baby, the rudeness of the young etc.

Most texts contain a combination of both transactional and interactional language. It is important to be able to identify where these occur in speech.

If you want to understand this distinction you just need to remember the goldfish video

“Good morning” = interaction (most of the conversation)

“Fred’s being eaten” = transaction (a small but important part of the conversation

Most conversation is a mix of transaction and interaction and it is often difficult (and unnecessary) to separate the two

KEY WORDS

discourse
text

talk

speech

transactional

interactional

Reading material

Brown and Yule, Discourse Analysis, pp.1-4
 LESSON 13

The machinery of speech
Conversation Analysis

Conversation proceeds on the basis of one turn after another. Turn belongs to a single speaker. But how do we know when it is our turn to talk. Turns are negotiated and renegotiated by participants during conmversation. Continual negotiation is a general feature of conversational organization. But how do we achieve this organization?

Turn-taking and turn constructional units (TCU’s)

TCU’s are units of speech. The boundaries of these units are called turn transition relevance points (TTRP’S). These are points at which intervention from another speaker is syntactically or semantically possible. At a TTRP:

1. The current speaker selects the next speaker, or (if this does not operate)

2. The next speaker self-selects

3. The current speaker may continue

Repair (simultaneous speech and silence)

Participants will not usually talk at the same time. Simultaneous speech and silence are problems which need to be repaired. In simultaneous speech, one person usually wins the right to speak and be attended to by the other participants. When the turn taking rules (above) fail to operate, there is silence. Silence is a problem which needs to be repaired. Who is the person who repairs the silences in the conversation between Miss A and Mr B? 

Adjacency pairs

Spoken interaction is often structured around pairs of adjacent utterances (utterances which occur one after the other) in which the second utterance is fuinctionally dependent on the first.

Question-answer:
“how are you?” “fine”

Greetings:
“good morning” “good morning”

In these sequences we expect the first part to be followed by the second part. If it is not there, we interpret it as rude, unfriendly or socially inept. Different types of questions produce different types of response. For example, a tag-question organizes a response better than an open question.

Insertion sequences

These sequences can be inserted between adjacency pairs. The topic of the insertion sequence is related to that of the main sequence in which it occurs and the main sequence continues after the insertion.

Preferred and dispreferred responses

The preferred response to a proposal is acceptance, which can be performed without hesitation or elaboration. Agreement is a preferred response.

The dispreferred response is refusal. It tends to be hesitant and elaborate (we often give reasons for a refusal). Disagreement is also and example of a dispreferred response.

Discourse markers (markers of interaction)

These have the general function of moving the conversation on but they may have specific functions, depending on the conversation:

· to signal to the listener that the speaker wishes to continue speaking (a filler)

· to signal where the conversation is going 

For example, “well” may be used to indicate a) the opening of a conversation, b) that the speaker is about to say something which is in conflict with what has been said earlier.

Reading material

Cameron, Working with Spoken Discourse, pp.87-98

Pridham, The Language of Conversation, pp.23-32
 LESSON 14

Cooperation, politeness and face
Cooperation and speaker support

Grice (1975) proposed that when people interact with each other a “cooperative principle” is in force. There are four maxims in this principle:

1. Quantity – make your contribution as informative as required

2. Quality – be true; do not say what you believe to be false

3. Relation – be relevant

4. Manner – avoid obscurity of expression, ambiguity. Be brief, orderly.

This is a question of LOGIC. If two utterances follow one another we assume they have some relevance to each other. Conversations can proceed because speakers and listeners cooperate in their assumption that the conversation will follow the four maxims.

In a cooperative conversation the speakers work together to help and reassure each other. This is called speaker support. There are many techniques used to show agreement with a speaker and to encourage further speaking. Speakers can also check that they have been understood properly and can modify what they have said so that it can be understood better.

Politeness

Sometimes a speaker’s role gives them the authority to challenge others (e.g. in a teacher-pupil relationship). Presenting a challenge to someone (e.g. refusing to do something or criticising someone) is difficult but there are ways to present a challenge which are more or less acceptable to the person being challenged.

Some politeness techniques (from Pridham, p.54)



What was said


How polite is it?

Direct message

“Shut the door”


Message clear – challenge to

threatens face





negative face could cause offence





“Please shut the door”

‘Please’ indicates awareness of








politeness but still could cause a








reaction as it is quite crude




“Could you shut the

Command hidden as question - 




window please?”

implies listener has some choice!








This saves face.




“Shall we shut the

Use of personal pronoun “we”




the window please?”

implies we are in the same in-

-group, have the same values and

are doing the task together. This

protects positive face.

Indirect message - 
“It’s cold here”


No challenge here! You can

no threat to face





always deny wanting anyone to








do anything. Message unclear.








Response might easily be is it?







or why don’t you shut the

window then?
Positive and negative face

Brown and Levinson in studies of politeness in different cultures suggest that in order to enter into social relationships we must acknowledge the face of other people. Talk may be a face-threatening act (FTA) which may damage negative face (wanting to be free from imposition) and positive face (wanting to be liked)

If you are criticising someone you are expressing disapproval, which threatens their positive face (their desire to be liked or desire for approval). If you tell someone what to do it might threaten their negative face (their desire to be free). In all kinds of talk we have to decide between getting a message across directly, which might challenge someone, and speaking indirectly, which is more polite but risks losing the message.

In our language we use a number of expressions which show varying degrees of politeness and face-saving. Positive politeness will use language to signal liking and approval. Negative politeness will use language to minimise imposition.

Positive politeness



Negative politeness
Show interest in hearer



Be conventionally indirect

Claim common ground with hearer

Minimise imposition on hearer

Seek agreement




Ask for forgiveness

Give sympathy




Give deference

A speaker can also imply respect for the hearer’s value system and membership of the same group
Lakoff’s maxims of politeness (1973)

· Don’t impose

· Give options

· Make the hearer feel good

Analysing cooperation

When evaluating cooperation it is necessary to consider the role and status of the speakers, e.g. a teacher may “lead” students but he/she is not necessarily cooperative. You need to analyse these:

a.
Features of interaction

open questions
closed questions
tag questions
questions with built-in options

commands

interruptions

overlaps
pauses

topic management
Grice’s maxims
discourse markers (see characteristics of speech lesson)

markers of politeness and respect (see below)

b.
Markers of politeness

Specific words – e.g. please, thanks

Hedges – e.g. if it isn’t too much trouble
Hidden commands – e.g. could you pass the salt please
Provisional language to imply negotiation is possible, e.g. if, would, can
Qualifiers, modifiers, e.g. quite, a bit
c.
Markers of respect/appreciation of hearer’s group membership

Inclusive pronouns like we, us
Similar vocabulary/dialect/colloquial language

Pseudo-agreement, which avoids saying no or disagreeing with a speaker, e.g. would you like to come to my house?, well I’d love to another time
d.
Vague language – e.g. kind of, sort of, thing
Reading material

Cameron, Working with Spoken Discourse, pp.68-86
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Special conversations
Conversation analysis does not only involve analysis of ordinary conversation, like for example general chat, but “special” types of conversation.

These conversations are highly structured. They follow a typical format and involve talking routines with which we are already familiar. We are familiar with these routines because we use our past experience of similar conversations to interpret them. We pick up cues which enable us to recognise the “special” situation quickly and these “frameworks” help us to interpret the conversation and anticipate what is going to happen next.

A typical example of “special” conversation is a service encounter(see conversation in the cafè in lecture 10) such as buying something in a shop or getting money from a bank account, whose principal purpose is transactional. The principal elements of a service encounter might be:

· an offer of service/help

· a request for service/help

· a transaction

· a salutation

Obviously not all these elements are present in every service encounter and additional linguistic elements, such as politeness markers, ellipsis and deictic markers are also likely to occur.

There are other types of “institutional talk” which are characterised by special purposes or “goal orientations” which tend to constrain the conversation to particular topics and special modes of speech. Other examples are business meetings, doctor patient-consultations, classroom talk, legal courtrooms.

In classroom talk the teacher tends to take most turns, teachers’ turns are longer than students. The structure of classroom talk is adjacency triplets – initiation, response and feedback and discourse markers are used by the teacher to direct the conversation. The teacher often reformulates, summarises and evaluates what the students say. Students’ answers tend to be short and elliptical. The teacher uses “known answer” or “display” questions. These are questions to which teachers already know the answer.

A particular important aspect of institutional talk is power relations between speakers, particularly the right to ask questions (see Cameron pp. 101-103 for an example).

Telephone talk

Telephone conversations are different from face-to-face conversations and have different conversational rules, particularly in the opening and closure of the conversation.

Openings – ordinary telephone conversation often opens with a summons-answer sequence followed by an identification/recognition sequence, a greeting sequence and a how-are-you? sequence.

For reasons of economy service calls tend to compress this sequence and to eliminate the how-are-you sequence. This sequence is replaced by a pre-request (e.g. I’d like to know whether …). Call centers and multinational companies like McDonalds even adopt their own formats which require receivers and receptionists to respond in particular ways.

When you are analysing “special conversations” it is important to identify what the standard routines of the conversation are, whether these standard patterns of discourse are being followed or not being followed and how this is expressed in the language that is being used.

Reading material

Cameron, Working with Spoken Discourse, pp.100-103

Pridham, The Language of Conversation, pp.63-75
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Discourse topic and organisation
DISCOURSE TOPIC

It is difficult to define a discourse topic, i.e. what discourse “is about”,, because it is difficult to define what one stretch of discourse (in speech or writing) is “about” something and the next stretch is about something else. What criteria can we use ofr defining them as separate topics?.

Structural/formal criteria

It is possible to define a topic in terms of the structure of the discourse. For example, the topic could be regarded as the subject of a sentence. In the sentence Mary saw John, the subject is Mary and the discourse is “about mary”. However, it is difficult to apply this to long, complex sentences and to connected discourse, particularly in speech as there are two many candidates for the topic (see example 3).

Content-based criteria - Summative topic and topic frameworks

Another possibility is to define topic as a proposition which summarises discourse (summative topic) in the same way as a headline summarises a newspaper article. However, in this case too a proposition can be a complex one and it can even be incomplete.

A third possibility is to identify a topic framework which includes all the features of context which are activated in a particular piece of discourse (time, place, facts about speaker and hearer) and the discourse itself (people, places, entities, facts): This framework would include events which are presupposed by the text.

Topic development in speech

When considering topic development in speech we need to look at the way in which speakers make their contribution relevant in terms of the framework created by the previous speaker. So the analyst should look for the way in which a speaker picks up the phrases from previous speakers through repetition or anaphoric reference. This very similar to the phenomenon of cohesion in written texts (see lecture 8).

We also need to look at the expression speakers use to move from one topic to the next (topic shift), e.g. using expressions such as “there was”.

Tellability

We also need to consider the suitability of a topic. Some topics are tellable and others aren’t. This depends on the relationship between speakers, the context and the willingness and ability of speakers to participate. We need to look at what speakers do when they do not want to participate (deviations).

Questions of gender

Men and women tend to prefer different topics of conversation. Women also construct topics differently; women are more interactive, topics are progressively built, more effort at maintaining solidarity, fewer threats to face.

DISCOURSE STRUCTURE

Therer are a number of terms for the way in which discourse is organised – staging / thematisation / topicalisation (I will use the word staging). These terms refer to the way the speaker/writer controls perspective (point of view / empathy) on what is said. Staging can occur at the level of sentence or the level of discourse (see below).

“Every clause, sentence, paragraph, discourse is organised around an element that is taken as its point of departure” (Grimes)

This “point of departure” can be regarded as a sense of focus which speakers/writers and listeners/readers possess. The discourse analyst needs to be able to identify what this point of departure is and how it is managed by speakers/writers

Staging of sentences

Previous text can effect our interpretation of a sentence – see nos. 6 and 7 for the way in which our interpretation of “she’s tall and thin and walks like a crane” is influenced by whether we use “I do like Sally Binns” or “I do dislike Sally Binns”.

We need to decide what the sentence is about and how it has been marked (n.5, n.8 are unmarked; nos. 6, 7, 9, 10 are marked)

How is marking achieved? In n.3 Mary and entered are used, in n.4 a customer and came into are used. This changes the perspective.

Cleft sentences are used for staging: identifying (n.11), summary (n.12) and contrast (n.13) types.

Sequencing

What kind of ordering principle does a text have. Is there temporal ordering (is chronological order used?)? Genres or particular text types (obituaries, brochures, children’s stories etc.) are often organised around a particular thematic structure (time, place etc.)

Lexical selection

Speakers and writers choose their words carefully in order to create a particular effect. You need to consider why particular words are used rather than others.

Discourse organisation – what to look for

The following aspects of discourse staging need to be considered when analysing a text:

1.
Titles – these prepare reader expectations

2.
First utterance / leftmost word – people pay attention to this

3.
The theme

4.
The first paragraph is very important

5.
Sequencing (how the topic is presented and developed)

6.
Lexical selection

7.
Syntactic selection

Reading material

Brown and Yule, pp.125-152 
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Gender and discourse
Gender refers to a social category based on sex and includes the behaviour and roles which are not biologically determined. Discourse studies of gender examine what is considered by society to be the “appropriate” linguistic behaviour for men and women.

Some questions

What are the social influences on language development? Do parents speak differently to boys than they do to girls? Do teachers speak differently to boys and girls? Are men and women brought up to speak differently?

Do men and women produce different linguistic forms and functions? Do they have a different way of interacting when they talk? Do they have a different way of listening/interrupting/turn-taking etc.?

Do women speak differently when men are around? Do men speak differently when women are around?

Are men and women creating different worlds when they talk?

Evidence of differences

Gender difference encoded in the language

· traditional terms of address – Mr, Mrs, Miss – no term for marital status of men

· pronoun he is used to identify when sex is unknown

· women can lose their surname when getting married

· terms that refer to both sexes are maculine – actor, author can be applied to women but actress/authoress cannot be applied to a man

Linguistic differences

Pronunciation:

there are differences between men and women in their use of dialect, use of prestige forms, vocabulary choice and range, pronunciation types, variation of pitch, swearing, e.g women use more prestige forms than men (e.g. received pronunciation); 

Vocabulary:

Compared to men, women use more precise color terms, more affective adjectives, more markers of politeness (and euphemisms), more hedges (well, kind of), more tag questions (isn’t it, don’t you)

Interactional differences – story construction

Men:

tell fewer stories (11 stories per hour); talk is set in the outside world, in the recent past; topics are sport, cars, technology, eating/drinking, travel, sex; no self-disclosure; men talk about their achievements or about other men; women portrayed in sexual terms; men use more technical language, more swearing and more taboo language; more comical incidents; men pay more attention to details allowing them to avoid more personal talk; storytelling is competitive; one third of male narrative is part of a sequence (quite collaborative)

Women:
sit closer, maintain eye contact (physically more involved); tell more stories (17 per hour); stories set at home, in the recent past; topic is often family; stories often involve self-disclosure, personal information, emotional issues (fear, embarrassment), more social chat/gossip; women talk about women and men; talk is non-competitive; 

Mixed talk

Men produce different narratives (longer turns, more expressive, different topics, less taboo language). Women produce more taboo language.

Reading material

The Linguistics Encyclopedia, p.302-306
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