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Throughout the late 1990s and early 2000s the assessment program within Sacramento State’s Division of Student Affairs, for those departments that had initiated one, focused primarily on student satisfaction and program improvement. Realizing that the former foci were a bit askew from the student learning emphasis that was taking center stage in the aftermath of Learning Reconsidered, the Vice President for Student Affairs redirected the Division’s Assessment Program. The move—from a student satisfaction/program improvement program to a student learning outcome-based program—began in October 2005. Two years later, changes are afoot. Though no “final destination” has been reached, significant progress has been made. 

Within the first year of implementation, each Student Affairs director was first charged with explicitly aligning his/her departmental mission with those of the Division and the University.  Next, directors were asked to identify the two to three overarching planning goals that would broadly frame their work during the upcoming years. Finally, directors were expected to articulate at least one significant student learning outcome that they would like students who participate in their programs or utilize their services to achieve. 

Directors were charged, during year-two of implementation, with developing instruments and collecting data to measure the learning that occurred.  Working with the Vice President for Student Affairs and/or staff within the Office of Institutional Research, the directors designed or borrowed instrument(s) that presumably could measure the student learning outcomes associated with their respective programs or services.  As expected, in phase-one of data collection, some instruments and assessment approaches proved to be more reliable than others. Despite the necessary revisions that needed to be made on several pre and post tests, observed competency exercises, and emerging rubrics, the leadership team and the directors celebrated the fact that within a two-year timeframe each department had laid the rudimentary foundation for evidence-based decision making and outcome-based assessment. 

At Sacramento State’s Division of Student Affairs, we realize we have much student-learning- assessment-ground yet to cover. Still, we take great pride in the direction we have charted for ourselves, as committed Student Affairs professionals, and in the outcomes our students are likely to achieve. 

The following pages detail the emerging assessment plan that each Department is formulating. If you have general comments or questions about the document, please send them to studentaffairs@csus.edu. If you have specific questions about the outcomes associated with a certain program area, please contact the Director identified as the point person for that particular department. 

Academic Advising Center

As of October 2008
Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Academic Advising Center offers new student orientation, mandatory first year advising, and advising on General Education and graduation requirements for all students. The Center engages students in a developmental process that helps clarify and implement individual educational plans consistent with their skills, interests, and values. Through individual appointments, group advising sessions, and presentations the professional staff, faculty advisors, and student interns help students understand the university’s academic requirements as well as its policies and procedures. As a result, students are better prepared to take responsibility for their education and persist towards a timely graduation.

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Help students take responsibility for their education and persist toward a timely graduation.  

Goal 2: Provide comprehensive advising through a three-phase program, beginning with Orientation.

Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

Immediately after participating in comprehensive freshman or transfer orientation program, eighty-five percent of new Sacramento State students will demonstrate increased understanding of the University’s General Education requirements, academic standards, and resources available to assist them.

Rationale: As outlined in last year’s conclusions, Orientation Leaders coached students during pre-tests, skewing the data. Because the data collected during the first year of mandatory orientation did not accurately reflect student  learning, we are repeating this learning objective to obtain more reliable data.
Measures

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.
A random sample of new students are given a pre-test at the beginning of their orientation program (Appendix A).  The percentage of correct responses on this pre-test helps the orientation coordinators determine what information to highlight during the program.  Immediately after the program, all students are given the same questions as a post-test to determine if their knowledge has increased. The Orientation staff expects that at least 85% of students will be able to correctly answer post-test questions. 

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 

For freshman, the results were split. Students correctly answered six of the post-test questions (2, 3, 7, 8, and 10) at least 85% of the time.  Students did not correctly answer the other six post-test questions (1, 4, 5, 6, 9, and 11) at least 85% of the time.Orientation Coordinators noted that the percentage of students who correctly answered each question improved dramatically for most questions from pre- to post-test.  See Appendix A for pre-test and post-test results.

For transfer students, the results were more consistent. Out of the eleven questions asked, students incorrectly answered only two less than 85% of the time. Similar to freshman results, transfer students showed significant improvement between the pre-test and post-test responses on most questions.  See Appendix B for pre-test and post-test results.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

Overall, a higher percentage of new students correctly answered post-test questions vs. pre-test questions.  This suggests that orientation programs help students increase their understanding of General Education, academic standards and resources available to assist them.  The orientation staff will make changes to program materials emphasizing information for post-test questions that students did not answer correctly at least 85% of the time. 

Student Learning Outcome 2

After participating in an advising session, 70% of students who are enrolled in preparatory (remedial) classes will demonstrate knowledge of the consequences of not completing these classes. 

Rationale: For the 2007 / 2008 academic year interventions will focus on students who test into college preparatory (remedial) courses. This group of students has historically needed additional assistance to gain the essential knowledge to successfully complete their college preparatory requirements.

Measures

Students who were enrolled in a Freshman Seminar or Learning Community were advised by peer mentors as part of their course (Group 1).  If the student was also enrolled in a preparatory course, they were asked to complete a test (Appendix C) regarding college preparatory requirements immediately after their advising session during both fall and spring semesters.  Students completed the test online. 

Students who were not enrolled in a Freshman Seminar or Learning Community (Group 2) were advised by staff advisors in the Advising Center.  As with Group 1 students, those who were enrolled in a preparatory course completed the test immediately after their advising session (Appendix D).

For the spring semester (Group 3), all students completed the survey using a PDA after meeting with an academic advisor in the Advising Center.

The test utilized a conditional response format to determine which question each student was required to answer.  For example, if a student was not enrolled in a preparatory math course, questions about the math requirements were skipped. Due to the nature of this testing method, total numbers of students for each student group will vary in the results section of the assessment.  
Results

During the fall semester, 788 Group 1 students completed the test after meeting with their peer mentor.  Of these students, 313 were enrolled in preparatory math course. When asked if there was a consequence for not successfully completing their math preparatory course, 93% of students responded correctly. Only 46% however, responded correctly when asked to identify the actual consequence.

There were 305 Group 1 students enrolled in a preparatory English course during the fall semester.  When asked if there was a consequence for not successfully completing their preparatory English course, as with math, 93% of students responded correctly.  Compared to math, a slightly higher percentage of students (52%) were able to correctly identify the actual consequence of not successfully completing their English course.   

For Group 2, 841 students completed the test after meeting with a staff advisor in the Advising Center.  Of these students, 416 were enrolled in preparatory math course. When asked if there was a consequence for not successfully completing their math preparatory course, 93% of students responded correctly, the same percentage as Group 1. When asked to identify the actual consequence, 54% of Group 2 students responded correctly (8% higher than Group 1).

There were 251 Group 2 students enrolled in a preparatory English course during the fall semester.  When asked if there was a consequence for not successfully completing their preparatory English course, 91.5% of students responded correctly.  Compared to Group 1, a slightly lower percentage of students (47%) were able to correctly identify the actual consequence of not successfully completing their English course.  

During the spring semester 1,077 Group 3 students completed PDA surveys (Appendix E). Of these students, 23% were enrolled in preparatory math and 37% were enrolled in preparatory English. Some students were enrolled in both. When asked if there were consequences to not completing their preparatory math and/or English course by the end of the spring semester, nearly 90% of students answered correctly.  Students correctly identified the actual consequence for not completing preparatory math 37% of the time and 41% of the time for English.

Conclusions

Despite efforts to inform students in preparatory classes of the consequences for not successfully completing their preparatory courses, more than half of the students did not correctly identify the actual consequence. The actual consequence is a very significant one. Failure to complete preparatory classes prohibits students from continuing their schedules at Sac State. This means that students must “stop out” of their 4-year University and go to a community college to satisfy their preparatory requirements. Students’ lack of understanding in this area is very serious. Based on these results, the Advising Center staff will place additional emphasis on the actual consequence for students who do not successfully complete their preparatory courses.

During the next assessment cycle (2008-09 academic year), Academic Advising Center staff  are changing their assessment methodology to more closely follow the three-phase first year advising model (Orientation Phase I, fall advising Phase II, and spring advising Phase III).  

Program Objective 1

Achieve a first to second year retention rate at or above 80% for students who participate in targeted advising interventions.

Measures

First to second year retention rates are calculated by the Office of Institutional Research in mid-October each fall semester after the official census date.  For the cohort of students entering Fall 2007, the first year retention rate was 76%.  A series of targeted interventions geared toward selected student groups based on predicted poor academic success were completed during the 2007/2008 academic year.  Excluding other factors, The Director of Academic Advising and Retention Task Force predicts that first year retention rates should improve.  Data will be disaggregated to specifically determine if students who participated in targeted advising interventions are retained at a higher rate than students who did not participate.
Results

Results will be calculated and analyzed from mid-October to early November, 2008.

Conclusions

T.B.D.
Questions regarding the programs and outcomes delineated in this section should be addressed to Beth Merritt Miller, Director, Academic Advising and Career Center’s. 916-278-6531. merrittmillerb@csus.edu
Appendix A

Freshman Pre-Post Test 2007

	1. What are the  three areas of classes that make up an undergraduate degree at Sac State?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Major/Minor/GE
	
	
	21
	5%
	489
	27%

	B. Elective/GE/Major
	 
	 
	77
	19%
	912
	51%

	C. Upper Division/Lower Division, Elective
	
	132
	33%
	330
	19%

	D. None of the above
	
	
	174
	43%
	51
	3%

	
	
	
	
	
	
	
	

	
	
	
	Total
	404
	
	1782
	

	
	
	
	
	
	
	
	

	2. What is the minimum number of required units to graduate?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. 135
	
	
	
	8
	1*%
	32
	2%

	B. 120
	 
	 
	 
	46
	12%
	1708
	96%

	C. 60
	
	
	
	296
	74%
	12
	1%

	D. 51
	
	
	
	55
	13%
	30
	2%

	
	
	
	
	
	
	
	

	
	
	
	Total
	405
	
	1782
	

	
	
	
	
	
	
	
	

	3. Where do students go on campus to get information about student clubs and organizations?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Career Center
	
	
	14
	4%
	110
	6%

	B. Student Activities
	 
	 
	5
	1%
	1618
	91%

	C. Library
	
	
	
	348
	87%
	7
	0*%

	D. WPE Office
	
	
	
	32
	8%
	47
	2%

	
	
	
	
	
	
	
	

	
	
	
	Total
	399
	
	1782
	

	
	
	
	
	
	
	
	

	4. Which of the following examples fulfill the foreign language requirement to graduate at Sac State?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Fluent in a language other than English
	
	188
	49%
	23
	1%

	B. Passed AP language exam with 3 or higher
	137
	35%
	47
	3%

	C. Took 3 years of one language in high school
	
	
	
	

	(other than English) with a C- or better grade
	47
	12%
	405
	23%

	D. All of the above
	 
	 
	14
	4%
	1307
	73%

	
	
	
	
	
	
	
	

	
	
	
	Total
	386
	
	1782
	

	5. How many units must a student complete before they can register for Upper Division courses (#100-199)?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. 60
	
	
	
	52
	13%
	726
	41%

	B. 45
	
	
	
	104
	26%
	280
	16%

	C. 30
	 
	 
	 
	76
	19%
	620
	35%

	D. No restriction
	
	
	164
	42%
	156
	8%

	
	
	
	
	
	
	
	

	
	
	
	Total
	396
	
	1782
	

	
	
	
	
	
	
	
	

	6. Aside from special programs (athletes, EOP, CAMP, MEP), where can students get academic advising help?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Academic Advising, Major/Minor Departments
	90
	23%
	1446
	83%

	B. Computer Lab
	
	
	21
	5%
	16
	1%

	C. Associated Students
	
	
	13
	3%
	57
	3%

	D. Tutoring Office, Major  Department
	
	273
	69%
	215
	13%

	
	
	
	
	
	
	
	

	
	
	
	Total
	397
	
	1734
	

	
	
	
	
	
	
	
	

	7. What is the minimum GPA a student needs to be considered in good academic standing?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. 4.0 (A)
	
	
	
	31
	8%
	10
	1%

	B. 3.0 (B)
	
	
	
	222
	56%
	157
	9%

	C. 2.0 (C)
	 
	 
	 
	140
	35%
	1526
	88%

	D. 1.70 (C-)
	
	
	
	4
	1%
	41
	2%

	
	
	
	
	
	
	
	

	
	
	
	Total
	397
	
	1734
	

	
	
	
	
	
	
	
	

	8. Which of the following factors should you take into consideration when making your class schedule?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Work Load
	
	
	
	321
	85%
	48
	2%

	B. Number of Classes
	
	
	16
	4%
	19
	1%

	C. Family Commitments
	
	
	7
	2%
	2
	0*%

	D. Commute Time
	
	
	19
	5%
	14
	1%

	E. All of the above
	 
	 
	17
	4%
	1651
	95%

	
	
	
	
	
	
	
	

	
	
	
	Total
	380
	
	1734
	

	9. What is the minimum number of units an undergraduate student has to take to be considered a full-time student?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. 15 units
	
	
	
	14
	4%
	307
	18%

	B. 12 units
	 
	 
	 
	32
	8%
	1322
	76%

	C. 10 units
	
	
	
	249
	63%
	35
	2%

	D. 9 units
	
	
	
	98
	25%
	70
	4%

	
	
	
	
	
	
	
	

	
	
	
	Total
	393
	
	1734
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	10. During the first week of classes you notice a class on your schedule that you don't remember registering for and don't want to take, you should:

	
	
	
	
	
	
	
	

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Not worry about it because it wasn't your fault.
	123
	32%
	13
	1%

	B. Not attend the class because you think  the 
	
	
	
	

	instructor will drop you.
	
	
	245
	62%
	11
	1%

	C. Go to a computer lab and drop it online.
	 
	11
	3%
	1606
	93%

	D. None of the above
	
	
	13
	3%
	104
	6%

	
	
	
	
	
	
	
	

	
	
	
	Total
	392
	
	1734
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	11. How many classes would you have to take each semester to graduate in 4 years, if each course is 3 units?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. 3
	
	
	
	60
	16%
	20
	1%

	B. 4
	
	
	
	178
	45%
	364
	21%

	C. 5
	 
	 
	 
	133
	35%
	1136
	66%

	D. 6
	
	
	
	13
	4%
	214
	12%

	
	
	
	
	
	
	
	

	
	
	
	Total
	384
	
	1734
	


Appendix B
Transfer Pre-Post Test 2007

	1. What are the  three areas of classes that make up an undergraduate degree at Sac State?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Major/Minor/GE
	
	
	7
	1%
	66
	10%

	B. Elective/GE/Major
	 
	 
	186
	46%
	309
	46%

	C. Upper Division/Lower Division, Elective
	
	127
	32%
	277
	42%

	D. None of the above
	
	
	83
	21%
	15
	2%

	
	
	
	
	
	
	
	

	
	
	
	Total
	403
	
	667
	

	
	
	
	
	
	
	
	

	2. What is the minimum number of required units to graduate?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. 135
	
	
	
	2
	1%
	1
	0*%

	B. 120
	 
	 
	 
	36
	8%
	663
	99%

	C. 60
	
	
	
	334
	82%
	2
	0*%

	D. 51
	
	
	
	35
	9%
	1
	0*%

	
	
	
	
	
	
	
	

	
	
	
	Total
	407
	
	667
	

	
	
	
	
	
	
	
	

	3. Where do students go on campus to get information about student clubs and organizations?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Career Center
	
	
	6
	1%
	15
	2%

	B. Student Activities
	 
	 
	4
	1%
	637
	96%

	C. Library
	
	
	
	382
	95%
	0
	0%

	D. WPE Office
	
	
	
	11
	3%
	15
	2%

	
	
	
	
	
	
	
	

	
	
	
	Total
	403
	
	666
	

	
	
	
	
	
	
	
	

	4. Which of the following examples fulfill the foreign language requirement to graduate at Sac State?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Fluent in a language other than English
	
	235
	60%
	9
	1%

	B. Passed AP language exam with 3 or higher
	113
	30%
	8
	1%

	C. Took 3 years of one language in high school
	
	
	
	

	(other than English) with a C- or better grade
	27
	7%
	45
	7%

	D. All of the above
	 
	 
	13
	3%
	605
	91%

	
	
	
	
	
	
	
	

	
	
	
	Total
	388
	
	667
	

	5. How many units must a student complete before they can register for Upper Division courses (#100-199)?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. 60
	
	
	
	34
	8%
	480
	72%

	B. 45
	
	
	
	28
	7%
	26
	4%

	C. 30
	 
	 
	 
	24
	6%
	41
	6%

	D. No restriction
	
	
	319
	79%
	120
	18%

	
	
	
	
	
	
	
	

	
	
	
	Total
	405
	
	667
	

	
	
	
	
	
	
	
	

	6. Aside from special programs (athletes, EOP, CAMP, MEP), where can students get academic advising help?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Academic Advising, Major/Minor Departments
	44
	11%
	584
	88%

	B. Computer Lab
	
	
	12
	3%
	6
	1%

	C. Associated Students
	
	
	4
	1%
	21
	3%

	D. Tutoring Office, Major  Department
	
	344
	85%
	49
	8%

	
	
	
	
	
	
	
	

	
	
	
	Total
	404
	
	660
	

	
	
	
	
	
	
	
	

	7. What is the minimum GPA a student needs to be considered in good academic standing?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. 4.0 (A)
	
	
	
	24
	6%
	0
	0%

	B. 3.0 (B)
	
	
	
	309
	77%
	26
	4%

	C. 2.0  (C)
	 
	 
	 
	66
	16%
	626
	95%

	D. 1.70 (C-)
	
	
	
	4
	1%
	8
	1%

	
	
	
	
	
	
	
	

	
	
	
	Total
	403
	
	660
	

	
	
	
	
	
	
	
	

	8. Which of the following factors should you take into consideration when making your class schedule?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Work Load
	
	
	
	352
	92%
	9
	1%

	B. Number of Classes
	
	
	11
	3%
	0
	0%

	C. Family Commitments
	
	
	4
	1%
	1
	0*%

	D. Commute Time
	
	
	6
	1%
	3
	0*%

	E. All of the above
	 
	 
	11
	3%
	647
	98%

	
	
	
	
	
	
	
	

	
	
	
	Total
	384
	
	660
	

	9. What is the minimum number of units an undergraduate student has to take to be considered a full-time student?

	
	
	
	
	Pre Test
	
	Post Test
	

	A. 15 units
	
	
	
	21
	5%
	31
	5%

	B. 12 units
	 
	 
	 
	26
	6%
	592
	90%

	C. 10 units
	
	
	
	348
	87%
	3
	0*%

	D. 9 units
	
	
	
	9
	2%
	34
	5%

	
	
	
	
	
	
	
	

	
	
	
	Total
	404
	
	660
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	10. During the first week of classes you notice a class on your schedule that you don't remember registering for and don't want to take, you should:

	
	
	
	
	
	
	
	

	
	
	
	
	Pre Test
	
	Post Test
	

	A. Not worry about it because it wasn't your fault.
	50
	12%
	0
	0%

	B. Not attend the class because you think  the 
	
	
	
	

	instructor will drop you.
	
	
	332
	84%
	1
	0*%

	C. Go to a computer lab and drop it online.
	 
	5
	1%
	631
	96%

	D. None of the above
	
	
	7
	1%
	28
	4%

	
	
	
	
	
	
	
	

	
	
	
	Total
	394
	
	660
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	11. How many GE courses are transfer students required to take at Sac State?
	

	
	
	
	
	Pre Test
	
	Post Test
	

	A. None
	
	
	
	122
	32%
	103
	15%

	B. 1
	
	
	
	57
	15%
	12
	2%

	C. 2
	
	
	
	20
	5%
	57
	9%

	D. 3
	 
	 
	 
	172
	46%
	488
	74%

	
	
	
	
	
	
	
	

	
	
	
	Total
	371
	
	660
	


Appendix C
Freshman Advising Program (Web Based) Fall 2007

	Q1. What MATH class(es) are you taking this semester? 

	Count
	Percent
	

	115
	14.59%
	LS 7A

	2
	0.25%
	LS 7B

	169
	21.45%
	LS 10A

	27
	3.43%
	MATH 9 + LS 10X

	475
	60.28%
	Other/none

	788
	 Respondents


	Q2. What MATH class(es) are you required to take next semester? 

	Count
	Percent
	

	2
	0.65%
	LS 7A

	111
	36.16%
	LS 7B

	3
	0.98%
	LS 10A

	17
	5.54%
	MATH 9 + LS 10X

	174
	56.68%
	Other/none

	307
	 Respondents


	Q3. When do you need to complete your required MATH remediation courses? 

	Count
	Percent
	

	81
	61.36%
	Spring 2008

	10
	7.58%
	Summer 2008

	26
	19.70%
	Fall 2008

	15
	11.36%
	No deadline

	132
	 Respondents


	Q4. Is there a consequence to not completing your required MATH class(es)? 

	Count
	Percent
	

	109
	93.16%
	Yes

	8
	6.84%
	No

	117
	 Respondents


	Q5. The consequence(s) for not completing your required MATH remediation class(es) by Spring 2008 is/are: (Check all that apply) 

	Count
	Respondent %
	Response %
	

	35
	32.11%
	20.59%
	Must file a hardship petition with Learning Skills Center

	64
	58.72%
	37.65%
	Academic disqualification

	46
	42.20%
	27.06%
	College level math requirement must be completed at a community college before returning to Sac State

	25
	22.94%
	14.71%
	Don't know/not sure

	109
	 Respondents
	

	170
	 Responses
	


	Q6. What ENGLISH class(es) are you taking this semester? 

	Count
	Percent
	

	14
	1.81%
	LS 86

	18
	2.33%
	LS 87

	98
	12.68%
	LS 15

	91
	11.77%
	ENGL 1

	62
	8.02%
	ENGL 1A + 1X

	3
	0.39%
	ENGL 2 + 2X

	300
	38.81%
	ENGL 1A 

	7
	0.91%
	ENGL 2

	180
	23.29%
	Other/none

	773
	 Respondents


	Q7. What ENGLISH course(s) are you required to take next semester? 

	Count
	Percent
	

	1
	0.35%
	LS 86

	24
	8.42%
	LS 87

	1
	0.35%
	LS 15

	110
	38.60%
	ENGL 1

	149
	52.28%
	Other/none

	285
	 Respondents


	Q8. When do you need to complete your required ENGLISH remediation course(s)? 

	Count
	Percent
	

	89
	65.93%
	Spring 2008

	8
	5.93%
	Summer 2008

	21
	15.56%
	Fall 2008

	17
	12.59%
	No deadline

	135
	 Respondents


	Q9. Is there a consequence to not completing your required ENGLISH remediation class(es)? 

	Count
	Percent
	

	110
	93.22%
	Yes

	8
	6.78%
	No

	118
	 Respondents


	Q10. The consequence(s) for not completing the required ENGLISH class(es) by Spring 2008 is/are: (Check all that apply) 

	Count
	Respondent %
	Response %
	

	37
	33.94%
	20.79%
	Must file a hardship petition with Learning Skills Center

	64
	58.72%
	35.96%
	Academic disqualification

	52
	47.71%
	29.21%
	College level composition (ENGLISH) must be completed at a community college before returning to Sac State

	25
	22.94%
	14.04%
	Don't know/not sure

	109
	 Respondents
	

	178
	 Responses
	


	Q11. If you need help with MATH or ENGLISH classes, what resources are available to you? (Check all that apply) 

	Count
	Respondent %
	Response %
	

	535
	70.39%
	24.10%
	Learning Skills Center

	650
	85.53%
	29.28%
	Writing Lab or Math Lab

	615
	80.92%
	27.70%
	Tutorials, support classes, and study groups

	271
	35.66%
	12.21%
	Academic Advising Center

	149
	19.61%
	6.71%
	Career Center

	760
	 Respondents
	

	2220
	 Responses
	


	Q12. How helpful was the advising you received about GE requirements? 

	Count
	Percent
	

	460
	60.53%
	Very helpful

	230
	30.26%
	Helpful

	60
	7.89%
	Somewhat helpful

	10
	1.32%
	Not at all helpful

	760
	 Respondents


	Q13. After meeting with an advisor/peer mentor, how prepared are you for Spring 2008 class registration? 

	Count
	Percent
	

	494
	65.00%
	Very prepared

	257
	33.82%
	Somewhat prepared

	9
	1.18%
	Not at all prepared

	760
	 Respondents


	Q14. When/where is your next required Freshman Advising appointment? 

	Count
	Percent
	

	92
	12.11%
	Spring semester, 2008 - with my Peer Mentor

	343
	45.13%
	Spring semester, 2008 - in the Academic Advising Center 

	6
	0.79%
	Summer 2008 - in the Academic Advising Center

	20
	2.63%
	Fall semester, 2008 - in the Academic Advising Center

	299
	39.34%
	Don't know/not sure

	760
	 Respondents


	Q15. Please indicate your Sac State ID or Social Security number in order for us to clear your registration hold: 

	Count
	Respondent %
	Response %
	

	744
	100.27%
	100.00%
	

	742
	 Respondents
	

	744
	 Responses
	


Appendix D
Freshman Advising Program (PDA Based) Fall 2007
	Q1. What MATH class(es) are you taking this semester? 

	Count
	Percent
	

	179
	21.28%
	LS 7A

	4
	0.48%
	LS 7B

	196
	23.31%
	LS 10A

	37
	4.40%
	MATH 9 + LS 10X

	425
	50.54%
	Other/none

	841
	 Respondents


	Q2. What MATH class(es) are you required to take next semester? 

	Count
	Percent
	

	5
	1.20%
	LS 7A

	169
	40.72%
	LS 7B

	9
	2.17%
	LS 10A

	14
	3.37%
	MATH 9 + LS 10X

	218
	52.53%
	Other/none

	415
	 Respondents


	Q3. When do you need to complete your required MATH remediation courses? 

	Count
	Percent
	

	151
	76.65%
	Spring 2008

	14
	7.11%
	Summer 2008

	23
	11.68%
	Fall 2008

	9
	4.57%
	No deadline

	197
	 Respondents


	Q4. Is there a consequence to not completing your required MATH class(es)? 

	Count
	Percent
	

	175
	93.09%
	Yes

	13
	6.91%
	No

	188
	 Respondents


	Q5. The consequence(s) for not completing your required MATH remediation class(es) by Spring 2008 is/are: (Check all that apply) 

	Count
	Respondent %
	Response %
	

	72
	41.14%
	24.32%
	Must file a hardship petition with Learning Skills Center

	119
	68.00%
	40.20%
	Academic disqualification

	95
	54.29%
	32.09%
	College level math requirement must be completed at a community college before returning to Sac State

	10
	5.71%
	3.38%
	Don't know/not sure

	175
	 Respondents
	

	296
	 Responses
	


	Q6. What ENGLISH class(es) are you taking this semester? 

	Count
	Percent
	

	39
	4.65%
	LS 86

	16
	1.91%
	LS 87

	196
	23.36%
	LS 15

	116
	13.83%
	ENGL 1

	65
	7.75%
	ENGL 1A + 1X

	10
	1.19%
	ENGL 2 + 2X

	198
	23.60%
	ENGL 1A 

	3
	0.36%
	ENGL 2

	196
	23.36%
	Other/none

	839
	 Respondents


	Q7. What ENGLISH course(s) are you required to take next semester? 

	Count
	Percent
	

	2
	0.45%
	LS 86

	40
	9.07%
	LS 87

	2
	0.45%
	LS 15

	204
	46.26%
	ENGL 1

	193
	43.76%
	Other/none

	441
	 Respondents


	Q8. When do you need to complete your required ENGLISH remediation course(s)? 

	Count
	Percent
	

	190
	76.61%
	Spring 2008

	15
	6.05%
	Summer 2008

	30
	12.10%
	Fall 2008

	13
	5.24%
	No deadline

	248
	 Respondents


	Q9. Is there a consequence to not completing your required ENGLISH remediation class(es)? 

	Count
	Percent
	

	215
	91.49%
	Yes

	20
	8.51%
	No

	235
	 Respondents


	Q10. The consequence(s) for not completing the required ENGLISH class(es) by Spring 2008 is/are: (Check all that apply) 

	Count
	Respondent %
	Response %
	

	83
	38.60%
	24.78%
	Must file a hardship petition with Learning Skills Center

	140
	65.12%
	41.79%
	Academic disqualification

	101
	46.98%
	30.15%
	College level composition (ENGLISH) must be completed at a community college before returning to Sac State

	11
	5.12%
	3.28%
	Don't know/not sure

	215
	 Respondents
	

	335
	 Responses
	


	Q11. If you need help with MATH or ENGLISH classes, what resources are available to you? (Check all that apply) 

	Count
	Respondent %
	Response %
	

	511
	60.98%
	22.78%
	Learning Skills Center

	664
	79.24%
	29.60%
	Writing Lab or Math Lab

	653
	77.92%
	29.11%
	Tutorials, support classes, and study groups

	297
	35.44%
	13.24%
	Academic Advising Center

	118
	14.08%
	5.26%
	Career Center

	838
	 Respondents
	

	2243
	 Responses
	


	Q12. How helpful was the advising you received about GE requirements? 

	Count
	Percent
	

	684
	81.62%
	Very helpful

	141
	16.83%
	Helpful

	13
	1.55%
	Somewhat helpful

	0
	0.00%
	Not at all helpful

	838
	 Respondents


	Q13. After meeting with an advisor/peer mentor, how prepared are you for Spring 2008 class registration? 

	Count
	Percent
	

	630
	75.18%
	Very prepared

	207
	24.70%
	Somewhat prepared

	1
	0.12%
	Not at all prepared

	838
	 Respondents


	Q14. When/where is your next required Freshman Advising appointment? 

	Count
	Percent
	

	81
	9.67%
	Spring semester, 2008 - with my Peer Mentor

	678
	80.91%
	Spring semester, 2008 - in the Academic Advising Center 

	7
	0.84%
	Summer 2008 - in the Academic Advising Center

	36
	4.30%
	Fall semester, 2008 - in the Academic Advising Center

	36
	4.30%
	Don't know/not sure

	838
	 Respondents


Appendix E
Freshman Advising Program (PDA Based) Spring 2008

	Q1. What MATH class(es) are you taking this semester? (Check all that apply) 

	Count
	Respondent %
	Response %
	

	19
	1.77%
	1.76%
	LS 7A

	150
	13.97%
	13.93%
	LS 7B

	33
	3.07%
	3.06%
	LS 10A

	43
	4.00%
	3.99%
	MATH 9 + LS 10X

	832
	77.47%
	77.25%
	Other/none

	1074
	 Respondents
	

	1077
	 Responses
	


	Q2. When do you need to complete your required MATH remediation course(s)? 

	Count
	Percent
	

	166
	68.60%
	Spring 2008

	13
	5.37%
	Summer 2008

	37
	15.29%
	Fall 2008

	26
	10.74%
	No deadline

	242
	 Respondents


	Q3. Is there a consequence to not completing your required MATH class(es)? 

	Count
	Percent
	

	194
	89.81%
	Yes

	10
	4.63%
	No

	12
	5.56%
	Don't know

	216
	 Respondents


	Q4. What consequence(s) do you face for not completing your required MATH remediation class(es) by Spring 2008: (Check all that apply) 

	Count
	Respondent %
	Response %
	

	73
	37.63%
	27.24%
	Must file a hardship petition with Learning Skills Center

	110
	56.70%
	41.04%
	Academic disqualification

	73
	37.63%
	27.24%
	College level math requirement must be completed at a community college before returning to Sac State

	11
	5.67%
	4.10%
	Don't know

	0
	0.00%
	0.00%
	Other (please specify)

	1
	0.52%
	0.37%
	None of the above

	194
	 Respondents
	

	268
	 Responses
	


	Q5. What ENGLISH class(es) are you taking this semester? (Check all that apply) 

	Count
	Respondent %
	Response %
	

	27
	2.52%
	2.41%
	LS 86

	92
	8.59%
	8.21%
	LS 87

	42
	3.92%
	3.75%
	LS 15

	154
	14.38%
	13.75%
	ENGL 1

	78
	7.28%
	6.96%
	ENGL 1A + 1X

	16
	1.49%
	1.43%
	ENGL 2 + 2X

	711
	66.39%
	63.48%
	ENGL 1A, ENGL 2, Other, None of the above

	1071
	 Respondents
	

	1120
	 Responses
	


	Q6. What ENGLISH class you are taking this semester? 

	Count
	Percent
	

	156
	21.94%
	ENGL 1A

	27
	3.80%
	ENGL 2

	528
	74.26%
	Other/none

	711
	 Respondents


	Q7. When do you need to complete your required ENGLISH remediation course(s)? 

	Count
	Percent
	

	239
	66.39%
	Spring 2008

	13
	3.61%
	Summer 2008

	51
	14.17%
	Fall 2008

	57
	15.83%
	No deadline

	360
	 Respondents


	Q8. Is there a consequence to not completing your required ENGLISH remediation class(es)? 

	Count
	Percent
	

	270
	89.11%
	Yes

	16
	5.28%
	No

	17
	5.61%
	Don't know

	303
	 Respondents


	Q9. What consequence(s) do you face for not completing the required ENGLISH class(es) by Spring 2008: (Check all that apply) 

	Count
	Respondent %
	Response %
	

	100
	37.04%
	26.18%
	Must file a hardship petition with Learning Skills Center

	158
	58.52%
	41.36%
	Academic disqualification

	111
	41.11%
	29.06%
	College level composition (ENGLISH) must be completed at a community college before returning to Sac State

	11
	4.07%
	2.88%
	Don't know

	2
	0.74%
	0.52%
	Other (please specify)

	0
	0.00%
	0.00%
	None of the above

	270
	 Respondents
	

	382
	 Responses
	


	Q10. How helpful was the advising you received about GE requirements? 

	Count
	Percent
	

	644
	60.13%
	Extremely helpful

	366
	34.17%
	Very helpful

	50
	4.67%
	Moderately helpful

	10
	0.93%
	Slightly helpful

	1
	0.09%
	Not helpful at all

	1071
	 Respondents


	Q11. After meeting with an advisor, how prepared are you for Fall 2008 class registration? 

	Count
	Percent
	

	322
	30.07%
	Extremely prepared

	611
	57.05%
	Very prepared

	129
	12.04%
	Moderately prepared

	7
	0.65%
	Slightly prepared

	2
	0.19%
	Not prepared at all

	1071
	 Respondents


	Q12. When/where is your next required Freshman Advising appointment? (Check all that apply) 

	Count
	Respondent %
	Response %
	

	20
	1.87%
	1.81%
	Summer 2008 - in the Academic Advising Center

	114
	10.64%
	10.34%
	Fall 2008 - in the Academic Advising Center

	838
	78.24%
	75.97%
	No additional meetings required

	131
	12.23%
	11.88%
	Don't know

	1071
	 Respondents
	

	1103
	 Responses
	


Alcohol Education Program (AEP) 
As of July 2007 

Mission Statement

Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Alcohol Education Program strives to reduce the harm associated with high risk drinking through education, collaboration, student leadership development, and allocation of resources to support and encourage healthy choices among Sacramento State students.

Rationale: Research has demonstrated that alcohol and other drug misuse can negatively impact student academic achievement, personal relationships, career aspirations, and emotional and physical well-being (Hingson, et al., 2005). The Alcohol Education Program utilizes a multifaceted research-based prevention model to address the use and abuse of alcohol, illicit, and prescription drugs. Program activities include: assessment, policy development, enforcement, outreach, peer education, media production and distribution, correction of behavioral misperceptions, and one-on-one interventions.

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 
Goal 1: Decrease high risk drinking behaviors among students and the potential harm associated with these behaviors.

Goal 2: Educate the campus community about alcohol, tobacco and other drugs.

Goal 3: Collaborate with Student Affairs to further facilitate and enhance AEP programs.

Program Objective or Student Learning Outcomes
Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome: All students who participate in Alcohol Education Program activities, such as: “Don’t Cancel that Class” and CHOICES/E-Chug will demonstrate knowledge of:

· Laws and policies associated with alcohol and drug use

· Protective behaviors

· Potential consequences of high risk and underage drinking

· Resources available to address alcohol and other drug issues

Rationale: The program provides many educational activities in support of this goal, including; 21st birthday cards, the Social Norms campaign, peer health educators, educational presentations, outreach events, “Don’t Cancel that Class,” Choices program, and other collaborative projects.
Possible Measures 

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. 
· Participating students will be surveyed with a pre-and post test to assess increased understanding of laws and policies associated with alcohol and drug use, protective healthy behaviors, the potential consequences of high risk and underage drinking, and resources available to address alcohol and other drug issues.

Actual Measures

Note: (If different from possible measures): Specify the data collection timeframe, population and methodology. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

Collection Date(s):
Spring Semester 2007 

Method: 
Pre/Post Test web based as part of educational class.  Please refer to Appendix A for surveys

Populations:

Students referred to the Level I education class



Results

 Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 
The learning outcomes assessment of our Choices/E-CHUG education program indicates students’ confusion regarding alcohol equivalencies by discussing both 80 and 100 proof hard liquors.  
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Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

The learning outcomes assessment of our Choices/E-CHUG education program indicates students’ confusion regarding alcohol equivalencies by discussing both 80 and 100 proof hard liquors.  We will be modifying the educational curriculum to remedy this problem. (December 2006)  Spring 2007assessment will indicate if revisions to the curriculum were successful in improving the intended learning outcome.

As a result of the changes made to the curriculum, the percentage of students responding correctly to question #2 did not increase. Further modifications to the curriculum will be made and as part of the student facilitator training important content will be reviewed.   

Associated Students, Inc. (ASI)

Submitted June 2008
Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identify the name of the department, its primary functions, modes of delivery and target audience.  

Mission: Associated Students, Inc. serves as the official governing body of Sacramento State students and through operation and sponsorship of programs and services meets the varied needs of students.  ASI provides experiential education, leadership opportunities, student representation, various business and recreational services, campus life programs and activities that support the campus and greater Sacramento community.

Rationale: Associated Students’ primary objective as a student body organization is to provide for the campus student self-government; however, the organization may also provide essential activities closely related to, but not normally included as a part of the regular instructional program of the campus which enhance students’ co-curricular experiences and learning.

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Serve as the representative entity for Sacramento State students.

Goal 2: Provide students with experiential education.

Goal 3: Provide students with leadership experiences.

Goal 4: Provide business and recreational services.

Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

 A. All students who fulfill their Child Development 132 requirements at the ASI Children’s Center will identify how their field experience increased their understanding of:

· Teaching strategies and classroom management

· Curriculum development and implementation

· Social/emotional development of children

B. All students who fulfill their Child Development 32 requirements at the ASI Children’s Center will identify how their field experience increased their understanding of:

· Program management

· Evaluation processes

· Regulatory agencies

Rationale: ASI sees itself as a “learning lab” for Sacramento State students, where students apply, in a deliberate and structured way, the theory and principles covered in specific courses to particular ASI programs and services. The ASI Children’s Center serves as a venue for students to complete “applied” assignments such as observations, interviews, projects or exercises.

Measures

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

Collection Date(s):
CD132 Fall 2007 & Spring 2008 Semesters 

CD 32 Fall 2007 Semester only

Method: 
End of semester questionnaire conducted by ASI Children’s Center field placement supervisor (Appendix A & B) and student surveys (Appendix C & D).

Populations:
Students fulfilling CD 32 or CD132 internship placements in the ASI Children’s Center



Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 
At the close of Fall 2007 and Spring 2008 semesters, students who completed their field placement for Child Development 132 were asked to complete the Student Survey.  A combined total of twenty-four (24) students in Child Development 132 completed the Student Survey.  A clear majority of students reported their confidence level as “fairly confident” or “very confident” on all but two items, “your ability to develop curriculum based on children’s expressed needs.” and “your ability to develop curriculum in response to challenges in children’s lives.”  All but two (2) respondents selected “somewhat”, “fairly”, or “very confident” for their responses to the 10 item survey.  One student felt only “slightly confident” in “your knowledge of the ages and stages of child development” and one student felt “slightly confident” in “your knowledge of children’s nutritional needs.”  All students, but two (2), were able to identify three principles and/or concepts learned in their class that they were able to apply in their classroom field experience.  The student self-evaluations confirm that the majority of students completing their field placement in the Children’s Center feel “fairly” to “very” confident in knowledge and skills at the conclusion of their field experience, reinforcing the concepts and principles presented in their coursework.

Classroom instructors evaluated a total of 56 students from Child Development 132 on aspects of their performance in the classroom setting.  The majority of students evaluated received “good” to “outstanding” ratings by their classroom instructor.  A very small number of students (2 – 3) received a “poor” rating on “timely and consistent with schedule” and “initiative to suggest and try new activities based on children’s interests.”  Overall, classroom instructors evaluated their students as performing well within the classroom setting.  All instructors were able to identify 2 – 3 activities each student commonly engaged in that supported the daily curriculum during their time in the classroom setting.

A very small number of students in Child Development 32 completed their field placement at the Children’s Center in Fall Semester 2007.  Three (3) students completed the Student Survey.  All students reported their confidence level as “fairly confident” or “very confident” on all but one item, “your ability to understand child care budget.”  The majority of students felt “somewhat confident” or “fairly confident” on this ability.  All three students identified three principles and/or concepts learned in class that they were able to apply in their field experience.  Instructors rated the majority of the students’ performance as “good” or “outstanding.”  

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

The Student Survey used for students in Child Development 32 and 132 who fulfilled their field placement requirements in the ASI Children’s Center allowed us the opportunity to survey students’ self-rated level of confidence in 10 areas of skill performance at the close of their classroom field experiences.  A clear majority of respondents expressed they were “fairly” to “very confident” in most all skill performance areas.  The lowest level of confidence was in the area of curriculum development (survey items 5 and 6); a greater number of respondents selected “slightly confident” on these two items.  All but a few students were able to clearly identify at least three principles and/or concepts learned in class that they were able to apply to their field experience.  The survey results validated that Child Development students who engage in the Children’s Center for their field placement have the opportunity to apply principles and concepts learned in the classroom; and resultantly, rate themselves as “fairly” to “very confident” on the majority of ten (10) skill areas they are expected to develop during their internship.

Additionally, Instructor Evaluations of the participating students validate that instructors assess the internship students as performing at a “good” to “excellent” performance level in their classrooms.  All teachers were able to identify 2 -3 specific contributions each student provided in the daily curriculum.

There are two areas for improvement: 1) increase the number of field placement students who complete the Student Survey and 2) address why students do not feel as confident in their abilities regarding curriculum development in the classroom.  A decision will need to be made regarding the “voluntary” participation in the Student Survey; making the completion of the survey a required assignment at the end of the semester would most likely increase participation.  Children’s Center administrative staff will need to discuss this possibility with the Child Development faculty.  Secondly, Children’s Center administrative and teaching staff should review how the students’ experiences may be enriched to provide greater hands-on experience with curriculum development to improve students’ understanding and confidence in this area.  A final consideration for the next academic semester is to have the classroom instructors rate students’ abilities as identified in the Student Survey.  This would provide a comparison between the instructors’ perception of the students’ abilities and the students’ confidence in their abilities.

Student Learning Outcome 2

Elected student members of the Associated Students Board of Directors will demonstrate knowledge and/or skill in the prescribed areas of Board Development (e.g. strategic planning, fiduciary responsibilities, parliamentary procedures, and budget development) after completion of training and/or “hands on” experiences.

Rationale: ASI Operating Rule 300.7 “Board Development” prescribes that the Board of Directors will participate in additional workshops, presentations and/or experiences that will enhance their ability to fulfill their role and responsibilities as an elected student leader; and understand the structure and operation of a private, non-profit corporation.

Measures

Collection Date(s):
Throughout 2007-08 Academic Year

Method: 
Direct observation, portfolios (strategic plan, legislation, board reports), self-report surveys

Populations:
2007-08 Elected student members of Associated Students Board of Directors

Results

A total of 18 students participated on the Associated Students Board of Directors during the 2007-08 academic year.  Ten (10) of the students participated the entire year; five (5) students participated during the Fall Semester only; and another three (3) students participated during the Spring Semester only.

Student board members were provided training and assessed in the following areas:

Strategic Planning

In August 2007, the original 15 student board members participated in a board retreat which included a structured, traditional strategic planning process.  Eleven of the 15 board members completed a strategic planning quiz which used a multiple choice method of testing the students’ knowledge of key concepts of a traditional strategic planning process.  The clear majority of the students were able to achieve an 80% or higher accuracy on 2/3rds of the questions asked.  The board members collectively developed their strategic priorities for the year, developed a partial action plan (not all prescribed details were provided); and implemented numerous activities, events and procedures that supported their strategic priorities.  

Parliamentary Procedure (Roberts Rules of Order)
In August 2007, the original 15 student board members completed a parliamentary procedure training conducted by a certified parliamentarian.  The Chair and Vice-Chair of the Board received additional individualized training.  In January 2008, nine (9) student members completed a survey rating their understanding of various areas of knowledge and skill. Of the respondents 68% reported a “good understanding” of parliamentary procedures and protocol, 11% reported “somewhat understanding”, and 11% reported “little understanding.”  The three (3) students who joined the Board at the mid-term did not receive the same level of training as presented in August; however, individualized training was available from the parliamentarian if requested.  All students were active participants in their board meetings; no board member was expelled for improper conduct during a meeting.  

Preparation of Legislation, Board Reports and Board Projects
Throughout the academic year, seventeen of the 18 student board members prepared at least one piece of legislation.  Three board members each prepared more than 10 pieces of legislation; three members each prepared 5 – 10 pieces, and the remaining 11 members each prepared 1 – 5 pieces.  In January 2008, 56% of the students reported a “very good understanding” of writing legislation, 33% reported a “good understanding”, and 11% reported “somewhat understanding.”  Every board member successfully completed at least one written board report, with most submitting monthly written reports.  Only three board members submitted a final, cumulative report at the close of their term in office.  There was variance in board members’ adherence to expected due dates for their reports.  Lastly, 11 of the 18 students planned and implemented at least one board project.    In each of these areas of performance, there were no specified criteria in place to identify and assess specific skills and knowledge exhibited.

Fiduciary Responsibility and Ethical Behavior
In October 2007, legal counsel conducted a training on Board Members’ fiduciary responsibilities; all 15 student members were in attendance.  Additionally, all student board members reviewed policies on conflict of interest and completed a conflict of interest form.  Two board members took the initiative to update their conflict of interest form during their term in office.  There were no formal methods of assessment for understanding of fiduciary responsibilities other than student board members’ conduct during their term in office.  Nine student board members successfully completed an online training on business ethics in December 2007.  The format of the training provided scenarios, and then required the student to make an ethical decision.  Once the student selected from a choice of multiple answers, the proper ethical decision or behavior was identified and explained.  

Conclusions

Student members of the Associated Students Board of Directors exhibited knowledge and skills in the areas of strategic planning, parliamentary procedure, preparation of legislation, preparation of board reports and projects; and fiduciary responsibility and ethical practices.  

The methods of assessing each student’s level of knowledge and skills were rudimentary and did not include defined levels of competency.  Some measures provided direct measurement of students’ learning such as the strategic planning quiz and ethical training course, where most did not.  Evidence of work completed such as preparation of legislation, board reports and projects were not assessed on quality or complexity.  Knowledge and skill of parliamentary procedures was not assessed beyond observation of the students’ ability to successfully participate in formal board meetings.  Lastly, no particular method of assessing understanding and demonstration of fiduciary responsibility was in place.

Two critical changes will be put into place for the following year’s student Board of Directors:

1. A rubric which details the areas of competency to be assessed will be created and will include expected skills and evidence of work to rate level of competencies.

2. All non-student ex-officio members of the Board of Directors (comprised of administrative staff, faculty and parliamentarian) will participate in the rating of each student member’s performance.

Student Learning Outcome 3

At the conclusion of the 2007-08 academic year, students participating in ASI Green Sting leadership experience will create a “Mapping Your Leadership” plan.

Rationale: ASI Green Sting provides participating students with leadership experiences and other team building opportunities on campus and in the community while supporting various campus events, including athletics and ASI sponsored events.  The program experience will increase student involvement, develop students’ leadership skills, instill school pride and enhance campus life.

Measures

Collection Date(s):
December 2007; May 2008

Method: 
Leadership Skills: Self-Evaluation, Appendix G

Leadership Skills: Advisors’ Evaluation, Appendix H

Concluding Green Sting Leadership Workshop, “Mapping Your Leadership Path”

Populations:
ASI Green Sting participants

Results

The Green Sting program began with the onset of Fall Semester 2007.  Student participation in the Green Sting program was voluntary.  Originally, about 24 students began participation in Green Sting.  Advisors provided monthly gatherings in which students had the opportunity to come together to participate in group activities and focused discussions.  Each discussion session included focused conversations on preselected topics (e.g. defining and understanding leadership, understanding yourself, understanding others, ethical leadership, etc.).  Planned group activities included visiting other entities and programs on campus, attending athletic events, volunteering in campus Safe Rides program, attending campus leadership conference, as well as others.  Participants were asked to reflect on their own experiences related to various topics and write up their thoughts for submission to the Advisors.  The number of students attending each session varied.  The number of students who completed each written “assignment” varied.

In December 2007, a total of 12 students completed the Leadership Skills Self-Evaluation.  The initial results comparing the participants’ self-evaluation and the advisors’ evaluation identified that there was as much disparity (differential greater than 10 points) between evaluations as similarity (less than 10 points).  One (1) student underrated her leadership abilities and five (5) students overrated their abilities in comparison to the advisors’ evaluation with a differential greater than 10 points.  Therefore, 50% of the students evaluated their leadership abilities within a ten point differential of the advisors’ evaluation.

At the close of Spring Semester 2008, only six (6) of the original 12 students who had completed the Leadership Skills Self-Evaluation completed a follow up evaluation.  The Green Sting Advisors also completed a follow up evaluation of the six students.  For each of the students, the difference between their self-evaluation score and their advisors’ score was +/- 5 points.   For the students who continued their involvement in the Green Sting program, a differential of 5 or less points was achieved.

The remaining six students also completed a “mapping” of their leadership skills and their hopes for leadership in their remaining years at Sacramento State.  Each of the six students created a pictorial collage in which they identified personal achievements during the year and the areas they planned to pursue as campus leaders.  The students’ mapping repetitively included some of the following:

· Improvement in personal skills and characteristics

· Communication

· Accepting differing perspectives and personalities

· Taking initiative

· Accepting responsibility

· Advocating; speaking out on behalf of self and others

· Expanding circle of friends

· Problem-solving

· Team building and group processes

· Encouragement and support of others

· Acquiring a better understanding of campus entities, programs and activities including

· Associated Students programs and services; student government

· Student clubs and organizations

· Athletics – intercollegiate, recreation and intramural sports

· School newspaper

· Developing a better understanding of what leadership entails

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

At the close of the academic year, we conclude that our structure of the Green Sting program which allows voluntary participation creates a significant problem in maintaining a viable number of students for meaningful assessment.  The six (6) students who persisted in their involvement with the Green Sting program were able to identify leadership skills they had developed and leadership roles they hoped to pursue in the future, as evidenced in their “Mapping Your Leadership Path” collages.   These same students also rated their leadership skills within a +/- 5 point differential of their advisors’ score of their leadership skills.

Our experiences this year helped us identify particular areas we must strengthen to more successfully identify how participation in Green Sting can contribute to leadership development for our students.  These areas include:

· Maintain a larger, stable population of students in Green Sting

· Structure a program (curriculum) that fosters understanding and development of leadership skills

· Utilize a standardized leadership assessment tool 

· Employ a pre/post test model to assess the impact of the Green Sting program on our students’ leadership development.

Program Objective 1

Increase the number of faculty who use ASI programs as a mechanism for prompting students to apply theory to practice. 

A. Increase by 10% the number of individual faculty and students who complete applied assignments in ASI program as of January 2008.

B. Achieve and maintain an 80% or greater frequency of “satisfied” or “very satisfied” responses by faculty and student participants by January 2008.

Measures

Collection Date(s):
Fall Semester 2006 and Fall Semester 2007

Method:
Fall 2006 ASI Survey of Current Student and Faculty Participants available in hard copy and web based survey formats, Appendix E


Fall 2007 Revised ASI Survey of Current Student and Faculty Participants, Appendix F

Population:
Available for faculty and students who utilized ASI Programs to fulfill “applied” assignments directly connected to an academic course

Results

Comparison of data collected Fall 2006 and Fall 2007 resulted in the following findings:

· Increased Participation - There was a 38% increase in the number of faculty and students who participated in the program survey; 271 participants in Fall 2006 and 374 participants in Fall 2007.  This increase significantly surpassed our desired 10% increase in student and faculty participation.

· Increased Number of Courses - There was a 16% increase in the number of different courses identified by survey participants (Fall 2006, 19 courses and Fall 2007, 22 courses) validating a greater number of faculty utilized ASI programs for classroom co-curricular experiences or completion of assignments.

· Satisfaction – 
In Fall 2007, faculty and student survey participants selected “Satisfied” or “Very satisfied” at least 80% of the time in seven of the twelve (7/12) performance areas compared to only six of twelve (6/12) performance areas in the Fall 2006 survey.  

“Total Satisfaction” (sum of “Satisfied” and “Very satisfied”) increased in Fall 2007 for all performance areas except two: “Program facilities” and “Program equipment.”  When “Total Satisfaction” was recalculated for Fall 2007 data to remove “Not applicable” responses, every performance area exceeded 80% “Total Satisfaction.”  Across the twelve performance areas there was a range of 80%-95% “Total Satisfaction.”   

The most significant increases in “Total Satisfaction” when comparing Fall 2006 and Fall 2007 data was in the following performance areas: “Knowledge acquired”, +38% variance; “Skill acquired”, +38%; and “Quality of overall experience”,+24%.

There were significantly fewer survey participants in the Fall 2007 data who selected “Not applicable” responses for these three performance statements than in Fall 2006.  We believe this is a positive result of reordering the placement of learning-based performance statements at the top of the list and grouping them together.  It appears that when respondents see satisfaction as “applicable”, the clear majority select “Satisfied” or “Very satisfied.”

· Principles or Concepts Learned – An additional item was added for the Fall 2007 survey, “List up to three principles/concepts learned in class that you were able to apply in your ASI field experience.”  A total of 78% of the survey participants listed three (3) principles/concepts learned; 67% listed two (2) principle/concepts learned; and 56% listed at least one (1) principle/concept learned.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

Our goal to increase the number of individual faculty and students who complete applied assignment in ASI programs by 10% in comparison to Fall 2007 baseline data was achieved.  Secondly, faculty and student participants selected “satisfied” or “very satisfied” responses at least 80% of the time validating participants’ satisfaction with their experiential learning in ASI Programs.

Revisions to the Fall 2007 survey which included the addition of item 3(a) allowed us to solicit feedback on whether participants were able to apply principles/concepts they had learned in class in their ASI program experiences.  Additionally, reordering and grouping the placement of learning-based performance statements appears to have affected the respondents’ consideration of these areas of performance as “important.”  Significantly fewer respondents selected “Not applicable” and therefore, rated their level of satisfaction.  The level of satisfaction in these areas met the 80% or greater criteria when adjusted for “Not applicable” responses.

We will continue to use the revised survey and assess our results at the close of Fall 2009.

Questions regarding the programs and outcomes delineated in this section should be addressed to 
Pat Worley, Executive Director Associated Students, Inc. (916) 278-6784. pcworley@csus.edu.

Appendix A: Instructor Evaluation Instrument

Child Development 32 Children’s Center Interns

STUDENT EVALUATION

CSUS Student Name: ____________________________________________________________

Administrator: ______________________________ Date: _____________________________

Please rate the student in the following areas :

	
	Poor
	Fair
	Good
	Excellent

	Timely and consistent with schedule


	
	
	
	

	Appearance and professionalism


	
	
	
	

	Relationship between Children’s

Center Administrator & CSUS Student
	
	
	
	

	Student attitude toward suggestions


	
	
	
	

	Enthusiasm toward working in the Children’s Center
	
	
	
	

	Ability to understand and apply Children’s Center policies
	
	
	
	

	Initiative to ask questions needed to complete CHDV 32 assignments
	
	
	
	


List the most common activities of the CSUS student while interning in the administrative office..

Include any additional comments you would like to make about a) the program and b) the student.

Appendix B: Instructor Evaluation Instrument

Child Development 132 Children’s Center Interns

STUDENT EVALUATION

CSUS Student Name: ____________________________________________________________

Teacher: ____________________________________ Date: _____________________________

Please rate the student in the following areas :

	
	Poor
	Fair
	Good
	Excellent

	Timely and consistent with schedule
	
	
	
	

	Appearance and professionalism
	
	
	
	

	Relationship between Children’s

Center teacher & CSUS Student
	
	
	
	

	Student attitude toward suggestions
	
	
	
	

	Enthusiasm toward working in the Children’s Center
	
	
	
	

	Skill in supporting children’s activities under the direction of the teacher
	
	
	
	

	Initiative to suggest and try new activities based on children’s interests
	
	
	
	


List the most common activities of the CSUS student while in your classroom.

Include any additional comments you would like to make about a) the program and b) the student.

Appendix C: Student Survey

CHILD DEVELOPMENT 132 

Student Survey

Please respond to the following questions about skills developed during your classroom internship at the Associated Students’ Children’s Center. The survey asks you to rate your level of confidence in a number of areas.  Using the following rating scale, please circle the response to each statement that best reflects your opinion.       
                  1………..……..2…………….3……..……..…4……….……..5

     not
            slightly        somewhat          fairly               very

                confident    confident       confident          confident          confident

How confident do you feel about the following: 

1. your knowledge of the ages and stages of child development?
  1     2     3     4     5

2.   your ability to understand children’s challenging behaviors?              1     2     3     4     5
3. your ability to respond to children’s challenging behaviors?               1     2     3     4     5
4. your ability to develop age-appropriate activities?    

              1     2     3     4     5
5. your ability to develop curriculum based on children’s expressed       1     2     3     4     5
      interests? 
6. your ability to develop curriculum in response to challenges 
    1     2     3     4     5
             in children’s lives?

7. your ability to organize the classroom environment in
                1     2     3     4     5
       response to the needs of  children?

8. your knowledge of children’s nutritional needs?                           
     1     2     3     4     5
9. your ability to maintain a safe environment for children?            
     1     2     3     4     5
10. your ability to match your skills and interests with  successful 
     1     2     3     4      5
      employment in this field?

List up to three (3) principles and/or concepts learned in your class that you were able to apply in your ASI field experience.

1.___________________________________________________________________________

2.___________________________________________________________________________

3.___________________________________________________________________________

Appendix D: Student Survey

CHILD DEVELOPMENT 32  

Student Survey

Please respond to the following questions about skills developed during your administrative internship here at the Children’s Center. The survey asks you to rate your level of confidence in a number of areas.  Using the following rating scale, please circle the response to each statement that best reflects your opinion. 

                  1………..……..2……………..3……..…….…4……….……..5

     not
            slightly         somewhat          fairly               very

                confident    confident       confident          confident          confident

How confident do you feel about the following: 

1. your knowledge of the regulatory agencies involved in

1     2     3     4     5

program management?

2. your knowledge of California child care  licensing requirements?     1     2     3     4     5
3. your understanding of reporting requirements to above agencies?    1     2     3     4     5
4. your understanding of required staff/child ratios ? 

              1     2     3     4     5
5. your understanding of program evaluation instruments?  

   1     2     3     4     5
6. your understanding of staff evaluation tools and processes? 
   1     2     3     4     5
7. your ability to evaluate the effectiveness of the classroom                  1     2     3     4     5
environment?

8. your knowledge of the child care nutritional program?           
    1     2     3     4     5
9. your ability to understand a child care budget?            
                1     2     3     4     5
10. your ability to match your skills and interests with  successful 
    1     2     3     4     5
employment in this field?

List up to three (3) principles and/or concepts learned in your class that you were able to apply in your ASI field experience.

1.___________________________________________________________________________

2.___________________________________________________________________________

3.___________________________________________________________________________

Appendix E: Survey Instruments

ASI Survey of Current Student and Faculty Participants 
Associated Students (ASI) at Sacramento State strongly believes that students increase their understanding of theory and principles covered in the classroom setting when given the opportunity to apply and experience them outside the classroom.   ASI sees itself as a “learning lab” for Sac State Students.  We thank you for choosing ASI to fulfill your classroom assignment.  We would like to know how we are doing in providing applied learning experiences for Sac State students and where we may improve our services and activities.  Please complete the following survey to provide Associated Students with information that will help us to improve how we “make the connection” between the classroom and students’ experiences in ASI.

1. (Check one)

[  ] Faculty

[  ] Student

2. Course: ___________________________
Section:  ___________________________________

3. Semester: _________ Year: _______​​___
ASI Program: _______________________________

List up to three (3) principles and/or concepts learned in your class that you were able to apply in your ASI field experience.

1.________________________________________________________________________________

2.________________________________________________________________________________

3.________________________________________________________________________________

4. Please rate your satisfaction with the following aspects of your ASI experience (e.g., program, workshop, presentation, etc.)

	Importance
	Please answer both sides
	Satisfaction

	1 – Very Unimportant
	
	x – N/A

	
	2 – Unimportant
	
	5 – Very satisfied
	

	
	
	3 – Neutral 
	
	4 – Satisfied
	
	

	
	
	
	4 – Important 
	
	3 – Neutral
	
	
	

	
	
	
	
	5 – Very Important
	
	2 – Dissatisfied
	
	
	
	

	
	
	
	
	
	X – N/A
	
	1 – Very dissatisfied
	
	
	
	
	

	1
	2
	3
	4
	5
	x
	Quality of instruction
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Availability of staff
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Staff knowledge of the subject matter
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Staff preparation
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Relevance of experience to classroom subject matter
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Convenience of scheduling
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Program size
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Program facilities
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Program equipment
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Knowledge acquired
	
	
	
	
	
	

	1
	2
	3
	4
	5
	x
	Skills acquired
	
	
	
	
	
	

	1
	2
	3
	4
	5
	x
	Quality of your overall experience
	
	
	
	
	
	

	1
	2
	3
	4
	5
	x
	Other: specified: ____________________

__________________________________
__________________________________

__________________________________

__________________________________


	1
	2
	3
	4
	5
	x


5. If you responded “Dissatisfied” or “Very dissatisfied” to any item, please explain.

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

6. If you responded “Unimportant” or “Very Unimportant” to any item, please explain.

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

7. What was the most positive aspect of your ASI experience?

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

8. What additional experiential learning programs and services could ASI provide to help meet your needs? 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

9. Additional comments. 

___________________________________________________________________________

___________________________________________________________________________

___________________________________________________________________________

10. Contact information (optional). 

Name: ________________________________

Email: _______________​​​_____

Thank you for your participation!

Appendix F – Revised Survey, Fall 2007

ASI Survey of Current Student and Faculty Participants 
Associated Students (ASI) at Sacramento State strongly believes that students increase their understanding of theory and principles covered in the classroom setting when given the opportunity to apply and experience them outside the classroom.   ASI sees itself as a “learning lab” for Sac State Students.  We thank you for choosing ASI to fulfill your classroom assignment.  We would like to know how we are doing in providing applied learning experiences for Sac State students and where we may improve our services and activities.  Please complete the following survey to provide Associated Students with information that will help us to improve how we “make the connection” between the classroom and students’ experiences in ASI.
1. (Check one)

[  ] Faculty

[  ] Student

2. Course: ___________________________
Section: ______________________________________________

3. Semester: _________, Year: _______​​___
ASI Program: _________________________________________

List up to three (3) principles and/or concepts learned in your class that you were able to apply in your ASI field experience.

1.________________________________________________________________________________

2.________________________________________________________________________________

3.________________________________________________________________________________

4. Please rate your satisfaction with the following aspects of your ASI experience (e.g., program, workshop, presentation, etc.)

	Importance
	Please answer both sides
	Satisfaction

	1 – Very Unimportant
	
	x – N/A

	
	2 – Unimportant
	
	5 – Very satisfied
	

	
	
	3 – Neutral 
	
	4 – Satisfied
	
	

	
	
	
	4 – Important 
	
	3 – Neutral
	
	
	

	
	
	
	
	5 – Very Important
	
	2 – Dissatisfied
	
	
	
	

	
	
	
	
	
	X – N/A
	
	1 – Very dissatisfied
	
	
	
	
	

	1
	2
	3
	4
	5
	x
	Staff knowledge of the subject matter
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Relevance of experience to classroom subject matter
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Knowledge acquired
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Skills acquired
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Quality of instruction
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Staff preparation
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Staff availability
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Convenience of scheduling
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Program size
	1
	2
	3
	4
	5
	x

	1
	2
	3
	4
	5
	x
	Program facilities
	
	
	
	
	
	

	1
	2
	3
	4
	5
	x
	Program equipment
	
	
	
	
	
	

	1
	2
	3
	4
	5
	x
	Quality of your overall experience
	
	
	
	
	
	

	1
	2
	3
	4
	5
	x
	Other: specified: ____________________

__________________________________
__________________________________

__________________________________

__________________________________


	1
	2
	3
	4
	5
	x


5. If you responded “Dissatisfied” or “Very dissatisfied” to any item, please explain.

_________________________________________________________________________________

_________________________________________________________________________________

6. If you responded “Unimportant” or “Very Unimportant” to any item, please explain.

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

7. What was the most positive aspect of your ASI experience?

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

8. What additional experiential learning programs and services could ASI provide to help meet your needs? 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

9. Additional comments. 

_________________________________________________________________________________

_________________________________________________________________________________

_________________________________________________________________________________

10. Contact information (optional). 

Name: ________________________________

Email: _________________________________

Thank you for your participation!

Appendix G: Survey Instruments
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Leadership Skills: Self-Evaluation*
	Name


	 Program


	Date

             

	(Fall Semester            (Spring Semester


	
	


*Based on material in Leadership Skills: Developing Volunteers for Organizational Success, by Emily K. Morrison, Fisher Books,  Tuscan, AZ, 1994.

Performance Criteria:

The performance criteria described below are intended as a guide for evaluators and individuals.  Using the descriptors along the continuum, select the rating for each skill or behavior listed which best reflects your level of development during the given evaluation period.

	I have the ability to:

	Sense the attitudes and feelings of myself and others
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Tolerate differences of views and opinions
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Find creative 

solutions to problems and conflicts
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Face mistakes,

accept responsibility

and move on
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Be flexible
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Delegate 

responsibility to

appropriate people
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Establish work

assignments and 

spell out expectations
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Identify and analyze group problems
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Bring out the best efforts in others and show appreciation
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Seek help from others in a group
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Evaluate myself 

and others constructively and fairly
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	Develop leadership in other members of a group
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to experience

	Comments:

	For Staff Use Only:

	Total Score for

Self – Evaluation of Leadership

Skills _______
	Total number of

Items          _____

x 1 =           ​​​_____

	Total number of

Items          _____

x 2 =           ​​​_____

	Total number of

Items          _____

x 3 =           ​​​_____

	Total number of

Items          _____

x 4 =           ​​​_____

	Total number of

Items          _____

x 0 =           ​​​_____



In the space provided below please identify your leadership strengths and particular areas for improvement:

______________________________________________________________________________________________________________________________________________________________________________

Appendix H: Survey Instruments
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Leadership Skills: Advisor-Evaluation*
	Name of Participant


	 Program


	Date

             

	(Fall Semester            (Spring Semester


	Evaluator/Advisor
	


*Based on material in Leadership Skills: Developing Volunteers for Organizational Success, by Emily K. Morrison, Fisher Books,  Tuscan, AZ, 1994.

Performance Criteria:

The performance criteria described below are intended as a guide for evaluators and individuals.  Using the descriptors along the continuum, select the rating for each skill or behavior listed which best reflects the individual’s level of development during the given evaluation period.

	The participant has the ability to:

	Sense the attitudes and feelings of self and others
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Tolerate differences of views and opinions
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Find creative 

solutions to problems and conflicts
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Face mistakes,

accept responsibility

and move on
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Be flexible
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Delegate 

responsibility to

appropriate people
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Establish work

assignments and 

spell out expectations
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Identify and analyze group problems
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Bring out the best efforts in others and show appreciation
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Seek help from others in a group
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Evaluate self 

and others constructively and fairly
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	Develop leadership in other members of a group
	( Not usually
	( Sometimes
	( Often
	( Always

	( Have not had

the opportunity 

to observe

	Comments:

	For Staff Use Only:

	Total Score for

Advisors Evaluation of Leadership

Skills ______
	Total number of

Items          _____

x 1 =           ​​​_____

	Total number of

Items          _____

x 2 =           ​​​_____

	Total number of

Items          _____

x 3 =           ​​​_____

	Total number of

Items          _____

x 4 =           ​​​_____

	Total number of

Items          _____

x 0 =           ​​​_____



In the space provided below please identify the individual’s leadership strengths and particular areas for improvement:

____________________________________________________________________________________________________________________________________________________________________________________________________________________________

Career Center

As of October 2008
Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Career Center offers students comprehensive career development, experiential learning, and on-campus recruitment opportunities. In a supportive and educational environment, the professional staff teach students to actively participate in their personal career development.
Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: To increase first year students’ knowledge of the services available in the Career Center.
Goal 2: Provide proactive and comprehensive career services.

Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

First year students who participate in Career Center Interactive Tours will demonstrate increased knowledge of the career counseling process, Career Center events and Career Connection (the online database for jobs, internships and volunteer opportunities). Students will demonstrate increased knowledge by correctly answering post-test questions at least 70% of the time.

Rationale: Tours are arranged by instructors of the First-Year Seminar, Educational Opportunity Program (EOP) and Learning Communities.  Students from these courses come to the Career Center for interactive three-part tours.  Each part of the tour teaches students specific skills and information necessary to understand Career Center services available to them.  

Measures

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

Before taking the interactive tour, students answered six questions on a pre-test about Career Center services (Appendix A). After completing the tour, students immediately took a post-test (Appendix B). 

The results of each question were aggregated to calculate the percentage of students who chose each answer option provided.

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 

During the academic year, 778 students participated in the tour and completed the pre-test/post-test.  On average, students correctly answered pre-test questions 67% of the time.  Only about 40% of students correctly answered pre-test questions on Career Connection. For the post-test, students correctly answered each question more than 80% of the time.  On average, students earned a 91% correct response rate on post-test questions.  For more detail, see Appendix A for pre-test results and Appendix B for post-test results.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

Students demonstrate increased knowledge of Career Center services after completing the Interactive Tour. Career Center staff are very pleased with these results and will continue to enhance the program by presenting new material for the 08-09 tours. 

Program Objective 1

For the 2007/08 academic year, students enrolled in the College of Arts & Letters who utilize Career Connection services will be increased by 10% over the previous academic year.

Rationale:  The Career Center offers Career Connection services to students on campus.  Arts & Letters students underutilize Career Connection as a career tool compared to other colleges on campus. In the previous year, Arts & Letters students comprised only 11% of total students registered in Career Connection.  This is the lowest percentage of any college on-campus.

Measures  

Efforts to increase Arts & Letters student utilization of Career Connection include:

· Providing presentations on Career Connection and its functions in classrooms, department meetings, and student workshops

· Attending Communication Studies internship orientations to speak to students specifically about Career Connection and its functions for their internship search purposes

· Presenting at the Leadership Conference on February 20, 2007 where 88 students attended the resume workshop and were provided Career Connection sign-up cards

· Setting up information booths and tables strategically placed to target Arts & Letters students on-campus 

Career Connection usage reports were used to measure the number of Arts & Letters students that registered on Career Connection from July 1, 2007 through May 21, 2008.  

Results

During the 2006/2007 academic year, approximately 340 Arts & Letters students utilized Career Connection. By May 21, 2008, 681 Arts & Letters students signed up on Career Connection.  This change represents a 100% increase compared to the previous academic year. 

Conclusions

Marketing campaigns completed throughout the year by Career Center staff significantly increased student awareness of Career Center services. The number of Arts & Letters students utilizing Career Connection doubled.  In addition, the number of students utilizing Career Connection from other colleges also doubled.  

While this type of increase in student registrations cannot be directly linked to marketing campaigns utilized by Career Center Staff, it is very likely that increasing student awareness of services could positively affect student usage.  

Based on these results, Career Center staff will continue marketing efforts each year.  

Questions regarding the programs and outcomes delineated in this section should be addressed to Beth Merritt Miller, Director, Career Center. 916-278-5670. merrittmillerb@csus.edu
Appendix A
Career Center Interactive Tours Pre-Test
	Q1. Please enter the following information: 

	Count
	Percent
	

	25
	100.00%
	Date:

	25
	 Respondents

	Q2. Please indicate your class level: 

	Count
	Percent
	

	759
	99.22%
	Freshman

	2
	0.26%
	Sophomore

	0
	0.00%
	Junior

	3
	0.39%
	Senior

	1
	0.13%
	Graduate student

	765
	 Respondents

	Q3. Is this your first visit to the Career Center? 

	Count
	Percent
	

	630
	82.35%
	Yes

	135
	17.65%
	No

	765
	 Respondents

	Q4. What information is required to register on Career Connection? 

	Count
	Percent
	

	314
	41.05%
	Saclink ID & major

	101
	13.20%
	Birthdate & student ID

	54
	7.06%
	Personal email & personal password

	296
	38.69%
	Saclink ID & Career Center password

	765
	 Respondents

	Q5. What information can you view on Career Connection? 

	Count
	Percent
	

	317
	41.44%
	Career assessments

	384
	50.20%
	Job postings

	43
	5.62%
	Career Center library listings

	21
	2.75%
	Sacramento State events

	765
	 Respondents

	Q6. What can you find using the Eureka computer program? 

	Count
	Percent
	

	131
	17.12%
	Resume template

	111
	14.51%
	Online career counseling

	42
	5.49%
	Full-time job postings

	481
	62.88%
	Occupational/career information

	765
	 Respondents

	Q7. The career planning process includes which category? 

	Count
	Percent
	

	68
	8.89%
	Confidence

	563
	73.59%
	Self-exploration

	17
	2.22%
	Autonomy

	117
	15.29%
	Self-determination

	765
	 Respondents


	Q8. Which of the following information is helpful when choosing a major and/or career interest area? 

	Count
	Percent
	

	651
	85.10%
	Student's values and interests

	90
	11.76%
	Student's desire to achieve

	10
	1.31%
	Student's IQ

	14
	1.83%
	Student's ability to problem solve

	765
	 Respondents

	Q9. Which of the following is a Career Center Event? 

	Count
	Percent
	

	16
	2.09%
	Science Project Fair

	21
	2.75%
	Alumni Fair

	708
	92.55%
	Career Fair

	20
	2.61%
	Business Fair

	765
	 Respondents


Appendix B
Career Center Interactive Tours Post-Test
	Q1. What information is required to register on Career Connection? 

	Count
	Percent
	

	99
	12.72%
	Saclink ID & major

	9
	1.16%
	Birthdate & student ID

	27
	3.47%
	Personal email & personal password

	643
	82.65%
	Saclink ID & Career Center password

	778
	 Respondents

	Q2. What information can you view on Career Connection? 

	Count
	Percent
	

	70
	9.00%
	Career assessments

	673
	86.50%
	Job postings

	16
	2.06%
	Career Center library listings

	19
	2.44%
	Sacramento State events

	778
	 Respondents

	Q3. What can you find using the Eureka computer program? 

	Count
	Percent
	

	16
	2.06%
	Resume template

	25
	3.21%
	Online career counseling

	29
	3.73%
	Full-time job postings

	708
	91.00%
	Occupational/career information

	778
	 Respondents

	Q4. The career planning process includes which category? 

	Count
	Percent
	

	27
	3.47%
	Confidence

	711
	91.39%
	Self-exploration

	7
	0.90%
	Autonomy

	33
	4.24%
	Self-determination

	778
	 Respondents

	Q5. Which of the following information is helpful when choosing a major and/or career interest area? 

	Count
	Percent
	

	712
	91.52%
	Student's values and interests

	46
	5.91%
	Student's desire to achieve

	5
	0.64%
	Student's IQ

	15
	1.93%
	Student's ability to problem solve

	778
	 Respondents

	Q6. Which of the following is a Career Center event? 

	Count
	Percent
	

	6
	0.77%
	Science Project Fair

	8
	1.03%
	Alumni Fair

	747
	96.02%
	Career Fair

	17
	2.19%
	Business Fair

	778
	 Respondents

	Q7. Please provide any suggestions or comments you have: 

	Count
	Percent
	

	158
	100.00%
	

	158
	 Respondents


Financial Aid 

As of October 2008 

Mission Statement

Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identify the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Financial Aid Office helps students and in many cases their families to search for, apply, receive and maintain eligibility for various types of financial assistance. Financial aid education is offered through individual counseling, campus marketing activities and group presentations. Staff also undertake research and resolution of individual student issues.  The office strives to provide timely and accurate financial aid processing that is in full compliance with all federal, state and university regulations.  
Rationale: The Financial Aid Office (FAO) helps students and their families understand the financial options available to assist them in paying for higher education. Whether students are on a full ride scholarship, must work while attending classes and/or are only eligible for educational loans, the FAO actively provides information opportunities supported by efficient processing activities to help ensure that students are able to successfully apply for and retain financial aid. 

Planning Goals 
Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Provide opportunities for students to learn how to apply for and retain financial aid emphasizing critical deadlines and academic requirements.

Goal 2: Help students develop a comprehensive financial aid plan that supports their retention and facilitates graduation.

Goal 3: Develop efficient business operations that ensure timely and accurate financial aid processing and disbursement.

Program Objective or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

Students who are placed on financial aid probation due to their academic performance and/or course completion rate will demonstrate basic understanding of the Satisfactory Academic Progress (SAP) policy and the requirements they must meet in order to retain their financial aid eligibility.  

Rationale: As a condition for receiving ongoing aid, most financial aid programs require students to make Satisfactory Academic Progress (SAP) towards their educational degree or certificate.  Students who initially fail to meet SAP requirements may be placed on financial aid probation. Increasing students’ understanding of SAP requirements may help them to retain their eligibility for future financial aid.

Measures

The FAO required students on financial aid probation to complete a short on-line tutorial regarding SAP requirements (Appendix 1). At the end of the tutorial, a “SAP Quiz” was administered (Appendix 2). To demonstrate basic understanding of SAP, students needed to earn a standard score of 80% or higher. Students who failed to obtain an 80% passing score after 3 attempts were required to meet with a financial aid counselor and sign a SAP contract (Appendix 3).   

Results

During the 2007/2008 academic year, 613 students completed the SAP on-line tutorial.  Of these students, 475 earned a score higher than 80%. Even after three attempts150 students still scored lower than 80%. The table below displays the distribution of scores.    

On-Line Tutorial SAP Quiz Results

	Number of Students (Total = 613)
	% of Questions answered correctly on SAP Quiz

	
	

	248
	100%

	227
	83%

	109
	66%

	27
	50%

	9
	33%

	3
	16%

	2
	0%


In summary, 77% of the students who completed the on-line tutorial exhibited a basic understanding of SAP by scoring higher than 80% on the SAP Quiz. The remaining 23% of students scoring less than 80% on the SAP quiz were required to meet with a financial aid counselor.

Conclusions

The majority of students who scored 80% or higher on the SAP quiz subsequently met SAP requirements at the end of the academic year. These students were placed back into satisfactory academic standing.  The FAO staff is very interested in monitoring this group of students to see if they are successful in continuing to meet SAP requirements at the end of the Spring 2009 semester (the next time SAP will be measured for continuing students).

Individual meetings with students who did not receive an 80% passing grade on the SAP Quiz indicated that they did not put concerted effort into the SAP Quiz.  Student feedback from individual meetings revealed that many of the students:

· Did not have enough time to complete the on-line quiz due to competing homework priorities

· Did not understand the implications of the SAP policy on their ability to receive financial aid

· Did not understand the materials presented and feeling confused about the specific requirements of the SAP policy   

Overall, Financial Aid staff thought this program was very useful in identifying students who needed individual assistance in understanding SAP. For the 2008/2009 academic year, FAO staff will simplify the SAP materials and increase the time allowed to complete the quiz. 

Program Objective 1

Increase the number of students who file financial aid applications by the March 2nd priority deadline and complete specific actions required to ensure that their financial aid is disbursed early in the fall semester. 

Rationale: As a University that serves a large population of first generation college students, Sacramento State must provide additional assistance to students and their families in understanding how to successfully navigate the financial aid process.

Measures

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

During the Spring 2008 semester, the FAO implemented a Financial Aid Awareness Campaign to increase the number of students who applied for and completed their financial aid file prior to March 2nd, 2008.  The success of this program was measured by evaluating the change in the number of financial aid files completed between January and March of 2008. The staff compared actual application and file completion numbers from Spring 2007 to calculate the change in completed financial aid files.

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met.
The campaign kicked off with “Financial Aid Awareness Month” during February, 2008. Staff relayed two central messages: (1) all students should complete their 2008-09 FAFSA by the March 2nd priority filing and Cal Grant deadline; (2) anyone needing assistance should come to one of the FAFSA Workshops held on February 23 and 28.  In order to communicate these messages, FAO staff reached out to students by:

· Sending out electronic press releases to all faculty, staff, and current students

· Sending out a flash email to all Fall 2008 applicants and admitted students about the financial aid deadlines

· Sending an individual e-mail message to all continuing students emphasizing FA deadlines

· Placing new Financial Aid Awareness information prominently on the FA website

· Distributing paper flyers to all faculty and staff reminding them of important FA deadlines

· Placing signs on campus near popular student walkways

· Staffing two tables (one in the Library Quad and one in front of Lassen Hall) to promote awareness of financial aid deadlines including a prize wheel where students could win small prizes (i.e. pens, pocket planners, etc.) for correctly answering questions on FA deadlines

The FAFSA workshops were attended by 207 students.  Of the evaluations received, all students rated the workshops as either “Excellent” or “Good.”  Many of the comments students wrote on the evaluations indicated that they were grateful for the help offered through the workshops.

Staff measured the number of completed FAFSAs during the critical filing period (January – March).  The number of financial aid applications (FAFSA’s) increased by 36.3% compared to the previous year.  Monthly comparisons are displayed on the table below.

	MONTH
	FAFSA’s 2007-08
	FAFSA’s 2008-09
	% CHANGE

	January
	4,013
	5,197
	+ 29.5%

	February
	10,858
	13,262
	+ 22.1%

	March
	7,935
	12,626
	+ 59.1%

	TOTALS
	22,806
	31,085
	+ 36.3%


Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

Informal feedback from students, faculty and staff indicate that the Financial Aid Awareness Campaign was very helpful to students.  These observations are supported by the large increase in financial aid applications completed Spring 2008 compared to Spring 2007.  At the start of the Fall 2008 semester, the first aid disbursement was 8 million dollars over the initial Fall 2007 disbursement. Based on these results, the Financial Aid Awareness Campaign will be continued each spring.

Additionally, FAO staff will explore the possibility of developing a survey targeted at students who did not complete their FAFSA on-time to try to identify additional barriers that may exist.

Program Objective 2

Faculty and staff advisors will demonstrate a basic understanding of the Satisfactory Academic Progress (SAP) policy and the potential effects of drop/add and registration actions on general financial aid eligibility. 

Rationale: Many faculty and staff advisors indicate that they do not fully understand the SAP policy and the possible effects of certain advising recommendations. Thus, they may recommend that students take actions based on sound academic advice without understanding the possible negative consequences of those actions on the student’s financial aid.
Measures 

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. 

FAO invited faculty and staff advisors to attend a 30 minute seminar regarding Satisfactory Academic Progress and financial aid eligibility.  These seminars were offered throughout the semester. At the end of the seminar, a “SAP Quiz” was administered. In order to exhibit basic understanding of SAP, advisors needed to achieve a standard score of 80% or higher on the SAP Quiz
Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met.
During the spring, FAO staff were disappointed in the number of advisors who attended an SAP seminar. Staff later discovered that of the 56 advisors invited, over 40 of them had not received the message inviting them to a seminar.  After identifying and correcting the issue, staff sent another invitation to faculty advisors extending the seminar dates through June 6, 2008.  The follow-up invitation was unfortunately sent late in the spring semester.  As such, only a small number of advisors were able to attend. 

Of the 56 advisors invited to a SAP seminar, 14 participated.  Eight of the advisors answered 100% the SAP Quiz questions correctly.  The remaining 6 advisors answered 83% of the questions correctly.  No advisor scored below 83%. The table below displays the distribution of scores.

Results of SAP Quiz Administered to Advisors 
	Number of Advisors who Completed the SAP Quiz (N=14) 
	% of Questions Answered Correctly

	
	

	8
	100%

	6
	83%

	0
	66%

	0
	50%

	0
	33%

	0
	16%

	0
	0%


Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

After advisors participated in the SAP seminar, they displayed a solid understanding of the SAP policy.  Advisors stated that the seminar would help them in advising students.  They also recommended that the program be repeated the following year and that a “refresher” seminar be made available at least once per year.  Based on this feedback, the FAO staff will continue to offer this SAP seminar to new advisors each year and as refresher training for existing advisors. Additionally, several other departments have expressed interest in participating in this training.  Thus, the program invitations will be expanded for the 2008/2009 year to include those departments.

Questions regarding the programs and outcomes delineated in this section should be addressed to Craig Yamamoto, Financial Aid. (916) 278-6980. craigy@csus.edu.

APPENDIX 1

The ABCs of the Satisfactory Academic Progress Standards

The course will take approximately 25 minutes.  The post - quiz requires 80% passing rate and is limited to three attempts.  If you do not achieve a score of 80% or higher after three attempts, you will be required to make an appointment to see a financial aid advisor.

What is Satisfactory Academic Progress?

Satisfactory Academic Progress (SAP) is a set of standards of academic success that you must maintain in order to retain eligibility for federal financial aid.

In order to receive and retain your financial aid eligibility, there are certain policies and regulations that you must abide by, such as getting good grades, completing your courses, staying enrolled in classes and obtaining your degree within a certain number of units (maximum time frame).

You remain in good standing by maintaining the following minimum Satisfactory Academic Progress Standard requirements.

1. Overall Grade Point Average (GPA)

To maintain good academic progress standing you must maintain an Overall Grade Point Average (GPA) at or above the number required for your academic level below:

Undergraduate:                                           2.0

Unclassified Graduate:                               2.5

Graduate, Teacher Credential, Doctorate:  3.0

2.  Course Completion Rate

To maintain good academic progress standing you must complete and pass a certain percentage of the courses you enroll in each year.  This is called your Completion Rate.

You are required to successfully complete 75% of all enrolled units with passing grades by the end of the spring term of each academic year.  Grades of “F”, “I”, “NC”, “W”, “WU’ or “AU” do not count.  Courses with grades of RD (report delayed) or RP (report in progress) are considered completed units until your final grade is posted.

3.  Maximum Time Frame

To maintain good academic progress standing you must complete your degree within a certain number of units (maximum time frame). This maximum is 150% of the units required for your program.

For example, an undergraduate student in a 120 unit program is required to complete his or her degree within 180 attempted units (120 units x 150% = 180 units).  All graded coursework, repeats and withdrawals count, including all attempted units transferred to Sacramento state from other educational institutions.  Up to 30 remedial units may be excluded.  

The units that will be counted toward your maximum time frame include all periods of your enrollment, including winter and summer terms.  Even periods in which you did not receive federal aid funds are counted.

You will be placed on Financial Aid Probation status, if you are unable to meet any of the following Satisfactory Academic Progress requirements:

1.  Overall Grade Point Average (GPA) 

You are placed on Probation at the end of the academic year when your overall GPA falls below your satisfactory minimum requirement (see previous section).

     Example: You completed all your enrolled coursework 2006-07, however, your 

                     overall GPA was 1.85. As a result, you are on Probation.  You are allowed to continue 



on financial aid in the 2007-08 academic year. 

However, you are required to have a 2.0 overall GPA at the end of the 2007-08 academic school year and meet all other SAP requirements.  Otherwise, you will not be academically eligible to receive financial aid.

2.  Course Completion Rate

You are placed on Probation Status at the end of the academic year when you do not complete 75% of your enrolled units but you do complete at least 50% of your units.  

     Example:  You enrolled a total of 18 units (9 units each term) in 2006-07.  However, 

                       you only completed a total of 9 units, thereby completing 50% of your enrolled

                       units. You will be placed on Probation as a result of your progress for the

                       2006-07 and are allowed to continue on financial aid in the 2007-08 academic

                       year.  

To avoid losing your future eligibility your warning status now requires you to complete 75% of all your coursework in the 2007-08 academic year and meet all other SAP requirements.

You will become disqualified from receiving financial aid if you meet any of the following criteria:

1.  Overall Grade Point Average (GPA)

You are disqualified for financial aid when you are on Financial Aid Probation for two consecutive academic years for not meeting your specific minimum overall GPA requirement.

     Example: Your overall 1.85 GPA in 2006-07 counts as your first year on Probation 

                     status. Your 2007-08 overall GPA fell below 2.0 again, this is your second

                     year on probation. You failed to meet your minimum GPA requirement for two

                     consecutive academic years. If this happens, you will lose your eligibility to receive

 financial aid for the 2008-09 academic year.

2.  Completion Rate

You are financial aid disqualified when you are on Financial Aid Probation for two consecutive academic years for not meeting the minimum 75% unit completion rate requirement.

     Example:  You completed 50% of your enrolled units in 2006 – 07, this was your

                       first year on Probation. You complete 74% of your enrolled units in 2007- 

                       08 resulting in your second year on Probation. You are unable to meet your 

                       75% unit completion rate requirement for two consecutive academic years.

                      You have now lost your financial aid eligibility for the 2008-09 academic year.

OR

You are disqualified for financial aid if you are unable to meet the minimum 50% completion rate. Your completing fewer than 50% of your enrolled coursework in an academic school year results in losing your aid eligibility. 

     Example: You attempted a total of 26 units (12/14) and you only complete a

                      total of 12 units. The 12 units is 46.2% of your enrolled coursework 

                      resulting in less then the minimum 50% (13 units) required.  You did not 

                      meet your 50% minimum completion rate and have lost your eligibility

                     for the 2008-09 academic year.

3.  You are disqualified for financial aid if you are unable to complete your degree with 150% of the units required for your program. 

     Example: Your undergraduate program requires 120 units to complete your degree,

                      Based on the units for your program your financial aid eligibility is limited

                      to 180 attempted units (120 units x 150%=180 units).

                     Your education history includes 60 attempted units from two other 

                      educational institutions and 120 units at Sac State. Your attempted total

                      is 180 units at the end of 2006-07. 

                      You were unable to complete your degree within the 150% financial aid

                      time frame and have now lost your eligibility as an undergraduate student. 

An appeal process is available to you if you have extenuating circumstances.

                                                    OR

You may regain your financial aid eligibility for the upcoming term or academic year upon achievement of the required overall GPA; you continue to meet your 75% unit completion rate and you are still within your maximum time frame. 

                                                         OR

Additionally, students disqualified from financial aid due to maximum time-frame problems may regain their financial aid eligibility upon posting of their Bachelor’s degree and being admitted to a second or subsequent bachelor’s, credential, or master’s degree.

Thank you for completing this course. Please complete the Post-Quiz

APPENDIX 2

The ABCs of the Satisfactory Academic Progress

Post – Quiz

This post - quiz measures your understanding of the Financial Aid Satisfactory Academic Progress standards addressed in this course.  

1.  Do the course grades of “F, NC, I, W, WU and AU” lower your unit completion 

       rate?

            Yes              No    

2.  You have a 58.33% unit completion rate since you completed 14 units out of 24 units with a 2.0 GPA, what is your Satisfactory Academic Progress status?

        a. Disqualified (ineligible)

        b. Probation (warning)

        c. Good Standing (meets SAP) 

3. The course grades “F, NC, I, W, WU and AU” count in your overall 

      attempted units towards the 150% maximum time frame?

            Yes                No

4. Your financial aid eligibility limit is set at what unit percentage to complete

     your degree?

       a. 100% of units required for program

       b. 125% of units required for program

       c. 150% of units required for program

      d. 175% of units required for program

      5.  My class level is (check only one):

      a. Undergraduate

      b. Teacher Credential

      c. Unclassified Graduate

      d. Classified or Conditionally Classified Graduate

6. What is your minimum GPA you must maintain to be eligible for financial aid

            based on your class level?

       a. 1.5 GPA

       b. 2.0 GPA

       c. 2.5 GPA

       d. 3.0 GPA

Thank you for completing this post-quiz.

APPENDIX 3
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SATISFACTORY ACADEMIC PROGRESS CONTRACT

Satisfactory Academic Progress Standards 

Students must meet the following standards to receive financial aid regardless of whether they are prior financial aid recipients.  Satisfactory Academic Progress will be reviewed and monitored annually after spring grades have posted.

These standards comply with federal regulations and university policy, are applicable to all financial aid applicants at Sacramento State, and affect eligibility for all federal and state aid, including grants, loans, and work study.  Students receiving only scholarships, graduate assistantships, stipends, or student assistant earnings are not subject to these standards unless specified.

Degree Objective-Specific Minimum Cumulative GPA

· Doctorate, Graduate and Credential:
3.0

· Unclassified Graduate:
                      2.5

· Undergraduate:

                      2.0

Completion of 75% of Attempted Units with Passing Grades

Students must complete at least 75% of the units attempted with a passing grade of A, B, C, D, CR, RP (report in progress) or RD (report delayed).  For example, a student who enrolls in 24 units for an academic year must complete at least 18 units (24 x 0.75 = 18).  Non-passing grades of F, NC, I, W, WU, and AU will lower a student’s completion rate.  

Program Completion within 150% of Required Units  

Students must complete their program within 150% of their program’s required units.  For example, a student in a 120 unit program must receive his/her degree within 180 units.  All graded coursework will be counted, including transfer units, repeats, and withdrawals.  Up to 30 remedial units may be excluded.  Courses with grades of RD (report delayed) or RP (report in progress) will be considered as completed units until a final grade is determined.

Financial Aid Probation

Students will be placed on probation status and can continue to receive financial aid at the end of the academic year if any of the following applies:

· their cumulative GPA falls below their objective-specific GPA requirement;

· their completion rate of attempted units with passing grades falls between 50% and 74%.

· a written appeal is granted by the Financial Aid Office.

Financial Aid Disqualification

Students will become disqualified from receiving financial aid if any of the following applies:

· they are in Financial Aid Probation status for two consecutive academic years;

· they complete fewer than 50% of their attempted units with passing grades in any academic year;

· they fail to complete their program within 150% of  their degree program required units;

Financial Aid Appeal 

Students who become disqualified from receiving financial aid will be notified via MySacState and provided instructions on the financial aid appeal process.  Appeals will be evaluated based on the student’s extenuating circumstances. 

Regaining Eligibility 

Students who are disqualified due to low GPA or low unit completion will regain eligibility once they achieve the required GPA or unit completion as long as they have not completed more than 150% of their program requirements.  Undergraduate students who are disqualified due to exceeding 150% of the required units for their program will regain eligibility if they become a master’s or credential student after their bachelor’s degree is posted.  Students who meet this condition before the spring semester may submit a written request to have their eligibility reinstated, otherwise progress will be reviewed after spring grades have posted.

My signature below attests that I have read and accept the Satisfactory Academic Progress standards as stated above and understand that failure to meet the standards now or in the future may disqualify me from receiving  financial aid.
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Women’s Resource Center
As of June 2008 

Mission Statement

Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The mission of the Women’s Resource Center (WRC) is to confront sexism and promote gender equity through education, advocacy and social actions. The Center develops programs on campus designed to increase student awareness and understanding of the contributions, opportunities and barriers facing women in our society. The WRC also offers dynamic programming, educational outreach, and advocacy services to improve the campus climate for LGBTIAQQ students and advocate for the respect and safety of all members of the campus community. 

Planning Goals 
Note: Goals are broad statements that describe the overarching long-range intended outcomes of an administrative unit. These goals are usually not measurable and need to be further developed as separate distinguishable outcomes, that when measured appropriately, provide evidence of how well you are accomplishing your goals. They are primarily used for general planning and are used as the starting point to the development and refinement of outcomes. (“Administrative Assessment Handbook” University of Central Florida)

Goal 1: Develop students’ understanding of the contributions, opportunities and barriers facing women in contemporary society through participation in the Women’s Resource Center activities.

Goal 2: Increase students’ awareness of issues and dynamics involved in violence towards women through participation in the Women’s Resource Center activities.

Goal 3: Increase students’ respect for and acceptance of the LGBTIAQQ community on campus through participation in the PRIDE Programs.

Goal 4: Build a welcoming campus by developing and implementing a Safe Zone Program that will foster respect for human differences and inclusiveness in a richly diverse community.

Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

70% of students who participate in activities will indicate an increased understanding of the contributions, opportunities and barriers facing women in contemporary society after participating in Women’s Resource Center activities and programs.

Rationale: In support of this goal, the Center plans the following:

· Schedule lectures by women who are outstanding leaders in their fields.

· Sponsor a monthly series of films by and/or about women and contemporary women’s issues.

· Engage in social activism around women’s issues.

Measures

· General survey of students to measure satisfaction with the activity 

· Focused survey of participants in one or two major activities to measure the impact of the activity on understanding the contributions, opportunities and barriers facing women in contemporary society

· Survey of participating faculty to measure their perception of the impact of the activity on students that attended one or two major activities 

· Analysis of reflective essays prepared as extra credit to measure the impact of the “noon movies” program.
See Appendix A for a sample rubric for noon time movie.

See Appendix A -1 for the instructions for Reading Response #2 Assignment.   

See Appendix A-2 for instructions for Madam President: A Media Retrospective assignment.            

 Results (Fall 2007)

One-minute papers and brief surveys of major concepts and ideas from the noon movies resulted in scores ranging from 45 to 89%. The variability in scores seemed to be somewhat related to one particular survey which, due to typing errors, made two of the questions too vague. Also it was noted that scores were higher when there was a discussion of the film with the audience immediately following the film.  

Conclusions (Fall 2007)

In the selection and scheduling of movies for next semester, attention will be given to film length. It appears allowing time for discussion immediately following the film reinforces the main ideas and consolidates learning. Also carefully proofing surveys before they are distributed will be emphasized. 

Results (Spring 2008)

Three special events during Women’s Herstory Month (WHM) were selected to be part of the student learning outcome assessment collaboration with academic departments. An American Literature class attended “Brand New Shoes” a play by Tia Madison and wrote a response paper comparing Zora Neale Hurston’s “Sweat” to one of the persons in Madison’s play. (See Appendix A-1for instructions for the assignment.) The distribution of grades indicated that 82% of the students scored a C or better on the assignment.

Another event assessed during WHM was the lecture “Commonsense Solutions: Reproductive Justice in America” by Samantha Bushman which was attended by an American History class. Again the students wrote a reaction paper, and although a rubric was developed, the papers were graded “pass/fail”. No useful student learning outcome data was collected. Every student who turned in a paper received credit; the papers were not graded for content. Students, who did not attend the lecture and did not turn in a paper, did not receive credit.

The third WHM event assessed was “Madam President: A Media Retrospective”, a poster session presentation by students of Media Communication & Society class. The class formed groups of 3-4 students who developed tri-fold displays analyzing the media coverage of female presidential candidates. ( Appendix A-2 for the assignment instructions.) The distribution of grades for the groups ranged from XX to XX. (data pending)

Conclusions (Spring 2008)

The assessment data obtained from two of the three WHM events supports the fact that more than 70% students attending Women Resource Center events demonstrate evidence of specifically targeted learning outcomes. The challenge in these collaborative projects with faculty continues to be one of follow through on the part of the faculty. Active involvement of the faculty member in identifying student learning outcomes and development of the assessment strategies is imperative to the success of the project. Ongoing and active communication between the faculty and the WRC staff for the duration of the project is also a key component to successful data collection. For the 2008-09 academic year the WRC will continue to develop and expand collaborative opportunities with academic departments.

Student Learning Outcome 2

70% of students who participate in Women’s Resource Center activities will demonstrate an increased understanding of the issues and dynamics involved in violence towards women after participation.

Rationale: In support of this goal the Center plans the following:

· Offer multimedia classroom presentations on sexual assault and intimate partner violence throughout the academic year.

· Examine issues involved in sexual assault.

· Explore the cycle of violence.

· Presentations to new students during orientation

Measures

· Survey of participating students to measure student awareness of issues and dynamics involved in violence toward women (either pre/post or only post test)

· Percentage of correct responses to test items (from classroom exams) that relate to information provided in the presentation. 

· Survey of participating faculty to measure their perception of the impact of the presentation on student awareness of the issues and dynamics involved in violence toward women. 

See Appendix B for the survey used to assess this goal.

Results (Fall 2007)

During freshman orientation, 1012 students completed the survey after viewing a presentation about sexual assault and intimate partner violence. A total of 76% of the students were able to name two places where they could seek help if they were a victim of sexual misconduct, intimate partner violence, or stalking. Ninety-two percent were able to name one place. Similarly, 74% of respondents were able to indentify two consequences of violating the sexual misconduct policy on campus; 93% could name one consequence.

Conclusions (Fall 2007)

Redesigning the power point presentation to include slides that specifically identify all the possible places one could seek help for sexual assault, stalking, or intimate partner violence has helped raise the percentage of respondents who can independently generate the name of one or two places. In terms of identifying consequences of violating the sexual assault policy, the addition of a specific slide in the power point has also increased the percentage of correct responses.

Results (Spring 2008)

The sexual assault/intimate partner violence education and advocacy component of the WRC moved to the Student Health Center at the beginning of the Spring Semester 2008. No data was collected by the WRC in terms of this objective and the objective will not be continued in the WRC’s 2008-09 assessment plan.

Conclusions (Spring 2008)

None.

Student Learning Outcome 3
70% of students who participate in the Martin Luther King Event on October 16 will demonstrate an increased understanding of the issues and dynamics involved in the area of civic engagement.

Rationale: the University Union and WOMEN’S RESOURCE CENTER, in support of this outcome, plans the following:

· To offer a multifaceted program surrounding the 40th Anniversary of MLK’s speech on the Sac State Campus

· Examine issues involved in civic engagement

· Collaborative activity between GRISC, University Faculty, Sacramento Community and the University Union.

Measures

· Survey of participating students to measure student awareness of the issues and dynamics of civic engagement

· Student reaction papers.

Results (Fall 2007)

Over 240 respondents completed the survey on PDAs after the panel discussions. The results indicated that:

· Over 85% surveyed said that they either agreed or strongly agreed that they learned something new about Dr. Martin Luther King Jr. due to attending the program.

· Over 80% surveyed said that they either agreed or strongly agreed that they had a better understanding of the messages of the Civil Rights Movement.

· For a complete listing of all results and a graphic display see appendix C
The results of student reaction papers about MLK were not available in Fall 2007. In the future measures for student learning outcomes requiring faculty participation will be developed with these issues in mind.

Conclusions (Fall 2007)

All of the questions on this survey were a combination of demographics and indirect student learning outcomes. Attempts to obtain a list of questions or key concepts from the presenters prior to their presentations were unsuccessful. This limited our post survey to indirect measures of student learning. Cooperation of the presenters to supply questions, key concepts, etc. prior to their presentations will be necessary to assess direct student learning outcomes.

Student reaction papers will be rated according to the rubric developed by the cosponsors after the presentations.  This will provide a measure direct student learning.

Another important aspect of this assessment was exploring methodologies for assessing learning outcomes in large audience special events. Using the PDAs was much more efficient than paper and pencil surveys, however it required a large number of PDAs and people to serve as the pollsters. Entering all survey participants in a raffle to win an iPod appeared to be a successful motivator for participation. Limitations of numbers of available PDA’s and the requisite large numbers of volunteer pollsters were challenges.  

Results (Spring 2008)

Three of the four faculty members who were recruited to assist in data collection via student reaction papers from their classes who attended the MLK program did not collect any data. The one faculty, who did respond, misunderstood the project and asked the students for their personal reactions to the program. Thus the student papers could not be scored in terms of the identified key points.

Conclusions (Spring 2008)

It is abundantly clear that the method of working with faculty in data collection of specific student learning outcomes was flawed. Earlier and more direct involvement of the faculty in the project may have been helpful. A level of ownership and investment in the project was missing for the faculty members. In the situation where the faculty member collected data that was not useful, perhaps more direct and clearly articulated directions would have been helpful.
Student Learning Outcome 4

70% of students who participate in PRIDE Programs will demonstrate an increased understanding of the issues and dynamics that affect the LGBTIAQQ community on campus after participation.

Rationale: In support of this goal, the program plans the following:

· Offer classroom presentations by panels of students from the Queer Community.

· Examine issues affecting the LGBTIAQQ community.

· Explore the culture intra-group diversity.

Measures

· Survey of participating students to measure student awareness of issues and dynamics that affect the LGTIAQQ community (either pre/post or only post test).

· Percentage of correct responses to test items (from classroom exams) that relate to information provided in the presentation.
· Survey of participating faculty to measure their perception of the impact of the presentation on student awareness of the issues and dynamics that affect the LGTIAQQ community.

See Appendix D for the survey used to assess this goal.
Results (Fall 2007)

A total of 256 participants completed surveys following a classroom panel presentation during the fall semester. Sixty-six percent were able to correctly name an example of a social issue affecting the Queer community. Only 44% were able to name an on campus resource for the LGBTIAQQ student. 

Conclusions (Fall 2007)

This was the first assessment of direct student learning outcomes for the PRIDE program’s classroom panels. Several strategies are being explored as methods of raising these figures, such as writing the PRIDE Center address and hours on the blackboard in the classroom. Also the possibility of holding training sessions for the panelists prior to their presentations is being considered. 

Results (Spring 2008)

A total 436 students completed surveys following classroom panel presentations during the spring semester. The percentage of students able to correctly identify a social issue affecting the Queer community increased to 68%, a 3% increase. Students able to name an on-campus resource for LGBTIAQQ students increased to 69%, a gain of twenty-five percentage points.

Conclusions (Spring 2008)

In part the increase in the percentage of students able to identify a social issue affecting the Queer community, may be related to asking the panelists to use the term “social issue”  during their presentation. A full training program for prospective panelists will be instituted next year and a continued increase in the percentage of students being able to identify social issues affecting the LGBTIAQQ community is anticipated.

The substantial gain in the percentage of students able to name an on-campus resource for LGBTIAQQ students may be a consequence of writing the name, address and hours of the PRIDE Center on the chalk board prior to the beginning the classroom panel.

Program Objective 1

 Offer “Safe Zone” training sessions for 25 people on campus by Spring 2008.
Rationale: In support of this goal, the Center plans the following:

· Create 25 safe zones

· Develop competence of issues related to coming out, bisexual people, trans people, and inter-sex people

·  Understanding of heterosexism and phobias.

·  Knowledge of available resources.

·  Understanding of individual responsibility in everyday actions.

Measures

· Tally of the number of sessions offered and attendance at each session.

· Tally of the number of Safe Zones created with the objective to develop 25 Safe Zones by Spring 2008.

· Tally of the demographics of allies to measure diversity of the Safe Zone program.
· Survey of participants to measure the allies’ understanding/competence regarding issues covered in the program (either pre/post or only post test).

· Post training survey to measure the allies’ satisfaction with the training program.

· Follow-up survey (1 semester after training) to measure the allies’ perception of the effectiveness of the program and problems/issues encountered.
Results (Fall 2007)

 No Safe Zone trainings were offered during the fall semester. The new co-coordinators were familiarizing themselves with the program and revising it. Sessions were scheduled for Spring ‘08. 

Conclusions (Fall 2007)

None

Results (Spring 2008)

Staff of two Student Affairs Departments (Academic Advising and Career Center) participated in Safe Zone Training during the spring semester, resulting in a total of 18 persons being trained.  Four “open session” Safe Zone trainings were also offered during the spring resulting in a grand total of 32 persons who completed the program.

Conclusions (Spring 2008)

The goal of offering a specific number of Safe Zone trainings has been more than met this past year, which would suggest campus openness to the concept. The next logical step would be to assess the effectiveness of the trainers and the trainings. A plan for that assessment will be developed as one of next year’s objectives.

Program Objective 2

 The Men’s Program will sponsor 4 campus-wide events by Spring 2008.
Rationale: In support of this goal, the Men’s Program plans the following:

· Hold programs emphasizing ways in which men can be allies against violence.

· Sponsor activities to increase awareness of various levels and types of violence.

· Engage men on campus in the movement to promote the ending of violence. 

· Understanding of individual responsibility in everyday actions to reduce violence.

Measures

· Count the number of activities sponsored by the Men’s Program

· Count the number of people attending the activities,

Results (Fall 2007)

The Men’s Program held two very successful campus events during the Fall  07 semester. In commemoration of September 11, the Men’s Program held “A Day Without Violence.” It included a number of activities promoting peace on a intrapersonal level as well as an interpersonal from several different cultural perspectives. In November, the Men’s Program conducted a “While Ribbon Campaign” which asks men to pledge to end violence towards women. President Gonzalez and all the men in his cabinet participated and more than 2,000 ribbons were distributed on campus. Other events were planned for Spring 08 including “Walk a Mile in her Shoes” and “Take back the Night”.   

Conclusions (Fall 2007)

Due to budget constraints, the professional coordinator position has been eliminated. The staff the WRC will see that the spring events are implemented. 

Results (Spring 2008)

The staff of the WRC implemented “Walk a Mile in her Shoes” and “Take back the Night” during the spring semester. Both events were well attended and deemed successful.

Conclusions (Spring 2008)

Even though the Men’s Program, “One Man Can”, no longer exists, the WRC in conjunction with the Sexual Assault/Intimate Partner Violence program in the Student Health Center is committed to offering these programs as long as funding for them is available. However, this objective will not be continued as a WRC program objective in 2008-09.

Questions regarding the programs and outcomes delineated in this section should be addressed to Pat Grady. General Relations and Sexual Identity Center. (916) 278-7388. pkgrady@csus.edu.

Appendix A

Noon Movie Series

 Sample Rubric

Film Title: NO! Confronting Sexual 

Main Points:

1. Sexual assault and rape in the African-American community is more under reported than in the general public.

2. Historically the relationship between law enforcement and the African-American community has been difficult which creates another barrier for reporting sexual violence.

3. Media images of African-American males and pop culture encourages disrespect for African-American women.

4. Gender inequities in the Black Power Movement and in the Black church have been largely unexamined.

5. The African-American community is over represented in the criminal justice system.  

6. African-Americans, both men and women, must work together to find ways to end sexual violence. 

Appendix B

The Survey of Freshman Orientation Presentation Participants

The purpose of this survey is to examine the students’ awareness of issues and dynamics involved with sexual assault, intimate partner violence and stalking through participation in the orientation presentation process.  This is an anonymous survey and in order to further ensure confidentiality, responses will be reported in summary form only.  Your feedback is very important and your participation is greatly appreciated.  

	
	Agree
	Somewhat Agree
	Neutral
	Somewhat Disagree
	Disagree

	1.  This presentation provided new information to me about Sac State’s policies and resources about sexual violence, intimate partner violence and stalking. 
	
	
	
	
	

	2.  As a result of this presentation, I would be more likely to participation in events to end sexual/personal violence.  
	
	
	
	
	

	3.  The presenter was effective and knowledgeable about the subject area.  
	
	
	
	
	


4.  If someone is a victim of sexual misconduct, intimate partner violence or stalking, list two places they can go on campus for help:

__________________________________________________________________________________________

5.  Name two possible consequences for violating the campus policy on sexual misconduct/intimate partner violence/stalking?

__________________________________________________________________________________________

__________________________________________________________________________________________

6.  Name one symptom of potential alcohol poisoning.

__________________________________________________________________________________________

7. Name one thing you should do if you suspect a friend of someone else you are partying with has alcohol poisoning?

__________________________________________________________________________________________

8.  Please provide comments or suggestions that will help improve this presentation. __________________________________________________________________________________________

Thank you for your participation in this survey.                                                                                 (6/07)
Appendix C

Martin Luther King Event 
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Description:
Date Created: 10/12/2007 6:20:00 PM

Date Range: 10/15/2007 8:00:00 AM - 10/15/2007 8:00:00 AM

Total Respondents: 250

Q1. Please state your gender:

Count Percent
110 44.00%
130 52.00%

5 2.00%
5 2.00%

250  Respondents

Q2. Please state your ethnicity:

Count Percent
34 1411%
62 2573%

0 0.00%
45 18.67%
3 1.24%
4 1.66%
8 3.32%
57 23.65%
20 8.30%
8 3.32%

241 Respondents

Q3. Are you a Sac State student?

Count Percent
212 87.97%
29 12.03%

241 Respondents

Male
Female
Non-specific

Decline to answer

Asian
Black/African descent
East Indian
Latino/Hispanic
Middle Eastern
Native American
Pacific Islander
White/Caucasian
Other

Decline to answer

Yes

No




· [image: image5.png]Q4. What year are you in school?

Count Percent
51 24.06%
17 802% N
47 2217% W
75 35380 [
22 10.38% M

212 Respondents

Freshman
Sophomore
Junior
Senior

Grad student

Q5. - Please rate your level of agreement with the following statements: | learned something new about Dr. Martin Luther King

Count Percent
107 44.58% [
102 42507 -
20 833% MW
8 333% I
3 1.25% |
240 Respondents
Top2 209
Bottom 2 11
Mean 4.26

87.08%
4.58%

Strongly agree
Agree

Not sure
Disagree

Strongly disagree

Q6. - | better understand the messages of the Civil Rights Movement.

Count Percent
79 33197 [
116 4874% .
35 14712 M
6 252% |
2 0.84%
233 Respondents
Top2 195
Bottom 2 8

81.93%
3.36%

Strongly agree
Agree

Not sure
Disagree

Strongly disagree




· [image: image6.png]Q7. - As a people, we have made progress in peace and social justice for all

Count Percent
36 15.13%
104 43707 -
56 2353%
33 13.87% M
9 378% I

238 Respondents

Top2 140 58.82%
Bottom 2 42 17.65%
Mean 353

Q8. - I support non-violence as the path to social change.

Count Percent
127 53369 [
90 37.82%
17 714% K
1 0.42%

3 1.26% |

233 Respondents

Top2 217 91.18%
Bottom 2 4 1.68%
Mean 442

Q. - This was a valuable program

Count Percent
146 61.34% |-
69 28.99% M
13 546% I
6 252% [

4 168% |

Strongly agree
Agree

Not sure
Disagree

Strongly disagree

Strongly agree
Agree

Not sure
Disagree

Strongly disagree

Strongly agree
Agree

Not sure
Disagree

Strongly disagree




Appendix D

PRIDE Panel Presentation Survey

The purpose of this survey is to assess students’ learning as a result of experiencing this panel presentation.  This is an anonymous survey and in order to further ensure confidentiality, responses will be reported in summary form only.  Your feedback is very important and your participation is greatly appreciated.

Please check the box that indicates your agreement with the following statements.

	
	Agree
	Somewhat

Agree
	Neutral
	Somewhat Disagree
	Disagree

	Media images of queer people (TV, movies, etc.) do not apply to all members of the Queer Community.
	
	
	
	
	

	The experiences represented by the panel gave me a better perspective of the diversity (race, ethnicity, class, ability, gender, religion, etc.) within the Queer Community.
	
	
	
	
	

	I have a better understanding of the social issues affecting the Queer community.
	
	
	
	
	

	As a result of this presentation I can be a better ally to the Queer Community. 
	
	
	
	
	

	This presentation was a valuable classroom experience.
	
	
	
	
	


What is an example of a social issue affecting the Queer community?

___________________________________________________________________________________________

Name a campus resource for the Queer community.

___________________________________________________________________________________________

Please provide comments/suggestions to help us improve this program.

___________________________________________________________________________________________

Thank you for your participation in this survey.
Housing and Residential Life

Submitted June 2008 

Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Sacramento State Housing and Residential Life department provides on-campus residents a safe, well-maintained, attractive, and affordable living learning environment.  In addition to the facilities, the department offers a myriad of academic support programs, recreational and social activities, and responsible decision making workshops that promote student success and retention.

Rationale: Mission statement should embrace not only the institution’s mission and goals but also standards and guidelines contained within the ACUHO-I (Association of College and University Housing Officers International) Standards for College and University Student Housing as well as CAS Standards (Council for the Advancement of Standards for Student Services Development Programs) and professional organizations such as American College Personnel Association (ACPA) and National Association of Student Affairs Professionals (NASPA).

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Educate student residents and staff about various on-campus resources and university/housing procedures.

Goal 2: Provide a comprehensive co-curricular experience which enhances the growth and development of students. 

Goal 3: Provide purposeful opportunities for students to gain skills in areas of leadership. 

Goal 4:  Provide top quality services which promote a safe and healthy environment for students living in the halls.

Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

Educate the Housing and Residential Life Resident Advisor staff about relevant on-campus resources and housing procedures.

 After participating in the two-week Resident Advisor training workshop, RA staff will demonstrate their knowledge of campus resources and housing procedures by scoring 80% or better on the post-RA Workshop Assessment test.

Rationale:  The two-week August RA Workshop provides training on Residential Life rules and regulations, emergency procedures and responses, campus resources and service information, facility information, and communications skills with an emphasis on conflict resolution for the Resident Advisor staff.

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

Measures (See Appendix A)

Collection Date(s):
The 2007 August Workshop (August 15-29).  Pretest was administered August 15 and post-test was administered August 29.

Method:
Pre/Post test administered as part of RA training sessions.  

Populations:
First year and returning RAs hired for the 2007/08 academic year.

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 

Percentage scores in the pretest for first time RAs was an overall of 64.50%.  The returning RA average scores were 70.85%.  Post test scores were 82.29% for first time RAs and 82.77% for the returners.  The shift for new staff was 17.79% and for returners 11.72%
For first time RAs  the score improvement reached nearly 20% which indicates that training significantly increases the knowledge base of first time paraprofessional staff.  It is interesting to note that first time RAs with the lowest scores on pretest made the greatest strides on post test i.e., 27%, 29%, and 24% gains with the average being 17.79%.

Returning RA scores were average on pretest and increased nearly 12% on post test,  however similar post test gains did not occur with the returning RA group.  This may indicate that a review of training regimen/topics for returners would benefit with some alterations.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

The RA training regimen proved successful.  Both first time and returning Resident Advisors scored above 80% on their post test.   The recommendation would be not to raise the 80% percentage goal because the 2008/09 RA staff will be new this August with the exception of a few returning Resident Advisors  three of whom were hired late January of 2008 and never experienced the August 2007 pre- and post test or full training.

The recommendation for 2008/09 is to change the test.  The August 2007 test had many problems.  Some questions were too easy and allowed for the Resident Advisors to have a 50/50 chance of accuracy with true and false questions.  Other questions had multiple correct answers which made the question hard to understand and was confusing for many of the Resident Advisors.  The August 2008 test will have multiple choice questions with four options for Resident Advisors to select the appropriate answer.

Another added change for August 2008 training and testing purposes is the requirement for all 30 Resident Advisors to have read The Resident Assistant textbook by Gregory Blimling prior to their August arrival.  There will be questions on the test from random chapters in the textbook.

This pre- and post test should be done every August training.  The Resident Advisors seem to focus and take training more seriously when they know they are being tested.  The test results are shared with Resident Advisors during their one-on-one meetings with their Residential Life Coordinator.  The Residential Life Coordinator and Associate Director then decide from test results where further training needs to occur.  This may be on an individualized basis during one-on-one’s, sessions for  fall Resident Advisor class/inservice, and/or in-hall staff meetings.

Student Learning Outcome 2 

Improve the Resident Advisor’s incident report writing skills.

By November 2007, the Resident Advisor staff will demonstrate a 10% reduction in errors related to content and mechanics.

Rationale:  RAs must be able to write objective, accurate, and concise incident reports throughout their tenure as a Resident Advisor.

Measures (See Appendix B)

Collection Date(s):  First writing sample was collected during the RA Workshop in August.  The second writing sample was collected in November, 2007.

Method:  The writing workshop on August 24, defined for the RAs what information should be included in a clear, accurate, and concise incident report.   After they were given writing instructions, each RA observed a filmed role play that they were asked to “write up.”  Each RA’s writing was then evaluated (using a rubric) and returned.  A second writing opportunity was scheduled for November 7th in the RA class.

To receive an optimum score, content, mechanics and objectivity were to be rated and plotted onto the rubric.

Results

The average score had gone up one full point, from 10.16 to 11.16, and the other areas had improved incrementally:  Content .24; Mechanics .36; Objectivity .4; this marked an increase across the board.  

It is noteworthy that no RAs seemed to have trouble in the second assessment with the objectivity guidelines, and almost no one had trouble with mechanics.  This seems to imply an attained comfort level in the Incident Report format.  Another especially significant point is that only one RA scored below 10 in the second assessment, and that RA still improved their score significantly.

Findings indicate a high value in this exercise.  In future workshops more time will be spent on the “content” area.  Another change will be the addition of a measurement for the “factual data” that the RAs are required to list on the front sheet of the incident report (defining specific violation).

Conclusions

This training exercise has proved successful as well.  Both first time and returning Resident Advisors scored very well and did not seem to have much problem with the writing assessment documentation.  

The film clip shown during the pre-test was rather confusing which created some difficulties for the Resident Advisors documenting the situation.   The film clip that was shown in November was easier to follow and thus provided the Resident Advisors with a better scenario to write their report.  The recommendation for this year is to either do either a live role play or film a role play to present to the staff for both of their testing exercises. 

The recommendation for the next assessment would be to concentrate more time on covering “content” to give the RAs a better understanding of what to look for. Another recommendation would be to add an additional measurement for “factual data.” 

The percentage goal should remain the same because the RA staff will be new this August with the exception of a few returning Resident Advisors three of whom were hired late January of 2008 and never experienced the August 2007 pre- and post test.

This pre-writing test should continue to be done during August training with the post test to be scheduled later in the semester.   Recommendation is to provide a more comprehensive training to the Resident Advisors on this topic prior to the actual viewing of a scenario and writing an Incident Report.    The assessment results are shared with Resident Advisors during their one-on-one meetings with their Residential Life Coordinator.  The Residential Life Coordinator and Associate Director decide from test results where further training needs to occur  and whether it should occur during one-on-one’s, fall Resident Advisor class/inservice, and/or in-hall staff meetings.

Program Objective 1

Reactivate the Residence Hall Association (RHA) program in the residence halls.

75% of residence hall students (primarily first time freshmen) will understand the purpose of a Residence Hall Association (RHA).  2 to 3 % of the total resident population will be actively involved in the organization by the end of the 2007/08 academic year.

Rationale:  RHA can provide residents with the opportunity to participate in hall governance, community building, program development, and to have a student voice in residence hall concerns and recommendations about policies and programs.

Measures

 In December 2007, RHA administered a 5 question survey to the residents to determine if they understand the purpose of RHA.  The survey examined how many students are attending programs and how many students know how to get involved in residence hall activities of interest to them.

Results

85.84% of students surveyed are aware of the existence of the Residence Hall Association (RHA), more than 50% are aware of RHA sponsored programs, 61.13% attended an RHA sponsored program, and 50% know how to get involved with the organization if they are interested.

The results provide a good baseline in understanding the awareness of the RHA versus actual participation in RHA programs.   While we are reasonably sure we can sustain the existence of RHA there will be challenges in year to year growth due to an approximate annual resident attrition rate of 80%.

Conclusions

The RHA assessment was also a success.  RHA had a membership of just over 20; eight of which were Resident Advisors. The remaining 13 members were non-Resident Advisors and ran for Executive-Board position. Both the President and Vice President were filled by residence hall students.  Again, it is important to note that there is significant attrition in resident population from year to year which impacts the continuing membership base.  

RHA enhanced resident programming and experienced large attendance rates.   Programs included:

Survivor : 30+ attendance; 3 Dive – In Movies: 50+ attendance; Open Mic Night: 300+;

creation of an RHA Logo for T-shirts, pens, etc – items were distributed at events.  

All of these efforts helped increase the visibility of RHA and provided leadership opportunities for the students in the residence halls. 

With a seeded financial base and a few members returning in 2008/09, we should have sufficient resources  to restart our RHA program through the offering of all complex programs starting with fall opening.   Fall 2009 will have at hand program dollars, an agency logo, and member experience that was lacking in 2007/08.  Through these program offerings, a recruitment campaign will occur simultaneously with results hopefully adding to the base membership.  Each year there should be stronger continuity of membership, especially in consideration of opening a new facility which will attract returning residents.

Program Objective 2

Increase students’ satisfaction with residential life programs, administration, and facilities.

Using the Spring 2007 CSU Customer Satisfaction Survey for Student Housing as baseline, Sac State Housing will resurvey in spring 2008 seeking improvements in categories which scored an average of 3.5 or lower.

Rationale:  Housing staff in all arenas will be able to take a personal stake in the improvement of services to students.  
Measures

Spring 2007 CSU Customer Satisfaction Survey for Student Housing 

Spring 2008 CSU Customer Satisfaction Survey for Student Housing

Results

The results were received June 25, 2007.  1033 surveys were sent via SacNote with 322 responses received.  Scoring ranges were 1=Strongly Disagree to 5=Strongly Agree.  There were also demographic queries as well as objective yes/no responses.  Responses provide opportunities for investigation and/or improvement.

Spring 2008 results will not be available until mid-June so no comparison to 2007 data can be completed at this time.  The Chancellor’s Office also anticipates sending the campus comparisons out much sooner than this past year.

In early December 2007 the Chancellor’s Office provided a “Comparison of Customer Satisfaction Surveys.”  This report compares like questions with 5 other CSUs who responded to the June 2007 survey.  Thirty-six questions met the criteria.

Conclusions

While overall responses were satisfactory or better, there has not yet been an opportunity to break out the categories and set a new bar for scores for 2008.  Chancellor’s Office staff may be identifying a new tool for discovering levels of satisfaction and areas for quality improvement.  The QI staff has indicated a desire to meeting with Chief Housing Officers in November 2009 to discuss the instrument.  There is also interest expressed by campus QI staff to be a part of that conversation.  By fall 2008, we hope to have completed analysis of response areas and categories for improvement.

Questions regarding the programs and outcomes delineated in this section should be addressed to Cynthia Cockrill. Housing and Residential Life. (916) 278-6655. cockrill@csus.edu.

Multicultural Center

As of June 2008
Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identify the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Multi-Cultural Center reflects and demonstrates the values inherent in a supportive, multicultural and pluralistic university. The Multi-Cultural Center endeavors to provide an environment which encourages and promotes the ideals of human dignity, civility, and mutual respect for the uniqueness of each member of the campus community.

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida).

Goal 1: Promote the role and function of the Multi-Cultural Center (MCC) to the campus community

Goal 2: Actively involve a larger cross-section of students in multicultural activities and programs

Goal 3:  Develop programs that enhance students’, faculty and staffs’ knowledge of cultures and life styles that are different from their own.

Special Note:  The MCC Director was not in place until January 30, 2008.  As a result, the 2007/08 assessment goals and objectives were established by the Associate Vice President for Student Affairs – Campus Life (AVPCL) in September of 2007.   Rather than turn over the assessment responsibilities completely when the Director arrived, the AVPCL worked with her to complete the objectives.

Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timelines, efficiency and participant satisfaction. The latter addresses what 

a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Objective 1

By April 11, 2008 70% of students surveyed will be able to name at least three programs/services sponsored or co-sponsored by the MCC.

Rationale:  In response to concerns that the MCC lacked a strong presence on campus efforts to increase its visibility were made. The purpose of this objective was to determine if newspaper advertisements and promotions had increased student awareness of and participation in MCC sponsored/co-sponsored events.

Measures

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

The MCC Mixer and Social Justice Institute (SJI) were held March 26, 2008, and April 11, 2008, respectively.  MCC Mixer participants were surveyed using Student Voice.  SJI students were asked to respond to a survey question when completing the program application. The original survey instrument, (Appendix A-1); MCC Mixer evaluation (Appendix A-2) and SJI application form (Appendix A-3) are attached.  

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 

A total of 67 students were surveyed between the MCC Mixer (45) and SJI (22). The Mixer evaluation contained a question that asked participants to name two programs that the MCC sponsored/co-sponsored.  Only ten of the Mixer participants completed the survey; a 22% response rate.  Only four of the ten respondents were able to correctly name five programs sponsored/co-sponsored by the MCC.

Students who attended the SJI were asked to complete the following question on the application form: “Please tell us what you know about the Multi-Cultural Center.” All of the 22 participants answered the question; a 100% response rate.  Approximately two- thirds of the respondents were familiar or generally familiar with the MCC. (Note:  7 out of the 22 respondents work at or frequent the MCC regularly.)

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

The relationship between newspaper ads/promotions and students’ knowledge of and participation in MCC programs were not overtly established.  Some of the confusion occurred because the survey question was presented differently on four instruments.  First, the original assessment document (Appendix A-1) asked respondents to list programs.  Second, student learning objective 1 indicated that respondents should be able to name at least three programs. Third, the question on the MCC Mixer application asked respondents to list two programs.  Four, the SJI document asked them to tell what they knew about the MCC. Based on the response rate, it did not appear that the methods used to advertise and promote MCC programs were effective. 

The MCC is now in transition.  The mission, goals and objectives will be revised to serve the needs of the university community better.  Unfortunately, the baseline data may not be helpful during the transition period.  The new Director will work with the AVPCL and the Assessment Coordinator to determine if and how this objective will be approached in 2008/09.

Student Learning Outcome 2
At least 75% of students, who attend the "45 Years After the Dream" program, will be 
able to describe how much progress people of color have made in the K – 12 school system in the United States over the past 40 years..

Rationale:  During his time, Dr. King spoke of a social platform called the four-legged stool.  The legs of the stool are as follows:  economic rights, voting rights, civil rights and education.  The "45 Years After the Dream” program was designed to follow up on the education leg.  Dr. King believed that education - among other things - was a means to improve social and economic conditions for people of color. The program was designed to track the academic progress of students of color in the K - 12 school system over the past 40 years. (The "45 Years After the Dream" program was a follow up to the October 16, 2007 event which commemorated Dr. King's 1967 Sacramento State visit.) 

Measures

At the end of the presentation, students were asked to respond to a set of questions to determine what they learned.  A rubric was to be developed to assess students’ responses. (See Appendix B-1: “45 Years After the Dream Program” questionnaire)

Results

The “45 Years After the Dream” presentation was given during the Center for African Peace and Conflict Resolution (CAPCR) Conference May 1-3, 2008.   Learning outcomes were based on the keynote speaker’s and panelists’ presentations at the CAPCR Conference.  The keynote speaker and panelist were given the questionnaire that program participants were to answer prior to the presentation. They were asked to develop their presentations with the questionnaire in mind.  However, establishing a rubric with busy people proved to be an insurmountable obstacle.  The plan B was to critique the speakers then develop a post rubric.  

Serving as the “45 Years After the Dream” moderator, the AVPCL distributed the questionnaire and asked program participants to answer five questions at the end of the session. Approximately 60 students were required to attend the session along with 25 conferees.   The session was scheduled to start at 10:00 and end at noon.  It did not start until 10:30 and ended at 12:25PM.  All of the students left at 11:10PM without completing the questionnaire.  As a result, only 14 participants responded to the questions.

Conclusions

Based on the questionnaire response rate and comments this objective was not met.  The program designer (AVPCL) should have been more engaged with the presenters prior to the program or requested a copy of their presentations in order to develop a solid rubric.  Student participants were required to attend the session, but did not complete the questionnaire.   Although the presenters were given the questionnaire prior to the conference, the session veered toward a comparison between the cost per (K-12) pupil versus the cost per prison inmate.  

It retrospect it is clear that under the circumstances this objective was not in the program designer’s control to achieve.  

While the CAPCR Conference coordinator would like to do a follow up program, it will not be designed as a learning outcome for the MCC.  
Student Learning Outcome 3

Student employees who work in the Multi-Cultural Center will demonstrate 90% competence in office operations and program implementation procedures by March 1, 2008

Rationale: Student Assistants serve very important roles. They need to know all aspects of the Center to serve visitors as well as present a welcoming and professional image to the public

Measures 

The supervisors will review the training manual with Student Assistants, and then administer an instrument to assess their knowledge and application of the information 

contained in the training manual (See Appendix C-1). The second measure will be supervisors’ evaluations of Student Assistants’ performance at the end of the semester. (See Appendix C-2).   MCC/WRC Student Assistant Post Training Survey instruments were not developed.

Results

Since the MCC and Women’s Resource Center (WRC) share the same space, the AVPCL and Director of the WRC determined that Student Assistants for both programs should be trained jointly.  Unfortunately, MCC Student Assistants were hired after the semester began in both the fall and spring terms.  Joint pre-semester training with pre and post tests did not take place.  However, MCC and WRC staff manuals were reviewed during department staff meeting.  

During spring semester the AVPCL decided to have the new MCC Director hire Student Assistants after she arrived January 30. 

Conclusions

The ASCI who reports to the MCC and WRC Directors was responsible for training and supervising MCC/WRC Student Assistants in Center protocols and practices in an effort to establish and maintain consistent Center etiquette and administrative practices.  However, delayed MCC Student Assistant hiring start dates – among other things - mitigated Center operational consistency efforts.

Although the WRC will move from Library 1010, both Centers need to establish and maintain appropriate hiring, training and supervisory protocols, policies and procedures.

Questions regarding the programs and outcomes delineated in this section should be addressed to Charlene Martinez. Multi-Cultural Center. (916) 278-6101. ccmartin@csus.edu.

Admissions and Outreach
As of October 2008
Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Office of Admissions and Outreach serves prospective students, applicants and enrolled students by providing outreach education, individual and group admission counseling and efficient document processing.  These activities support the University in reaching a target enrollment that appropriately reflects the diversity of our region. 
Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Promote higher education through outreach education and individual admission advising

Goal 2: Provide accurate and efficient processing of admission documents generating admission decisions in a fast and friendly manner
Goal 3: Partner with high school districts and community colleges to increase higher education access for prospective freshman and undergraduate transfer students

Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

After participating in an outreach workshop or advising session, prospective students will be able to demonstrate a basic understanding of Sacramento State’s admission requirements. 
Rationale: Ensure that high school and community college students understand the courses they need to complete and the standardized test scores they need to earn to pursue a baccalaureate degree at Sacramento State.  
Measures

Admissions counselors developed a survey for pre-admission advising sessions and presentations (Attachment A).  The survey covers basic admission requirements (items 2, 3 and 4) as well as fun facts regarding Sacramento State (items 1, 5, 6, 7 and 8).  To exhibit a basic understanding of admission requirements, at least 80% of prospective students need to correctly answer items 2, 3 and 4.  Admission counselors offered prospective students the opportunity to complete the pre-admission survey via PDAs using Student Voice software.  Student Voice reports were used to assess the outcome as shown on Attachment A under each question.

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met.
This objective was not piloted until Summer 2008’s admission presentations.  This delay limited the number of respondents and only 32 prospective students completed the survey. 

More than 80% of prospective students answered questions 1, 5, 6, and 8 correctly. Less than 80% of prospective students answered questions 3, 4, and 7 correctly. This means that  prospective students did not demonstrate a basic understanding of the admission requirements covered in questions 2, 3, and 4.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 
This pilot suggests that admission presentation materials may not be effective in helping prospective students develop an understanding of admission requirements.  To remedy this problem, the admission counselors will revise both the pre-admission presentation and the evaluation instrument to better highlight and more clearly describe admission requirements. The revised materials will be utilized throughout the fall when much larger numbers of prospective students can be assessed.  An additional survey will be developed for prospective transfer students and be utilized after transfer presentations.  

Program Objective 1

Extend recruitment activities beyond the Sacramento Region to increase enrollment. Provide information and learning opportunities for potential students and their families throughout California focusing on areas with high numbers of potential students.

Rationale:  Sacramento State is becoming a destination campus.  New recruitment initiatives will help potential students and their families outside the Sacramento region to become familiar with the educational opportunities, student services and beautiful campus facilities available at Sacramento State.

Measures

In early 2008, the Admissions Director developed a plan to expand Sacramento State’s recruitment efforts beyond the standard recruitment area.  The Director assessed success of this program objective by measuring the number of Fall 2008 applications and admitted students from outside the Sacramento region as compared to previous years. 
Results

For Fall 2008, eight key metropolitan areas outside the Sacramento region where targeted.  Prospective high school and community college students from the following areas were recruited between February and June, 2008:  

1. Oakland (880 Corridor)

2. San Jose 

3. Petaluma  

4. Concord/Walnut Creek & Contra Costa (680 Corridor)

5. Napa/Sonoma 

6. Monterey

7. Los Angeles

8. San Diego 

The number of applications received for Fall 2008 remained about the same compared to Fall 2007.  The proportion of applications received from within the Sacramento region vs. other targeted metropolitan areas remained relatively constant.
	
	Apps - 07
	Apps - 08
	diff
	%

	Sacramento Service Region
	9474
	9459
	-15
	-0.16%

	Outside SR
	17803
	17823
	20
	0.11%


The number of students admitted for Fall 2008 increased slightly for both the Sacramento region and the other targeted recruitment areas. 

	
	Admits - 07
	Admits - 08
	diff
	%

	Sacramento Service Region
	7333
	7580
	247
	3%

	Outside SR
	11425
	11635
	210
	2%


Conclusions

Both the number of applications and admitted students remained relatively constant comparing Fall 2007 with Fall 2008.  This outcome is not unexpected as it can take up to three consecutive recruitment cycles to change behavior. The Admissions Director will continue to expand recruitment efforts beyond the Sacramento area.  

Program Objective 2

Make admission decisions at a much earlier point in the year and communicate those decisions to applicants within two weeks of receiving the completed application. 

Rationale:  Feedback from students who were admitted for Fall 2007 between April and July indicated that admission offers received earlier from other institutions heavily influenced their decision making process.  Even students who ranked Sacramento State as their first choice made decisions to attend other institutions when they did not receive a timely admission notification.   

Measures

The Admissions Director and Admissions Processing manager reviewed current production reports to determine processing cycle time and quality control (accuracy). They used the findings of their review to determine which processes and reports needed to be improved and which processes and reports needed to be completed in a more timely fashion. 

The following measures were identified and set as part of this review:

· Processing cycle time for admissions applications downloaded from CSU Mentor 

· Processing cycle time for each type of admission decision (measured by the time elapsed between the initial application download and production of the admission letter)
· Accuracy Rates (quality control) for application processing
Results

This year we started to communicate admission decisions on October 10, 2007 (several months earlier than in previous years).  Even with this positive change, the Admissions Director noted several groups of applications still were not being processed within two weeks.  To address this concern, he and his processing team conducted an application process review in November, 2007.  The results of this review revealed that:

· The current application process needed to be mapped to determine where processing bottlenecks were occurring 

· The current application processing reports did not include cycle time data (although the data is available, it is not being consistently collected).  Thus, processing staff could not easily identify applications that were waiting to be processed.

· No formal quality control reports had been developed.  As such, a number of processing mistakes went undetected until applicants contacted the office.

· Applications requiring manual intervention could not be processed within two weeks due to limited staff resources and slow response time from the administrative software system (CMS).

Based on the results of this review, the Admissions Director asked the application team to re-engineer application processing to reduce processing time and errors.  The team completed this activity between November 2007 and February 2008. 

As a result of improved admission processes, over 90% of admission decisions for first time freshman were completed and communicated by May 1, 2008.  Additionally, over 90% of new transfer student admission decisions were completed and communicated by July 29, 2008. Consequently, the office exceeded Fall 2008 admission goals for both first time freshman (12,000) and transfer (6,500).
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Conclusions

Initial efforts to provide more timely admissions decisions were successful.  However, many processing issues have yet to be addressed.  To that end, the Admissions Director will implement a series of additional process improvements for the Fall 2009 recruitment cycle. Improvements will include implementation of an auto-admit process, quality control and application aging reports and improvements to the “Intent to Enroll” process used to project enrollment yield rates between admission and orientation.   

Questions regarding the programs and outcomes delineated in this section should be addressed to Emiliano Diaz.  Admissions and Outreach. (916)278-7242. diaze@csus.edu
Attachment A
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Psychological Counseling Services

Submitted June 2008
Mission Statement

Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identify the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The mission of Psychological Counseling Services (PCS) is to facilitate Sacramento State students’ learning by helping reduce psychological symptoms and developmental stressors, cope with difficult life events, and balance academic and social life. PCS accomplishes these functions by providing high-quality, time-effective, and culturally-sensitive counseling, consultation, outreach, testing, training and psychiatric services.

Rationale: Psychological counseling improves retention (Illovsky, 1997; Wilson, et al., 1997; Turner & Berry, 2000.) In addition, counseling leads to improved student satisfaction, adjustment, and well-being. Overall, counseling removes the impediments to student success. 

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Help remove students’ psychological/emotional barriers that threaten academic excellence and personal well-being

Goal 2: Teach students how to manage overwhelming feelings, resolve conflicts and develop healthy relationships

Goal 3:  Achieve the above by providing the highest quality, time-effective and culturally sensitive:

· Individual, couples and group psychotherapy

· Psychiatric services

· Testing

· Crisis intervention and emergency services

· Outreach

· Consultation

· Referral resources

· Training and Supervision

· Program evaluation

Program Objective or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

PCS psychology interns will demonstrate an overall two-point increase in therapeutic skills as measured by the PCS Trainee Evaluation Form from their first semester evaluation (in December) to their second semester evaluation (in May.) 

Rationale: Providing training enhances the profession and contributes to learning. In addition, trainees provide valuable service to students at Sacramento State. Assessing trainees’ improvement throughout the year provides feedback on their psychotherapy skills. This assessment provides the center direction in terms of improving the training program.

Measures

Note: Measures describe the methodology and timeframe for data collection. Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix. 

Collection Date(s):
December, 2007 and May, 2008.

Method:
In the past year, the PCS Training Committee developed a new Trainee Evaluation Form (Appendix A) that asks supervisors to indicate, on a likert scale, the competency of trainees in a variety of areas, as well as an overall rank. 

Populations:

Psychology interns at PCS.

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs. The results should indicate the extent to which the program objective or student learning outcome was met.

Evaluations were completed at differing times. In addition, there was a lack of inter-rater reliability due to differing interpretations of the likert scale on this new evaluation form. As a result, we could not obtain data for the 2007-2008 year. 

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data. It should also “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses.

Prior to each evaluation, all supervisors will meet as a group to discuss the interpretation of the likert scale, as well as review deadlines. In addition, the initial evaluation will be done in October to establish a baseline. By the end of May 2009 data should be available to measure the results of this objective.

Student Learning Outcome 2

Students attending the PCS Test Anxiety Workshop, offered in Fall 2007 and again in Spring 2008, will be able to identify three strategies for decreasing their test anxiety at the end of the workshop.

Rationale: The Test Anxiety Workshop assists Sacramento State students to overcome anxiety that interferes with their academic success.

Measures:

Collection Date:

Immediately after each workshop (Fall 2007 and Spring 2008).

Method:

Students attending the workshop will be provided the PCS 

Workshop Evaluation Form (Appendix B) that includes a question asking them to identify three techniques that will decrease their anxiety. 

Population:

Sacramento State students attending the workshop.

Results

PCS offered two test anxiety workshops in the fall and one in the spring. Successively more advertising was done as the year went along. In the fall, one student attended the first workshop and three attended the second. In the spring, eight students attended. Overall, on the Workshop Evaluation Forms eleven students listed three techniques to decrease anxiety. One student listed only two techniques.

Conclusions

The data show that increasing amounts of targeted advertising appear to increase attendance. In addition, responses on the evaluation forms indicate that students attending our workshops learn techniques to reduce their test anxiety. Our plan for next year is to continue to expand advertising to specific targeted groups in order to increase attendance. In addition, we will modify our evaluation form so that more specific learning outcome questions will be asked of each student. Ideally, next year attendance will continue to increase beyond levels reached this year, and students will show more specifically that they are learning the content taught.
Student Learning Outcome 3 

PCS clients will show clinical improvement from their first to last administration of the CCAPS (Counseling Center Assessment of Psychological Symptoms) when it is administered in 08-09. [Note: “Clinical Improvement” will be more specifically defined when PCS staff reviews the CCAPS during the 08-09 year.]

Rationale: The largest percentage of service provided at PCS is psychotherapy. Most commonly, researchers and evaluators assess therapy with outcome measures such as the CCAPS. Assessment with the CCAPS provides PCS with a method for demonstrating effectiveness, as well as evaluating areas for improvement. In addition, because a large research consortium of counseling centers across the country is planning to implement the CCAPS within the year, PCS will also be able to compare aggregate information with results from other centers.

Measures:

Collection Date:

Academic Year 2008-2009.

Method:
The Center for the Study of College Student Mental Health, a national consortium of college counseling center leaders, recently undertook an intensive review of available assessment instruments. The organization selected the CCAPS, a psychotherapy outcome instrument developed at the University of Michigan. PCS plans to begin administering the CCAPS with psychotherapy clients every three or four sessions (exact frequency to be determined at beginning of fall term) in Fall 2008.

Population:
Sacramento State students who are PCS psychotherapy clients.

Results

This objective is for 2008-2009 year. We plan to begin administering the CCAPS every third or fourth session beginning in Fall 2008.

Conclusions

n/a

Program Objective 1

Over 63% of PCS clients in the 2007-2008 academic year will rate as “good” or “excellent” their perceived ability to obtain an appointment in “an acceptable period of time after the initial appointment,” as measured by their response to a question on the PCS Outcome & Satisfaction survey (Appendix C).

Rationale: In 2006-2007, 58% of surveyed PCS clients rated this issue “good” or “excellent.” PCS is implementing several modifications in the client flow system in order to decrease wait times, as well as adding staff, that should result in a 5% increase in satisfaction. A reduced wait prevents students’ struggles from becoming worse and further impacting their academic success during the term.

Measures:

Collection Date:

Four administrations of two weeks each, scattered throughout the year.

Method:
The PCS Outcome & Satisfaction Survey is a 40-question survey, administered on a PDA using Student Voice technology.

Population:

Sacramento State students who are PCS psychotherapy clients and take the survey.

Results

PCS administered the survey at the noted times. Our response rate was excellent, with 75% more respondents this year compared to last (378 vs. 217.) In both the fall and the spring term, 68% of respondents indicated an excellent or good ability to get a follow-up appointment in an acceptable period of time. 

Conclusions

The 68% figure greatly exceeds both the 58% from last year and the goal of 63% for this year. The survey shows that students perceive their ability to have a follow-up appointment much quicker than in the past year. The result is likely due to both an increase in staff and refinements to the system. Next year we expect our staffing to be at roughly similar levels, and we will continue to work on system refinements. Therefore, for 08-09, we are setting our objective at 70%. 

Program Objective 2

Over 78% of PCS clients in the 2007-2008 academic year will rate as “good” or “excellent” the effectiveness of counseling services, as measured by a question on the PCS Outcome & Satisfaction Survey (Appendix C).

Rationale: In 2006-2007, 75% of surveyed PCS clients who responded to this question indicated the effectiveness was either “good” or “excellent.” As PCS continues to improve its services, the response should increase by at least 3%.

Measures:

Collection Date:

Academic Year 2007-2008.

Method:
The PCS Outcome & Satisfaction Survey is a 40-question survey, administered on a PDA using Student Voice technology. 

Population:
Sacramento State students who are PCS psychotherapy clients and take the survey.
Results

PCS administered the survey at the noted times. Our response rate was excellent, with 75% more respondents this year compared to last (378 vs. 217.) In both the fall and the spring term, 84% of respondents indicated excellent or good effectiveness regarding services provided. 

Conclusions

The 84% figure exceeds both the 75% that indicated such effectiveness last year and the goal of 78% this year. Based on this survey, we can state that students are indicating greater perceived effectiveness of our services this year compared to last. The increase may be attributable to additional professional development for continuing staff, as well as the addition of new, experienced staff, and a different set of interns. However, with the sample size significantly larger this year, it may be that last year’s data was skewed. More years of data are necessary to get better measurement. Still, we do expect to continue to improve our effectiveness and therefore are setting our objective for the coming year at 87%.

Program Objective 3

PCS will increase its understanding of client demographics and needs via the expanded PCS Intake Form with data analysis occurring by Summer 2008.

Rationale: Additional information in this area will allow for greater allocation of resources as well as programmatic decisions. In addition, the new form incorporates questions from the nationally-created Standardized Data Set (SDS), allowing PCS to compare aggregate results with national norms. 

Measures:

Collection Date:

Academic Year 2007-2008.

Method:
Administer expanded PCS Intake Paperwork (Appendix D) to all PCS clients. Data will be entered into a spreadsheet for analysis.

Population:

Sacramento State students who are PCS psychotherapy clients.

Results

PCS implemented the new, expanded paperwork in 2006-2007. On 2/4/08 we updated our computerized scheduling/data management system, Titanium, such that we could then enter the data. However, a web-based module that will allow students to directly enter the data was not yet ready. At the same time we were short-staffed in office manager/reception positions. Thus, we did not have the personnel available to enter the data. 

Conclusions

Our revised plan is to add the web-based module to the system when it is ready in the next month. In addition, we will add new computer kiosk stations and begin having students enter their data directly. By January, 2009 we will have one semester of data and will analyze this information per this program objective. Analysis will continue after a full year of data collection.
Questions regarding the programs and outcomes delineated in this section should be addressed to Bert Epstein, Psychological Counseling Services. epsteinb@csus.edu.

Appendix A

TRAINEE EVALUATION

PSYCHOLOGICAL COUNSELING SERVICES

CALIFORNIA STATE UNIVERSITY SACRAMENTO
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Trainee Level:     
1st Practicum        2nd /3rd Practicum     
Intern       

  PostDoc

Pass Criterion:
        3

        
5

   
    7

   9 

(criterion = average score to be compiled by TD)

Evaluation is most beneficial when it is a collaborative process to facilitate growth, to pinpoint areas of strength and difficulty, and to refine goals.  It is a tool for evaluating performance and also a vehicle for exchange.  At the end of the semester, the trainee’s competencies in each of the areas designated below should be discussed and evaluated.

DIRECTIONS:  Below are several general areas of professional competencies, each with a set of specific skills or behaviors for evaluation.
____________________________________________________________________________

0
1
2
3
4
5
6
7
8
9
10

   Remediation
     Beginning

Intermediate
    Advanced
    Professional

       Needed
        
       Trainee
    
   Trainee
       Trainee



Using the above descriptors (along the continuum of professional development), provide a numeric rating for each skill or behavior listed which best reflects the developmental level of the trainee’s performance as observed in the most recent evaluation period.  If you have not been able to observe or evaluate this skill, write “U” for “Unable to Evaluate.”  For areas that are not required for this level of training, write “N/A.”

	INTAKE
	OBSERVED LEVEL

	Gathers sufficient information/history and adequately clarifies the nature of the client’s presenting problem
	

	Can assess client strengths, problem areas, and environmental stressors
	

	Identifies and establishes realistic counseling goals; distinguishes between immediate and long term goals
	

	Can develop a working diagnosis
	

	Performs an adequate informal MSE, assesses for suicidal/homicidal ideation
	

	Evaluates client motivation and determines appropriateness of/readiness for counseling
	

	Writes intake reports that reflect the content of the interview
	

	Comments:


	


	COUNSELING AND THERAPY SKILLS
	OBSERVED LEVEL

	Demonstrates an adequate awareness and responsiveness to cognitive material 
	

	Demonstrates an adequate awareness and responsiveness to affective material
	

	Demonstrates an adequate awareness and responsiveness to behavioral material
	

	Demonstrates an effective level of empathic understanding with clients
	

	Recognizes and is responsive to client nonverbal behavior
	

	Uses silence effectively
	

	Conceptualizes client concerns in a way that usefully guides and is consistent with the therapy process, goals, and interventions
	

	Considers various treatment approaches and the implications of each
	

	Develops and follows a treatment plan


	

	Demonstrates awareness and application of intervention strategies that are empirically validated
	

	Demonstrates an ability to help clients to maintain a focus on therapeutic goals during counseling session.
	

	Provides appropriate summarization and reflection of client concerns and feelings
	

	Comments:


	

	INTERPERSONAL STYLE IN THE PROVISION OF COUNSELING



	OBSERVED     LEVEL

	Communicates respect and positive regard toward clients.
	

	Demonstrates an adequate level of comfort in counseling sessions.  Any discomfort that is displayed is not to the level of deterring client therapeutic progress.
	

	Develops and maintains an effective therapeutic relationship. 
	

	Has awareness of personal style and use of self in counseling 
	

	Demonstrates ability to gain the clients’ trust and convey an atmosphere of safety.
	

	Demonstrates ability to use the clients’ language.  Uses technical language judiciously
	

	Demonstrates an ability to maintain a therapeutic relationship as evidenced by appropriate level of client retention in therapy.
	

	Comments:


	

	CRISIS MANAGEMENT
	OBSERVED LEVEL

	Appropriately seeks consultation in crisis situations
	

	Appropriately assesses the magnitude of client crisis
	

	Appropriately documents steps taken during crisis
	

	Provides appropriate follow-up after crisis contacts
	

	Demonstrates understanding of the differences between crisis intervention and individual therapy
	

	Comments:


	

	TESTING AND ASSESSMENT
	OBSERVED LEVEL

	Completes test administration and generates a written report in a timely manner
	

	Incorporates accurate conceptualizations of client dynamics (i.e., testing data is interpreted correctly)
	

	Integrates and summarizes testing data in a coherent manner throughout the report
	

	Demonstrates the ability to generate relevant and thoughtful treatment planning recommendations and/or accommodations
	

	Provides client with feedback in a timely and professional manner
	

	Demonstrates knowledge of instrument selection
	

	Administers and scores instruments competently
	

	Demonstrates awareness of and sensitivity to utilization of testing instruments with diverse populations; attends to diversity issues in interpretation of testing materials.
	

	Comments:


	

	SENSITIVITY TO DIVERSITY
	OBSERVED LEVEL

	Demonstrates sensitivity to possible contributions of the client’s and the trainee’s own culture, ethnicity, nationality, gender, sexual orientation, physical challenge, religion, age, size and other aspects of human diversity, to the therapeutic relationship
	

	Demonstrates theoretical knowledge and ability to employ effective techniques with special populations
	

	Demonstrates an awareness of own attitudes, biases, and limitations, and how these affect the counseling process
	

	Comments:


	

	USES OF SUPERVISION/TRAINING
	OBSERVED LEVEL

	Consistently and punctually attends and is prepared for supervision
	

	Actively solicits, is open and responsive to feedback and supervisory suggestions
	

	Utilizes supervision to develop self-awareness of strengths and limitations as a therapist
	

	Demonstrates willingness to make purposeful changes in self
	

	Is appropriately assertive in articulating own training needs
	

	Is aware of limitations and recognizes the need for supervision, referral, or consultation
	

	Demonstrates a willingness to discuss and analyze own behavior as a therapist (e.g., counter-transference issues, parallel process, feedback from videotapes)


	

	Able to discuss application of empirically validated treatment plans in clinical presentations
	

	Differentiates between supervision and personal therapy (e.g., maintains appropriate level of self-disclosure, makes appropriate requests of supervisor)
	

	Demonstrates willingness/ability to process interpersonal issues between self and supervisor when appropriate.
	

	Addresses multicultural and other issues relating to diversity in supervision
	

	Demonstrates a willingness to share his/her work with supervisors and other staff (through tapes, observation, case presentations, etc.)
	

	Takes increasing responsibility for the development of professional autonomy and personal therapeutic style rather than relying too heavily on supervisor for direction.
	

	Comments:


	


	OUTREACH AND CONSULTATION
	OBSERVED LEVEL

	Takes initiative in volunteering and responsibility for the planning, development, and delivery of outreach programs. 
	

	Demonstrates the ability to gear outreach programs toward participants’ needs, developmental level, and time constraints.
	

	Effectively attends to administrative tasks related to outreach.
	

	Demonstrates knowledge of appropriate clinical and ethical concepts when offering consultation
	

	Comments:

	

	ETHICAL SENSITIVITY AND PROFESSIONALISM
	OBSERVED LEVEL

	Demonstrates a working knowledge of and adheres to professional legal and  ethical guidelines and standards
	

	Conducts self in a manner consistent with the professional standards in this setting (e.g., boundaries, dual relationships)
	

	Demonstrates an appropriate professional demeanor in appearance and behavior
	

	Establishes productive working relationships with peers, supervisors and staff
	

	Completes commitments in a prompt and professional manner
	

	Shows an awareness of and ability to cope with personal issues which might interfere with professional duties, services and/or relationships
	

	Consistently informs clients of administrative and confidentiality issues (e.g., alternative choices, credentials or supervisory status, confidentiality limits,  policies/procedures, session limits, fees, cancellations, dual relationships, etc.)
	

	Seeks consultation on ethical, legal, and medical matters concerning own clients 
	

	Keeps client appointments punctually
	

	Completes and turns in paperwork in a timely manner
	

	Maintains recommended client caseload
	

	Maintains administrative paperwork as recommended (e.g., master schedule, vacation and leave forms, mailboxes, messages, in/out form, etc.)
	

	Regularly attends and is punctual for staff meetings
	

	Keeps client files and other sensitive materials stored/locked appropriately
	

	Keeps scheduled hours unless negotiated otherwise
	

	Comments:


	

	OTHER ACTIVITIES
	Yes or No

	
	

	
	

	
	

	
	

	
	

	
	

	Comments:

	


What are the strengths of this trainee?
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What are the areas for development (please include both explanations and recommendations in your descriptions of what the trainee needs to work on)?




________________________      ________        
______________________
      _______

Supervisor’s Signature
           Date

Trainee’s Signature

          Date

Copies to:  Training Director, Supervisor, Trainee, and Department Supervisor when appropriate.

Supervisors, please attach a sheet of paper that documents your opinion/recommendations regarding this evaluation form and submit it to training director.   

Appendix B
TEST ANXIETY WORKSHOP EVALUATION

Presenter(s): _____________________________________________________________

Date: __________________

1. Please circle your response:


      strongly
               not

          strongly

      disagree     disagree
  sure
   agree           agree

a.   Overall this program was beneficial

            for me.



          1                 2            3             4                 5

      b.   The content was important to me.          1                2             3            4                  5

c. The leader(s) were well informed

about this topic.


          1                 2             3            4                 5

d. The program was presented in a well

organized manner.

          1                 2             3            4                 5


2. What did you find most helpful in this workshop?

3. What did you find least helpful in this workshop?

4. How, if at all, do you feel this workshop could be improved?

5.   How did you hear about this workshop?  

6.  Please name three techniques you will use to reduce your test anxiety in the future:


1)_____________________________________________

2)_____________________________________________

3)_____________________________________________
Appendix C
Psychological Counseling Services

Outcome and Satisfaction Survey  2006-2007

Please help us improve our program by answering some questions about the services you are receiving here at Sacramento State’s Psychological Counseling Services (PCS).  We are interested in your honest opinion, whether positive or negative.  Thank you for taking the time to answer these questions.  Your responses are anonymous.
	Demographics:

Age:  _______________

Ethnicity:_____________

Gender: _____________

Major:_______________

Today’s Provider:

____________________
	Class Standing:

 FORMCHECKBOX 
 First-Year (Freshman)

 FORMCHECKBOX 
 Sophomore

 FORMCHECKBOX 
 Junior

 FORMCHECKBOX 
 Senior

 FORMCHECKBOX 
 Graduate student

 FORMCHECKBOX 
 Other: ___________
	Type of services you received this semester:   (check all that apply)
 FORMCHECKBOX 
 on-going individual counseling  (approximate number of sessions___ )

 FORMCHECKBOX 
 group therapy

 FORMCHECKBOX 
 psychiatric (medication management) services 

 FORMCHECKBOX 
 testing/LD assessment

 FORMCHECKBOX 
 biofeedback


	Please Rate:

	
	Excellent
	Good
	Fair
	Poor
	N/A

	The courtesy and helpfulness of the front desk staff.
	
	
	
	
	

	Your comfort waiting in the reception area.
	
	
	
	
	

	The availability of same day drop-in appointments.
	
	
	
	
	

	The ability to get an appointment after the initial drop-in session in an acceptable amount of time.
	
	
	
	
	

	Comfort with staff handling of confidentiality.
	
	
	
	
	

	Satisfaction with the clinician you saw today.
	
	
	
	
	

	Satisfaction with the PCS brief therapy model.
	
	
	
	
	

	Effectiveness of your counseling/psychiatric/testing services.
	
	
	
	
	

	Clinician’s sensitivity to cultural and individual differences.
	
	
	
	
	

	The overall service you are receiving.
	
	
	
	
	

	
	
	
	
	
	

	
	Strongly 

 Agree
	  Agree
	Disagree
	Strongly Disagree
	    N/A

	I would recommend PCS services to a friend.
	
	
	
	
	

	I would return to PCS if I needed help again.
	
	
	
	
	

	I regard PCS as a necessary part of the University.
	
	
	
	
	


Continues on next page…

Please indicate how counseling has impacted, directly or indirectly, the following academic issues:





      
	
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	N/A

	Increase Concentration
	
	
	
	
	

	Attend Classes Regularly
	
	
	
	
	

	Reduce Procrastination
	
	
	
	
	

	Manage Test Anxiety
	
	
	
	
	

	Improve My Study Skills
	
	
	
	
	

	Improve Time Management
	
	
	
	
	

	Find Useful Campus Resources
	
	
	
	
	

	Prior to counseling, I was thinking of leaving the University before completing my degree.
	
	
	
	
	

	        If you agreed/strongly agreed to above, counseling helped me to stay at Sacramento State.
	
	
	
	
	


Counseling has also helped me in the following ways (Please respond to each statement):

	
	Strongly Agree
	Agree
	Disagree
	Strongly Disagree
	N/A

	Improve my relationships
	
	
	
	
	

	Feel less stressed/anxious
	
	
	
	
	

	Feel less sad/depressed
	
	
	
	
	

	Make important decisions
	
	
	
	
	

	Feel more connected at Sacramento State
	
	
	
	
	

	Make healthier lifestyle choices
	
	
	
	
	

	Cope better with the challenges of life
	
	
	
	
	

	Be more assertive
	
	
	
	
	

	Develop skills that will be useful in a variety of other settings
	
	
	
	
	


What I have learned from coming to PCS has led to positive changes in my life? Yes____   No_____

 

Rev. 11/01/06
\

Appendix D

Psychological Counseling Services (PCS)   Drop-In Counseling Intake Questionnaire

Date __________________             

Name ____________________   Social Security Number ___________________
Name you would like us to call you (if different from above) _________________
Who referred you to us? ___________ D.O.B. __________Age ___Marital Status _________
Phone (home) ____________ (cell) ______________(work) ________________________
Where may we call and leave a message?   home _______  cell ________    work __________
Address __________________________________ City _________________ Zip ________
NOTE: EMAIL IS NOT CONSIDERED A SECURE FORM OF COMMUNICATION
Email ________________________
May we contact you by email for scheduling?  Y   N

In case of emergency contact ________________________________________________________________________

Relationship ____________________________________________
Phone ________________________________

Racial/Ethnic Group:   

___ African-American/Black/African
___ American Indian/Alaskan Native  
___ Arab American/Arab/Persian  ___ Asian American/Asian
___ East Indian       
___ Euro-American/White/Caucasian   ___ Native Hawaiian/Pacific Islander 
___ Hispanic/Latino/Latina    ___ Multi-racial  __ Prefer Not to Answer 
___ Other (please specify:)__________________________________________ 
If not U.S., what is your country of origin? ____________________________________________________________ 

Do you have medical insurance?   Y   N      Name of Insurance Company ___________________________________

Have you had previous counseling here at PCS?   Y    N      When? ___________________


Somewhere else?    Y    N       Where? _________________________
When? _____________
--------------****PLEASE COMPLETE INFORMATION ON REVERSE SIDE****-----------

PLEASE CHECK ALL THAT APPLY:

__ Freshman/First-Year
__Full Time Student (7 units or more)

__ Male

     
              

__ Sophomore


__Part Time Student (6 units or less)

__ Female

      

 

__ Junior


__International Student

__ Transgender                                 

__ Senior


__Veteran




__ Other


   

__ Graduate Student

__ Disabled/Challenged
__ Prefer Not to Answer  

Major: ______________________________
GPA:__________________


Is English your first language?  Y   N
If no, what is your native language? _____________
What kind of housing do you currently have?

___ On-campus ___ Fraternity/Sorority house ___ W/in 5 miles of campus __ Over 5 miles from campus

Do you work? Y   N   Type of work: ______________   Hours worked per week: __________ 

Have you ever been enlisted in any branch of the US Military (active duty, veteran, guard, reserves)?    Y*    N

* Did your military experiences include highly traumatic/stressful experiences that continue to bother you?   Y     N

Do you have a diagnosed and documented disability?

__ Attention Deficit/Hyperactivity Disorders   __ Deaf or Hard of Hearing   __ Learning Disorders

__ Physical/health related Disorders                 __ Neurological Disorders      __ Mobility Impairments

__ Psychological Disorder/Condition                __ Visual Impairments           __ Other

If you checked “Other” above, please describe: ____________________________

Do you have any other significant medical conditions?
Yes
       No 

If yes, please describe: ______________________
What medications (if any) are you taking specifically for a mental health condition? _________________________________________________________________________________________________

Are you currently taking any other medications?      Yes         No

Name of medications(s): _____________________________________________________________________________

Major reasons for seeking help? _________________________________________________
How long have these things bothered you? ________________________________________
Below is a list of concerns commonly experiences by college students.  Using the following scale, please circle the number indicating the degree each item is presently a concern for you.


Not at All
    A little bit          Moderately          Quite a bit          Very Much



      1

            2

  3

        4

         5
1   2   3   4   5

1.    Dealing with stress or pressure
1   2   3   4   5

2.    Absent from classes too often

1   2   3   4   5 

3.    Thinking of dropping out of school








1   2   3   4   5

4.    Adjusting to the university, campus or living environment






1   2   3   4   5

5.    Feeling depressed, sad, or down










1   2   3   4   5

6.    Choosing a major or establishing a career direction







1   2   3   4   5

7.    Death or illness of a significant person








1   2   3   4   5

8.    Academic progress, courses, test or performance anxiety, time 



       management




1   2   3   4   5

9.    Difficulties related to sexual identity or sexual orientation






1   2   3   4   5
        
10.  Relationships with family members (parents, siblings, children, 
                                          (relatives)




1   2   3   4   5          11.    Feeling anxious, fearful, worried or panicky








1   2   3   4   5
         12.  Feeling unmotivated, procrastination, or difficulty concentrating





1   2   3   4   5

13.  Feeling irritable, tense, angry, or hostile








1   2   3   4   5

14.  Money, finances











1   2   3   4   5

15.  Feeling lonely, isolated, or uncomfortable with others







1   2   3   4   5

16.  Values, beliefs, religion, or spirituality








1   2   3   4   5

17.  Sexual trauma (sexual abuse/assault, incest, rape)

   



1   2   3   4   5

18.  Low self-esteem or self-confidence









1   2   3   4   5

19.  Legal matters












1   2   3   4   5

20.  Someone else’s habits or behaviors







 

1   2   3   4   5

21.  Unwanted/out-of-control behaviors, habits, or thoughts







1   2   3   4   5

22.  Problems with assertiveness or shyness








1   2   3   4   5

23.  Sleep problems











1   2   3   4   5

24.  Pregnancy












1   2   3   4   5

25.  Eating problems (bingeing, restricting, low appetite, vomiting, laxative 




       use, etc.)



1   2   3   4   5

26.  Relationships with romantic partner/spouse








1   2   3   4   5

27.  Physical health problems (headache pain, fainting, injury, fatigue, etc.)





1   2   3   4   5

28.  Sexual matters (sexually transmitted disease, sexual functioning, etc.)




1   2   3   4   5

29.  Relationships with instructors or other university personnel






1   2   3   4   5

30.  Discrimination












1   2   3   4   5

31.  Feelings of guilt or self-criticism









1   2   3   4   5

32.  Weight or body image problems








1   2   3   4   5

33.  Difficulties trusting others

1   2   3   4   5            34.  Addiction or Substance Use

1   2   3   4   5            35.  Suicidal/Homicidal thoughts or intentions








1   2   3   4   5

36.  Other: ________________________________________


-------------****PLEASE COMPLETE INFORMATION ON REVERSE SIDE****------------
Please indicate if and when you have had the following experiences:

Never
Prior to college
After starting college

Both




       2


3                                      4

1   2   3   4

1.  Attended counseling for mental health concerns

1   2   3   4

2.  Been hospitalized for mental health concerns

1   2   3   4

3.  Received treatment for alcohol or drug abuse

1   2   3   4

4.  Taken a prescribed medication for mental health concerns

 1   2   3   4

5.  Purposely injured yourself without suicidal intent (e.g., cutting, hitting, 




     burning, hair pulling, etc.)

1   2   3   4

6.  Made a suicide attempt

1   2   3   4

7.  Intentionally injured another person

1   2   3   4

8.  Seriously considered injuring another person

1   2   3   4

9.  Seriously considered attempting suicide

1   2   3   4

10.  Had unwanted sexual contact(s) or experience(s)

1   2   3   4

11.  Experienced harassing, controlling, and/or abusive behavior from 




       another person? (e.g., friend, family member, partner, or authority 




       figure)

Put an “X” to mark each hour on a weekly basis you are available for an appointment.

	
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	8:00 a.m.
	
	
	
	
	

	9:00 a.m.
	
	
	
	
	

	10:00 a.m.
	
	
	
	
	

	11:00 a.m.
	
	
	
	
	

	12:00 noon
	
	
	
	
	

	1:00 p.m.
	
	
	
	
	

	2:00 p.m.
	
	
	
	
	

	3:00 p.m.
	
	
	
	
	

	4:00 p.m.
	
	
	
	
	


Student Activities

As of June 2008
Mission Statement

Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identify the name of the department, its primary functions, modes of delivery and target audience.  

Mission:  Student Activities promotes student learning by providing opportunities for involvement and leadership in a wide variety of organizations, recreational activities, and programs.  We help to create a campus community that advocates wellness, learning, ethical behavior and life skill development, through collaboration and active engagement.  

Planning Goals 

Note: 
Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida).

Goal 1: Provide opportunities to increase student involvement.

Goal 2: Advance an actively engaged campus community.

Goal 3: Enhance experiential learning, decision-making, and life skill development.

Goal 4: Maximize opportunities, on and off campus, through interaction and collaboration.
Program Objective or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1
Fifty percent of students actively engaged in a leadership position will demonstrate an increased knowledge of and behavior consistent with four of the identified components of the Social Change Model by May 2008.

Rationale:  Student Activities has adopted the Social Change Model of Leadership Development.  University of Maryland, College Park/National Clearinghouse for Leadership Program conducted extensive research on the instrument. . [Components of the model include: Individual Values -Consciousness of Self, Congruence, and Commitment; Group Values – Collaboration, Common Purpose, and Controversy with civility; and Societal/Community Values – Citizenship] The initial findings, published as the Multi-Institutional Study of Leadership (MSL), includes responses from over 63,000 students at 57 institutions of higher education indicate significant positive correlation based upon leadership involvement.  Research is ongoing and another national survey is expected in 2009.  MSL findings are available at: http://www.nclp.umd.edu/resources/misl.asp
Measures

Note: Measures describe the methodology and timeframe for data collection. Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix. 

Student Activities has been approved to use the Social Responsibility Leadership Scale during the Spring 2008 semester.  The online survey will be administered in March 2008 to a random sample of 300 students who have completed the Nuts and Bolts workshop since August 2007.  A copy of the survey instrument and Guidelines to implement the survey should arrive on campus by mid-February 2008.  Heidi van Beek will assume a higher role in her programming/advising duties to include assessment.

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs. The results should indicate the extent to which the program objective or student learning outcome was met.

Once we received the SRLS Guidelines, it became apparent that analysis of the raw data would be beyond our departmental capabilities.   See Appendix A for a sample questionnaire.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data. It should also “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses.

Student Activities has applied and has been accepted for the 2009 Multi-Institutional Leadership Study.  By the end of May 2008, 50+ institutions have been approved for the next study and more are expected to participate before the deadline closes.  Timeline set by the national coordinating group includes training on how to conduct the survey from August – December 2008; January - March 2009 data collection; May 2009 presentation of initial national and Sacramento State data.  Heidi van Beek will present sample questionnaire to Student Affairs Horizontal Assessment team for informational purposes.

Student Learning Outcome 2

Seventy percent of students who participate in the LEAD Program will demonstrate increased:

· Written and oral communication skills 

· Personal leadership skills 

· Group leadership skills.  

Rational:  “Students helping students,” has been a long-standing goal for Student Activities.  Through specialized training, experienced student leaders will be taught how to develop their mentoring skills.  By serving as a mentor, these student leaders will increase their own comprehension of the topics and issues as well as assist emerging student leaders.
Measures

Student Activities will administer the “Student Leadership Practices Inventory – Self,” and the “Student Leadership Practices Inventory – Observer,” developed by James M. Kouzes and Barry Z. Posner as part of their Student Leadership Challenge work.  While the Student Leadership Challenge theory of leadership is not a direct corollary to the Social Change Model, it will provide significant information and feedback to the participant in the areas of Consciousness of self, Congruence, Collaboration, and Common purpose.  Both forms of the SLPI will be administered online.

Results

After a semester of promotion, only four students have volunteered to take part in the LEAD Team/ Peer Mentor program – and with that only one student can meet at the prescribed time for training.  The Director met with the applicants to determine if a mutually agreeable time could be identified, but was unsuccessful in finding a common hour for program.

Only 22 students have requested to take part in the SLPI Self and Other survey.  A final push with other student leaders throughout February 2008 with online completion expected prior to Spring Break.  Efforts through three workshops did not increase students interested in taking the SLPI.  Only 10 of the initial students identified in the survey responded to a follow-up email.  

Conclusions

Student Activities is considering requiring all Fall 2008 Leadership Conference participants to take the ‘paper’ version of the SLPI-Self version as a common experience at the beginning of the conference.  The paper instrument would also be available to other Student Affairs units for internal groups, i.e. peer mentors, ASI leadership, RAs, UNIQUE volunteers.  Student Activities would assist other departments with analysis as needed/requested.  A series of sessions to explain results to students and opportunities for ‘supervisors’ to utilize results with component units will be held following break.

Since we were unable to get a commitment from students to participate voluntarily in the LEAD-Team, we were not able to utilize the draft rubric developed.  [Appendix B]  A number of departments have used paid employees throughout the assessment process.  Student Activities may need to consider stipends for student leaders as a viable option for participation.

Student Learning Outcome 3
Eighty-five percent of the students responding to the questions posed on the Nuts and Bolts Workshop evaluation form will correctly answer the knowledge-based questions immediately following the presentation.  

Rationale:  In an effort to know that students comprehend what is presented during the Nuts and Bolts Workshops – designed to help student leaders understand how to work within Sacramento State operations, students are asked a short series of knowledge-based questions as part of the program satisfaction evaluation conducted at the end of the program.  Approximately 50% of the participants complete the evaluation.  Most of the questions asked are in direct relation to items required by the Chancellor’s Office.
Measures

Evaluations are conducted at the conclusion of every Nuts and Bolts Workshop.  The Workshop is open to all students and required of all new Presidents and Treasures upon assuming office.  While most of the questions are ‘satisfaction’ based, there are also three knowledge based questions as part of the process.  [See Appendix C for the Workshop instrument].

Through observation, the number of registration forms correctly submitted and the frequency of specific errors of those submitted incorrectly are tracked.  This will provide presenters with insights needed to improve upon during the workshop to help students better understand the registration process. 

Results

During the 2006-07 academic year the ‘correct’ response rate was 82.6%.  In Fall 2007, Student Activities conducted 19 Nuts and Bolts workshops.  Based upon responses from 1,172 participants, 84.13% answered knowledge questions correctly.  While moving closer to our target goal of 85%, it still fell short.  However, the number of evaluations completed indicates an increase in the number of participants completing evaluations during the entire 2006 – 07 academic year.

In Spring 2008, Student Activities conducted 15 Nuts and Bolts workshops.  Based upon responses from 308 participants, 85.00% answered knowledge questions correctly.  While we hit our target goal of 85%, during this semester, it did not bring our number to the annual goal of 85%.  

For the full 2007-08 academic year, Student Activities presented 34 Nuts and Bolts workshops.  Evaluations were collected from 1,472 participants, a 175% increase in the number of participants completing evaluations over all of 2006 – 07 (843 participants).  For 2007 – 08, students responded correctly 84.32% of the time.

At least two officers must attend Nuts and Bolts prior to renewing or registering their club/organization for 2007-08.  Of the 242 organizations registered as of December 15, 2007, only 12 had problems which needed correction before approval.  Five of the 12 errors were a result of incorrect forms being used (earlier versions of the registration form which may have been on their computer.  Most errors were the result of not specifying non-student members are not permitted to hold office or vote as members of the organization.   Registration forms for new organizations or organizations that have recently changed officers are due by the end of February.

Conclusions

The Nuts and Bolts presentation is updated every summer and as needed during the academic year.  Staff will address presentation methods and information to achieve goal of 85%.  Staff will also reinforce Nuts and Bolts items as they meet on an on-going basis with student leaders during event planning and other sponsored events

Program Objective 1

 Fifty percent of students participating in CSI Sacramento (Campus Student Involvement – Sacramento conducted on September 12, 2007) will increase participation in at least one additional organization or service by the end of the semester.

Rationale: Student Activities will invite various student affairs departments and service/program oriented academic departments and others to participate in a new program to introduce the programs services available to students.  Studies have shown that active participation beyond the classroom increases the retention rate and time to graduation.  

Measures

The results of a survey conducted as part of the program evaluation will be compared to a similar survey to be conducted in February 2008.  Since it may not be possible to identify the response by individual returns nor can Student Activities assume that 100% of those surveyed will respond the focus will be on determined averages rather than specific students.  
Results

Appendix D is attached with initial results from the CSI: Sacramento Involvement Survey.  The follow up survey was administered via email in April 2008 and sent for a second time in May 2008 to those not responding.  Analysis of data was completed by June 2008.

Appendix E is attached with results from the CSI: Sacramento Involvement Follow-Up Survey. The follow up study of had a 15.62% response after submitting the evaluation twice to participants agreeing to be surveyed. In the initial survey the mode for Question #1 – “Participation” was “0” and the weighted average was 1.05 [when averaged, students were participating in slightly more than 1 student organization each].  In the follow up, the mode was tied at “0” and “3”, however the weighted average more than doubled to 2.2, indicating that the average student responding was participating in at least 2 student organizations.

Using a point analysis [5 points – very high; 1 point very low] to determine average assessment of “involvement on campus” (Question #3) there was a 16% increase from 2.93 to 3.40.  There was a moderate increase in the average number of students who began working while taking classes from 48% to 57% (Question #4).  However, there was a significant increase in the average number of students who undertook some volunteer work from 19% to 50% (Question #5)

Conclusions

During the initial evaluation, 60 students requested more than 159 pieces of information from the organizations/departments represented [12 requested “5 or more” – 159 figure is based upon 5 pieces of information requested].  Ninety-one percent of those students indicated that they felt they would increase involvement based upon taking part in CSI Sacramento.  In the Follow-up, 100% felt CSI Sacramento was a factor in their decision to become involved.  In addition, 80% of the follow-up respondents “more comfortable” seeking services from programs represented and 20% felt “neither more nor less comfortable” in seeking services.

While results are very positive and reinforce making students aware of the values and possibilities from involvement on campus, the low response rate should not be the primary basis for definitive decisions.  A higher response rate should be expected if follow-ups would occur 3 months after the program; and possibly 6 months after the program.

Questions regarding the programs and outcomes delineated in this section should be addressed to Tom Carroll, Student Activities. (916) 278-6595. tcarroll@csus.edu 
Appendix A

Sample Social Responsibility Leadership Scale

The following scale should be provided along with each question:

1 = Strongly Disagree

2 = Disagree

3 = Neither Agree nor Disagree

4 = Agree

5 = Strongly Agree

	1
	 I am open to others’ ideas
	Controversy with Civility

	2
	 Creativity can come from conflict
	Controversy with Civility

	3
	 I value differences in others
	Controversy with Civility

	4
	 I am able to articulate my priorities
	Consciousness of Self

	5
	 Hearing differences in opinions enriches my thinking
	Controversy with Civility

	-6
	 I have a low self esteem
	Consciousness of Self

	-7
	 I struggle when group members have ideas that are different from mine
	Controversy with Civility

	-8
	 Transition makes me uncomfortable
	Change

	9
	 I am usually self confident
	Consciousness of Self

	10
	 I am seen as someone who works well with others
	Collaboration

	11
	 Greater harmony can come out of disagreement
	Controversy with Civility

	12
	 I am comfortable initiating new ways of looking at things
	Change

	13
	 My behaviors are congruent with my beliefs
	Congruence

	14
	 I am committed to a collective purpose in those groups to which I belong
	Common Purpose

	15
	 It is important to develop a common direction in a group in order to get anything done
	Common Purpose

	16
	 I respect opinions other than my own
	Controversy with Civility

	17
	 Change brings new life to an organization
	Change

	18
	 The things about which I feel passionate have priority in my life
	Consciousness of Self

	19
	 I contribute to the goals of the group
	Common Purpose

	20
	 There is energy in doing something a new way
	Change

	-21
	 I am uncomfortable when someone disagrees with me
	Controversy with Civility

	22
	 I know myself pretty well
	Consciousness of Self

	23
	 I am willing to devote time and energy to things that are important to me
	Commitment

	24
	 I stick with others through the difficult times
	Commitment

	-25
	 When there is a conflict between two people, one will win and the other will lose
	Controversy with Civility

	-26
	 Change makes me uncomfortable
	Change

	27
	 It is important to me to act on my beliefs
	Congruence

	28
	 I am focused on my responsibilities
	Commitment

	29
	 I can make a difference when I work with others on a task
	Collaboration

	30
	 I actively listen to what others have to say
	Collaboration

	31
	 I think it is important to know other people’s priorities
	Common Purpose

	32
	 My actions are consistent with my values
	Congruence

	33
	 I believe I have responsibilities to my community
	Citizenship

	34
	 I could describe my personality
	Consciousness of Self

	35
	 I have helped to shape the mission of the group
	Common Purpose

	-36
	 New ways of doing things frustrate me
	Change

	37
	 Common values drive an organization
	Common Purpose

	38
	 I give time to making a difference for someone else
	Citizenship

	39
	 I work well in changing environments
	Change

	40
	 I work with others to make my communities better places
	Citizenship

	41
	 I can describe how I am similar to other people
	Consciousness of Self

	42
	 I enjoy working with others toward common goals
	Collaboration

	43
	 I am open to new ideas
	Change

	44
	 I have the power to make a difference in my community
	Citizenship

	45
	 I look for new ways to do something
	Change

	46
	 I am willing to act for the rights of others
	Citizenship

	47
	 I participate in activities that contribute to the common good
	Citizenship

	48
	 Others would describe me as a cooperative group member
	Collaboration

	49
	 I am comfortable with conflict
	Controversy with Civility

	50
	 I can identify the differences between positive and negative change
	Change

	51
	 I can be counted on to do my part
	Commitment

	52
	 Being seen as a person of integrity is important to me
	Congruence

	53
	 I follow through on my promises
	Commitment

	54
	 I hold myself accountable for responsibilities I agree to
	Commitment

	55
	 I believe I have a civic responsibility to the greater public
	Citizenship

	-56
	 Self-reflection is difficult for me
	Consciousness of Self

	57
	 Collaboration produces better results
	Collaboration

	58
	 I know the purpose of the groups to which I belong
	Common Purpose

	59
	 I am comfortable expressing myself
	Consciousness of Self

	60
	 My contributions are recognized by others in the groups I belong to
	Collaboration

	61
	 I work well when I know the collective values of a group
	Common Purpose

	62
	 I share my ideas with others
	Controversy with Civility

	63
	 My behaviors reflect my beliefs
	Congruence

	64
	 I am genuine
	Congruence

	65
	 I am able to trust the people with whom I work
	Collaboration

	66
	 I value opportunities that allow me to contribute to my community
	Citizenship

	67
	  I support what the group is trying to accomplish
	Common Purpose

	68
	  It is easy for me to be truthful
	Congruence


Note: There were not enough students to voluntarily take part in the LEAD Team to utilize this rubric.

Appendix B  

DRAFT

        RUBRIC FOR STUDENT LEADERS

	
	Strong, Well developed (3)
	Adequate, Could be strengthened (2)
	Needs Work (1)
	Not enough information to determine
	Score

	
	
	
	
	
	

	Communication skills 


	
	
	
	
	

	effective written communication
	
	
	
	
	

	effective oral  communication
	
	
	
	
	

	Personal leadership skills
	
	
	
	
	

	ability to set individual goals
	
	
	
	
	

	ability to take risks
	
	
	
	
	

	ability to delegate
	
	
	
	
	

	ability to serve as a role model
	
	
	
	
	

	ability to manage people
	
	
	
	
	

	ability to manage tasks
	
	
	
	
	

	Facilitating group processes
	
	
	
	
	

	ability to develop leadership in peers
	
	
	
	
	

	ability to identify common purpose in groups
	
	
	
	
	

	ability to help groups set goals
	
	
	
	
	

	ability to apply problem solving strategies
	
	
	
	
	

	ability to instill organizational sustainability values
	
	
	
	
	


APPENDIX C

Workshop Evaluation

The Student Activities Office is interested in your thoughts about today’s presentation.  Please take a few minutes to fill out the questionnaire below.  The information you provide will help us to better assist you in the future.  Thank You!
Workshop Topic:  _____________________________________ Date:  ____________________

1)    Please specify what type of organization you are (Circle your answer):

Cultural

Departmental


Greek


Honorary


Recreational


Religious

Special Interest
Sports


2)    Are you an officer:  Yes __ No __.  

If yes, please specify what office you hold.  __________________________________________

3)    How did you hear about the workshop?  (Circle your answer):

Campus Newspaper
    Fliers
Club/Organization Mailbox
   Other_______________________
4)    Please evaluate the effectiveness of the facilitator(s).


1

2

3

4

5

         Poor
         Fair                 Good           Very Good       Excellent

5)    Please evaluate the effectiveness of the materials used during today’s workshop.

1


2


3

4

Not

    Somewhat
 Helpful
         Very

        Helpful

        Helpful



        Helpful

6)    Do you feel the workshop’s activities helped you to grasp greater knowledge of the topic?      Yes __ No __, Please explain. ____________________________________________________________________________

____________________________________________________________________________

7)    Would you attend another workshop in the future?  Yes __ No __, please explain. ____________________________________________________________________________

____________________________________________________________________________

8)    Please evaluate the overall quality of the workshop.


1

2

3

4

5

         Poor
         Fair
         Good
     Very Good
       Excellent

Comments: ____________________________________________________________________________

____________________________________________________________________________

9) Please provide us with any additional information that you feel would be beneficial to future workshops. ____________________________________________________________________

10) True/False:  ASI is the office where I can locate my Student Activities Advisor.  __T __F

11) True/False:  General meetings can be scheduled directly through Events Services or OPUS  __T __F

12) True/False: Student organizations may have both on- and off-campus bank accounts. 

 __T __F

APPENDIX D

CSI Sacramento Evaluation

Student Activities

Results from CSI Sacramento initial evaluation
How many student organizations are you currently involved in?

__23___ 0      __16___ 1
__18___ 2      ___4__ 3  
_____ 4         _____ 5 or more

Approximately how many programs or services have you requested additional information from?

__7___ 0       __10___ 1
__10___ 2      __15___ 3  
___6__ 4         _12__ 5 or more

Please rate your current involvement in campus programs.

__2___ Very high   __19___ High   __31___ Moderate   __7___ Low   __12___ Very low

Do you work for pay this semester?


__29___ Yes 



__31___ No

Do you do volunteer work this semester?


__12___ Yes 



__49___ No

At this time, do you think you will increase involvement in campus life programs promoted during CSI Sacramento?



__59___ Yes


___6__ No

APPENDIX E

CSI Sacramento Follow-Up Evaluation

Student Activities
Thank you for having participated in CSI Sacramento last September.  We are trying to determine the effectiveness and value of the program.  Please take a few minutes to answer a few questions, we will be comparing averages to information collected at the program.  Thanks again for helping us serve students more effectively.  Please note – No confidential or personal information is being asked, but responses will be separated from email address before being tallied.

How many student organizations were you involved in at the close of the last semester?

__3___ 0      __1___ 1
___2__ 2      __3___ 3  
___1__ 4         __0___ 5 or more

How would you rate your involvement in campus programs.

__2___ Very high   ___3__ High   __3___ Moderate   ___1__ Low   __1___ Very low

Did you work for pay this past semester?


__3___ Yes 



__4___ No

Did you do volunteer work this semester?


__5___ Yes 



__3___ No

In reflection, do you think you increased involvement in campus life programs since September?



__9___ Yes


_____ No

If yes, to what degree do you think your participation in CSI Sacramento was a factor?

     __6___ High     __2___Moderate     __1___Some     _____Little    _____None

In reflection, do you think you were more or less comfortable seeking services from programs promoted during CSI Sacramento?

___8__ More comfortable     __2___ Neither more or less comfortable      _____ Less comfortable

Student Affairs Technology Support
As of October 2008 

Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Information and Technology office provides technological services and support to the Division of Student Affairs.  The office employs a cadre of student assistants who review and update Division web pages, coordinate the use of various planning and assessment technologies (student voice, PDA, web surveys, etc), design electronic communications and software systems for the Division to use with students, and trouble-shoot technology issues. 

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Create and implement a standardized training program for student assistants.

Goal 2: Increase the self-sufficiency of staff through a standardized training program.

Program Objective or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1
 All Student Affairs IT student assistants who participate in the standardized training program will demonstrate knowledge of:

· Web site design and development

· PC setup, maintenance and troubleshooting

· Web/graphics design software Dreamweaver and Fireworks

Rationale: The training that students receive while working in Student Affairs aids in their professional development and may increase their chances of obtaining employment after graduating from the university.

Measures 

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. 

Increased competency for student assistants will be measured using the following methods:

· Observed Competency Test (70% minimum score based on grading rubric – Appendix B)

· Short answer exam following the training (80% minimum score – Appendix A)

Collection Date(s):
End of Summer Semester 2008 

Currently employed student workers will be able to attain a minimum score as noted above based on the developed grading rubric (Appendix A).

Results

 Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 
The Technology Support Coordinator trained five IT student assistants during the past year.  However, three of the students left the program after being offered internships with large companies.  Both of the remaining students were assessed in Summer 2008.  Students scored above the minimum scores on both the short answer questionnaire and observed competency assessments. Students scored an average of 85% on the questionnaire and an average of 82.5% on the observed competency assessment.  

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

The Technology Support Coordinator has achieved successful results utilizing this training method for IT student assistants during the past two years.  Based on these results, the Technology Support Coordinator will incorporate this training program as a standard part of IT Student Assistant training and assessment each year. 

Program Objective 1: 
Student Affairs staff interested in becoming a self-sufficient user of standard software products will be offered customized software training sessions. 

Note:  This program objective was placed on-hold during the Spring 2008 semester due to a structural re-organization of the Student Affairs IT/Operations staff.  The Program Objective will be re-initiated for 2008/2009. 

Measures 

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. 

.

Increased self-sufficiency for staff will be measured using one or more of the following methods:

· Observed Competency Test (70% minimum score based on grading rubric)

· Short answer exam following the training (80% minimum score)

Collection Date(s):
To Be Determined 

Method: 
Observed Competency and Short Answer Exam

Populations:

Student Affairs Staff (Voluntary)



Results

N/A

Conclusions

The program objective was temporarily suspended for 2007/2009.   This program objective will be re-evaluated during the development of assessment objectives for the newly formed Enrollment Operations Support team in October 2008 for the 2008/2009 academic year.

Questions regarding the programs and outcomes delineated in this section should be addressed to Tejeshwar Chowdhary, Student Affairs Technology Support. (916) 278-7846. tsc@csus.edu
Appendix A

Student Affairs I.T. Assessment Questionnaire

Student Name: 

1. What is the FTP host name for setting up a Sac State website in DreamWeaver?

2. What is the major difference between a .HTML file and a .STM file?

3. Give the syntax for displaying an email link in HTML.

4. What is the purpose of Check-in and Check-out in DreamWeaver?

5. Briefly describe the steps involved in imaging a new PC and the commonly used imaging software.

6. Briefly describe the steps involved in bringing a PC to CSUS domain.

7. What are the two ways of removing applications that launch at startup in a PC?

8. List all the anti-spyware and anti-virus software used to protect PCs in Student Affairs.

9. Briefly describe the steps for adding a new printer to a PC. 

10. List all the information that needs to be in an email for requesting new IP for a computer.

Appendix B
Student Affairs I.T. Assessment Observed Competency Scoring Rubric

Student Name:

	
	Beginning
	Developing
	Accomplished
	Exemplary
	Score

	Updating HTML Websites
	1
	2
	3
	4
	

	Imaging PC
	1
	2
	3
	4
	

	Setting up PDAs for Assessment
	1
	2
	3
	4
	

	Adding New Printer on PC
	1
	2
	3
	4
	

	Changing the Default Printer on PC
	1
	2
	3
	4
	


Student-Athlete Resource Center
Submitted October 2008
Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Student-Athlete Resource Center (SARC) helps Division I student-athletes develop skills to achieve their personal and academic goals, to persist towards graduation, and  meet all NCAA eligibility requirements. SARC offers academic advising, tutoring and mentoring, NCAA rules compliance and eligibility education, financial services support, and life skills programming to all of Sacramento State’s Division I athletes. SARC’s services and programming are provided in an assortment of ways, including: individual advising, orientations, group and team meetings, coaches’ compliance and rules education sessions, freshmen seminar classes, and various student development and academic workshops.

Rationale: SARC staff help student-athletes navigate through academic policies and procedures, understand their NCAA eligibility requirements, and access services help students balance their academic and athletics commitments.  In addition, SARC staff supports athletic coaches, staff, faculty, and administration to achieve success in our Division I Athletic program.

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Provide student-athletes with support to develop as independent and successful young adults and develop the skills necessary for achieving their academic goals.

Goal 2: Plan, implement, and assess student athlete retention programs.

Goal 3: Provide rules education, eligibility certification and compliance monitoring on NCAA and affiliated conference rules and requirements for students, coaches, staff and the external community.

Program Objective or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

After participating in a student-athlete academic resources workshop in Summer 2007, at least 85% of incoming student-athletes surveyed demonstrated a good understanding of important campus academic and NCAA eligibility requirements by scoring 80% or higher on the post-presentation quiz.

Rationale: A primary role of SARC is to provide students with information necessary for their continued success, both academically and athletically. In support of this role SARC staff will develop workshops and assessment instruments to help ensure new students’ understanding of campus academic and NCAA eligibility requirements.

Measures
Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. 

After attending a SARC workshop during the summer, incoming Fall 2007 student-athletes were tested to determine their understanding of academic requirements and NCAA eligibility rules. Student athletes completed a quiz including multiple choice, true/false, and short answer questions (Appendix 1). 

Results
 Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 
All SARC summer workshops were completed by August 31, 2007.  In total, 102 new student-athletes from fifteen different sports attended the workshops and completed a seven question quiz. Student-athletes answered each question on the quiz correctly more than 80% of the time; in fact, six of the seven questions were answered correctly 91-100% of the time by all 102 participants (Appendix 2). 

Conclusions
Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

After reviewing the results of the assessment instrument, the SARC Director determined that Student Learning Outcomes for the summer academic resources workshops were met. The SARC staff will continue to use the same format in future workshops for incoming student-athletes. 

Program Objective 1

After participating in an NCAA/Conference Rules workshop, at least 86% of Stinger Athletic Foundation members will demonstrate a good understanding of rules related to their involvement with student athletes.

Rationale: A primary role of the SARC’s compliance staff is to provide rules education to campus and off-campus community members and alumni regarding their responsibilities while interacting with prospective and current student-athletes. The SARC staff will measure members of the Stinger Athletic Foundation’s understanding of basic NCAA rules in order to gauge effectiveness in information dissemination at their compliance and rules education workshops.

Measures

During the Spring 2008 semester, Stinger Athletic Association Board members attended a NCAA rules education workshops and were asked to complete a short quiz.  The quiz contained multiple choice, true/false, and short answer questions focused on basic NCAA rules and member responsibilities while interacting with prospective and current student-athletes (Appendix 3). 

Results

The rules education workshop was held on April 25, 2008. 17 members of the Stinger Athletic Association Board members attended. Of the 17 members present, 13 completed the assessment quiz (4 did not bring reading glasses and were not able to complete the quiz).

All but one individual who took the quiz scored better than 80%. 

Conclusions

Overall, the rules workshops were successful in helping Stinger Board members understand NCAA rules and the member’s responsibilities while interacting with student athletes. Only a few NCAA rules covered during the presentation raised questions (i.e. employment of prospective student-athletes).  Based on these results, the SARC’s compliance staff will continue to offer annual workshops to the Stinger Athletic Association and provide on-going rules education as a preventative measure to avoid NCAA rules violations.
Program Objective 2 

Survey student-athletes to determine specific topics of interest to be presented by Sacramento State’s NCAA Life Skills Program for the NCAA/CHAMPS Life Skills/Student Development Committee to prioritize. 

Rationale: A primary role of the SARC’s Life Skills area is to provide a comprehensive NCAA CHAMPS Life Skills program that addresses the five commitment areas: academic excellence, athletic excellence, personal development, career development, and community service. Feedback from student athletes is critical for the Life Skills Committee to review when they are determining the specific topic areas to offer.

Measures

The Life Skills Coordinator used the Life Skills Program Needs Assessment (LSPNA) developed by the NCAA. The LSPNA consists of 49 questions (4 questions regarding demographics and 45 questions examining various Life Skills topics). While completing the LSPNA, students are asked to rate their level of agreement on a 5 point Likert scale (1 = Strongly Agree; 5 = Strongly Disagree).  

After reviewing the questionnaire, the life Skills Coordinator was concerned that student athletes may be confused by the order of the Likert scale. In order to address this concern, the Coordinator reversed the Likert scale (1 = Strongly Disagree; 5 = Strongly Agree). Freshmen athletes were required to complete the survey as an assignment in their Freshman Seminar course.  An invitation was sent to a sample of all other student athletes during the Fall 2007 and Spring 2008 semesters asking them to complete the survey online using the StudentVoice website.

Results

Results were based on scores from 118 student athletes who had completed the survey by April 24, 2008.  Freshmen athletes made up the majority of respondents (58.91%) while fifth-year / graduate student athletes had the lowest response rate making up only 5.43% of respondents.

The scores for each section ranged from 4.12 - 4.73 (Appendix 4). Most students agreed (or strongly agreed) with statements indicating that they understood of the potential consequences of high risk behaviors (i.e. driving under the influence, binge drinking, unprotected sex, etc.). Students were more likely to disagree (or strongly disagree) with statements about their comfort level in Study Skills, Time Management, Available Resources, Goals, and Internships.  

Conclusions

The results of the survey were discussed with the Student Athlete Advisory Council (SAAC) and at a Coaches meeting (Appendix 4). Based on the results, Council members, Coaches and SARC staff made recommendations to the Life Skills Coordinator on topics that could be offered to student athletes in response to the items with the lowest scores.  The survey results and recommendations were then discussed with the Life Skills Committee to make programming decisions.

Questions regarding the programs and outcomes delineated in this section should be addressed to Paul Edwards, Student-Athlete Resource Center. (916) 278-7796. edwardsp@csus.edu.

Appendix 1

Student-Athlete Academic Workshop Quiz

August 2007

1. How many credits does it take to graduate (minimum) from Sac State?



A.
124

C.
120



B.
125 

D.
130

2. How many minimum credits must a student-athlete be enrolled in at all times to remain NCAA eligible?

3. Is major advising optional or mandatory for student-athletes?



OPTIONAL

MANDATORY

4. What is the system called to access your student records (it’s also how you register)?



A. MyCSUS

B. HORNET WEB



C. My SacState

D. CASPERWEB

5. What degree percentage must you be at by the end of your 3rd year (after your 6th semester is completed)?


A. 40%

B. 50%

C. 60%

6. Sac State has a foreign language proficiency requirement that must be completed prior to graduation?



TRUE


FALSE

7. Sac State student-athletes have a minimum grade point average of 2.25 for athletic eligibility.



TRUE


FALSE

Sacramento State Student-Athlete

Academic Workshop

August 2007

Presentation Satisfaction Survey

We hope that you found our Academic Workshop for Student-Athletes valuable and educational.  Below are a few questions to help us evaluate the program.  Please answer honestly and feel free to add any additional comments, suggestions or feedback.  Please circle the appropriate number: 

5 = excellent/strongly agree TO  1 = very poor/strongly disagree

1. How would you rate our academic workshop overall?

5
4
3
2
1

2. The presentation provided useful information about Sac State’s academic policies, procedures, and resources.

5
4
3
2
1

3. As a result of this presentation, I better understand NCAA progress towards degree and continuing eligibility requirements to maintain my athletic eligibility.  

5
4
3
2
1

4. This academic orientation increased my knowledge of the special academic resources available to Sac State student-athletes (tutoring, advising, priority registration, etc.).

5
4
3
2
1

5. All new student-athletes should attend this student-athlete academic workshop.

5
4
3
2
1

Appendix 2

Post-Presentation Learning Outcomes Assessment
	Sport
	# of Athletes
	Percentages of questions answered correctly

	 
	 
	Q 1
	Q 2
	Q 3 
	Q 4
	Q 5
	Q 6
	Q 7
	Q 1-7

	Football
	33
	33/33 = 100%
	30/33 = 91%
	32/33 = 97%
	33/33 = 100%
	29/33 = 88%
	30/33 = 91%
	28/33 = 85%
	215/231 = 93%

	M/W Golf
	1
	1/1 = 100%
	1/1 = 100%
	1/1 = 100%
	1/1 = 100%
	1/1 = 100%
	1/1 = 100%
	1/1 = 100%
	7/7 = 100%

	M/W Soccer
	6
	6/6 = 100%
	5/6 = 83%
	5/6 = 83%
	5/6 = 83%
	4/6 = 67%
	5/6 = 83%
	5/6 = 83%
	35/42 = 83%

	Rowing
	7
	7/7 = 100%
	7/7 = 100%
	7/7 = 100%
	7/7 = 100%
	6/7 = 86%
	7/7 = 100%
	7/7 = 100%
	48/49 = 98%

	Softball
	3
	3/3 = 100%
	3/3 = 100%
	2/3 = 67%
	3/3 = 100%
	3/3 = 100%
	3/3 = 100%
	2/3 = 67%
	19/21 = 90%

	M/W Tennis
	2
	2/2 = 100%
	2/2 = 100%
	2/2 = 100%
	2/2 = 100%
	2/2 = 100%
	1/2 = 50%
	2/2 = 100%
	13/14 = 93%

	Volleyball
	5
	5/5 = 100%
	5/5 = 100%
	5/5 = 100%
	5/5 = 100%
	5/5 = 100%
	5/5 = 100%
	4/5 = 80%
	34/35 = 97%

	Gymnastics
	7
	7/7 = 100%
	7/7 = 100%
	7/7 = 100%
	7/7 = 100%
	7/7 = 100%
	6/7 = 86%
	7/7 = 100%
	48/49 = 98%

	M/W Basketball
	4
	4/4 = 100%
	4/4 = 100%
	4/4 = 100%
	4/4 = 100%
	4/4 = 100%
	4/4 = 100%
	4/4 = 100%
	28/28 = 100%

	Baseball
	14
	14/14 = 100%
	14/14 = 100%
	14/14 = 100%
	14/14 = 100%
	14/14 = 100%
	13/14 = 93%
	13/14 = 93%
	96/98 = 98%

	M/W Track & XC
	20
	20/20 = 100%
	20/20 = 100%
	20/20 = 100%
	20/20 = 100%
	18/20 = 90%
	18/20 = 90%
	18/20 = 90%
	134/140 = 96%

	 
	 
	 
	 
	 
	 
	 
	 
	 
	 

	Total All Sports
	102
	100%
	96%
	97%
	99%
	91%
	91%
	89%
	95%


This learning outcomes assessment was completed during August 2007 in three academic resources workshops (a.k.a athlete orientations) specific for new, incoming student-athletes. The seven question quiz was used to assess student-athletes' understanding of basic academic and NCAA requirements. See attached quiz sample with questions.  

Appendix 3
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Sacramento State Athletics
	Stingers Meeting

Quiz on NCAA Rules


1.  Which of the following classifies an individual as a representative of athletic interests (i.e., booster)?

a. Has participated in or has been a member of an agency or organization promoting the institution’s athletic programs.

b. Is known or should have been known by the institution to be assisting, or has been requested (by athletics department staff) to assist, in the recruitment of prospects.

c. Is known or should have been known by the institution to be assisting or to have assisted in providing benefits to enrolled student-athletes or their families.

d. Any of the above.


2. During an Official (paid) campus visit, it is permissible for a booster to host an occasional meal at his or her home for the prospective student-athlete, student host and other student-athletes.


a. True.

b. False.

3. As a booster I can employ a prospective student-athlete the summer after high school graduation prior to their enrollment at Sacramento State.


a. True.

b. False.


4. As a booster I am able to purchase a meal at a restaurant for a current student-athlete.


a. True.

b. False.


5. I just saw the recent signing class for the women’s basketball team. One of the signee’s is attending the same high school I attended in the area. I see she is playing in a local high school all star game. Can I locate her email and start emailing with her prior to this all star game?


a. Yes, it’s OK.

b. No, it’s not OK until she’s at Sacramento State attending classes.

Appendix 4

CHAMPS/Life Skills Program Needs Assessment 

Scoring Instructions
1) The purpose of the Needs Assessment is to rank order the student-athletes’ need for programming in 11 topics that are part of the CHAMPS/ Life Skills program. Each of the 11 topics is addressed by three to five items.
2) To begin scoring, please transfer the 45 responses from the CHAMPS/Life Skills Program Needs Assessment to the grids below.  This will make it easier to score your responses.  Notice that the 45 items are divided into grids based on the topic they address.  Make sure that the number assigned to each statement is transferred to the appropriate chart.  
3) When you have the total scores from each topic, transfer these scores to the Scoring Table.  The table shows which items from the assessment are part of each topic. For example, four items, items 10-13 in the assessment address orientation and advising.
4) After transferring the topic scores to the Scoring Table, the next step is to rank order the total scores.  The lowest score receives a rank of 1, which indicates the greatest need for instructional support or developmental experience.
5) Finally, determine if the results are to be reported based on class level, sport or gender, and separate accordingly.
	Study Skills and Time Management
	
	Orientation and Advising
	
	Nutrition and Eating Disorders

	Item
	ITEM SCORE
	
	Item
	ITEM SCORE
	
	Item
	ITEM SCORE

	5.
	4.17
	
	10.
	4.28
	
	14.
	4.55

	6.
	3.91
	
	11.
	4.13
	
	15.
	4.36

	7.
	4.50
	
	12.
	4.53
	
	16.
	4.45

	8.
	4.16
	
	13.
	4.39
	
	17.
	4.21

	9.
	3.84
	
	TOTAL SCORE
	4.33
	
	TOTAL SCORE
	4.39

	TOTAL SCORE
	4.12
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Risk Taking Behaviors/Safety
	
	Self-Esteem
	
	Communication, Support, Authority

	Item
	ITEM SCORE
	
	Item
	ITEM SCORE
	
	Item
	ITEM SCORE

	18.
	4.71
	
	21.
	4.23
	
	26.
	4.60

	19.
	4.71
	
	22.
	4.42
	
	27.
	4.11

	20.
	4.76
	
	23.
	4.55
	
	28.
	4.09

	TOTAL SCORE
	4.73
	
	24.
	4.26
	
	29.
	4.31

	
	
	
	25.
	3.26
	
	30.
	3.64

	
	
	
	TOTAL SCORE
	4.14
	
	TOTAL SCORE
	4.15

	
	
	
	
	
	
	
	

	Diversity and Inclusion
	
	Financial and Technology
	
	Coping, Stress and Leadership

	Item
	ITEM SCORE
	
	Item
	ITEM SCORE
	
	Item
	ITEM SCORE

	31.
	4.26
	
	34.
	4.17
	
	39.
	4.38

	32.
	4.57
	
	35.
	4.32
	
	40.
	3.92

	33.
	4.73
	
	36.
	4.16
	
	41.
	3.71

	TOTAL SCORE
	4.52
	
	37.
	4.31
	
	42.
	4.25

	
	
	
	38.
	3.94
	
	43.
	4.46

	
	
	
	TOTAL SCORE
	4.18
	
	TOTAL SCORE
	4.14


	Resources, Goals, Internships
	
	Community Service, Mentoring, Peer Counseling  

	Item
	ITEM SCORE
	
	Item
	ITEM SCORE

	44.
	4.20
	
	47.
	4.19

	45.
	4.38
	
	48.
	4.00

	46.
	3.78
	
	49.
	4.25

	TOTAL SCORE
	4.12
	
	TOTAL SCORE
	4.15


Scoring Table
	Categories
	Assessment Item #
	Number of items
	Total Score
	Rank Order

	(1) Study skills and time management
	5-9
	5
	4.12
	1

	(2) Orientation and academic advising
	10-13
	4
	4.33
	8

	(3)Nutrition and eating disorders
	14-17
	4
	4.39
	9

	(4) Risk taking behaviors and safety
	18-20
	3
	4.73
	11

	(5) Self-esteem
	21-25
	5
	4.14
	3

	(6)Communication, support and authority
	26-30
	5
	4.15
	5

	(7) Diversity and inclusion
	31-33
	3
	4.52
	10

	(8) Financial and technology
	34-38
	5
	4.18
	7

	(9) Coping, stress, and leadership
	39-43
	5
	4.14
	3

	(10) Campus resources, post-college goals, and internships
	44-46
	3
	4.12
	1

	(11) Community service, mentoring, and peer counseling
	47-49
	3
	4.15
	5


Student Conduct

Submitted June 2008 

Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Office of Student Conduct broadly serves Sacramento State students and faculty by interpreting and disseminating information about student conduct policies and procedures.  The office directly engages students who allegedly violate the aforementioned polices in a structured, timely, and educationally-based judicial process.
Rationale: The Student Conduct program is assigned the responsibility of administering Title V, the Student Code of Conduct. This responsibility is stated in Executive Order 970 which emphasizes the educational nature of the process and procedures outlined in the mandate.

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Educate students, faculty and staff on policies and procedures related to student conduct, academic honesty, and behavioral expectations both within and outside the classroom and the campus.

Goal 2: Administer a judicial review process that is timely, fair, and educationally purposeful.

Goal 3: Collaborate with campus and community colleagues to provide innovative outreach programs that are relevant to collegiate issues today.

Goal 4: Promote student success by reinforcing the academic, behavioral and legal standards stated in University and civil codes.

Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

Accused students who are involved in the judicial process will acknowledge the violation of University policy alleged in their particular case and describe how and why their behavior will improve by the date listed on their written notice or within six weeks, which ever time is less. 

Rationale: To make the student conduct process an educationally purposeful one, students must understand the policies and procedures at hand; be able to identify when their behavior violates the various codes of conduct; take responsibility for any wrongdoing that occurs; and be willing to improve their behavior to avoid future violations.

Measures

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

Students who admit to or are found to be in violation of a University policy will submit a reflective essay that describes how their behavior violated the code of conduct. Students must score a 4 (out of five) to demonstrate their awareness of existing polices and their strategies for improving their behavior and ameliorating the situation.  Lower scorers will rewrite the essay until a passing grade is achieved. (See Appendix A)

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 
A review of the reflective essays submitted during the spring semester 2008 indicated that the majority of students demonstrated an awareness of policies, how their behavior was in violation of policy and stated that they would not be in violation in the future.  

A total of 7 essays were submitted and were reviewed. Several more essays are due by June 27 and have not been included in this report. 6 of 7 students 4.0 or higher, averaging 4.68. The student, who scored under 4.0, averaging 3.6, was not deemed to be at risk of committing another future violation. This particular student is not a native English speaker and has sought out additional tutorial assistance as a result of the violation. The lower score is a result of their lack of English skills rather than a lack of honesty.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 
The data taken over two semester’s supports the conclusion that the rubric can assist in making some critical determinations for those students scoring below the desired score. Further the use of reflective essays as measured by the rubric makes a greater and more lasting impact on those students scoring at the desired level. The results of the data continue to support the initial observations and more focused responses can be formulated directed towards those students scoring low. 

In examining the results it was observed that of the five areas measured the highest scores were in the area of “Demonstrates Knowledge of policy Violations.” Almost 80% of students (14 of 19 students) scored at the highest level of 5, and if combined with students who scored at the acceptable level of 4 we have almost 100% (18 of 19 students) who were rated as having met our expectations.  

The lowest total scores were in the area of “Accepts Responsibility for Actions.” A total of 21% (4 of 19 students) scored 3 which are unacceptable. 1 of the 4 students repeated the violation and was suspended.  In contrast 90% of the students (17of 19 Students) scored either 4 or 5 in the area of “Demonstrates Commitment not to Violate University Policy in the Future.” This inconsistency is a result of the students feeling shame rather than one of a lack of remorse. This observation is based on occasional notes attached to the assignment apologizing for their actions and promising never to violate any university policy again. 

For the Future:

1) When reviewing the reflective essays any student scoring below 4 in any category will be re-evaluated on whether further intervention is needed or desired. Upon review further educational sanctions may be assigned until we are clear that the student is appropriately aware of their responsibility and is aware of policy.
2) The data will be further reviewed in order to use in presentations or to provide feedback to faculty about student’s interpretation of class assignments.

3) A written report on Academic Honesty will be drafted for review.

4) Data will be gathered for an additional year in order to amass a larger sample cohort and greater reliability in the information.

Student Learning Outcome 2

Students who participate in academic integrity workshops will understand 1) what constitutes plagiarism, 2) how to be a fair and productive participant to group assignments, and 3) how to fairly give and receive feedback from peers. 
Rationale: Academic integrity is recognized as fundamental to a community of scholars, teachers and students. It is expected that students understand the rules that preserve academic honesty and abide by them at all times. The University is obligated to certify that students have demonstrated a high level of knowledge acquired through academic rigor and that degrees conferred by the University have value.

Measures

Student participants in academic integrity workshops will be expected to successfully complete an assignment or exercise (e.g., plagiarism quiz; reflective essays; and academic integrity quiz) that tests their understanding of the presented materials. It is anticipated that this portion of the Student Conduct program will be initiated during the spring semester 2008. Results will be evaluated at the end of the semester and posted during the summer 2008.

Results

There were no workshops offered for spring semester 2008 as initially projected. This is largely due to the fact that it was not possible to pull together a critical number of students to make this effort worthwhile. Approximately 12 students were individually assigned to write one pages essays or complete a quiz. These efforts are not yet evaluated.

Conclusions

Due to the fact that it is not practical to address this group by offering a workshop the director of student conduct will confer with other student conduct officers at the annual conference for other models. 

Student Learning Outcome 3

 All student Resident Assistants who participate in educational programs/presentations will score 100% on training exercises test their knowledge of the information presented by the Office of Student Conduct.
Rationale: The University is best served by sharing as much information on policies and procedures related to the judicial process with students. It is the sharing and understanding of the information provided that forms the basis for an orderly and open approach to judicial matters and to successful outcomes.

Measures

Resident Assistants will participate in a simulation Jeopardy game show quiz. The game simulation will be conducted in small groups, each representing a team.  Teams will compete against each other for an incentive to be determined. Please refer to Appendix B for an example. The measure will be taken during staff training for new staff, generally scheduled just prior to the opening of fall semester. Results should be available immediately after the opening of the Residence halls to new residents. 

Results

Training for Residence Hall staff is scheduled for August 19, 2008. 

Conclusions

TBD

Questions regarding the programs and outcomes delineated in this section should be addressed to insert your contact info. Leonard Valdez, Director of Student Conduct. valdezl@csus.edu.
Student Conduct Essay Rubric

September 17, 2007
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Student Health Center

September, 2008
Mission Statement

Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identify the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The mission of the Sacramento State Student Health Services (SHS) is to provide exceptional, cost-effective care that fosters students’ health and wellness and promotes their academic and personal success.

Rationale: Students' health has a great impact on their learning, academic achievement, and retention. The SHS is committed to creating a culture of wellness that assists students in achieving success during college and beyond..  The SHS offers a variety of health programs, services, and multidisciplinary interventions.  

Planning Goals 2007- 2008

Note: Goals are broad statements that describe the overarching long-range intended outcomes of an administrative unit. These goals are usually not measurable and need to be further developed as separate distinguishable outcomes, that when measured appropriately, provide evidence of how well you are accomplishing your goals. They are primarily used for general planning and are used as a starting point to the development and refinement of objectives. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Increase healthy lifestyle behaviors among students and their knowledge of wellness and preventative health.

Goal 2: Educate students about healthy eating —how it serves as a foundation for good health and reduces their chances of chronic disease.
Goal 3: Use the newly implemented electronic medical record (EMR) to better track diagnosis, treatment compliance, and prevention.

Goal 4: Improve students’ knowledge of reproductive health and utilization of available resources to prevent sexually transmitted diseases.

​​​​​​​​​​​​​

Goal 5: Decrease high risk drinking behaviors among students and the potential harm associated with these behaviors.
Student Learning Outcomes and Program Objectives

Note:  The Objectives or Outcomes can be one of two types:  program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction.  The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service.  Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals.
Student Learning Outcome 1:

By August 2008, 50% of students utilizing the Wellness Booklet will self-report behavior changes in their exercise and nutrition.

Measures

· The Wellness Booklet is a publication written, designed, and distributed by Fit HELP (Fitness, Healthy Eating and Lifestyle Program) staff.  There are six content sections for the Wellness Booklet:  Introduction, Wellness, Daily Logs and Calendars, Nutrition, Fitness and Workout Descriptions, and References.  Students can use the Wellness Booklet to:

· develop long and short term lifestyle goals,

· track personal progress, 
· read information related to nutrition, exercise, and general wellness, and

· use the references for further information on topics of interest.

The Wellness Booklet also includes a twelve-week self-guided program to help students to develop personal wellness goals 
· Pre- and post-tests are administered through an online campus assessment portal, StudentVoice.  These tests are used to evaluate learning outcomes related to nutrition and fitness behaviors.  There is also a section dedicated to evaluating usefulness and satisfaction with the Wellness Booklet.  
· A preview of the pre-test can be found at:  http://studentvoice.com/p/Project.aspx?sid=38753fcb-24ac-48e2-80be-745ba4864c2b
· A preview of the post-test can be found at:  http://studentvoice.com/p/Project.aspx?sid=2c600903-0938-47e3-96b5-a7400f4df481
· Students are given the Wellness Booklet following individual sessions with Fit HELP staff (primarily the exercise physiologist and registered dietitian).  Initially, students were sent an email with the link to complete the pre-test following the first session.  However, three weeks after use of the Wellness Booklet was implemented, the protocol changed and students were asked to complete the pre-test online before they left their session.  This improved the completion rate for the pre-test.  
· Due to the fact that the Wellness Booklet incorporates a twelve-week self-guided program, students are given twelve weeks before being contacted to complete the post-assessment.  Students are contacted through an email which includes a link to the online post-test.  
Results

In Progress:

Between September 18, 2007 and May 1, 2008, fifty-eight students were given the Wellness Booklet following sessions with Fit HELP staff in which exercise and nutrition goals were developed.  At the time of this report, fifty-two pretests and nine post-tests have been completed.  Further analysis of results related to behavior change, exercise and nutrition habits will be completed in August 2008 when all post-tests are due.

Conclusions

In Progress: 

Conclusions related to behavior change, exercise and nutrition habits will be compiled in August of 2008 after all students who were given the Wellness Booklet have had a chance to use it for twelve weeks and respond to the post-test.  The last post-test is due August 1, 2008.  
Program Objective 1:  
By February 2008, develop and implement a survey tool to assess students’ utilization of and satisfaction with the Wellness Booklet.

Rationale: Fit HELP uses Wellness Booklet with students who are interested in identifying and reaching their fitness, nutrition and other wellness goals. The Wellness Booklet includes motivational techniques dealing with nutrition, fitness and wellness and other resources to assist students in adopting healthy lifestyle behaviors. The Wellness Booklet includes a twelve-week self-guided program to help students to develop personal wellness goals.  
Measures

· The Wellness Booklet post-test addresses learning and behavior outcomes and student usefulness and satisfaction.  The Wellness Booklet post-test is administered through the online campus assessment portal, StudentVoice.  
· A preview of the post-test can be found at:  http://studentvoice.com/p/Project.aspx?sid=2c600903-0938-47e3-96b5-a7400f4df481
· Due to the fact that the Wellness Booklet incorporates a twelve-week self-guided program, students are given twelve weeks before being contacted to complete the post-test.  Students are contacted through an email which includes a link to the online post-test.  
Results

In Progress:

Between September 18, 2007 and May 1, 2008 fifty-eight students were given the Wellness         Booklet following sessions with Fit HELP staff in which exercise and nutrition goals were developed.  At the time of this report, fifty-two pretests and nine post-tests have been completed.  Further analysis of results related to use of the booklet and satisfaction will be completed in August, when all post-tests will be due.

Conclusions

In Progress:

Conclusions related to use of the booklet and satisfaction will be compiled in August of 2008 after all students who were given the Wellness Booklet have had a chance to use it for twelve weeks and respond to the post-test.  The last post-test is due August 1, 2008.  

Student Learning Outcome 2:

By Fall 2008, 30% of students receiving a three-day dietary analysis and education on healthy eating will report positive behavioral changes in their nutrition habits.

Measures

· Administer a survey to measure students’ perceived value of the three-day dietary analysis and their anticipated or self-reported behavior change.

Results

A survey instrument was developed for the three-day diet analysis visit and was distributed to: (1) two academic classes which used the three-day diet analysis in their curriculum, and (2) current patients receiving nutrition counseling through the Student Health Services’ Health Education Department.

Surveys were distributed to students at the end of the fall and spring semesters. Of the sixty-three evaluations completed and returned, the most common response for each item was as follows:
1.  I found the diet analysis process to be informative.  

Strongly agree (54%)

2.  I learned something new about my diet.

Strongly agree (60%)

3. The materials included in my diet analysis packet helped me evaluate my diet and provided me with useful information.

Agree (67%)

4.   I would recommend this service to a friend. 

Strongly agree (75%)

5.  Based on the educational materials you received from your diet analysis, have you        considered making any changes to improve your diet?

Yes (75%)

6. Based on the educational materials you received from your diet analysis, have you made any changes in your diet?

Yes (71%)
Seventy-five percent of participants indicated they have considered making changes in their diet as a result of the educational materials received.  Most respondents indicated that they found the information to be useful  and effective .  After participating in the program, the respondents felt better able to monitor and analyze personal dietary habits.  Overall, survey responses were positive and instructive i

Conclusions

Two major changes were made to three-day diet analysis services during the spring 2008 semester. First, the software used to analyze the food records was changed from Nutrition Calc Plus to Nutritionist Pro. Nutritionist Pro has a larger database and provides a more extensive and accurate analysis of nutritional information. Second, students were offered an individual review of their analysis results with a Peer Health Educator. Now Peer Health Educators review the results of the packet paying particular attention to any nutritional deficiencies, excesses, or other notable results.  Peer Health Educators provided students with educational pamphlets related to the student’s results and an educational packet with information on healthy eating and physical activity.  The Peer Health Educator may also refer students to the nutritionist if appropriate.
It appears that the evaluation instrument for the three day diet analysis provided useful qualitative information on effectiveness of the service offered.  Future evaluations might add quantitative measure like these:

· pre- and post scores that reflect the student’s dietary behavior changes,

· pre- and post- nutrient values that reflect dietary changes based on personal health goals or identified nutrient markers, and 

· Peer Health Educator satisfaction data.  

It is recommended to repeat this study during the 2008-2009 academic year and compare findings at that time. 

Program Objective 2:

The numbers of Spring 2008 requests for the three day dietary analysis service will be 15% higher than Fall 2007.

Rationale: It is crucial to provide health education outreach to young adults before unhealthy choices and behavior have become a life-time norm.  The earlier students understand the direct connection between a healthy lifestyle and academic success, the better.

Measures

· Record and track the number of three-day dietary analyses conducted each semester and compare the number conducted during the previous semester.  Results were tracked through use of the Diet Analysis Log binder and through profile records on the nutrition software.  
Results

There were a total of 144 three-day diet analysis requests for the 2007-2008 academic year. In fall 2007, 88 students requested three-day diet analysis. In spring 2008, 56 students requested three-day diet analysis.  This represented a 36% decrease from fall 2007 to spring 2008.  

Conclusions

The decrease from fall to spring semester may be explained in part because one out of three instructors decided not to use diet analysis for her spring class. .  

It is recommended that future tracking of this Program Objective be done on an annual basis versus semester basis to decrease discrepancies related to changes in the syllabus or instructor. 
Since instructor participation has significant impact on student participation Fit Help staff should market of the program to instructors in a variety of disciplines.  Instructors could be encouraged to use the three-day diet analysis as a supplement to classroom activities. Instructors could also have health education staff promote the services during class time.  
Program Objective 3:

By the end of spring semester 2008, the Student Health Center will incorporate templates into the Electronic Medical Record (EMR) so that medical providers can better track patient education, treatment compliance, and preventative screenings.

Rationale: The Student Health Center has been interested in utilizing an EMR since it facilitates efficiency, improves patient care, and. simplifies the tracking of outcome data. Research also shows that the EMR may improve patient education and communication.
Measures

· Develop a custom report from the EMR to track patient education compliance as documented in a required data field by the medical provider.
Results

During Fall 2007 the SHS leadership
· Installed new Pro Pharm software in the pharmacy, 
· Organized two site visits to San Francisco and Chico State Student Health Services to review their respective EMR systems and operations, 
· Trained the SHC laboratory staff on the Orchard computer systems, and 
· Trained SHC staff on “Point and Click” appointment software system. 
The EMR was rolled out on April 1, 2008.  Since that time the following events have occurred: 

·  Staff has been trained on the EMR and Point and click and now use these tools to complete their daily assignments.

· Providers are using Point ‘N’ Click check boxes on the Family PACT templates (annual screenings) as a way to indicate safer sex education, tobacco cessation, and STI education was part of the patient visit. 
Conclusions

While significant progress has been made since the EMR roll out in April 2008, additional functionality must be obtained. Expanded functionality should be achieved during the 2008-2009 academic year.
Student Learning Outcome 4:

During AY 2007-2008 participants in the Family PACT program will report a positive change in their reproductive health behaviors on the concluding survey.

Measures

· During AY 2007-2008, students provided self-report responses through three surveys administered in December 2007, February 2008 and April 2008.
· In December 2007 and February 2008, students completed a Point of Service Satisfaction survey which included three questions relative to Family PACT.  The April 2008 survey was a ten-item evaluation administered at the completion of the student’s ten to fifteen minute Family PACT educational session with a Sexual Health Program Peer Health Educator.
Results

Results for the three surveys are provided in Charts I and II, and a discussion of the results from the April 2008 ten-item survey also follow.


Chart I
· Chart I provides the results from two questions asked regarding Family PACT services: Question A. – have you considered making any changes to improve your reproductive health and Question B. – have you made any changes to improve your reproductive health?  

· Of the 264 students who responded to Question A., results indicated 116 (43.9%) considered making changes to improve their reproductive health and 148 (56.1%) did not.  Regarding Question B., of the 229 student respondents, 84 (36.7%) said they did make changes, and 145 (63.3%) indicated they had not made any changes.
Chart II

This chart reflected student’s responses to the Question C. - how much of an impact has the Family PACT program had upon your reproductive health? There were a total of 200 respondents who indicated the following: 12 (6%) no impact, 27 (13.5%) little impact, 78 (39.0%) substantial impact, and 83 (41.5%) a very great impact.

The April 2008 ten-item survey was offered to students after they had completed a ten to fifteen minute Family PACT educational session with a Peer Health Educator.  The survey included four questions relative to the session and patient satisfaction.  This was followed by three True/False questions that assessed student’s knowledge of information given in the educational session.  The final three questions were the three listed previously in Charts I. and II. relative to considering changes, making changes and the impact Family PACT had on one’s reproductive health.

The April 2008 survey had a sample number of forty-two (42) students.  Results from the survey reflected:
1. The information presented was personally useful.

33 (79%) strongly agreed, 9 (21%) agreed.

2. I have learned something new from this program.

19 (45%) strongly agreed, 20 (48%) agreed, and 3 (7%) disagreed.

3. I view the student intern as a credible source of information.

34 (81%) strongly agreed, 8 (19%) agreed.

4. I would recommend this service to a friend.

35 (83%) strongly agreed and 7 (17%) agreed.

      5.  Oral contraceptives are the most effective barrier method of birth control. (Answer: FALSE)

· 43% answered True 

· 58% answered False
6.  Condoms are most effective when used with petroleum based lubricants (Answer: FALSE)

· 4% answered True

· 90% answered False
      7.  Family PACT services are only available to college students ages 18-25 (Answer: FALSE)

· 2% answered True

· 95% answered False

Conclusions

The results indicated that Family PACT may be somewhat effective in changing behavior change, as 43.9% considered making a behavioral change and 36.7% indicated that they made a change. The results have some merit when one considers that the educational session is only a ten to fifteen minute exchange. It is important to note that when students were asked to share how they had made changes to improve their reproductive health, they provided an extensive list of behaviors primarily using birth control, getting STI/STD medical check- ups and engaging in safer sex practices.  Regarding Question B. perhaps the reason(s) student’s did not indicate making change(s), is because they are happy with what their current sexual behaviors/practices,  This question needs to be rewritten making it less of a “Yes” “No” response, and more of a qualitative item.

Regarding Chart II the most significant finding was student’s opinion about Family PACT’s impact on their reproductive health.  80.5% of those responding noted it to be a substantial or a very great impact. The result is consistent with data previously gathered by the Sexual Health Program since 2006, and continues to validate the program’s value to our student clientele. Although we had hoped to ask students to specifically identify what has made this program a substantial or very great impact on their reproductive health, we did not include a follow up-question. It would be beneficial to add such a question in order to assess this issue.

As to the April 2008 survey while the survey sample was small, 42 students, it was noted that responses to the first four questions demonstrated students strongly agreed:

· the educational session was useful, that they learned something new, the peer health educator was credible, and they would recommend this service.

It was interesting that of the three True/False questions, # 5 was incorrectly answered by 43% of the students.  This finding was discussed with the Sexual Health Program staff and we believe our explanation of the term “barrier” method needs to be reviewed and rewritten.

To summarize, students and staff learned by participating in the assessment activities for the Family PACT and Sexual Health Programs.  We anticipate continued use of these tools as a way to enhance our educational sessions and determine learner outcomes which may provide information regarding positively changing student’s sexual behavior.

Program Objective 4:

Increase awareness and utilization of Family PACT visits by 10% over the previous year.

Rationale: Increased access to health education, counseling, and family planning services which improve reproductive health are shown to prevent sexually transmitted diseases and improve retention among college students.

Measures

· Record and track the number of new Family PACT visits from July 2007-June 2008 and compare to the same time period one year earlier, July 2006-June 2007.
Results

Quantitative data which recorded the number of students who used Family PACT was collected for the last two years:
July 2006 – June 2007:  3382

July 2007 – June 2008:  4266
Based on these figures, there was an increase of 884 students (26%) from 2006-2007 to 2007-2008.

Conclusions 

The data reflected an increase in the number of students that utilized Family PACT services. 

While pleased with this increase in utilization, we were not able to specifically identify the reason(s) for the increase.  This past year the Family PACT program did not significantly change its marketing and promotion strategies or activities.  This increase could possibly be attributed to more students using the Student Health Center, and since one of the major areas of student’s health needs is reproductive health, it is reasonable that students would access a program that 

assists them with those services in a highly cost-effective manner.
Student Learning Outcome 5:

All students who participate in Alcohol Education Program activities, such as: “Don’t Cancel That Class”, and CHOICES/E-Chug, will demonstrate increased knowledge of:
· Laws and policies associated with alcohol and drug use
· Protective behaviors
· Potential consequences of high risk and underage drinking
· Resources available to address alcohol and other drug issues
Rationale

The program provides many educational activities in support of this goal including; 21st birthday cards, a social marketing campaign, peer health educators, educational presentations, outreach events, “Don’t Cancel that Class”, Choices/E-Chug alcohol policy violator classes, and other collaborative projects.  

Measures

Students participating in the Choices Alcohol Education Class will be surveyed with a pre- and post-test and follow up assessment tool two weeks to one month after they take the class.  This will be done to assess increased and retained understanding of moderate drinking practices, laws and policies associated with alcohol and drug use, use of protective behaviors and how to determine whether a person is experiencing a problem with alcohol use.

Results

Ninety-one class participants (38 fall, 53 spring) completed pre-tests in fall 2007 and spring 2008

Ninety class participants (37 fall, 53 spring) completed post-tests immediately following the Choices Level One Alcohol Education class in fall 2007 and spring 2008. Twenty-five class participants (9 fall, 16 spring) completed follow up assessment surveys two weeks to one month after completing the class in fall 2007 and spring 2008. Responses were collected on student voice after students attended the class.
Questionnaire results follow:

Question: On average how much time does it take for the body to eliminate the alcohol in one standard drink?

                         n=36  n=53  n=89          
 n=37  n=53   n=90                  n= 9   n=16  n=25
Students’ knowledge increased when asked about how long it took for the body to eliminate alcohol in one standard drink. Knowledge was retained by those who participated in follow up surveys two weeks to one month after the class during the fall semester but not during the spring semester, therefore total learning retention decreased among students who took the class for the year.
Question: What is the point of diminishing returns?




             n=53


n=53


n=16
At the end of Fall 2008 Alcohol Education Program staff discussed the need to incorporate questions about the point of diminishing returns into the pre-test and post-tests because of the concept’s rating as Effective Among College Students in the Higher Education Center’s Tiers of Effective Alcohol Prevention. The initial results demonstrate as slight increase in learning as well as a slight increase in retention of learning in Spring 2008.

Question: What Blood Alcohol Concentration (BAC) represents the point of diminishing returns? 



        n=53

            n=53


n=16
Students demonstrated an initial increase in learning about the BAC that represents the point of diminishing returns however learning was not retained as demonstrated by follow up assessment questions during Spring 2008.

Question: Which of the following does not influence Blood Alcohol Concentration (BAC)?
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n=53


n=16
The incorporation of this question during Spring 2008 was to measure knowledge regarding protective drinking behaviors. Initial learning was demonstrated. Follow-up assessment demonstrated that learning was retained, though not at a very high level.

Question: Name two symptoms of alcohol poisoning.
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Students’ demonstrated a slight increase in their ability to name two symptoms of alcohol poisoning immediately after taking the class. Students who participated in the follow up survey two weeks to one month after the class demonstrated a decrease in the ability to name two symptoms of alcohol poisoning indicating that the information was not effectively retained.

Question: Which of the following are violations of campus and/or residence halls alcohol policy? Public Intoxication on campus

                                   n=23   n=53   n=76
       n=37   n=53    n=90
            n=9     n=16   n=25
Students’ ability to confirm that public intoxication on campus is a violation of campus policy increased after taking the class and learning was mostly retained by students who participated in the follow up assessment.

Question: Which of the following are violations of campus and/or residence halls alcohol policy? Possession or consumption of alcohol by a person under 21
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Students’ ability to confirm possession and consumption of alcohol by a person under 21 on campus is a violation of campus policy was high on the pre-test. Demonstration of learning slightly increased immediately after taking the class and students participating in follow up assessment demonstrated total retention of this information.

Question: Which of the following are violations of campus and/or residence halls alcohol policy? Possession of a beer bong


                        n= 23  n=53   n=76                  n=37   n=53  n=90                  n=9    n=16   n=25
A little less than half of students demonstrated their knowledge that possession of a beer bong is a violation of campus and/or residence halls policy before taking the class. Immediately after taking the class students’ knowledge of this policy significantly increased. Follow up assessment demonstrates that the knowledge was retained by most of the students who participated.

Question: Which of the following are violations of campus and/or residence halls alcohol policy? Consumption of alcohol by a person over 21 in the residence halls in the presence of persons under 21

                        n= 23  n=53   n=76                  n=37   n=53  n=90                  n=9     n=16  n=25
Most students demonstrated their knowledge that a person over 21 may not consume alcohol in the presence of persons under 21 in the residence halls before taking the class. There was a slight increase in student learning of this policy and knowledge was retained by most students who participated in the follow-up assessment.
Question: Which of the following are violations of campus and/or residence halls alcohol policy? Display of alcohol containers by persons under 21

                         n= 23 n=53  n=76                  n=37   n=53   n=90                  n=9    n=16   n=25
Pre-tests demonstrated that most students possessed knowledge of this policy and post-tests demonstrated that student learned. Students participating in follow-up assessment demonstrated retention of this knowledge. 
Question: Which of the following, behaviors or occurrences, would cause you to think that 
someone might have a problem with his/her drinking? Check all that apply.


The Alcohol Education Program staff decided to implement this question during spring 2008 as a way to assess students’ understanding of possible consequences of drinking as well as indicators that a person might have a drinking problem. Pre-tests indicated that most students did not understand consequences and behaviors that indicate that a student might have a drinking problem as determined by the AEP. Post-test results indicate a slight increase in learning regarding problematic drinking behaviors. The exception to this was on the question about arrest for public intoxication-slightly less students identified this as an indication of a potential problem in  post-tests and having a hangover-slightly more students identified this as indicating a potential problem in post-tests. Most follow-up assessment participants retained the knowledge about problematic drinking behaviors except regarding ‘drinking one or two drinks alone once per week’. Follow-up participants identified this as a potentially problematic behavior although program staff does not. This question demonstrates one of the most challenging aspects of alcohol education - educating students to effectively identify symptomatic and problematic drinking behaviors among their peers.
Conclusions

Fall 2007 and spring 2008 results reflected an increase in learning among students participating in the Choices Level One Alcohol Education class in most categories.  However, follow up assessment surveys taken two weeks to one month after the class demonstrated that knowledge is not being effectively retained in many areas including symptoms of alcohol poisoning, information about the point of diminishing returns and its associated Blood Alcohol Level, how long it takes to eliminate the alcohol in one standard drink from the body, and factors that influence Blood Alcohol Level. Additionally, assessment data indicated some confusion among students about how to identify problematic drinking behaviors among their peers. 

Program staff will meet to review the data and discuss strategies to making the information easier for students to understand and remember. Ensuring retention will be difficult as students attend the class only one time and long-term retention requires repeated exposure to information.

Program Objective 5:
Decrease high risk drinking behaviors among students and the potential harm associated with these behaviors.
Rationale: Research has demonstrated that alcohol and other drug misuse can negatively impact student emotional and physical well-being, academic achievement, personal relationships and achievement of career goals.  The Alcohol Education Program utilizes a multifaceted research-based prevention model to address the use and abuse of alcohol as well as illicit and prescription drugs.
Measures

By Fall 2008 review data from assessment tools currently used, e.g. Core survey, Ping My Health and California Safer Schools Survey, to assess the status of, and changes in drinking and driving, binge drinking, and the harm associated with high risk drinking. 

Results

Due to staffing shortages the Alcohol Education Program was unable to conduct the National College Health Assessment as planned in spring 2008. Additionally, there were technical difficulties with Ping My Health. Therefore we were unable to collect data from that website. However, we did collect information among students taking the Choices Alcohol Education Class in spring 2008.

Question: During the last 2 weeks if you partied/socialized, how often did you do the following: Alternate alcoholic with non-alcoholic drinks.
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Follow-up, self-reported assessment demonstrated an increase in the percentage of students who alternated alcoholic with non-alcoholic beverages after taking the class (37.6% said they usually or always alternated alcoholic with non-alcoholic beverages in the follow up versus 20.8% in pre-tests).

Question: During the last 2 weeks, if you partied/socialized, how often did you do the following: Set a drink limit before partying.
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Follow-up, self-report assessment demonstrated an increase in the percentage of students who set a drink limit before partying after taking the class (37.5% stated they usually set a drink limit before partying in post-tests and follow up versus 26.4% who stated they always or usually did so in pre-tests).

Question: During the last 2 weeks, if you partied/socialized, how often did you do the following: Choose not to drink.
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Self-report assessment demonstrated an increase in the percentage of students who chose not to drink when partying or socializing in follow up (31.3% always or usually chose not to drink in post-test and follow up versus 22.6% in pre-tests).

Question: During the last 2 weeks, if you partied/socialized, how often did you do the following: Pace drinks to one per hour.
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Self-report assessment showed almost no change in the incorporation of this behavior ‘usually’ or ‘always’ while partying among students who took the class. Although a higher percentage of students said they ‘usually’ engaged in this behavior in follow up  in comparison to pre-tests. Of note, however, is the increase in the percentage of students who reported ‘sometimes’ engaging in this behavior after taking the class (31.3% in follow up versus 17% in pre-tests).

Question: During the last 2 weeks, if you partied/socialized, how often did you do the following: Volunteer to be a sober driver.
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Self-report assessment showed a substantial increase in the percentage of students who always volunteer to be a sober driver when partying/socializing (25% in follow up versus 11.3% in pre-tests).

Question: Over the past two weeks indicate on how many days you used alcohol.
Results show an increase in the percentage of students who abstained from any alcohol use after taking the class and during the two weeks prior to the follow-up assessment survey (31.3% versus 15.1%)
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Question: Over the past two weeks, indicate how many days you used alcohol in the Sac State Residence Halls
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Results show a decrease in the percentage of students who used alcohol in the Sac State Residence Halls after taking the class and two weeks prior to taking the follow-up assessment (81.3% of respondents to the follow-up survey did not use alcohol in the residence halls versus 47.2% in pre--test survey).

Question: How many alcoholic drinks do you typically consume when you party/socialize?

[image: image18.png]Percent Responses

50

45
40

35

30
25

20
15

10 ~

0

ji'.l,

lor2 3ord Soré 7or8 9to 14

Standard alcoholic beverages consumed when partying/socializing

® PreTest

W Follow Up





Results show an increase in the percentage of students who typically abstain from drinking among those who took the class and responded to the follow-up assessment survey (18.8% respondents typically abstained in follow-up versus 11.2% in pre--test). 

Conclusions

Spring 2008 follow-up assessment results show an increase in the percentage of students who use protective behaviors when drinking two weeks to one month after taking the class as well as a decrease in overall alcohol consumption among respondents. Given the increase in percentage of students practicing abstinence and moderate drinking practices it is prudent to consider that the more responsible students would be the ones more likely to fill out the follow-up assessment. Although this is an assumption, we do not believe that this data offers conclusive evidence as to the effect of the class on behavior change. Program staff will meet to discuss how to increase the response rates of students taking the class on follow-up assessment surveys.

Student Learning Outcome 6:
Students who participate in the Violence and Sexual Assault programming at Freshman Orientation and Greek New Member Education will demonstrate increased knowledge of:

· Laws and policies associated with sexual misconduct, intimate partner violence and stalking
· Risk reduction strategies
· Potential consequences of violating Sac State’s policies on these issues
· Resources available for victims of these issues
Rationale: The program provides many educational activities in support of this goal including; peer health educators, educational presentations, outreach events, “Don’t Cancel that Class”, and other collaborative projects.  

Measures

Participating students were surveyed with a post-test to assess knowledge of Sac State’s policies, California Penal Code Laws, definitions of sexual violence, intimate partner violence and stalking, consequences of violating these laws and policies, and where on campus to go for help if someone is a victim of one of these crimes.  The Freshman Orientation presentation and post-test was administered in the fall of 2007 only because the sexual violence presentation is not included in the Spring Orientation program nor is it included in any of the transfer orientations.  The Greek New Member Education was provided in fall 2007and spring 2008, and in spring 2008 it included a pre-test as well as a change in the assessment questions.  
Results

The number of surveys that students completed the post test directly after the presentation was 1,126. Twenty-five students in the Spring Greek New Member Education completed a pre- and post test.   Questionnaire results follow:

This presentation provided new information to me about Sac State’s policies and resources about sexual violence, intimate partner violence and stalking.  
Freshman Orientation: 

94.47% either agreed or somewhat agreed with this statement

Greek New Member Education:  88.78% either agreed or somewhat agreed with this statement.  

There was a slight increase in the agreement with the Freshman Orientation, which might be because many participants in the Greek New Member Education had been earlier participants in the Freshman Orientation; thus, the information was not necessarily “new” to them.

As a result of this presentation, I would be more likely to participate in events to end sexual/personal violence.  

Freshman Orientation:  

77% responded in agree or somewhat agree with this statement

Greek New Member Education:  Almost 80% responded in the same manner

The increase in the Greek population could be attributed to the fact that the Greeks are more conditioned to participate in activism on the campus, as this is part of their organizational mission.

The presenter was effective and knowledgeable about the subject area.

Both groups responded with 97% agreement or somewhat agreement with this statement.  

This particular statistic was reassuring to the program manager because Peer Health Educators and Orientation Leaders presented the information for the groups instead of a staff member.  Apparently, the having trained peer educators function as the presenter works as well as having professional staff present the information.

If someone is a victim of sexual misconduct, intimate partner violence or stalking, list two places they can go on campus for help.   

Freshman Orientation:  

92% could name one place and 76% could name two places

Greek New Member Education:  98% could name one place and 84% could name two places

Perhaps the reason the Greeks may have done better than the orientation participants is because many of them had participated in the Freshman Orientation previously, and therefore had been given the information before.  In addition, the Greeks had been on campus for classes and participated in campus life, whereas the freshmen had not.  Therefore, the Greeks may be more familiar with the campus in general and therefore able to identify places on campus better than the freshman.

Name two possible consequences for violating the campus policy on sexual misconduct/intimate partner violence/stalking?
Freshman Orientation:  
93% could name one consequence and 74% could name two consequences

Greek New Member Education:
99% could name one consequence but only 54% could name 





two

An explanation for the lower score among the Greeks cannot be determined at this time.  We will review the slides of the presentation and also re-emphasize the importance of this information to the presenters for next year.
At the Greek New Member Education in spring 2008, we used a pre-test prior to the presentation and a post-test immediately afterwards.  We also added a question to assess if the students understood that there are certain behaviors which may be against Sac State policy but not necessarily against the California Penal Code (for example, verbal sexual harassment and electronic harassment). We also added a question defining behavior requirements for consensual sexual activity. The initial question, concerning if the presentation provided new information concerning Sac State’s policies was asked only during the post-test.  Questionnaire results follow:
This presentation provided new information to me about Sac State’s policies and resources about sexual violence, intimate partner violence and stalking.  
Approximately 99% of the participants responded in agreement or somewhat agreement to this question.

What are three things needed for legal sexual activity?
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The decrease in the post test group of the one and two item responses and the dramatic increase in the three correct items response shows significant learning regarding what is needed under the law for consensual sexual activity.  

If someone is a victim of sexual misconduct, list two places they can go on campus for help:
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The participants showed a definite increase in knowledge as to resources on campus.

Name two possible consequences for violating the campus sexual misconduct policy.
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The participant’s showed a significant increase in understanding the consequences for violating policy at Sac State.  They articulated both “going to jail” and “ expulsion from the university” as consequences demonstrating that they comprehended the difference between on and off campus consequences.  

Name two behaviors that constitute violations of Sac State’s Sexual Misconduct Policy that might not necessarily be against the law.
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The results from this question were interesting.  Apparently there was some confusion about the meaning of the question as very few students were able to identify even one behavior.  The results were worse for the post-test than the pre-test, as ten were able to identify at least one in the pre-test, but only eight were able to identify at least one in post test.  We noticed that there was not a slide in the PowerPoint dedicated to this question, and we will change the PowerPoint for next year to include a slide with the correct answers on it to this question.  If the participants are not able to improve their correct scores, then we might consider the question is flawed. 

Conclusions

Freshman Orientation fall 2007 results indicated that the desired learning outcomes were achieved.  There was some confusion on the pre- and post- test material with the Greek New Member Education in the wording of certain questions, as a different questionnaire was used for this group than the one used for the freshman orientation.  But overall the participants demonstrated understanding of the basic concepts which the presenters were trying to achieve. There is a definite need to have more education in the residence halls surrounding sexual violence, and our objective for next year will be to establish such a program utilizing our Peer Health Educators.  
Questions regarding the programs addressed in this document should be addressed to Joy Stewart-James, Director, Student Health Services at (916) 278-6035 or at jsjames@csus.edu
Testing Center

As of October 2008
Mission Statement


 Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Testing Center administers campus specific exams, CSU system-wide tests and national standardized tests to current and prospective students.  Testing accommodations are provided for students with special needs and make-up test services are available upon faculty request.  Tests are administered in controlled classrooms and private rooms.  Testing Center staff provide proctor services for all exams.

Planning Goals 

 Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: To administer all tests in quiet controlled environments to help eliminate distractions for students.

Goal 2: To provide special accommodations for students with special needs.

Goal 3: To offer make-up test services to faculty.

Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

All students who register for the English Placement Test (EPT) and the Entry Level Mathematics Test (ELM) will exhibit a solid understanding of Testing Center procedures prior to completing the registration process.

Rationale:  Students who are unfamiliar with Testing Center regulations (i.e. prohibiting cell phones in the Testing Center) experience frustration just before taking an exam. Students who are frustrated at the beginning of an exam may not perform to their full potential.

 Measures 

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

Starting in Spring 2008, the Testing Center on-line registration system presented students 2-3 questions covering testing policy.  Students were required to answer each question correctly before being allowed to complete on-line test registration and print a test admission ticket.

The number of students who do not comply with testing policies (as manually tracked by Testing Center staff) was collected during the November 2007 test registration period.  This information was used for comparison.  Then, Testing Center staff monitored testing policy infractions during the Spring 2008 test registration period (after the on-line registration system is changed).  The number of policy infractions were compared to evaluate the effectiveness of the on-line registration quiz.


Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met. 
This Assessment was not completed because the Testing Center Director was required to take Medical Leave for the 2007/2008 academic year.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 

This Student Learning Outcome will be reconsidered for the coming year. 
Student Learning Outcome 2

After completing computer based training, part-time student staff ( employed as proctors, readers and scribes), will score at least 90% on testing policies and procedures.

Rationale: Training for proctors, readers and scribes had previously been done on a one-on-one basis covering a large amount of material during a short pre-testing preparation meeting. The Testing Center Coordinator observed that student staff had some difficulty remembering all the information.  Therefore, a computer-based training program was developed to allow student staff to complete training at their own pace. The goal of this initiative is to increase training retention for part-time student staff and to reduce testing day problems.

Measures

Testing Center staff developed an assessment instrument (Appendix A) to test staff knowledge of policy and procedure after they complete computer-based training.  Student staff are expected to achieve a score of 90% or higher. Additionally, the Testing Center Coordinator monitored proctors throughout the year to determine if the quality of their work improved compared to previous years. 

Results

In Spring 2007, five student proctors took a written post-test (Appendix A) immediately after being trained individually. Although one student proctor scored above 90% on the post-test, the mean score for all five student proctors was 85.4% (See appendix B).

In Fall 2007, four student proctors completed a newly developed computer-based testing program. After completing computer-based training, the mean score for all four student proctors was 96%.  All student proctors scored above 90% and one student proctor scored 100%.  

Student proctors were also observed to see how frequently they patrolled testing areas. Training Center protocol requires students to patrol the testing area at least 4 times per hour. Student proctors trained in Spring 2007 patrolled students twice an hour. Student proctors trained in Fall 2007 patrolled students four times during the hour.

Conclusions

Student proctors answered a high percentage of questions correctly and patrolled testing areas more often after completing computer-based training. Based on these results, the Testing Center Coordinator will continue to utilize computer-based training for all student proctors.

Program Objective 1

Develop a computer-based training program for student proctors, readers, and scribes. 
Rationale: A computer-based training program could substantially enhance the quality of test administration and streamline the training process. Before Fall 2007, the Testing Center Coordinator was consistently concerned about the quality of new student proctor performance after attending brief individual training sessions.  The Coordinator also observed that individual training was not standardized. In order to address these concerns, the Coordinator worked with Student Affairs Technology staff to develop a standard computer-based training program for new student proctors. 

Measures 

Beginning Fall 2007, all Testing Center student employees are required to complete the computer-based training module and assessment before beginning employment. The Testing Center Coordinator will also observe all new student employees and rate their performance on correctly following proctoring protocols.

Results

The computer-based training program was completed and implemented in Fall 2007. 

Conclusions

Based on improvements in student proctor performance (Student Learning Outcome 2), the Testing Center will continue to use the computer based training program to train proctors.

Questions regarding the programs and outcomes delineated in this section should be addressed to Tejeshwar Chowdhary, Testing Center. (916) 278-7846. tsc@csus.edu 
Appendix A

Assessment for Test Proctor, Reader and Scribe 

Some questions may have more than one right answer.  Circle all that are true.  

1.  Proctors are hired to:


a. Prevent cheating. 


b. Ensure that tests are properly administered.

 
c. Give permission for students to go on bathroom breaks.


d. Help in scoring tests.


e. All of the above.

2.  Proctors are required to check each cubicle once every


a. 30 to 40 minutes.


b. 10- 15 minutes.


c. hour.

3.  The Testing Accommodation Instructions  tells how the test was administered in class, and:


a. Indicates what answer material and resources the student is allowed.


b. Is designed to be filled out by the proctor with testing instructions from the student.


c. Is to be read aloud to each student. 


d. All of the above.


e. None of the above.

4.  The guideline for writing in blue books is to write in ink on:


a. One side of each page on every line.


b. One side of each page on every other line.



c. Both sides of each page on every line.


d. Both sides of each page on every other line.

True-False

____ 5.  All students are not required to show photo identification.

____ 6.  Students are required to place all personal belongings in a locker.

____ 7.  Students are required to use our bluebooks and scantrons.

____ 8.  Books and other resource materials brought into the testing rooms must be thoroughly searched.

____ 9.  Students are allowed to get scratch paper from their lockers or backpacks after they begin an exam.

____ 10.Students are always monitored and/or under electronic surveillance while taking tests.

____ 11.Our testing protocol is just a suggestion about how tests should be administered. 

____ 12.Testing can be stressful, therefore we allow students breaks to go to the bathroom and to get snacks.

____ 13.Students are allowed to keep their tests when they take an open note and open book exam.  

____ 14.If the return instructions on a test says “student to return exam”, the proctor is authorized to give the completed exam to the student to return to the instructor.

____ 15.All testing instructions must be read all the time to all students.

____ 16.Students are permitted to leave the testing area and the testing center before surrendering the test.

Short answers

17.  List three items that are NOT allowed in the testing rooms.


1.________________ 2.________________ 3._________________

18. When you are a scribe for a student, who is responsible for providing all punctuation as well as the spelling of major words? 

____________________________________________________________________________________

19.  The testing accommodation instruction form states the student can have one page of notes. About 15 minutes after the student is seated, you notice that the student has 3 sheets of paper that appear be notes.  What do you do?

________________________________________________________________________________________________________________________________________________________________________

20.  A student says he has to go to the bathroom.  What do you do?

________________________________________________________________________________________________________________________________________________________________________

21.  You are  reading an exam for a student.  The student says “I don’t understand the question, what does it mean?”  What do you say?

________________________________________________________________________________________________________________________________________________________________________

22.  A student refuses to stop work and surrender the exam when you call time.  What do you do?

________________________________________________________________________________________________________________________________________________________________________

23.  The testing accommodation form says that the student can use the textbook for the test.  What are your responsibilities?

________________________________________________________________________________________________________________________________________________________________________

24.  A student causes a disturbance while testing in the group room. What do you do?

________________________________________________________________________________________________________________________________________________________________________

25.  A student asks you, the reader, to read a question again.  What do you do? 

________________________________________________________________________________________________________________________________________________________________________

26. You are proctoring. You are bored and tired.  Your shift is over in two hours.  What do you do?

________________________________________________________________________________________________________________________________________________________________________

Appendix B

Proctor Test Scores
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Proctor Test Results: Spring 2007 = 5 (Blue); Fall 2007 = 4 (Green) 

University Registrar’s Office
Submitted May 2008
Mission Statement


Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identifies the name of the department, its primary functions, modes of delivery and target audience.  

Mission: The Office of the University Registrar is responsible for overall management of student academic records; course administration and registration; graduation and degree verification. Additionally, the office ensures compliance with all policies regarding maintenance and confidentiality of academic records.  The office staff serves faculty, students and alumni by providing face-to-face workshops, presentations and telephone and on-line consultations.  

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook, University of Central Florida). 

Goal 1: Ensure that all matriculation, registration, transcript evaluation and graduation processes are completed in a timely and accurate manner.
Goal 2: Maintain and safeguard the integrity of student information and academic records.

Goal 3: Provide world-class service to all constituents.
Program Objectives or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1

Upper-division students who participate in a graduation application workshop will be able to demonstrate basic knowledge regarding the Application for Graduation process and their degree requirements.  All students who attend the workshop should answer correctly 80% of the questions included on the post-test. 
Rationale: Helping students develop a basic understanding of the components of their degree, their individual degree requirements and the graduation application process should facilitate their time time-to-degree
Measures

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

A seven question quiz covering the graduation information delivered during the workshop was given to participants at the end of each workshop (Attachment A).  The quiz was administered using a PDA survey.

The quiz contained questions regarding the graduation application process, posting of degrees, and specific graduation requirements at Sac State.  

The survey was intended to measure the extent to which students retained information about the following topics: 

· The connection between Application to Graduate and Graduation Evaluation

· The minimum number of units required to graduate 

· The timeframe during which degrees are posted 

· The means for obtaining an “approved alternate course”

Students were also asked to rate the workshops in terms of the helpfulness of the information provided and their likelihood in recommending the workshops to other students.

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs.  The results should indicate the extent to which the program objective or student learning outcome was met.

Eight workshops, with an average attendance of 20, were held bimonthly September through December, 2007. In total, 85 students completed the post workshop quiz.

Almost all students (95%) who completed the quiz answered questions 1, 3 and 4 correctly. This suggests that most participants left the workshop with a clear understanding of the graduation application process, the minimum number of units required to graduate, how to update information on their graduation evaluation and when to expect the posting of their degree.  

Only 59%, however, answered question 2 correctly (substitution petitions). 

Responses to questions 5, 6 and 7 show that 91+% viewed the workshops as beneficial and would likely recommend them to other students.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data.  It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses. 
Based on the satisfaction and referral data generated by the post-test, the Registrar’s Office believes that graduation workshops are a useful retention and graduation tool. Therefore, the office will continue to offer these workshops. 

Given the amount of incorrect responses to question 2, it is apparent that students continue to be confused about how and when to submit a petition.  This means that workshop materials and web-based resources will be rewritten to simplify the petition instructions and reduce student confusion.  

Future workshops and their corollary quizzes will be revised to cover more fully substitution petition information.  Additionally, a pre- and post-test strategy will be considered in order to measure student understanding prior to and after the workshop. Using a pre- and post-test strategy could provide more insight into areas of student confusion with the graduation process. 

Finally, attendance patterns show a clear preference for the September and October workshops compared to those held later in the semester.  Therefore, the sessions will be scheduled earlier in the semester and more actively marketed to upper division students. 

Program Objective 1

All documents received in the Registrar’s Office will be tracked and processed in a timely and accurate manner.  Benchmark measures regarding processing speed (cycle time) and accuracy rates (quality control) will be identified by March 31st, 2008. Once the benchmarks are set, more specific objectives will be established for future semesters. 

Measures

First, staff will create an inventory of all document types received. Then, the management team will review current production reports to determine if cycle time and quality control information is being collected and reported.  Finally, the management team will analyze current document processing outcomes to determine which processes and/or reports need to be improved for the next processing cycle (2008/2009). 

Possible measures include:

· Processing cycle time for Transfer Credit Evaluations (TCE) 

· Processing cycle time for outgoing transcript requests
· Quality control accuracy rates for manual processing of incoming transcripts
Results

The initial document inventory and process review was completed on March 28th, 2008.  The results of the review revealed the following issues:

· Current processing reports do not include cycle time data

· No formal quality control reports exist

· The majority of processing reports require manual calculations and are typically estimates vs. actual numbers

· The document archive is considered to be “at risk” due to inadequate security procedures and the lack of digital back-up images for original documents  

Initial document processing estimates based on manual reporting revealed that:

· Incoming paper transcripts are not logged or tracked to insure that they are processed

· Transfer credit evaluation processing has improved from months / years to within 60 - 90 days of admission for all completed files

· Outgoing transcript requests are currently averaging 8 to 14 days (depending on the volume of requests each week)

· Degree Evaluations are backlogged and not being completed in a timely manner

Conclusions

Currently, the University Registrar’s Office does not have adequate document tracking, processing and quality control reports.  This makes it difficult for supervisors to consistently manage and evaluate staff workload. High staff turnover and extended sick leaves are impacting overall office performance. Although transfer credit evaluation processing has improved dramatically, the processing for many other documents requires improvement. 

In order to improve processing, the Registrar’s management team will develop a new set of process management reports during the 08/09 academic year. These reports will include both cycle time and quality control measures.  Additionally, the Registrar will evaluate automation opportunities (i.e. RoboRegistrar on-line transcript request system) to further decrease cycle time and manual process errors. 

Questions regarding the programs and outcomes delineated in this section should be addressed 

to Dennis Geyer, University Registrar. (916) 278-7748. dgeyer@csus.edu
Attachment A. Graduation Process Quiz Results
	Q1. The Application to Graduate generates my Graduation Evaluation. 

	Count
	Percent
	

	82
	95.35%
	True

	3
	4.65%
	False

	85
	 Respondents


	Q2. What is the first thing I should do if I enroll in a course that I did not list on my graduation application? 

	Count
	Percent
	

	34
	40.00%
	Check the catalog for major course requirements

	50
	58.82%
	Submit a Substitution Petition

	1
	1.18%
	Change my graduation date

	85
	 Respondents


	Q3. What is the minimum number of units required to graduate? 

	Count
	Percent
	

	0
	0.00%
	51

	85
	100.00%
	120

	0
	0.00%
	160

	85
	 Respondents


	Q4. My degree will be posted: 

	Count
	Percent
	

	0
	0.00%
	Prior to commencement ceremony

	81
	95.29%
	8 to 10 weeks from the last day of the semester

	4
	4.71%
	6 months after the commencement ceremony

	85
	 Respondents


	Q5. - Please rate your level of agreement with the following: This graduation workshop was beneficial to me. 

	Count
	Percent
	

	46
	54.12%
	Strongly agree

	32
	37.65%
	Agree

	6
	7.06%
	Neutral

	1
	1.18%
	Disagree

	0
	0.00%
	Strongly disagree

	85
	 Respondents


	Q6. - I would recommend this workshop to other students. 

	Count
	Percent
	

	52
	61.18%
	Strongly agree

	30
	35.29%
	Agree

	3
	3.53%
	Neutral

	0
	0.00%
	Disagree

	0
	0.00%
	Strongly disagree

	85
	 Respondents


	Q7. - All students who plan to graduate within a year should attend this workshop. 

	Count
	Percent
	

	56
	65.88%
	Strongly agree

	25
	29.41%
	Agree

	4
	4.71%
	Neutral

	0
	0.00%
	Disagree

	0
	0.00%
	Strongly disagree

	85
	 Respondents


University Union
As of August 2008
Mission Statement

Note: Departmental mission must be directly aligned with those of the University and the Division.  This statement should include approximately 3-5 sentences that identify the name of the department, its primary functions, modes of delivery and target audience.  

The University Union exists for the benefit of students, offering a welcoming environment where students, faculty, staff, alumni and the greater community participate in campus life. The programs, services and facilities of the Union foster personal growth, encourage social interaction, and develop leadership skills. This involvement leads to memorable experiences and builds a community that cultivates enduring commitment, pride and loyalty to the University.

Planning Goals 

Note: Planning Goals are broad statements that describe the overarching, long-range intentions of an administrative unit.  Goals are used primarily for general planning, as the starting point for the development and refinement of program objectives or student learning outcomes. (UCF Administrative Handbook,University of Central Florida).

Goal 1: Train staff and students to provide customer-oriented service sensitive to the needs of our multicultural campus community.

Goal 2: Enhance students’ (interns and student assistants) interpersonal, leadership and critical thinking skills; help them develop supportive networks; help prepare them for active citizenship beyond the collegiate experience.

Goal 3: Increase the use of the University Union’s programs, services and facilities by members of the campus community.

Goal 4: Partner with Faculty and other Student Affairs Units to offer educationally purposeful programs that increase the learning of those who participate.

Program Objective or Student Learning Outcomes

Note: The Objectives or Outcomes can be one of two types: program objectives or student learning outcomes.  The former are related to program improvement around issues like timeliness, efficiency and participant satisfaction. The latter addresses what a student learns or how a student changes by participating in the program or utilizing the service. Both program objectives and student learning outcomes are measurable statements that provide evidence as to how well you are reaching your goals. 

Student Learning Outcome 1: 

After serving as a University Union student assistant or volunteer, students will demonstrate, in terms of knowledge acquisition or observed competencies, enhanced leadership skills and increased professionalism. 
Rationale: The University Union fosters an environment where student assistants will grow on a personal level and hone their professional skills.
Measures

Note: Measures describe the methodology and timeframe for data collection.  Measures also should identify the population being surveyed and/or tested. Provide materials such as survey instruments, check lists, focus group protocols, etc. in an appendix.

· Administer to student assistants pre- and post-tests that measure their learning in the areas of customer service and leadership.

· Post check-lists in specific employment areas to track skill competencies associated with a particular job.

· Use peer mentoring, experiential training opportunities, and questionnaires.
Data will be collected during Fall 2007 and Spring 2008.

Methods

A. Conduct Graphic Design Internship interviews that include the following:
1.  Website review

2.  Interview process and questionnaire

3.  Skills evaluation test

B. Administer a Graphic Design Internship evaluation process that summarizes:

1.  Design skills 

2.  Interpersonal skills

3.  Marketing strategies

C. Administer a Building Supervisor Knowledge Test that measures specific skills that new student supervisors should have acquired during each of their weekly meetings. After the training is complete, the building-supervisors-in-training will be tested to determine the extent to which they learned the material and acquired the skill. 

Results

Note: Results include a brief narrative of findings, and/or essential tables or graphs. The results should indicate the extent to which the program objective or student learning outcome was met. 
There was one student who served as a design intern in the Union’s Marketing Office during the Spring 2008 semester.


• This intern first completed the skills exam in February, and scored 85%.


The intern completed the second exam in April, and scored 100%.


• The intern demonstrated the ability to take a static design piece (of his own creation), 
      
and turned it into a motion graphic animation for a display screen in the University Union.


• The intern amply demonstrated his learned skills by applying them to all design projects done as part of the University Union Marketing internship.

A final evaluation that compared early work to the most recent work was conducted at the end of the semester. The final design piece was considerably more sophisticated and professional than earlier work, and this demonstrates the skills that the intern acquired.

(Appendix A)

In regards to the Building Supervisor training, students are given the knowledge test twice during the academic year. At the present time, two of our three Building Supervisors have been here less than a year and have not yet been tested the second time. Comparative data will be available to view in the Fall. Our other Supervisor was tested again in the Spring and improved only two percentage points over the last time tested.

Conclusions

Note: The conclusion should summarize briefly the collection and analyses of data. It also should “close the loop” by identifying what decisions and/or program modifications were made on the basis of these analyses.
Union staff had expected to develop a rubric that could assist supervisors in evaluating the skills sets acquired by interns in each program area.  Designing and using an evaluation rubric proved to be tedious compared to the amount of constructive feedback it generated.  Therefore, the evaluation rubric has been replaced with a combination of frequent, informal critiques and formal semester-end evaluations.  This evaluation process is manageable for supervisors and interns are able to obtain timely, constructive feedback to improve their skills.

The minimal improvement in the Building Supervisor test scores points to a need for an improved training process for these individuals. With the amount of information these staff members are required to know, we will be looking at a more frequent testing schedule as well as increased peer-to-peer training sessions.

Student Learning Outcome 2: 

Seventy percent of students who participate in the Martin Luther King Jr. Event on October 16th will demonstrate an increased understanding of the issues and dynamics involved in the area of civic engagement.

Rationale: The University Union is planning to: 

· Offer a multi faceted MLK program that celebrates the 40th anniversary of MLK’s speech on the Sacramento State Campus.

· Examine issues related to civic engagement.

· Collaborate with the Women’s Resource Center, Faculty members, and the Sacramento community.

Measures

·    Embedded questions into faculty issued exams.

·    Survey of participating students to measure student awareness of issues and dynamics of civic engagement.

Results

Two hundred and forty students responded to the surveys administered on the day of the event. Responses indicated that:  


• Over 85% of participants either “agreed” or “strongly agreed” that they learned




something new about Dr. Martin Luther King Jr. after attending the program.


• Over 80% either “agreed” or “strongly agreed” that they better




understand the messages of the Civil Rights Movement.


•  Full list of results is attached (Appendix B)

Conclusions

More than 1,200 people attended each panel discussion and the evening program—a total attendance of about 4,000. All program participants (keynotes, emcees, dignitaries) commented positively that they were impressed with what the Union and other co-sponsors had put together. Our PDA surveys indicated positive learning outcomes and appreciation for the program by students. Lots of anecdotal, positive feedback was received from both off and on-campus attendees.

Professors incorporated aspects of the event into their curricula before and after the program. The results of this are difficult to measure because a structured, specific tool (test, survey, etc) was not ultimately put in place for purposes of recording the results of inclusion in the course curriculum.
Program Objective 1: 

Seventy percent of University Union customers will agree, via responses on multiple surveys, that the Union delivers professional, efficient and relevant services in a customer-oriented fashion to the Sacramento State community.
Rationale: The University Union takes great pride in: 

· Offering a welcoming environment for students, faculty, staff and alumni. 

· Providing customer-focused service 
· Responding to the ever-changing needs of the diverse Sac State campus.
Measures

Continue to use the following surveys to assess the customer satisfaction:

A. Food Service Surveys

B. Event Services Survey

C. Customer Surveys

Data will be collected during Fall 2007 and Spring 2008 using the following methods:

A. Customers will be encouraged to complete surveys that assess their satisfaction with vendor performance. 


B. Sponsors of large events will be asked to complete an online survey that assesses their level of satisfaction with staff, catering, audio-visual, and room condition. 


C. Randomly selected Sacramento State students will be asked to complete an online survey to measure:

1. Their perception of the University Union’s environment and its commitment to their students. 

2. Their perception of the University Union’s overall program effectiveness. 
D. Randomly selected customers of the food court will be asked to complete a customer satisfaction survey about their experience buying their meal.

Results

The food service comment cards, along with the collection boxes, were redesigned in Fall 2007. Boxes were placed throughout the Union in more places than they had been in previous years.  The increased visibility of the boxes seems to have increased the numbers of comments.  The comments were retrieved on a weekly basis and consolidated into a report (example report attached, Appendix C). This report was then forwarded on to dining services in an attempt to keep them fully aware of all food service-related issues (both positive and negative).  The Customer Satisfaction survey yielded mixed results for all vendors.  (Appendix D)

Conclusions

Based on regular and consistent complaints regarding staff at several Union eateries, management has made staff changes.  Comments on the cards also helped managers identify facility-related concerns (e.g. cleanliness of specific locations).  With these data at hand, staff have increased and modified custodial services in “problematic” areas.

Questions regarding the programs and outcomes delineated in this section should be addressed to Leslie Davis, University Union, (916) 278-6744, leslied@csus.edu.

Appendix A — Union Marketing Office student intern semester evaluation
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Appendix B


MLK post-survey results

[image: image25.png]MLK Survey

Description:
Date Created: 10/12/2007 6:20:00 PM

Date Range: 10/15/2007 8:00:00 AM - 10/15/2007 8:00:00 AM

Total Respondents: 250

Q1. Please state your gender:

Count Percent
110 44.00%
130 52.00%

5 2.00%
5 2.00%

250  Respondents

Q2. Please state your ethnicity:

Count Percent
34 1411%
62 2573%

0 0.00%
45 18.67%
3 1.24%
4 1.66%
8 3.32%
57 23.65%
20 8.30%
8 3.32%

241 Respondents

Q3. Are you a Sac State student?

Count Percent
212 87.97%
29 12.03%

241 Respondents

Male
Female
Non-specific

Decline to answer

Asian
Black/African descent
East Indian
Latino/Hispanic
Middle Eastern
Native American
Pacific Islander
White/Caucasian
Other

Decline to answer

Yes

No




[image: image26.png]Q4. What year are you in school?

Count Percent
51 24.06%
17 802% N
47 2217% W
75 35380 [
22 10.38% M

212 Respondents

Freshman
Sophomore
Junior
Senior

Grad student

Q5. - Please rate your level of agreement with the following statements: | learned something new about Dr. Martin Luther King

Count Percent
107 44.58% [
102 42507 -
20 833% MW
8 333% I
3 1.25% |
240 Respondents
Top2 209
Bottom 2 11
Mean 4.26

87.08%
4.58%

Strongly agree
Agree

Not sure
Disagree

Strongly disagree

Q6. - | better understand the messages of the Civil Rights Movement.

Count Percent
79 33197 [
116 4874% .
35 14712 M
6 252% |
2 0.84%
233 Respondents
Top2 195
Bottom 2 8

81.93%
3.36%

Strongly agree
Agree

Not sure
Disagree

Strongly disagree




[image: image27.png]Q7. - As a people, we have made progress in peace and social justice for all

Count Percent
36 15.13%
104 43707 -
56 2353%
33 13.87% M
9 378% I

238 Respondents

Top2 140 58.82%
Bottom 2 42 17.65%
Mean 353

Q8. - I support non-violence as the path to social change.

Count Percent
127 53369 [
90 37.82%
17 714% K
1 0.42%

3 1.26% |

233 Respondents

Top2 217 91.18%
Bottom 2 4 1.68%
Mean 442

Q. - This was a valuable program

Count Percent
146 61.34% |-
69 28.99% M
13 546% I
6 252% [

4 168% |

Strongly agree
Agree

Not sure
Disagree

Strongly disagree

Strongly agree
Agree

Not sure
Disagree

Strongly disagree

Strongly agree
Agree

Not sure
Disagree

Strongly disagree




Appendix C 

DINNING SERVICES COMMENT CARD REPORT

CUSTOMER COMMENTS

(MARCH – APRIL, 2008)

DINNING SERVICES COMMENT CARD REPORT

CUSTOMER COMMENTS

(MARCH – APRIL, 2008)

MOTHER INDIA

· They’re very attentive & when I couldn’t be helped right away the server acknowledged me and said she’d be right with me! However; (all servers) their aprons have consistently been covered in sauces and it gives an overall feeling of un-cleanliness. Keep up the good service. Server’s name: Erica.



Maybe having brown rice available for those who ask



Including regular chicken curt dishes



Having extra clean aprons

· The people who work @ Mother India are hardly friendly & always a “snub” & rude attitude every time I order food from there. Just for this reason, I stopped going. The overpriced food isn’t worth paying for anymore, esp. since they are not very welcoming employees.

BURGER KING

· Burger King is consistently responsive to the needs of the campus community w/ price, customer service & hours of operation – one of the best vendors on campus.  Encourage other food vendors to offer value pricing, encourage other food vendors to model Burger King customer service, encourage other food vendors to adopt operating hours similar to Burger King.

GORDITO BURRITO

· Best burritos ever!!! Excellent as is!

· Marcella was rude.

· Great!! Love the people working here.  

· Always smiling face to greet you and food quality is great. Great selections.

UNIVERSITY UNION RESTAURANT

· The service was great. Have the music on!!

ROUND TABLE

· People look miserable.  Need to have good customer service.  Just open up a real pub – like in SFSU.  Have another way for people to wait.

· Mmm……Beer.  I E> (Heart) the service….  I was serviced well…   Beer give away drawings.

JC – THE BUZZ

· I come to the coffee house because of the atmosphere & customer service. I really like the tables & being able to study while snacking!  I also like the salads.  Expansion. More outlets.

· Spinach. Bring it back

· Chris rocks my socks!  Heather smiles often & I like that. Sara is totally RAD! Free soy.

JC – UNION STATION

· Megan C. & Morgan had the best customer service I have seen in a coffee shop in quite a while.  Keep up the good work.

· I go to the coffee house because I never feel rushed and they are always nice.  I have gone to the union station a few times & met abruptness & almost rude behavior.  Expand – maybe close quarters wear on attitudes – re-evaluation of customer service.

· Always cheerful, great customer service. Supply more breakfast goods.  You always keep running out.

· Lower cereal cost.  THERE REDICULOUS!!

· The chick was hecka weird. She kept staring at me hecka weird & didn’t begin speaking until after 30 seconds of awkward staring. The prices are too high. $1.70 for a pizza bagel? It should be $.75

KUNG FU FATS

· Can they give me more rice in combos?

· The staff are always friendly. Speed is great. They could use a bit more variety for the entrees but what they have is delicious. Prices are a bit high, but you usually get a lot of food.

MISCELANEOUS COMMENTS

· Clean out the Java City Toaster! Full of disgusting crumbs! Sick. Ew.

· Toaster Broken. Need new handles/knobs to start toasting

· Clean the toaster.

· New toaster.

· There needs to be more microwaves and more area for home brought food preparations such as counter space. The food options here are unhealthy, expensive and customer service sucks.

· ADD GREENS!

· We need more microwaves and please clean them once in a while. – thank you.

· French fries w/ a hot dog is hot!!! Keep it!

· Lower cereal – cost too much $2.25 for a small cup. More people could buy it.  Employees are really nice.

· Please have more all-vegetable soups. Vegetarians would like that& though I am not a vegetarian myself, so would I.
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To be completed by Drop-In Therapist





DROP-IN PROVIDER ____________ PRIORITY?  1     2     3     4     5





1:1/Cpls/Bio ______ Testing ______    Med Eval     1     2     3     4     5      Group _____________   


CLINICIAN PREFERENCES:  Anyone ____     Other (specify):





Print Name:                                                                                





�Sac State ID #:                      -                  -





California State University, Sacramento 


Financial Aid Office, Lassen Hall 1006


6000 J Street, Sacramento, CA   95819-6044 


Phone:  (916) 278-6554


FAX:    (916) 278-6082








Student’s Signature:_______________________________________ Date:__________________________ 





FSAP





      (43.9%)                    (56.1%)                    (36.7%)                    (63.3%)





     (6.0%)	     (13.5%)                     (39.0%)                    (41.5%)
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