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Some Thoughts about Culture
As you being to work with your students, it may become apparent that they come from a cultural background quite different from your own. You may feel a little apprehensive and afraid of making a cultural ‘faux pas’. They probably feel the same way. Any misunderstandings you experience may stem not only from the language barrier, but from cultural differences as well. The best advice is to relax and recognize that these incidents can be a learning opportunity for both you and your student. An open, non-judgmental attitude, and a little understanding of culture and the adjustment process of refugees go through, will help you deal with any cultural differences.

“The Air We Breathe”


Culture is such an integral part of who we are that it is often difficult to see just how deep its influence goes. It is sometimes compared to the water a fish swims in, or the air we breathe. The obvious parts of culture- the language spoken, architectural styles, climate, dress, and food- are easy to see, but just like an onion, there are many layers to be peeled back that are not immediately apparent. Many times our values (what we consider good or bad), our beliefs (what we consider true about the world), and our behaviors seem so automatic and “natural” that we hardly stop to think about someone else might see the world quite differently. Consider a Hmong women’s account of the teaching/student relationship in Laos:


“In my country, the teacher is almost like your president. You can never look at their face. You have to look down. No eye contact. That’s one thing that the teacher here has to remember because if you talk to a Laos student, they might not look straight at you and you might think that they don’t pay attention, but actually they do.”

It is often the things that we take for granted, like eye contact patterns, which cause us to misinterpret and judge someone from a different culture based on our own cultural norm. The more we become aware of our own cultural conditioning, the better able we will be to identify what makes a particular cross-cultural interaction uncomfortable.

Culture Shock


Culture shock happens when a person experiences the confusion of having everything familiar replaced by the unfamiliar. One can no longer find comfort in the little joys of life: favorite books, being accustomed to the weather, and carrying out basic daily tasks. 


During interactions with natives of the new culture, a person no longer knows what to expect. Members of the new culture seem unpredictable and baffling. This absence of the familiar, and the unpredictability of people’s behavior, cause discomfort. These are aspects of the new culture that may even seem offensive. For example, many newcomers to the U.S. feel that nursing homes for the elderly show a lack of respect and love for aging parents and grandparents. To them it is inconceivable that the elderly would prefer living independently to a communal life with their children and grandchildren. 


The “culture shock curve” can chart the process of adjustment. After arrival, the first phase is full of excitement at the novelty of it all, only to be followed by a slump of discovering one’s inability to get event the most mundane tasks done with ease. As soon as these challenges are mastered, bringing temporary emotional relief, one begins to uncover the deeper levels of the new culture- the unspoken rules of the culture and the unconscious levels, which often include non-verbal communication forms, such as eye contact patterns and our relationships to space, distance, and time. The adjusting newcomer may then sink deeper into shock or depression as the realization of the essential strangeness of the new culture hits home. Successful immigrants or refugees eventually reach a plateau of adaptation. As the challenges of adapting are met successfully; as one acquires alternative responses to the environment; and as inner peace is made with the conflict between cultures, one can both maintain the original cultural identity yet function in the new culture.
Learning to Adjust


People living in a different culture adjust through a process of integrating their native culture with the new culture in a form of bi-culturalism. This involves picking and choosing what to maintain their own way of life, and what to adopt from the new culture. Each individual blends these cultural values, beliefs, and behaviors together in a unique way.


A majority of refugees come from developing nations which are culturally and linguistically very different from the U.S. The greater these differences are, the more difficult the adjustment process will be. Refugees are presented with many cultural dilemmas and problems when they arrive. Because children tend to adapt and learn the new language much faster than their parents, intergenerational and family problems are common. 

Changes in Circumstances


For those who were educated and well-off in their own country, the loss of personal status, together with the experience of living in poverty in the U.S., can be devastating. A professional man from Afghanistan endured the humiliation and frustration of being told that a vocational skill, such as baking, was his only change for a job in the U.S.


While refugees from rural areas, with little formal education, may lack the life experience and skills necessary to quickly and easily adapt to life in a fast-paced, “high-tech” society like the U.S., those with more education and transferable skills may experience culture shock just as intensely.
How Can You Help?


There are several ways that you can help your student to make the adjustment and learn the language and cultural tools needed to survive.

1. Learn about your student’s culture. Look for books and movies that illustrate his or her culture and talk to other from the same country. Realize that while there are identifiable cultural traits within a particular country, there is much variation among individuals.

Learning about another culture doesn’t make its members’ behavior predictable. It only sheds some light on possible ways of understanding the cultural background and frame of reference that they have come from.

2. Recognize the nature of the process of acculturation. Refugees are confronted with many cultural conflicts and dilemmas, and each person resolves them in a unique way. Facilitate bi-culturalism by helping your student make decisions about how to live in the U.S. without necessarily giving them the answers.

One way to do this is to simply compare and contrast your student’s native culture with cultural tendencies here in the U.S. This is a neutral approach which conveys respect and interest in your student’s culture, while informing them about the new culture. “In the U.S. it usually happens this way…”

3. Deepen your awareness of yourself as a cultural being. It is surprising how deeply our personal identity overlaps with our cultural identity. Working with someone from another culture is a wonderful way to learn about ourselves. It provides the contrast we need to be able to see aspects of ourselves that are normally hidden. Operate on the assumption that your student is very likely perceiving things differently than you are. Expect the unexpected.

Language and culture are inextricably intertwined. In teaching English, we also teach culture, and we engage in a cross-cultural exchange. In working with refugees from other cultures quite different than our own, we embark on a journey that can expand our horizons without having to travel far from home. We are not simply teaching our students the vocabulary of a new language, but a new communication system rooted in another way of life, another way of thought. The experience can be rich and rewarding.

Who is My Student?
1. How can I learn my student’s full name, nationality, birth date, and other personal facts?
Even if your student speaks no English, they will understand when you hold out your hand and say, “I-94.” Each refugee is issued an I-94 card during the final interview in the refugee camp or processing center. This official document is the most vital piece of identification the refugee holds. On the I-94 you will find the following information:


-Full name


-Place of birth


-Birth date


-Date of entry into the U.S.


-Address of sponsor or sponsoring agency (VOLAG)


-Alien registration number

        All refugees, including children, are issued social security cards immediately upon entering the U.S.

Most refugees carry copies of their I-94 and social security cards. If your student carries the originals, help them get a copy made so that they can carry the copies and store the originals in a safe location.

Additional information can be fathered from the Personal Employment Plan (PEP) which is issued to most adults as they go through the processing with Department of Social and Health Services (DSHS) for Refugee Assistance and Employment Security. This green form must be submitted to the state-funded ESL classes at the time of enrollment. A bilingual Community Service Officer (CSO) collects the following facts:


-Number of years of schooling the refugees has had in native country


-Former job


-Vocational goals


-Number of people in family


-Date of entry to U.S.


-Date of entry to Washington State

2. What’s my student’s educational background?
While there are numerous trends and patterns of educational level within different people-groups, the level of education a refugee may have depends on their individual situations. People from the same country can differ as much as having no education to having a Ph D. 

3. What do I need to know about teaching an adult learner?
Maximum learning takes place when the material suits the learner’s immediate needs. Adults will not remember material unless it is practical, meaningful, and related to their experience. We learn what we need to learn. Adults also want to apply what has been learned as soon as possible. Provide opportunities to use the just-acquired vocabulary or skill in a simulated or real-life situation.

Language theorists distinguish between two kinds of learning when it comes to a new language: (1) “learning”, and (2) “acquisition.” The following chart shows some simple contrasts between the two terms:

Learning




Acquisition

        
rules about language

   

language itself


memorization                                   

direct comprehension

typically happens in classroom         

can happen anywhere


presentation of “correct” language     

presentation of living language

conscious knowledge of language

unconscious knowledge

halting, translations needed


fluent

Learning their first language, children never learn grammar rules yet master grammar, in spite of the fact that we seldom speak to them in complete sentences and accept almost any sounds they make with great celebration, however fragmentary or incorrect they may be at first. This method of acquisition can be adapted to use with adults learning a second language. At all times encourage communication, using words in a realistic, meaningful context.
An awareness of the distinction between learning and acquisition leads to come simple pragmatic conclusions for language teachers:


-Teach language itself, rather than rules about language


-Context is everything. Context leads to comprehension which leads to acquisition of fluency.


-Lower stress and minimize error correction. Students must not only listen to contextualized language, but they must also practice the new language. A concern with perfection, which is reinforced by constant correction by the teacher, is inhibiting and counterproductive. Like children, students learn through making mistakes. Unlike children, adults are prone to feeling stupid when they make mistakes. It is essential to minimize these feelings.


-Keep communication meaningful. Adults learn best when the content has some interest and meaning.

The First Day

The first day you meet with your students will set the stage for your tutoring experience. Remember, while you may be nervous, it is likely your student is terrified. Greet your student, smile and be friendly, but don’t overwhelm them. Your calm confidence will put your student at ease.

There are three things that need to be done at the first meeting:


-Get acquainted with the student


-Find out how much English they know


-Set up a schedule

Getting Acquainted
How do you begin? When you get to know another American, you usually greet them, introduce yourself, and ask a number of personal questions. Do the same with your student. Go ahead and teach them greetings, and the response to the questions, “What’s your name?” and “Where are you from?” But be sure to teach your name as well.
What if your student can answer most of the personal information questions you ask? It won’t be necessary to teach what they already know, but you can go ahead and ask them questions and encourage them to ask you questions. After all, one of your goals is to get to know each other. Bring along some family pictures and talk about your family. Your intention is not to teach anything at this time, but to relax, make conversation, and listen for what your student is and is not able to say.

Finding out English Ability

You can work to determine a refugee’s English level with a few different “assessment tools”:

	Bring
	To Assess

	Family photos
	Nouns, family relationships (ask “Who’s this?”)

	Flash cards
	Alphabet, numbers, sight words, math skills

	Calendar and clock
	Time-related vocabulary

	Magazine pictures
	Nouns, verbs, conversational ability

	Coins, bills
	Money vocabulary

	Small household items
	Vocabulary, understanding directions


Things to look for:

-Did you understand your student’s pronunciation?

-Did your student answer without your repeating or rephrasing each question two or three times?

-Did they ask you to repeat or tell you when they didn’t understand?

-Did they speak in complete sentences rather than broken English?

-Did your student ask you any questions without being prompted to?

General Teaching Tips

What does it mean to teach English?

Tutoring English means helping the student to become proficient in living in the U.S. This could mean teaching grammar, if that is what the situation calls for, but it could also mean a series of field trips by car or bus to a destination important to the student. It could mean instruction in the basic skills of language, or it could mean networking with employers.

If the end result of instruction is looked at in terms of competencies- things the student can do for themselves- then these competencies could be understood wither as English language competencies (e.g., asking for and comprehending directions), or as more general life skills (e.g., actually getting around town by bus, car, or on foot). Obviously, these two kinds of competencies are interrelated. In order to get oneself around town, it is necessary to be able to read maps, ask directions or strangers, deal with change and bus tokens, and understand traffic laws. Any of these competencies can be isolated and taught in a tutoring session. 

Use common sense when deciding how much effort to put into pronunciation work. Remember that adult learners of a second language will almost always have an accent. Focus only on what’s essential for your student to be understood and to understand.

Shouldn’t I really be teaching grammar?

We believe that the teaching of grammar is fine, as long as it doesn’t detract from the direct teaching of language itself. A grammatical approach, however, has pitfalls for both the beginner and the advanced student. The beginner, whose tutor usually is insisting on the structure and mastery of forms of language, may become dispirited and feel they do not have an aptitude for language. The more advance student, who may themselves be insisting on the grammatical approach, may be unable to break out of the analytical mind set and actually use the language.

If you find yourself or your student spending a lot of time on drill-type activities, you might want to re-evaluate what will be most helpful for your student. You student probably has access to state-funded ESL class where they can learn all about grammar, but you may be their only opportunity to practice English outside of the study of grammar.

How should I speak to my student?

Let natural speaking patterns guide you. Your speaking style is a model for your student. If your student knows little English, use short sentences and limit your vocabulary. You may need to speak more slowly, but repeat in your normal speaking style. Don’t yell at the student. You do your student a disservice if you make your English overly simple: Out if the real world, they’ll have to understand quickly-spoken, slurred-together language. Also, shortened answers and brief questions are common in our speech: “Leaving?” “Yeah, see you at seven.” Include both formal and colloquial speech in your lessons. 

What gestures should I use?

A gesture can be any body motion that conveys meaning: A nod for yes or no; a shrug to say you don’t understand; a facial expression that tells your student they are right or wrong; or a hand motion that indicates you want your student to repeat, listen, or answer a question. Gestures are silent language. They’re useful at all levels because they allow the teacher to help students speak without always repeating for them. For example: When you want your student to answer a question, you can help by giving the first word of the answer and the gesturing to the student to continue.

Go ahead and try all kinds of gestures. They can help you communicate with your students when words just aren’t enough. However, don’t get too dependent on them. When you cup your ear and tell your student to listen, remember to eliminate your gesture one day and simply say, “Listen.” By then your student shouldn’t need your signal to understand.

Remember that gestures can have different meaning in different cultures. For example, our “OK” sign is obscene in some cultures, and beckoning to come with a finger can be seen as condescending in others. You might want to include gestures occasionally as “vocabulary” item- introduce their meaning in American culture and practice their use.

How should I correct errors?

Go easy on error correction, especially with low level students. It’s much more important to encourage a free flow of English than to expect impeccable pronunciation and grammar. With a beginning student, as with any civilized adult, don’t interrupt them for error correction unless you can’t understand what meaning they are trying to get across. Then, you would ask a clarifying question: “Excuse me, did you mean last night?” or “I’m sorry, could you please repeat that?” Jot down errors you notice frequently after each teaching time, then design activities for subsequent lessons that address those.

More advanced students will want more error correction. With your student, decide on specific targets. Do they want to polish some pronunciation, or be more precise with verb tenses? You might come up with a small gesture, or hold of a cue card to indicate when you hear the error- then let the student correct the error themselves. You might try taping some of your student’s conversation, transcribing what they say, then let them go over the text to correct it for errors. Or they could listen to the tape themselves and identify errors they want to correct.

How fast should I go?

You need to strike a balance between whizzing through a lesson versus a dragging pace that bores everyone. Your student is your best indicator about the pace of the lesson. Do they look bewildered or bored? Or do their eyes gleam with understanding, and are they making appropriate responses during the lesson?

You also need to vary your pace during the lesson. Be sure you have variety in your activities. Spend no more than 15 minutes of practice on a learning point, then change to another activity- like a pronunciation exercise or a few minutes of break. The type of activity can set the pace: Pronunciation exercises, games, warm-ups, and review activities are fast-paced and lively.

If you student can’t keep up, back up and slow down.

What’s the main goal?

The goal of language is not to reproduce precise grammar drills, but to communicate. Your warmth, acceptance, enthusiasm, and genuine interest in your student create an atmosphere that fosters communication and breaks down barriers to learning. Remember to listen to your student. When you ask them a question, give them time to come up with an answer. Try to get them to talk as much as possible while you listen as much as possible!

How do I know they understand?

Checking your student’s understanding will help you adjust your pace and aim of the lesson. Each lesson needs some way to determine what the student has learned. We find that it’s very easy to assume our students understand because they have learned our practice procedure. Then we forget to check the actual learning point.

A comprehension check doesn’t have to be a lengthy or a written test. Almost any classroom activity can check the student’ understanding, as long as you aren’t prompting or drilling the point. For example, if your student understands the meaning of “tall,” you can use a picture with people of varying heights and ask “Is she tall?” “Is he tall?” If your student answers correctly, they understand the vocabulary.
Visual Aids
When teaching the meaning of words, try to use real things first, then models, and finally pictures and sketches. All of these are visual aids- things that can improve your explanations and help your student understand. Visual aids bring clarity and meaning to a lesson, as well as bit of fun.

A Box of Stuff

Many tutors have found it useful to haul along a box or bag of household items to tutoring sessions. The content will vary from lesson to lesson. Objects can be used deliberately as part of a lesson plan. Objects can also be pulled out if a lesson drags, or to fill the last minutes of a session. Let your student select an object, or give them one and say:

-Tell me three things about this

-Make up a story about this

A picture is worth a…

Pictures are some of the most useful and versatile visual aids you’ll use in teaching. However, whether you use pictures from textbooks, magazines, or commercial ESL materials, not all pictures are good or suitable for your needs.

What is an effective picture? Keep your language point in mind when you choose a picture. The best pictures are in color and with no writing.

If you’re teaching vocabulary, be sure the picture is simple, clear, and unambiguous. It’s helpful to show the item in several different contexts. For example, if you want to teach and practice the word shirt, bring a picture of a shirt alone, a shirt on a person, a blue shirt, a plaid shirt, etc.

If you goal is to stimulate conversation, select pictures that are high-interest: pictures portraying people in your student’s country of origin; people performing typical activities in the U.S.; pictures showing things you know your student likes, or situations they’ve encountered.

When you want to elicit language from the student, let them choose the pictures to use from an assortment that you’ve brought. Then you’ll know it’s something of interest to them.

When searching for good pictures, it helps to have a list of some the categories of items and grammar points you’ll be teaching. Below are some category ideas you may find helpful when searching for pictures:

Holidays

Household appliances

Jobs

Locations (bank, market, etc.)

Maps

Places (rooms)

Recreation

Signs

Telephone

Time

Tools Actions

Adjectives

Animals

Body parts

Calendar

Cleaning items

Clothes

Colors

Emotion

Family
Weather/ Seasons

All about Questions

One way to practice a new learning point is to use the question/ answer technique. This is a useful technique because it can be used with objects, pictures, stories, dialogues, or just about anything you can use in your lessons. Questions can also be used to test comprehension and to initiate conversation. You can use a systematic series of questions to assess informally the student’s level of ability in English, both on your first visit and periodically over time.

There is a hierarchy of questions to keep in mind both as you practice specific learning points and lead your student into conversation. Begin with the simplest- yes/no- questions and work your way up the hierarchy as far as your student’s ability will allow you to go. These questions move from the simple and concrete to the more complex and abstract or speculative. They also can move from the general to the personal.

Using the accompanying picture, here are some questions a tutor might ask:
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Yes/No Questions:

Is this a woman?

Is she young?

Is this a stove?

Is she cooking?

Either/ Or Questions:

Is the woman wearing pants or a skirt?

Is the woman wearing blue or purple?
Is she standing or sitting?

Wh- Questions:

What is she doing?

Where is the woman?

What is she wearing?

Total Physical Response (TPR)
“I hear and I forget. I see and I understand. I do and I remember…”

A popular and effective approach to teaching language, especially for low level students, is a method called Total Physical Response. The language of TPR, like the language of childhood, is in the imperative form. Imperatives, or commands, can involve your student in the learning process in a very non-threatening way. Unlike methods when require students to verbally produce the language immediately, TPR asks the student to understand and show comprehension by responding to a command with an action.

The TPR method is simple to use. Choose a focus that you want to work on and gather any props or visuals that you might need. Remember that TPR is essentially a listening activity. You will need the full attention of your student, so instruct them to watch carefully.

If your student is low-level, you will need to demonstrate your commands before you expect your student to respond. For example:

-Point to the ceiling

-Point to the carpet

-Point to the counter

Your student needs to understand “point to” along with the vocabulary. Once they see you doing the action with the command, they will begin to understand. Give a similar command and wait for their response. You may have to physically help them at first to get them the idea of what you want them to do. Add new vocabulary slowly along with new commands: Point to, show me, touch, etc. Soon you can mix them with familiar vocabulary:

-Point to the ceiling

-Good, now show me the carpet.

-Where’s the counter? (they can point)

Continually review and integrate material you have done previously. After several sessions, you will discover your student understands a great deal of language.

For higher level students you can make your commands longer and more complicated:

-Go to the window that’s next to the door

-If it’s open, close it

TPR can be a clear comprehension check which shows you that your student understands new vocab and structure:

-Show me the green pencil

-Now show me the blue pencil

TPR can be used to introduce, practice, or review language:

-Put the pencil in the book

-Put the pencil under the book

TPR can even be used as a literacy review. Rather than manipulating objects, the student can follow directions about flash cards. 

-Put the “A” after the “C”

-Put “apartment” next to the “kitchen”

By combining 2 or 3 commands, TPR can prepare your student for job situations and training programs:

-Go get the large bucket and fill it with water

-Before you fill out the form, get a new pen from the box

And, finally, TPR naturally expands into situations when your student gives commands. From this exercise, they will not only practice using English in a meaningful way, but gain confidence. If you have a group of students, TPR can be a fun and stimulating way to warm up, pick up the pace of your lesson, or just get your students to focus on language by giving  one another commands.

By using TPR to direct the student in doing a simple task (e.g. changing film in a camera, sewing on a button), or by having one student direct another in some activity, you’re laying groundwork for listening and attending skills that will be helpful in job situations.  
Talk Time

Talk Time is designed to help refugees practice conversation, to let them meet and make friends with American mentors who can explain U.S. customs and provide tips and advice on any number of topics ranging from health care to job opportunities. Talk Time bolsters the refugees’ self-confidence in using English and interacting with Americans.

Talk-Time is a student-centered activity; no one assumes a teacher role. Instead, this emphasis is on friendship roles where knowledge, cultural information, and opinions can be shared.

Objectives:

Talk Time provides a non-critical, low-risk, supportive environment for limited English speakers to:

-practice the English language skills they have learned;

-exchange cultural information and experiences;

-gain an awareness of their community.

Talk Time offers volunteers the opportunity to:

-support a non-native speaker’s use of English in a social setting;

-exchange information and experiences of other cultures;

-help newcomers connect with the community;

-help newcomers feel more comfortable around Americans.

Format:

A topic is selected for each Talk Time session. Conversation questions, related songs, materials, and possible activities can be assembled before the session. A related field trip might be planned. During the session, care should be taken that both partners- the newcomer and the American- ask questions and contribute to the conversation. All the “props” are there simply to provide a focus for the conversation, to help get words flowing. The format shouldn’t limit the learner’s efforts to communicate or make the volunteer feel they are responsible for their student’s learning process. Rather, it is designed to foster free-flowing conversation.

Each language learner will have limited as to how effectively they can express ideas. The goal of Talk Time is to generate as much conversation as the newcomer can manage using the English they already have acquired. Further communication is achieved by pictures, gestures, drawings, mime, smiles, and great intuitive leaps.

Tips for Encouraging Conversation

-Anything that helps communication is okay: pictures, gestures, facial expressions, etc.

-Don’t worry about “correct” English: focus on communication

-Laugh!: Humor eases nervousness and increases communication

-Be patient: Wait 3- seconds after asking a question

-Rephrase if necessary: Ask the student what they DID understand- use that as a basis for rephrasing.

-Encourage the student to ask questions: Let them control the conversation as much as possible.

-Be honest if you don’t understand: Ask clarification questions.

Activities for Practice
One of the more challenging things about teaching ESL is finding creative and imaginative ways to practice new vocabulary and sentence patterns. Your student will need to practice the things you have taught them over and over and over again. Many ESL students don’t have the opportunity or the courage to practice English outside class, so it’s important to include lots of realistic practice (and review), in class. Here are some things to keep in mind with choosing practice activities:

-Give clear instructions and demonstrations for each activity. Be sure your student understands what to do before you begin.

-Recycle your activities. Once the student is confident in the procedure, use the activity to practice other things. On the other hand, have a variety of activities to keep your student alert and interested.
-Use only familiar structure and vocabulary during the activity. It’s easy to overload your student with too many new things to learn.

-Try to create as real a situation as possible and sue natural language. Think of situations in real life that your student might have to deal with.

-Don’t lose sight of what you’re practicing. If you see other problems come up, jot them down to practice later, rather than try to remedy everything at once.

-Use reading and writing only briefly as reinforcement. Most students need more practice and speaking skills.

Listening and Speaking Activities

	Purpose
	To practice and reinforce vocabulary or grammatical structures.

	Materials
	A written list of the drills you intend to use (you read this, not the student).

	Directions
	Model a word, phrase, sentence, or question. Have the student repeat it. Then use a cue to indicate what you want the student to say next. There are several types of drills that you may find useful. 

-The simplest drill is a REPEITITION DRILL.

You say what you want the student to practice, the student repeats it after you.

      Tutor: “I’d like chicken.”

      Student: “I’d like chicken.”

-To practice a new structure, while expanding vocabulary, use the SUBSTITUTION DRILL.
Model the first statement, have the student repeat it. Then cue the word to be substituted by saying the word or showing a picture. The student repeats the statement (or question), plugging in the new word. When teaching how to do this drill, you can take both parts at first, pointing to who should be saying what, or use two puppets.

      Tutor: “I need a blouse.”

      Student: “I need a blouse.”

      Tutor: “skirt”

      Student: “I need a skirt.”

      Tutor: “dress”

      Student: “I need a dress.”

-To practice using different verb tenses and conjugations use the TRANSFORMATION DRILL.

Model a sentence, have the student repeat. Then cue the change you want made (indicate a different time or person). The student repeats the sentence, changing the verb as needed.

             Tutor: “I am eating.”

             Student: “I am eating.”

             Tutor: “he”

             Student: “He is eating.”

             Tutor: “they”

             Student: “They are eating.”

             Tutor: “Yesterday”

             Student: “They ate.”

             Tutor: “Later”

             Student: “They will eat.”

-To practice asking and answering questions and to practice vocabulary and structures with more than one student, use the CHAIN DRILL.

Begin the chain by asking one student a question. The student answers, and then asks the next student the question.

       Tutor: “What’s your last name?”

    Student 1: “My last name is Vo. What’s your last name?”

Student 2: “My last name is Vang. What’s your last name?”

Chain drills can be done with statements. Each student repeats what the previous person has said, and adds her own statement.

     Tutor: “My name is Judy, and I like oranges.”

     Student 1: “Her name is Judy, and she likes oranges. My name is Polly, and I like apples.”

     Student 2: “Her name is Polly, and she likes apples. My name is Hoa, and I like rice.”

	Comments
	-Be sure to use natural speed and intonation.
-Drills can be effective for practice, but can be boring or tiring if over-used. Five minutes of drills is generally quite adequate. 
-Give your cues orally, or have pictures to point to as cues.

-To keep the pace quick and lively in chain drills, the students can toss a ball or beanbag and forth- first asking the question, then throwing the ball to the student they want to answer.


The Chain Game

	Purpose
	Practice vocabulary in categories and sentence patterns.

	Materials
	Pictures (optional)

	Directions
	Begin the chain with: “I’m going to the supermarket to buy rice.” The next person must repeat and add an item: “I’m going to the supermarket to buy rice and oranges.” Encourage students to help each other to keep the chain going. You can practice other tenses as well, for example:

· I went to the park and saw…

· I went to the clothing bank and I got…

· I’m going to school and I’ll need…

· I’m making dinner and I need…


Same or Different: Sounds

	Purpose
	To practice skills in listening and sound discrimination

	Materials
	List of sound contrasts (you can make it yourself, or get it from a pronunciation guide).

	Directions
	Pick two contrasting sounds that your student has trouble distinguishing and list words that differ only in the key sounds. For example:

Thank----------tank

Thigh--------tie

Three----------tree

Bath---------bat

Both----------boat

Tooth---------toot

Read through each column, repeating each word at least twice. In some cases, it helps to show pictures of contrasting pairs so students see that the words have different meanings. Then read pairs of words like “thank” and “tank” at a quick pace.

After you saw two words, have the student say “same” or “different” or “yes” (answer to “same?”) or “no.” Try this with your back turned.

	Notes
	Your student can take the role of teacher in all of the above activities, making it a speaking or pronunciation exercise.


Box of Stuff

	Purpose
	Warm-up, creative use of language

	Materials
	A box of everyday or culturally interesting items.

	Directions
	-The student selects an item. The student speaks for one minute, or makes 3-5 sentences about the object she’s chosen.

-If you have two students, one can select an item (unseen by the other), and the other student must ask questions to elicit information and guess what the object is.

-The students can select one to several items and make up a dialogue or role-play using the objects.

	Ideas for Objects
	-Sewing supplies

-Kitchen implements

-Hand tools

-Things from a car glove box (map, tire gauge, screwdriver, flashlight, etc.)

-Winter wear (scarf, ear muffs, gloves, etc.)


Tic Tac Toe

	Purpose
	To practice identifying new vocabulary items, numbers, words, sounds, etc. To practice pronunciation.

	Materials
	Blackboard and chalk, or large paper and markers.

	Directions
	Draw a big Tic Tac Toe grid on the board. Assign each student or team to be X or O. Practice playing Tic Tac Toe a few times to show them how to play the game. When they can play the game easily, draw a Tic Tac Toe grid and fill it in with pictures, words, numbers, letters, or combination of all these. Then draw a blank grid next to it.

         In order to score an X or O, students must tell the teacher the correct name of an item in the grid. The teacher then marks an X or O in the corresponding square of the blank grid. The student tries to get 3 X’s or O’s in a row. When learning directional language, the students identify which space they want filled, e.g. “Put an X in the top row, middle column.”


Bingo

	Purpose
	To practice listening and pronunciation skills using numbers, letters, sounds, words, or phrases in random order.

	Materials
	Cards with a Bingo grid for each player; tokens to cover the squares; slips of paper that match the symbols on the Bingo squares.

	Directions
	-Play according to the rules of a commercial Bingo game. You should be the caller the first time. As you call the numbers, you can have the students repeat them after you for pronunciation practice.

-For beginning students, it helps to write each number on the board as you say it.

-Have the winner read back the numbers she has to make sure they are correct (be sure you keep track of the numbers you have called), and to practice pronunciation. Ask the others for verification (“Is that right?”). Have a winner be the leader and read off the next game.

	Notes
	-When a student is first introduced to Bingo, it is easier to use a grid with only 9-12 squares.

-Keep in mind that the pictures you make for Vocabulary Bingo will also be useful for other games like Lotto, Matching games, and Tic Tac Toe.


