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Research on emotional intelligence
1. Emotional intelligence: What is it?

Intelligence

When we think about Emotional Intelligence (E.I.), we quickly associate it to the emotions and to the expression of emotions. The emotional intelligence is a type of intelligence that wraps the skills to understand and to influence the emotions. 
For Mayer and Salovey (1997), the emotional intelligence is the capacity of realizing and expressing the emotion, assimilating it to the thought, understanding and reasoning with it and being able to regulate it in you and in the others”. For other authors, the emotional intelligence is associated to the perception and processing of emotions, since according to our life experience, we think and act according to stimulated emotions either by current or by past situations. So, to be emotionally intelligent requires a high level of emotional skills, emotional training and capacity of predicting behaviours. With the increase of the competences associated to the emotional intelligence, the interpersonal relations are improved and the personal and labour profits increase significantly.

There are two different kinds of intelligence: the rational one and the emotional one. Our performance is determined not only by IQ (Intellectual quotient), but mainly by emotional intelligence, sometimes, also named of emotional quotient (EQ). In fact, the cognitive side cannot give its best without the emotional intelligence. When both interact well, the emotional intelligence increases, increasing also the intellectual capacity. This concept put an end to the myth of which we should have put the reason on top of the emotion: when in fact, we have to look for a balance between them. According to Piaget, the role of affection is fundamental for the intelligence. The affection is a source of energy that cognition uses for its functioning. This author explains this process by saying that “affection would be like petrol that starts the engine of the car but does not change its structure” (Piaget, 2001). In other words, there is a close relation between petrol and the engine, i.e. between the affection and the cognition, because there are not affectionate states without cognitive elements, as well as there are not cognitive behaviours. Another author, Vygotsky (1996), defends a unifying approach of the cognitive and affectionate dimensions of the psychological functioning, affirming that "the form of thinking, together with the concept system was imposed on us by the environment that surrounds us, including also our feelings.
We do not merely feel: the feeling is understood by the way of jealousy, cholera, ultraje, and offence. If we say that we despise someone, just the fact of stating our feelings makes that those change, as they keep a certain relationship with our inner thoughts”.

Piaget (quoted by Dobbin, 2000), defends that the thought is the basis for learning and the way how intelligence is revealed, being the intelligence a biological phenomenon conditioned by the neuronic basis of the brain and the whole body, and dependent from the maturity process of the organism. The intelligence is the adapting mechanism of the body to a new situation, and so, implies continuous building of new structures; develops a structure and a performance, in which this will gradually change the structure.
Therefore, the structure is not permanent but instead it is dynamic, always in a continuous process of development. This development is done by the interaction of the body with its environment, with the goal to adapt itself in order to survive and fulfil the vital potential of the organism. This way, the adaptation refers to the outer world, as all the biological adaptation. The individuals develop intellectually through exercises and stimulus offered by the surrounding environment. The maturity structure of the individual experiences a genetic process and the genesis depends of a maturity structure.

If an individual can act under the knowledge to enter in the relationships system, this person is prepared to receive certain knowledge. There is no new knowledge, if the organism has no previous knowledge to integrate and transform it. This implies two poles of the intelligent activity: assimilation and accommodation.
It is the assimilation that integrates the experience, structuring to incorporate to the outer world the forms which come from the activity of the individual. It is the accommodation that since the structure modifies due to the environment and its changes. The intellectual adaptation is then a progressive balance between an assimilation mechanism and the complementary accommodation.
The building of the intelligence is then made by subsequent stages, with increasing complexities, threaded one in the others. The development of the individual starts in the intra-uterine period and goes up to 15 or 16 years old. The intellectual structures appear slowly, between birth and the period of 12 – 15 years old, but according to the stages of development. The order of succession of these stages is extremely regular and comparable to the stages of the birth of the embryo. The embryogenesis concerns to the body development, but also to the development of the nervous systems and the development of mental functions. Regarding the development of the children knowledge, the embryogenesis only ends at adulthood. The development speed, meanwhile, can vary from one individual to another and also from one to another social environment; consequently we can find children who develop quickly and others that develop slowly, but that does not change the order of succession of the stages.
Long before the appearance of language, all children go through a number of stages in the training of sensory motor intelligence that can be characterized by certain standards of "instrumental" behavior. Such patterns testify the existence of a logic that is inherent in the coordination of their actions. The development explains the learning.

The period that applies to the motor, verbal and mental development of an individual of 11 years old on, is the so-called operative abstract period, and it is characterized to be the highlight of the development of intelligence corresponding to the level of hypothetical – deductive or mathematical logical thought. From this structure of thought, the dialectic is possible, and allows the language to be applied at the level of discussion in order to reach a conclusion.

The importance of defining periods of development of the intelligence lies in the fact that each individual acquires new knowledge or survival strategies, understanding and interpretation of reality. The understanding of this process is essential for the teachers to understand who they work with.
Binet (quoted in Almeida, 1988), states that intelligence is fundamentally action and, as such, involves several steps: understanding, invention, direction and control. Faced with a specific problem, the subject shows that it is intelligent; first, understand what the problem is, its nature and the existing data; second, invent one or more alternatives to solve the problem; third, having always clearly present in spirit this purpose or direction to be followed during the real or mental attempts of resolution, and fourth, evaluating (control) their processes and their results, probable or real, ensuring a link between the means used and the goal to achieve during all the process.

Multiple Inteligences

Gama (1998) in his article about multiple intelligences, refers that it was the psychologist Alfredo Binet who developed, at the beginning of the twentieth Century and at the request of the French authorities, an instrument that tests the ability of children in the verbal and logical areas, since the academic curricula of the high schools emphasized especially the development of language and Mathematics. This instrument originated the first intelligence test, developed by Terman at Standford University, in California: The Standford-Binet Intelligence Scale.

During that century, the use of intelligence tests and the community of psychometric influenced the idea that we have today about intelligence; despite Binet himself said that a number in a test could not treat such a complex question like the human intelligence.
Gama (1998), still in its study on multiple intelligences, says that recent research in neuropsychology and cognitive development suggests that cognitive skills are more differentiated and more specific than was believed. Howard Gardner, psychologist from Harvard University, based on these searches to question the traditional view of intelligence that stresses linguistic skills and logical mathematics. According to this psychologist, all normal individuals are able to perform, till a certain point, at least in seven different independent intellectual areas. He also defined intelligence as the ability to solve problems or create products that are significant in one or more cultural environments.

Armstrong (2001) argues that the theory of Multiple Intelligence of Gardner is an alternative to the concept of intelligence as an innate, general and single capacity, which allows individuals a skill, more or less, in any performing area. He was not satisfied with the idea of quotient of intelligence (IQ) and with the unitary visions of the intelligence, which mainly focused on the important skills for school success. This led Gardner to redefine intelligence under the biological origins of the ability to solve problems.
Gardner, a constructive psychologist very influenced by Piaget, distinguished himself from his colleague from Geneva, since Piaget believed that all symbolizing aspects become from the same semiotic function, as he believes that the independent psychological processes are used when the individual handles with the linguistic, sign or other numerical symbols.

Gardner identified the linguistic, logical-mathematical, space, musical, kinesthetic, interpersonal and intrapersonal intelligences. He postulated that these intellectual skills are relatively independent and have their origin and own genetic limits and specific neuro-anatomic substrates; they also have their own cognitive processes.
According to Armstrong (2001), humans have varying degrees of each of the intelligences and different ways of combining, organizing and using those intellectual skills to solve problems and create products. Although these intelligences are, till a certain point, independents to one another, they rarely act alone.

Among the different types of intelligence, we point out the linguistic intelligence in which the central components are the sensitivity to the sounds, rhythms and the meaning of the words, and also a particular perception of the different functions of language; is the ability to use language to convince, please, stimulate or share ideas. In the childhood, this ability is shown through the capacity of telling original stories or to report accurately lived experiences lived, and the logical mathematical intelligence, where the central components are described by Gardner as a sensitivity of patterns, order and systematization. It is the ability to deal with sets of reasoning to recognize problems and resolve them. It is the intelligence that features the mathematicians and scientists. The same author says that Gardner explains that, although the scientific and mathematical talent can be present in the same individual, the reasons that drive the actions of the scientists and mathematicians are not the same.

While mathematicians want to create an abstract consistent world, the scientists aim to explain the nature. A child with special aptitude in this intelligence show facility to count and make mathematical calculations and create practical values of its reasoning.

In his theory, Gardner argues that all individuals, in principle, have the ability to question and seek answers using all intelligences. All individuals have, as part of their genetic baggage, certain basic skills in all intelligences. The line of development of each intelligence, however, will be determined by both genetic and neurobiological factors as well as by environmental conditions. Gardner also suggests that each of these intelligences has its own way of thinking, of treatment of information beyond its symbolic system. He claims to be important, to get the greatest benefit of individual skills, to help the students to develop their intellectual capacities, and therefore, instead of using the assessment only as a way to classify, approve or disapprove, it should be used to inform the students on their ability and tell the teacher about what is being learned.
Cruz (2000), in the article "What is intelligence?” states that his definition is not very consensual and has different approaches, defending, however, that is complex, multidimensional and changeable. Thus, to explain its complexity uses the contribution of the Triarchic Theory of Intelligence (TTI), which includes three Sternberg sub-theories: componential, contextual and experiential, each of them related to different aspects of intelligence. 
Beginning with the sub-theory componential, this relates the concept of intelligence to the internal world of the child, i.e., it is oriented for the approach of the mental mechanisms that support the intelligent behavior. It draws the attention to the importance of considering the competences and cognitive styles of each child, as well as to respect them during all educational process. The componential sub-theory, as we have seen, relates the concept of intelligence with the internal world of the child. The contextual sub-theory searches to relate the intelligence with the outer world of the child, that is, it is concerned with the mental activity that allows to achieve an adjustment to the context and not with physical activity or with the external influences that can make easier to prevent the activity in the context. This way, it is emphasized the mental activity of the child that tries to adapt itself and there is no concern if the child has reached or not an adaptation to a certain situation. This theory has an orientation and concerns with the process and not with the product, since it is more important to understand how the child learns and uses what have learned in different situations, than to measure in absolute terms the result obtained. Turning now to the experimental sub-theory, it defends that the tasks are differentially goods as reflections of intelligence, not only in function of the involved components, but as well as in function of the existence or not of familiarity with the tasks that the child performs. Thus, there may be at least two specific points of the experiences lived by the child, which are: when the tasks are relatively new or unique in the experience of the person, or, rather, when the tasks are so normal that its performance is being made automatically and therefore essentially unconscious.

Cruz (2000, considering the intelligence is multidimensional, uses the Multiple Intelligences Theory (MIT) of Gardner, who says that intelligence cannot be seen as something one-dimensional and singular. So, based on a definition of intelligence as the ability to solve problems, or to create products which are valued in one or more cultural involvements, MIT has pluralized the traditional concept of intelligence, as even being a valid concept to describe some abilities of certain children, this seems to ignore much other remarkable individual talents.
Gardner, in his works, states that all human beings are able; at least, to know the world in eight different ways, that is, all normal human beings develop eight intelligences. The same author states that according to this formula, we are all able to acknowledge the world through the language, the logical mathematics analysis, through the space performance, the musical thought, the use of the body or of some parts of the body to solve problems or to do other things, of an understanding of other individuals and an understanding of ourselves, as well as understanding the nature or our existence as conscious human beings. 
Emotional Intelligence

According to Azevedo (2002), despite the purposes of the schools, in order to be able to give answers it should organize itself considering four fundamental orientations that during the all life will be for each individual the ways of knowledge: learning to know, learning to do, learning to live in society, learning to be. The author argues that the last way of knowledge is essential and that the other three are precedents. By other words, it is essential that rational knowledge is together with the social and emotional one. Studies about emotional intelligence started to appear in scientific articles at the beginning of 1990 (Mayer, Salovey & Caruso, 2000). 
The term emotional intelligence was introduced by Peter Salovey and John Mayer, in 1990. These researchers describe the emotional intelligence as a set of skills that involve the ability to identify and monitor their own thoughts, as well as those of others, using them to steer the way of thinking and acting. In detail they subdivide this concept in skills over four branches, which include: (a) the ability to understand, evaluate, and correctly express the emotion, (b) the ability to access and generate feelings as cognitive facilitators (c) the ability to understand emotional information and use the emotional knowledge and (d) the ability to regulate emotions to promote the growth and welfare.
We can see that during the academic life the fact that there are many people with a high IQ does not prevent them from committing irrational acts, by the simple fact that the academic life has too little in connection to the emotional life. Having a high IQ it is not a guarantee of prosperity, prestige or success in life. In fact, schools and cultures believe in academic capabilities, thus ignoring the emotional intelligence, which includes a set of basic features for personal fulfillment.
According to Goleman (1995), people who know and monitor their own feelings and recognize and deal with the feelings of others, have advantages in all areas of life, but those who cannot get a control over their emotional lives battle constantly and this prevent them to produce continued work and clear thoughts. These nuclear features of the personal intelligence are the essence itself of the emotional intelligence concept such as originally defined by Salovey and Mayer.
The concept of emotional intelligence proposed by Salovey and Mayer includes the fact that they are meta-skills that can be divided into five skills or dimensions, classified as know our own emotions; the self-awareness is the primordial basis of emotional intelligence. People who have greater control over their feelings, can rule better their lives, they are secure of their taken decisions; manage their emotions: to deal appropriately with sensations is an ability which born with self-knowledge. People who do not have this capacity are in constant struggle with feelings of anguish, while those that have, can recover better from passed disappointments in heir lives; we motivate ourselves: mobilizing the emotions in the service of a goal it is essential to concentrate attention, for self-motivation, for competence and for creativity.

The emotional self-control underpins all kinds of achievements, recognizing the emotions of others: the empathy, which also born of the self-awareness is very important for the "personal skills". Empathetic people are more sensitive to what other people need or want, and finally manage relationships: the art of socialize with others is, in large part, the ability to manage the emotions of others. Despite referring these five dimensions, people are different in theirs capacities and in each one of them, because some of us may be particularly skilled at controlling their own anxiety, but unable to calm down others. According to Goleman (1995), the basis behind our level of capability is fuzzy, but the brain is capable of constant learning. The sentence of Socrates “Know yourself” refers to the emotional intelligence; awareness of our own feelings when they appear. In general, psychologists use the word “meta-cognition” in order to give conscience of their own emotions. It is this awareness of emotions the basic emotional competence on which all the others are built.
Being able to manage the others’ emotions is the best art to manage relationships. In order to express the interpersonal power, the child must first have self-control, to be able to control their feelings of anger or disgust, the impulses and excitements. To be in line with others requires from us a minimum of calm. So, manage the emotions of others requires the maturation of two other emotional skills, which are the self-control and empathy. It is on this basis that the personal skills grow; any deficiency in this area leads the person to have problems with the social world. 
Summarizing, emotional intelligence is therefore an ability, single or composite, which helps people to harmonize it. In the educational level we must give value instead of ignoring talents. By encouraging the child to develop any kind of capability that one day will be used for its success, the school becomes an education of the art of living. 
The language 
For Menezes, (2001), the language in a wide sense, is a means of communication used by the community to transmit messages. In a strict sense, 

The language is seen as a system of direct or natural signs, it requires a speaking individual and a phenomenon related with the transmission of the message within a space-time and cultural context, so called situation. The act of communicating is thus an act of linguistic exchanges between two speakers. The acts of teaching and learning are essential acts of communication.

1.1 The relationship between the Emotions and the Learning process: an evolutive framework

The human relations, though complex, are fundamental keys in achieving behavioral and professional fulfillment of the individual. Thus, the analysis of the relationship between teacher and student involves interests and intentions, being this interaction the exponent of the consequences, because education is one of the most important sources of development and behavioral clustering of values in members of the human species.

Therefore, the interaction established is featured by the selection of content, organization, teaching systematization to facilitate the learning of students and exhibition where the teacher will demonstrate its contents.

But this paradigm must be broken, we should not limit this study regarding the behavior of the teacher with the results of the student; the constructive processes should be introduced as mediators to overcome the limitations of the paradigm-process product.

According to Gadotti (1999), the teacher, to implement the dialogue, should not put himself in the position of the holder of knowledge; first he must put himself in the position of those who do not know everything, recognizing that even an illiterate is a carrier of the most important knowledge: life.
Thus, the learning becomes more interesting when the student feels responsible for the attitudes and methods of motivation in the classroom. The pleasure in learning is not an activity that arises spontaneously on the students, because it is not a task that they comply with satisfaction, and it is seen in some cases as an obligation. For this to be better cultivated, the teacher should stimulate the curiosity of the students, following their actions during the development of the activities.
The teacher should not be concerned only with the knowledge through the assimilation of information, but also with the building of citizenship of the student. Despite that, and for this to occur, it is necessary that the teacher is aware of his role, making the learning process become easier, open to new experiences, trying to understand, in an empathetic relationship, the feelings and problems of the students and try to lead them to self-realization.

In practice, we can not think that the construction of knowledge is understood as individual. Knowledge is the product of human activity marked by social and cultural life. The role of the teacher is to act as intermediary between the content of learning and constructive activity for assimilation.

The work of the teacher in the classroom and the relationship with the students are expressed by the relationship he has with the society and with culture. Abreu e Masetto (1990: 115), states that “it is the mode of acting of the teacher in the classroom, rather than its personality features that works for a proper learning of the students; is based on a particular conception of the role of teacher, which in turn reflects values and standards of society."

According to Freire (1996), "the good teacher is the one who can, while speaking, bring the student up to the intimacy of the movement of his thought. Its lesson is therefore a challenge and not a song to pack. Their students tire, they do not sleep. They tire because they accompany his/her thoughts, surprise his/her breaks, his/her doubts and uncertainties."The same author states that "the authoritarian teacher, the unbridled teacher, the responsible, serious, teacher, the incompetent, irresponsible teacher, always angry with the world and with people, cold, bureaucratic, rationalist, none of them passes by the students without leaving his/her mark."

Despite the importance of the existence of affection, trust, empathy and respect between teachers and students in order to develop the reading, writing, thinking, learning and independent research; Siqueira (2005) says that educators can not allow such feelings interfere in the ethical fulfillment of their duty as teachers. Thus, different situations taken with a particular student (such as improving his mark so that he may not need any kind of support), guided only by friendship or empathy should not be part of the attitudes of a "trainer of views."

Therefore, the relationship between teacher and student depends mainly on the climate established by the teacher, the empathic relationship with his students, his ability to listen, discuss and reflect the level of understanding of students and the creation of the bridges between his knowledge and them. It also indicates that the teacher, educator of the industrial age with rare exceptions, should seek to educate for changes, for autonomy, for freedom possible in a global approach, working the positive side of the students and for the formation of a citizen aware of their duties and their social responsibilities.

Regarding the fundamental concepts in the relationship between teacher and student, the teachers: 

- must have deep knowledge about culture, ethnicity and identity in the context of modernity and the "post-modern"; 

- must explore the genesis and evolution of the concept of democratic citizenship; understands the need to overcome the cultural relativism;

- must identify the opponents to the intercultural relations: prejudice, discrimination, racism; 

- must understand the dynamics of social exclusion, the vicious cycle of victimization and blame and searches to bring out the barriers to equal opportunities.

Regarding the communication/empathy in the relationship between teacher and student, the teachers:
- learn to know themselves, make themselves aware of the style of communication and recognize obstacles to intercultural communication; 
- ensure that there is communication with the other, recognizing that speaking the same language is not, by itself, a sufficient condition.

Regarding the educational relationship between teacher and student, the teachers: 

- give time for the establishment of communication; 

- know and respect the pace and style of learning of the other; 

- express and develop social skills in their students through the practice of everyday life: learn to listen, learn to participate, solve conflicts, etc;

- create a cooperative environment  of the classroom, rather than individualistic or competitive; 
- enjoy the work and effort of the other knowing to avoid that  this feedback is interpreted as control and thus causing  dependency; 
- encourages the sense of self-efficacy.

Regarding the educational practices in the relationship between teacher and student, the teachers: 
- increase (because it is autonomous) the level of autonomy of the students, recognizing initiative and responsibility, ability to reflect and organize their own learning; 
- establish relations of cooperation; 
- privilege the work of project, investigates and promotes a 'culture' of research; 
- find ways of working with parents and the community in general; 
- self assesses its action, encourages self-evaluation practices among students and creates the methodologies and tools necessary to do so.

Scenarios completely new make this way of teaching a challenge for the teachers. The changes range from the planning of lessons to the relationship with the students.

1.2 Raising an Emotionally Intelligent Student: the rule of EI in Schools
According to Freire (2001), there are several "knowledges" or characteristics of teaching, necessary for educational practice, from those pointed out:

- There is no teaching without students: one is not the object of the other and “who teaches learns to teach and who teaches learns to learn." 
- Teaching is not transferring knowledge, the teacher must be critical, be open to questions and "creating opportunities for its own production or its construction."

- Teaching is a human specificity "is a security in itself, the security that works with, the security that decides with and respects the freedoms, which accepts to review itself."

On the same line of thought, Volpi (2001) believes that teaching is one of the most complex areas of human work , as well as Freire, points out some requirements of the teachers, based on Scherbakov (1979:327-330). They are:
- Not only the knowledge of the matters that they teach, as well as the theory of knowledge and of the educational sciences;
- Ability to find connections and relationships between different concepts; 
- Ability to bind organically the knowledge that students acquire in different areas in a single system of scientific concepts;

- Ability to assert itself of the various means of mass communication to develop the cognitive activity of the student, their initiative and their social independence.

Sharing the presented ideas, the work of Brzezinski (1998), in which the author makes a critical assessment on the current training of teachers and suggests changes to improve the teaching practice. According to Brzezinski, changes in teaching practice start mainly in the training of professionals with "pedagogical competence to prepare the man for the social life, for the exercise of the work and for the culture of political-social consciousness.” Therefore, the theme turns around the premise that the pedagogical practice has an important role in social practice, that is, the pedagogical practice is also a political practice. The author believes that "the pedagogical practice has as a point of departure and arrival in social practice.

On the same line of thinking, and trying to define the teaching profession, Celani adds that "there is much more involved than the simple provision of a service, which is paid." Besides, the issue of pedagogical practice is seen as a political practice, the teacher, according to Celani, works today in "the development of values, position in society and in the world."

Monteiro (2000) and Martin (2000), adopt the perspective of Freire. They are also concerned to rethink the training of teachers, as the demands made on those professionals are many and it is expected that they correspond to them. They focus two aspects they consider important in the formation of teachers: educate to humanize and teach and learn.

This "being more" is also discussed by Monteiro (2000), which explains the importance of no longer being alienated and searching the creation of a social identity, providing the building of  training and auto-training, always considering the experiences of the personal and professional life.

The use of real-world experiences of each individual, contributes greatly to the educational training. As Martins (2000), Freire, says that "nobody taught born" and that "who teaches learns at teaching and who learns teaches at learning".
Inside the classroom, sometimes there is an exchange of roles between teachers and students. There will not be inversions of roles, but the creation of a dialogic relationship, as characterizes Martins (2000), it is the opportunity given to the subjects to reflect and have the right to speak out about the meanings, obtaining this way a horizontal relationship between the teacher and student.

Extending the creation of a dialogical relationship, Freire defends the teaching based on the question and condemns the ones who do not respect this, since that one is preventing the students’ creativity. The opinion that the exchange of knowledge, expertise and experience is more important than the pure and simple transfer of knowledge by a subject who believes to be the "owner of knowledge and reason" or, as quoted by Monteiro (2000), "the professional of education should always work diligently to be more."

From these two options, which is the most common when someone asks what does an English teacher do? By answering, “I teach English” is he renouncing to his/her identity of teacher, even unconsciously? Does that answer relate, in some way, to the professional training?

The intentions or interpretations may be many, but here, the intention is to represent two different realities regarding the universe of the teachers: the one who teaches English without a license for that and the graduated English teacher with a Lyrics Diploma

Besides these questions, the discussions made by Magalhães about the implications of the pre-service are very important, and also about the efficiency and the role of the training in the Teacher at the University. This is also seen in the work of Alves (2001), Brzezinski (1998), Castro (1998), Celani, Leffa (2001), Ifa (2000), and Paula (2001) among many others. These references emphasize the practical and theoretical knowledge.
1.2.1. The practical knowledge 

Besides the emphasis that has been given to the role of teacher, it is important also to present his/her essential characteristics. Among them, the question of the competences of the teacher and how he/she can work for the development of skills of the students have received special emphasis. But talking about skills, it is always something controversial. What is competence? Or, what are skills? Based on the concept of Perrenoud (1999a), competence involves the ownership of knowing how to do, with reflection and discernment, so that he/she overcomes the difficulties encountered. According to Dr. Ângela Escada one of the experts who were interviewed, a reflection of competence is designated by KSA (CHA in Portuguese):

K - Knowledge
S – Skills

A – Attitudes

Therefore, it is essential to have the knowledge, but it is essential to have the ability to transform that knowledge into attitudes, it would be the know-know, the know-be and the know-how.

Since the main discussion is not that, the goal is just to give an overview of what is meant by skills and present a definition for the analysis of the data from this research. For further development, it is worth reading the works of authors here mentioned.

Perrenoud (1999), talks about the skills to be developed in students in order to prepare them for the social reality. For this author, the teacher ceases to be the one who only transmits an accumulating of knowledge, passing to be the one that allows situations to learn from the proposition of a problem. But the way to this new job, to learn and no longer teach, requires a greater effort on the part of these professionals, including building a new identity, through which the teacher becomes the mediator and no a vehicle of knowledge. That does not mean that exhibiting classes should be vanished, but they should be considered in the resolution of a specific problem, because only this way the students will understand the real purpose of a theoretical component.

An education turned to the development of skills requires an effort for the students and as well as for the teacher. The teacher has to be more sympathetic, knowing to work in a team, knowing to give priority to matters, be responsible and ethical. The students, by their turn must be partners, know to cooperate and being open to challenges. 

According to Perrenoud, it will take some time for the educational institutions and teaches to give priority to the skills in the classroom; since besides a cultural and educational change, it is also necessary a structural change in publishers who publish educational materials.

According to Perrenoud, the teacher should dominate ten skills:

1. To organize and manage learning situations

2. To manage the development of the learning

3. To concept and to develop the devices of differentiation

4. To involve the students in his/her learning and in his/her work
5. To work in team

6. To participate in the managing of the school

7. To inform and involve the parents

8. To use new technologies

9. To face the duties and ethical problems of his/her job

10. To manage his/her own continuous training

Perrenoud states that a teacher should work for the resolution of problems and projects; to propose complex tasks and challenges that motivate the students to mobilize their knowledge and I a certain way, to complement them;  Assume an active teaching, cooperative, open for the city or the neighborhood, stop thinking that having a degree is the core of the profession; understand that teaching is to design, fit and rule situations of learning, following the constructivist and educational principles ; realize him/herself as organizer of teaching situations and activities that have meaning for students, involving them at the same time, generating fundamental learning; and to be able to identify and exploit their own skills, within their job and other social practices.
2. Teaching and Learning Social-Emotional Skills, Knowledge and Beliefs

- Interviews to some European experts
The affection dimension in the learning process – The example of Mathematics 
In order to study how people learn, it is necessary to understand the link between cognition and affection. The beliefs, attitudes and emotions have influence on the way how people work in several cognitive processes, such as the meta-cognition processes, which indicate new strategies of resolution or simply given up from searching the solutions, recovery of information and others. It is recognized that when an emotion is deeply negative, the person panics and his/her processing ability is connected only to evaluation of his/her emotional state, by blocking any other process.

To find the affection in Education, we will define "affective domain" from three factors: beliefs, attitudes and emotions. Within these, the emotions have greater prominence because give emotional answers in order to solve the mathematical problems that arise the most affective factors. The emotional state has several dimensions: the extent and direction of emotion, duration and the level of awareness and control of the student. When the teacher can work with these dimensions may interfere in the way to cause positive emotional reactions, encouraging the formation and solidification of favorable attitudes to learning.

However, there is difficulty to establish a distinction between beliefs, affection and knowledge. Thus, the most appropriated model would be the one which presents the beliefs as a group with a common in the sets of affection and knowledge, being these distinct. The more someone is impregnated with affection, more close will be from the belief, when is far from affection, more close will be from the knowledge. In this context, the tacit knowledge must be considered and it is not a belief.
In order to understand the relationship that is established between affections – emotions, attitudes, beliefs and the mathematical learning, just check that (Charon, 2003) “at learning Mathematics the student receives continuous stimulations connected to it – problems, teachers’ performance, social messages, etc. – that can bring a certain tension”. Facing these stimulations they act positive or negatively. This reaction is conditioned by the beliefs about him/herself and about Mathematics. If the individual is faced constantly with similar situations, producing the same kind of affections, so the emotional reaction can be automatic (enjoy, frustration, etc.) and be transformed in attitudes. These attitudes and emotions have influence in beliefs and cooperate for his/her training.

This cyclical aspect of link between learning and the affection for Chacón (2003) must be understood in several aspects:

1. Being aware of the emotional activity during the learning can serve as an element of self-regulation for the student; it serves to increase the students’ responsibility in the planning, in learning control  and in the evaluation;

2. To observe the emotions, attitudes and beliefs of the student related to Mathematics offers signs of experience as a student, in the professional perspective  of the teacher and social sensitivity of the context in which the education is developed;

3. The knowledge belonging to the subjective beliefs of teachers result in the way he/she  teaches, the same way the ones belonging to the beliefs of students are reflected in resistances to some kinds of learning;
4. The affective requirements for learning should be analyzed regarding its cognitive demands, since the image of Mathematics for students and teachers can serve as reference for new strategies of teaching and as critical for certain methods.

As an example for this argument, we will mention Pauulus Gerdes, a Dutch historian naturalized n Mozambique, who proposes historical strategies to stimulate self-confident in the people of Mozambique in their ability to produce Mathematics and modify the beliefs introduced by the colonizers. 

For him, the image of Mathematics created is possible to be understood only by white people denied the traditions of the colonized people and reduced the mathematical ability of this people to a mechanical memorization because of the psychological and cultural blockades. The reversal of such beliefs was made by cultural, social and individual collective strategies. The cultural strategy had the goal to show the ability that each people has to develop Mathematics and would be developed through activities related to the cultural history of Mathematics in Mozambique, as for example:
According to Gerdes, in the coastal areas of Mozambique, the fish is drawn up to be sold in the interior of the country. How do they dry the fish? Through their experience, fishermen discovered that it is necessary to put all the fish at the same distance from fire. They found a concept of a circle in the sand, using a rope and two clubs. This example shows once again that important mathematical concepts reflect important relationships in the objective world.
As social strategy, Gerdes suggests that the school works with the historical examples that deny preconceptions related to the mathematical abilities of the social classes less favored. Finally, he proposes a strategy that he calls as individual-collective, which is based on the discussion of the various aspects of Mathematics, as errors and construction of concepts, enabling the understanding of the creative process of Mathematics and the dialectical involved.
As we can see, all the research generated around the social, historical and political relations through strategies proposed by Gerdes aims to change the beliefs about the history of a unique Mathematics, featured by Eurocentric and recovery of social and cultural histories of Mathematics.

The Mathematics, wisely, causes many emotions in students and teachers: is a matter of passion and despair, of charm and disappointment, euphoria and nihilism. The beliefs, values, the social acceptance and other factors not less important condition the whole process of teaching-learning of this discipline and this can help or hinder the various stages covered by the student and the teacher during the routing of work.
The Education relates to the psychology by seeking how and when to teach, and in the international community of researchers in Mathematics education, we find a strong pressure from the psychological perspective in the processes of teaching and learning Mathematics (Godino, 2003).

In the research for better educational options to approach the contents, groups of researchers in mathematical education discuss the various ways of troubling of situations that makes the teaching more meaningful to the student and the history of Mathematics provides a wealth of options, which makes it a field of study and research increasingly fruitful.
The History of Mathematics can exercise an important psychological role in the teaching-learning process, as well in relation to the teacher as in relation to the student. To the student it can provide conditions to understand the various stages of construction of mathematical thought, understand the different social practices that generated the needs of its production and work the various languages and symbolic forms that are part of it and that conditioned it. To the teacher it allows to question the educational action in order to create awareness of living and cognitive resources of the mathematical ideas.
The several contributions of the mathematical history to the mathematical education can be as follows summed up: introduce the importance of so many ways of intellectual activity; deny the assumption of a prompt and finished Mathematics and bring it as a science in development, showing the ways passed for creating the Mathematics we have nowadays and other possibilities of its progress¸ make the mistake as an attempt of resolution instead of being a failure, etc.

In this work, we try to find the psychological role that the Mathematics history can exercise in mathematical education and which are the implications in the educational practice. Thus, we present: the emotional dimension in Mathematics Education, that is, the importance of Emotional Intelligence in Mathematics Education; some aspects of the History of Mathematics in Educational Mathematics; and the connections we found between these different perspectives.
According to the purpose of this part of the research, we asked some questions to four experts, in order to know the state of art on the role of emotional intelligence. We presented the following questions: 
1 - What is the role of Emotional Intelligence in the learning process used in schools; why?
2 - Do you agree with the integration of emotional intelligence in schools; why?

3 - What is the role of teachers, trainers, parents in the development of emotional intelligence of the student; why?

4 - How will emotional intelligence improve the learning process in schools?

5 - How should be emotional intelligence included in schools programs and in the curricula?

6 - Which of these intelligences (linguistic Intelligence, logical-mathematical intelligence, spatial intelligence; kinesthetic intelligence, musical intelligence, Inter-personal intelligence; Intra-personal Intelligence), are considered the most important for a student to be successful in future, and why? 
7 - The increase of skills associated with emotional intelligence, the interpersonal relations and school profitability can be improved; why?
First interview – the interviewee is Dr. Ângela Escada – Professor of Empathy
1 - The role of emotional intelligence used in the process of learning at schools is very different; we have to consider the different types of learning used in schools. 
If a student has a more visual or hearing learning, the method of teaching does not give value to this type of learning, this will be reflected in the results and the schools, nowadays, give more value to the final result, i.e., to the values of the final results and not the practical applicability of the students’ life.

Emotional intelligence would help to understand the difficulties of the students and would motivate them to develop higher difficulties, in order to be useful in their life in the future. When we talk about a student, we think in a potential professional for a company or of a school.
The student, who controls his /her emotions, can promote his/her learning in a easier way, because his/her brain produces endorphin which leads to a better learning.

Some negative emotions and feelings have a very negative impact in the learning, for example, anxiety the fear of failure influences negatively. While positive emotions are more favorable to learning, for example, a teacher makes a positive suggestion to the student, his/her behavior changes and he/she is able, the student will be self-motivated.

The emotional intelligence has five elements, divided in a first phase in two parts: the intra-personal – “I and I” and the inter-personal “I and the others”. If I do not feel good with myself, it is not easy to be good with the others. These five elements would be in the intra-personal, the self-knowledge, self-control and self-motivation, that is everything the person knows and controls. In the inter-personal would be empathy and social skills which lead to a complete development of the student.
2 - I agree with the introduction of E.I. in schools. The students are human beings and need to develop fully. This only will be possible when E.I. will be integrated in schools and in the family. When we are at school, we can see that the student changes between ease and aggressiveness, this factor is not a positive one.
It is necessary to teach the students to manage their emotions, in order to make easier the learning and the interpersonal relationships.
The E. I. would be integrated in three phases: the first phase would be the students to solve the existing problems, it would be performing, specially, in all learning difficulties and because, the methods of study work this theme; the second phase would be teaching the students to find solutions to lead with difficulties; the third one would prevent these negative situations. 

 It would be necessary to develop in schools an environment which would make easier the learning and also creativity and prepare the teacher for the empathy relationship with the student. 

3 - The role of the school in the development of E.I. in the student is different from the role of parents and teachers. Freud said the parents are the first emotional reference. In order to promote self-esteem in the son/daughter/student, it is necessary to develop a serial of Dynamics to promote self-confidence, empathy, dialogue, using the most convenient language for that age.
The teacher receives a student with positive and negative emotional registers which will cause a negative or positive learning, affecting their behavior in the interpersonal relationship. The first step of the teacher would be accepting the student as he presents at school, faced by the first difficulty that it is to accept the differences. In a classroom of 25 students, each one has its difficulty. The second step is the teacher to identify the strong and weak points, showing the student that he/she can use the strong points and to improve the weak ones, and also to develop skills to deal with these difficulties.

The ideal situation would be parents to support the sons/daughters at home according to their development and support of the teachers in school.

4 - The E.I. can improve the learning process in schools opening a space for the teachers and assistants to clarify doubts of the students and show how their behavior can have influence in learning. The school itself should involve the student and make him/her co-responsible for his/her own learning. The teacher souls stimulate motivation of the student, creating this, its own motivation in order to feel him/herself appreciated.
5 - In the opinion of this expert, to include E.I. in learning programs and curricula it would be necessary to exist a theoretical part but essential would be the practical part. Through metaphors, case studies, simulations among others. In the evaluation would be necessary to place the student him/herself making their self-assessment. 
6 - For a student to be successful in future, all intelligences are important. The biggest per cent is 60% which concerns to the Emotional quotient (EQ), the intrapersonal and interpersonal relationship (to be empathetic, to be assertive); 30% concerns the IQ (intelligence quotient), the knowledge, 10% concerns to other external factors. EQ is much more developed than IQ.
7 - I agree with the increase of associated skills to E.I., the interpersonal relationships and the school profitability can be improved. To teach a student to discover him/herself and to accept him/herself in a better way, to be better with its own, to know him/herself better to promote his/her development while an individual. The self-motivation is very important to the results and for the quality of life. Better results, better students, better citizens, better human beings, better human resources in schools, better parents, we would have united all the conditions to achieve a more humanized school and working much better.
Second interview – the interviewee is Dr. Ana Rainha with Master of Education in Social and Personal Training
1 - According to this expert, the role of emotional intelligence in the learning process used in schools is not yet very much developed. The concept which has to do with the emotions, the schools are tying to understand the emotions of students at the school context and later trying to understand, try to circumvent/ integrate within the different fields in order to get benefit.
2 - People has an idea of emotional intelligence, they are prepared for it. They have a certain educational component on this matter. If in one hand you know, you have been trained for it, and is used always in the daily routine at the classroom, by the other hand, outside of the classroom, is also important, but is a matter that requires some care in order to be dealt with, but it productive if exists, if emotional intelligence is included in the educational environment.
3 - The adults have already the school of life, they can understand these emotions. It is very important the role of these agents, if the student is receptive, it is always a wealth for the student, who learns with the adult people, with teachers, trainers, and parents.

4 - The emotional intelligence can improve the learning process in schools if there is an expert, who talks with the students, the teachers themselves have already a certain training in this area inside and outside the classroom. For example, inside the classroom, in the civic training this matter should be developed. Outside the classroom, communicate with students, or create activities in order to explore this subject.

5 - The emotional intelligence should be included in the learning programs and curricula through disciplines such as Mathematics, in Portuguese it can already be discussed, since the teacher introduces a book which speaks about this theme.  There are other disciplines of civic training where it is appropriated to talk about emotional intelligence. The fulfillment of the programs limits the teachers, it is necessary to have other alternatives, as for example, assisted study, where the theme can be developed and the student can be more productive. 
6 - For a student to have success in the future, all intelligences (linguistic Intelligence, logical-mathematical intelligence, spatial intelligence; kinesthetic intelligence, musical intelligence, Inter-personal intelligence; Intra-personal Intelligence), are important. The more versatile the individual can be, in the good relationship or healthy relationship; it should have a development in these areas.  The day-to-day, the inter-personal and intra-personal intelligences are very important for the welfare of the student. Some intelligences are important for the understanding and others are important to the relationship.

7 - The increase of the competences associated to emotional intelligence, the inter-personal relationships and the profitability at school can be improved, since the student, through understanding of his/her emotions starts to understand and trying to overcome the difficulties that he/she is faced with. This is very important for the individual to know to be, and how to be as student.
Third interview – the interviewee is Dr. Maria João Peres Master in Education and social and personal Training
1 - According to this expert, the role of emotional intelligence in the learning process used at schools is not a formally assumed role. Informally, there are teachers who realize that without emotions there is no learning, without emotional involvement in what we are doing, there is no real ownership of the knowledge and acquisition. It works on an informal and individual basis. There are teachers who make this bridge with the students and make them being involved with the affections. Others do not have this concern or sensitivity to deal with the emotions. 
2 - The emotional intelligence should be integrated into the initial and continuous training of teachers so that we understand the role of the emotions in the learning process.
3 - Teachers, trainers and parents should give value to the emotional dimension of each one of us and to realize that our intelligence is not only rational, while human beings, we are a whole and is in accordance with that whole and all processes that knowledge is developed. The knowledge is not only rational also the emotions are purely emotional. There is reason and emotion, there is more dimension in everything we do. In this sense, teachers and trainers cannot forget the emotions and parents may not forget the reason.
4 - The emotional intelligence can improve the learning process in schools, the emotions play an important role in the process of creating affinities and likes for certain personal and professional choices we had never thought. Above all, it is important to like, despite that mediation. For example, Mathematics must make sense to the students, they have to develop the affection for Mathematics, and regardless the affection the students can have for the teacher. It is in this sense that the emotions will help to influence positively or negatively the learning process. There has to be an emotional relationship and this must be improved directly, between the subject and the object of knowledge. There is a stage in which it is important to mediate but the role of the teacher is trying to overcome this mediation.
5 - Emotional intelligence should be included in the initial training and in the continuous training of the teachers. Emotional intelligence should be part of the learning programs and curricula, but there are areas that make more sense than others. A work of promotion of social skills tested and is working in a particular context with the students. It is important that teachers know this program. In another circumstance, the teachers themselves had to develop social skills to intervene effectively. It could be occasional/regular workshops on emotional intelligence, in a certain space, time with a group of students and the acquisition of skills by teachers. 
6 - For a student to have success in the future, all intelligences (linguistic Intelligence, logical-mathematical intelligence, spatial intelligence; kinesthetic intelligence, musical intelligence, Inter-personal intelligence; Intra-personal Intelligence), are important.

Each one of us must understand which one is more important for us, having in mind what each one is. The role of the teacher is realizing how each of us is the result of the interaction of these different intelligences; realize what or what are the strongest points in the development of the student, while individual in society; realize to what extent, some of these intelligences are in deficit. We promote the different intelligences so that will not be an obstacle to the achievement of the individual. The individual is not a summation, it is as they say in mathematical terms, a linear combination, these, all work with various parameters, each with different weights. It is necessary to profit these relative weights.

7 - The increase of skills associated with EI, inter-personal relations and profitability school can be improved, everything that can contribute to our development, acceptance and the construction of our self image, it will improve all areas where we can affirm us while human beings

Forth interview – interviewee Dr. Ana Bertão with Educational Master in Social and Personal Training

1 - According to this expert, the role of EI is used for general learning and in the academic learning, intellectual areas, where there are the capacity to generate the affections and the ability to learn. According Goleman, the affections allow the ability to listen, respect for the other, the capacity to put in one’s place, in order to learn and create the ability to learn. The programs are derived and the teachers are not prepared to use these strategies for learning. 

2 - I agree with the integration and inclusion of people in schools. We teach people who have a social emotional development which varies from student to student. In terms of psychology, has been a part of the EI.
3 - The role of teachers is very important; the way they interact with the students makes all the difference in the learning process. The role of the family is essential, to feel the objects, understand the facts, understand from the beginning that children will interact throughout their lives.

4 - The EI can improve the learning process; can facilitate the emotion, the interest, the motivation. According to the author, Piaget, with the work “learning by love, the love for learning”, it is necessary to learn to love someone. It is necessary to make the initial learning. In higher education, like the teacher of discipline X and Y, where students should already know the learning objective. 

5 - EI should be included in the programs of learning and curriculum through active methodologies, such as social drama, where the individual can explain where it trains the exchange of roles of the individual, where they develop the skills of EI, seminars of personal and social development, development of group dynamics, development of empathy. Teachers to use these methodologies must have specific training in this area.

6 - For a student to have success in the future, all intelligences (linguistic Intelligence, logical-mathematical intelligence, spatial intelligence; kinesthetic intelligence, musical intelligence, Inter-personal intelligence; Intra-personal Intelligence), are important.

Some of these intelligences exist in minor importance in function of the professional profile. The linguistic and logical mathematical intelligences have higher importance; it depends of the chosen future of each one of these intelligences. The intelligences do not develop all, since they develop in a harmonious way, with good ability to have the perception of our limits.

7 - The increase of associated skills with EI, interpersonal relations and profitability school can be improved, everything that can contribute to our ability to learn with the ability to develop the affection at work. The socio emotional intelligence improves, the interpersonal skills are more developed in the field of EI, it is clear that the relationship is direct.
In summary, however they are experts with different views. All the experts state that it is very important the role of E.I. in the learning process of schools, despite being used by teachers in a formal or informal way. They agree with the integration of E.I. in schools, suggesting the importance of initial and continuous training of the teachers in the E.I. area, for the teachers to obtain a better learning. The experts recognize that despite the role of the various agents as teachers, trainers, parents in the development of E.I. they are different but they complete each other. It is necessary a balance between emotion and reason in each one of the contexts whether it is at home or in school., once it takes part in the development of the student. They agree that E.I. can improve the learning process in schools through practical and pedagogical activities and the experts of the area have one day to go to the schools to discuss this matter of E.I. and can clarify the doubts of the student, becoming the students more involved with the schools and more responsible for their own learning process.
The experts agree with the inclusion of EI in school programs and curricula, in the areas and subjects of personal and social development. They highlight the importance of initial and continuous training of teachers in EI, contributing for the success of learning by the students.
The experts also agree that for a student to succeed in the future, all types of intelligence are important, according to the methodology used and to de students’ capacity to face the different contexts of learning. Once more, the experts highlight the importance of the intrapersonal and of the interpersonal intelligence which are the bases for the students’ learning 

The experts share the same opinion concerning the increase of the skills related to EI being a way to improve interpersonal relationships and academic results trough the acceptance, by the student, improving all the domains where he stand as an individual.
“The self-motivation is very important to the results and for the quality of life.” 
3. Experiences of Social and Emotional Intelligence in schools: case histories

3.1. This study was developed by Dr. Ana Rainha, in Primary and Secondary School of Lisbon 
The failure of the students in school life is a current and controversial matter since the certainties are very relative and imprecise. In this study, the following variables are analyzed: emotional intelligence, verbal recognition and levels of assessment of the disciplines Mathematics and Portuguese, searching to investigate the relationship between them. The point of departure was the following: what is the relationship between emotional intelligence and success in the classes of Portuguese and Mathematics in students of the eighth year of schooling? The data show there is a correlation between emotional intelligence and the levels achieved in the classes of Portuguese and Mathematics. The results show, moreover, the existence of a significant correlation between the level of assessment in the class of Portuguese and Mathematics. The conclusion of this work suggests, based in theoretical matters and programs in due course in primary education, which educational methods should be applied to promote the success in both classes. 

The study of emotional intelligence, in school context, is an interesting area in research, as it may contribute to the educational progress of the participants. According to Chabot (2000), emotional intelligence has ten features: the emotional control; self-esteem; stress management; social skills; the impulse control; the balance; the communicating skills, to communicate in an efficient way with the others; the management of their aims and goals; self-motivation and positive attitude. 

The work aims to develop the study of the relationship between emotional and the assessment in the classes of Mathematics and Portuguese, in both sexes in an age group between 13 and 18 years old. One of the factors leading to school failure can be related to emotional problems. An individual with high emotional intelligence can, even if he/she has emotional problems, know how to control them and be to succeed in school. In the present study, the verbal component was considered, that is more related with the Portuguese language; so it is necessary to analyze the levels of success with the answers of the verbal questionnaire.
It should be noted that the understanding of the common language is important for cognitive development of the student. Thus, the problem under study consisted of the following question: what relationship exists between the emotional intelligence and success in the classes of Portuguese and Mathematics in students in the eighth grade of schooling?

From this general problem came up, more precisely, the following chances of study: (a) the correlation between the ratio of emotional intelligence and the success in the classes of Portuguese and Mathematics have to be significant and positives; (b) the correlations between the marks in Portuguese and Mathematics have to be significant and positives.
There is currently a trend for the teaching of the mother language at the level of basic education, to give priority to a communicative approach and, as such, there is a change of the study of the system of language for the study of the use of the language. It is intended to favor the inclusion of the student in the world, providing him/her with tools of linguistic communication. This trend is also legislated. One implication of this trend is to consider that the mother tongue has a transversal nature in the learning and, therefore, their education is constituted as transdisciplinary training.
Indeed, several legislative documents consider the transdisciplinary nature of the mother tongue and all the teachers responsible for their development and their formative evaluation, especially at the level of understanding and production of oral and written lists in Portuguese. It is important to consider that the learning of the mother tongue as a transversal training passes also by the recognition of own specificity of the way how each disciplinary known organizes the logical discursive relationship, in particular in the written text. However, the various curricular knowledge run primarily by certain types of text. So while the narrative is primarily in the discipline of Portuguese, the discipline of Mathematics uses informative text. Therefore, the students are exposed to various types of text, such as narrative, but also the informative text, not in the sense of an acquisition of specific knowledge provided by the texts but in order to realize the  logical discursive of the organization (Salema, 1997) . 
The NCTM (1994), in Professional Standards, gives special emphasis to the speec in the calssroon and, particularly, of the teacher, because  It competes to the teacher to ”initiate and manage this kind of speech and use it very well to develop the learning of the students” (NCTM,1994, p. 36). In order to promote this involvement of the class in the speech, by developing mathematical communication, it is suggested in this document, that the teachers asks ad proposes activities that challenge the thought of the sudents. From the point of view of the analysis of verbal interaction in educational context, Castro (1991) searches “to describe some of the structures of speech of the class (Through listed studies, the way they are articulated and the  principles which organize them), to establish relationships between the listed texts ad the speakers (issuers) and receivers (recipients) involved in the interactional process and to relate the pedagogical context with wider ones”.
The language of Mathematics is hybrid, as follows from crossing the language of Mathematics with a natural language, in our case, the Portuguese. This language takes many components: written language, oral language and pictorial language and usually is called the universal language of science. Through mathematical education people is taught to think and behave in a functional manner in relation to the type of current society.

The skills of the disciplines of Portuguese Language and in secondary school (10th to 12th grade)

The Portuguese language and Mathematics are essential in the education of any young boy/girl, as in both disciplines essential tools of communication and thought are developed, i.e., people think and communicate by using a certain language, a natural one, and here we refer to Portuguese, and several languages such as Mathematics. The conception of essential skills in each discipline, and thus in Portuguese and Mathematics, suggests a two-movement process: one movement which departs from the specificity of the knowledge on each discipline and defines progressive levels of interaction with other disciplines and in various using contexts; and other movement which departs from the transversal skills and convert them in specific skills on each discipline. This link of the Portuguese language to Mathematics is important in school contexts and since the disciplinary nature; it is not to be strange that the development of the skill to communicate, is the main goal of the Portuguese language. The development of the communicating skill by students is so a transversal purpose of the two disciplines and both converge in its achievement. The communication between students, as well as oral or written, is an aspect that the teacher should implement, because it allows to develop the skills, attitudes and knowledge. The communication, in the case of Mathematics, one of the greatest skills, that we hope that  a student has developed till the end of primary school, as well as the abilities to solve problems, think and understand the reality by using conceptual tools.

Methodologie

The present situation of research aims a co relational analysis between the following variables: the AVEA test (Self-assessment of emotional and affective life), the test of verbal recognition, the mark of Portuguese and the mark of Mathematics. To assess the emotional intelligence, the test used was the AVEA scale, which is composed of about 287 phrases or items that integrate different areas: happiness, self-esteem, spontaneity, open to change, flexibility, rigidity, management of self-emotions, management of others’ emotions, relational skills and management of conflicts, which seek to analyze the way the student appreciate and judge him/herself in some areas of emotional life. The sample is made on 29 students of four classes of the eighth grade, official and daily school, from two schools, one in Lisbon and the other in Almada. For this analysis, the AVEA, verbal recognition questionnaires were made in the referred schools and the final assessments of the disciplines Portuguese and Mathematics were compiled. The teachers who answered the questionnaires teach both the same discipline, Mathematics. The students showed their view freely since the questionnaire was anonymous. The attendants were asked to read carefully the questionnaires and then, in the sheet of answers, they put from one to five, n order to express their judgment. In the evaluation of the vocabulary used the verbal recognition test, also anonymous, composed b a hundred items and crossed by five columns. The first column had the list of expressions with a word in bold being the remaining columns constituted by four words, in which one of them was synonymous of the bold word. Other tool used was the final evaluation of the first school period of the disciplines of Portuguese and Mathematics.  The choice of these disciplines is because these are usually and directly associated to the global profitability of students.

Results

The problem in study consisted in the following question: what is the relation between the quotient of emotional intelligence and the success in the disciplines of Portuguese and Mathematics in students of the eighth grade? 
From this general problem This general problem derived specifically to study the following assumptions: (a) the correlation between emotional intelligence of the students and the level of assessment in the subjects of Mathematics and Portuguese have to be significant and positive, (b) the correlation between the verbal recognition of the students and the level of assessment in the subjects of Mathematics and Portuguese have to be significant and positive; C) the correlation between the level of evaluation of Portuguese and the level of assessment of Mathematics have to be significant and positive.
Conclusion and discussion

The results of the present study suggest that emotional intelligence, measured through AVEA test, is not relevant to the school performance. The results of this study suggest that the emotional intelligence, measured by the test AVEA, is not relevant to the school performance of students in the disciplines of Portuguese and Mathematics. Regarding the study of verbal recognition, it appears that this has no direct effect on the assessment of Mathematics taking, however, influence in the evaluation of Portuguese. Curiously, the results of the evaluation of the discipline of Portuguese seem to influence the results of the evaluation of the discipline of Mathematics. The development of research studies, seeks to highlight the positive aspects that the results of these provide. In this case, it appears there is a positive relationship between the evaluation of the Portuguese language and Mathematics, confirming the transversally of the Portuguese language, as proposed in the current curricular reorganization, in relation to other curricular disciplines and more specifically If the discipline of Mathematics, is positive. So, it is important, the continuity of this relationship, bearing in mind that the work to be performed in each discipline should take into account the possibility to establish connections on many levels. A level lies in the interior of the discipline itself and concerns relations between its various themes. Another level points to the relationship between knowledge and skills from different disciplines. Thus, should be continued and deepened in the disciplines of Portuguese and Mathematics interconnection between their skills and content. For a development of skills, attitudes and knowledge, communication in the classroom, both oral and written, is a point that the teacher, based on the results, should certainly increase. Thus, activities that should be reinforced in a curricular context, considering the close dependence between the processes of structuring of thought and language, should stimulate and involve oral and written communication, leading the student to verbalize their arguments, explaining, discussing, and confronting processes and results.

3.2. This study was developed by Dr. Maria João Peres in Superior School of Education / High School of Águas Santas
Success starts at Home - An educational partnership

Introduction

In the past year, Portuguese educational authorities have committed to the improvement of student’s mathematical achievements on a nation-wide basis. Policies involve intensive in-service teacher training (levels 1-6) and support to local action plans designed by maths teachers in order to meet specific aims and needs of their schools and students (levels 5-9).

This battle for quality has a major enemy: strong negative social representations of Mathematics as a “difficult” subject that only a few “enlightened” are able to master. There also seems to be a generalised genetic inevitability (“no one in the family ever succeeded in maths”) shared both by parents and students as an undeniable argument to justify failure. 

Therefore, it often happens that efforts undertaken by teachers and schools to promote success in maths are sabotaged by social acceptance of failure in maths as inevitable, unsolvable and, above all, not blameable on students. 

It is urgent to put an end to this situation. The strong social investment currently being made in maths education by teachers, schools and educational authorities demands – and deserves – a positive return. Success in Mathematics is a social responsibility for which students and parents are also accountable.

The “Success Starts at Home” Project
The “Success Starts at Home” Project (SSHPr) is part of the Mathematics action plan (Plano de Acção para a Matemática – PAM) designed and developed by the Department of Mathematics of Escola Secundária de Águas Santas, Maia, Portugal, a secondary school with a strong image of quality and dynamism among the community. 

The PAM was launched in September 2006 as a three-year project. Targeting seventh-grade students (the lowest level imparted by the school), the PAM allowed for:

· A reorganization and reinforcement of the weekly maths schedule,

· Individual and/or small group tutoring for students with particular needs,

· Conditions to improve and focus teachers’ teamwork.

Targeting parents, the SSHPr started three months later. Its aims were:

· To promote a positive representation of Mathematics from parents’ point of view,

· To actively involve parents, as educational partners, in the PAM’s development,

· To provide parents with tools to support students’ success in Mathematics.

Having only one teacher directly working with parents in the SSHPr, it was decided to limit the number of participating parents to a maximum of 30. The following selection criteria were adopted:

· Students with low yet recoverable achievement in maths,

· Students whose parents showed commitment towards educational issues.

The three teachers imparting grade-7 maths classes were also involved in the project, acting mainly as school-family liaison elements.

Table 1 presents the distribution, per class, of the number of students/parents involved in the project:

	
	Grade 7 – Class:
	Total

	
	A
	B
	C
	D
	E
	F
	G
	

	Total number of students in class
	28
	27
	28
	27
	25
	28
	17
	180

	Number of students selected for SSHPr
	5
	6
	4
	4
	7
	6
	6
	38

	Number of parents at 1 or 2 sessions
	2
	4
	2
	2
	2
	3
	2
	17
	(44,7%)

	Number of parents at 3 or 4 sessions
	1
	2
	2
	0
	3
	0
	1
	9
	(23,7%)

	Number of non-participating parents 
	2
	0
	0
	2
	2
	3
	3
	12
	(31,6%)


Table 1. Students and parents involved in the SSHPr.

Developing the project
Parents were informed about SSHPr by their children’s maths teacher and/or class tutor. They received an explanatory leaflet together with the first-term evaluation grades, and were invited to attend a meeting in mid-January.

Presentation session - January

There were 21 parents present at the first session. They were first confronted with some of the beliefs about Mathematics and Mathematics education shared by the project’s team:

· Success in maths is an attainable goal…

·  Requiring time, patience, previous knowledge/skills and personal investment.

· Learning maths involves effort, dedication, discipline, will, organization, working habits.

· To succeed in maths one must want to succeed in maths.

· The success of any measure to promote maths achievement demands:

· A change in the attitude of parents towards maths,

· The active cooperation of parents as educational partners.

In general, parents strongly agreed with these principles, but soon stated their insecurity regarding any maths they might be asked to develop with their children: they felt their maths literacy was not up to the situation, either because they had been poor achievers themselves or because they had never learned “today’s maths”. 

At that point, they were told what this project asked of them: daily, in a quiet place with no distractions, for 10 to 15 minutes, they should play a specific game with their children, keeping it as long as it felt pleasant and stimulating, stopping it if it turned boring or too difficult. The idea sounded tranquilising and parents agreed to it. 

Parents were then taught to play five games involving strategy, space and number skills. Each game was carefully explained, namely on maths skills involved. Games had already been chosen foreseeing parents’ insecurities and objections, so in the end all parents considered they fit for the task.
Parents were also asked to keep a daily log (simply referring game played, time spent and level of difficulty) to be handed back to the project coordinator at each meeting.

Follow-up sessions – February, April and June

On the whole, 17 parents attended the follow-up sessions. Each time they gave their feed-back on the games played and learned new games.

Games presented in February (five games) and April (six games) progressively introduced parents to some important curriculum contents and resources – concepts like fraction and power or the use of calculators. 

Foreseeing the end of the school year, games chosen for the last session (12 games) were mainly strategy games or puzzles easily played in many holiday situations.
Assessing the project

Considering the number of parents involved, the project’s assessment was based on personal open interviews that took place after the second and the fourth sessions (March and June, respectively). 

Changing attitudes

Both parents and students quickly showed their attitude towards Mathematics was changing. They were all more confident, wouldn’t mind falling in error and, if so, made it into a learning experience. Parents became less tolerant about justifications such as “maths is difficult” or “I can’t do it”, as they were also making a strong effort themselves. Children rapidly acquired the daily game routine, complaining if it was broken and pressing parents to keep it. Several parents referred that “playing maths games” was becoming an enjoyable activity that involved the whole family. 

As a matter of fact, the project strongly contributed to approach parents and children. As one mother put it, “my son enjoys the games, but most of all he enjoys the time we spend together”. Teachers pointed out that, when asked about the project, children often referred to this issue as very positive.

Parents soon asked for more difficult games and felt at ease to raise difficulty levels. They re-invented some games they had been playing (introducing new rules, for instance) and brought ideas for new games. Experiences and trials were put in common, strategies were shared and more general parenting issues were often discussed – frequently on how to say “no” to a teenager.
Providing mathematical tools
Meeting one of the project goals, some parents showed interest in going beyond the games – i.e., actually improving their mathematical literacy. Due to time and resources issues, it was not possible to address these wishes on a structured, regular and enlarged basis. It will be done in the next school year, with the organization of separate workshops focused on main curriculum contents for smaller groups of parents.
Success Starts at Home - List of games

Combinations (1)

You need:
1 game board per player, 2 dice, 12 white counters, 12 black counters.

	Player …...
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12


Players take turns to roll both dice and add up the numbers rolled. Use counters to cover that number on your game board or any other numbers that add up to that same amount. For example, if you rolled 3 and 5 (3+5=8) you could cover 8, 7 and 1, 6 and 2, 5 and 3 or 4 and 4 (use two counters). Keep playing until you run out of counters. Add up the numbers which have not been covered on the board. The winner is the one with the lowest score.

Combinations (2)

You need:
1 game board per player, 2 dice, 36 white counters, 36 black counters.

	Player …...
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12

	
	13
	14
	15
	16
	17
	18
	19
	20
	21
	22
	23
	24
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	25
	26
	27
	28
	29
	30
	31
	32
	33
	34
	35
	36


Similar to Combinations (1), except that after rolling the dice you multiply the numbers you rolled. All the rest remains the same.

KONO

You need:
game board, 8 white counters, 8 black counters.

Start with player A’s counters on the points marked ( and player B’s counters on the points marked(.  Take turns to move one of your counters one space diagonally. There are no jumps or captures. The first player ending up in the other player’s starting positions wins.

All Change
	You need:
game board, 3 white counters, 3 black counters.

Put the white counters on squares 2 to 4 and black counters on squares 5 to 7. You can move one square in any direction at a time, including diagonally. Every turn you must move a counter of the other colour to the turn before. Aim to change round the positions of black and white counters in as few moves as possible
	
	1
	

	
	2
	3
	4

	
	5
	6
	7

	
	
	8
	


Who adds up to 20?

You need:
nothing.

Player A chooses a number, 1 or 2. Player B adds 1 or 2 to the number chosen by player A. Players take turns to repeat the process. The winner is the first player who adds up to 20.

This game can be adjusted to different rules, for example:

- play with more numbers,

- aim to add up to a higher number,

- start at 20 and aim to reach 0, taking turns to subtract 1 or 2.

Digital Tic-Tac-Toe

You need:
paper, pencils of two different colours.

Play tic-tac-toe using numbers 1 to 9 instead of noughts and crosses. Each number can be used only once in a game. The winner is the first one to complete a line of three numbers which add up to 10. You can also agree that the winner is the one to complete a line of three numbers in the same colour pencil (i.e., put by the same player) that add up to 10.

Boundaries

You need:
 paper, pencil, and calculator.

Players start by picking an interval, for example:

____|________________|____

263                           273

Player A chooses an integer and introduces it in the calculator. Starting with player B, players take turns to multiply that integer by another one, at their choice. The winner is the first player to get a product that “falls” into the chosen interval. You can raise the difficult level narrowing the interval or using rational or real numbers instead of integers. 

Sprouts

You need:
paper and pencil.

An agreed number of dots (you can start with two or three) is drawn on a piece of paper. Taking turns, each player joins two dots (any line will do) and draws a new dot on that line. A line must not cross another line and no dot can have more that three lines going from it. The first player who cannot make a move looses.

You can also play Sprouts drawing crosses instead of dots. In this case, you cannot have more than four lines going from each cross – one for each end.

What is the rule?

You need:
a pack of 52 cards.

Each numbered card counts its value, ace counts 1, jack counts 11, queen counts 12 and king counts 13. Player A thinks of a rule (for example: a red card follows a black card, cards are arranged in pairs adding up to 14) and organizes the pack (or part of it) according to it. The pack is placed face-down and player B keeps turning top cards until he/she can predict the next card correctly. Player A scores the number of player B’s wrong predictions. Change round so that player B arranges the pack and so on. The winner is the player who scores higher.

Nim

You need:
15 counters.

Put the counters in three rows, like shown.

Take turns to remove one or more counters from one same row. The player who takes the last counter looses.

“Marienbad” is a version of this game played with 16 counters in four rows of one, three, five and seven counters each.

Sim

You need:
paper, pencils of two different colours.

Draw six points on a paper in the form of a hexagon.

Take turns to join any two points with a straight line using your own colour pencil. The aim is to make the other player complete a triangle all sides of their own colour. The triangle must touch three points of the hexagon, i.e., any triangles formed within the hexagon do not count. 

This game can be played with any other shapes. 

Coloured squares

You need:
two blank 3x3 squares per player, pencils of three different colours.

Player A starts by colouring one of the blank 3x3 squares: three smaller squares of each colour, any two smaller squares of the same colour must have a common side. Player B is then allowed to ask questions in order to reproduce the pattern in one the blank squares. Change round so that player B colours the square and player A asks the questions. The winner is the player who gets to reproduce the pattern asking fewer questions. 

Target

You need:
game board, 12 white counters, 12 black counters.

Players agree on a target: any number over 100. Players take turns to cover a number with a counter. Numbers covered can be added, subtracted, multiplied or divides. The winner is first player who reaches the target using an adequate choice of numbers and operations. When this is not possible and all numbers have been covered, the winner is the player who gets closer to the target.

Pig

You need:
two dice.

Players take turns to throw the two dice as often as they want, keeping a note of the total of the numbers thrown. Players can choose to stop at any time and bank the total so far. Every time a 1 is thrown, all score for that turn is lost and the turn ends. The winner is the first player to reach 200 points.

Fifteen

You need:
a pack of 52 cards.

Each numbered card counts its value, ace counts 1, each picture (jack, queen, king) counts 10. Each player receives a hand of five cards and gets 2 points for each combination of cards in that hand that adds up to 15. One card can be used in more than one combination.

Puzzles with matches

You need:
24 matches.

Use the matches to reproduce the pattern.

Take these challenges:

• remove eight matches and get two squares;

• remove six matches and get three squares;

• remove four matches and get five squares;

• remove eight matches and get five squares;

• remove eight matches and get three squares;

• move all matches and get two squares;

• discover new challenges!

3.3. Study developed by Dr. Ângela Escada from Ponte School
Case history – The Ponte School
The Ponte School is a public institution, placed in Vila das Aves, Portugal. 

Despite being an integrated Basic School, teaches only primary school (from first to ninth grade). The ages of the students are between 5 and 13 years old. Meanwhile, and due to the inclusive educational philosophy, the school has older students. Nowadays, Ponte School has around 160 students and 29 educational mentors. The school arose from the desire to be a school to respect individual differences and to treat the students with love.

Structure

Students form a heterogeneous group, not being classified by classes or schooling years; there are neither fixed seats nor classrooms, the school is in an open area. There is no teacher in charge of a group. Despite that, all students work with all teachers.

Pedagogical tools

Ponte School in 1976.

Definition of the rights and duties: each year, the students decide democratically in School Meeting the rights and duties they consider essential for that year. School Meeting:  Activity that includes all students and teachers, in which are discussed, analyzed and voted rules for the problems of the school, in a democratic, united, respecting the rules and seeking the common good.

Help commission: it is formed by four students appointed to solve the most serious problems presented in the Assembly. Two of those students are chosen by member of the Bureau of the General Assembly and two teachers. 
The decisions of this commission will guide the rights and duties defined by the students, who promise to respect what was established. 
Debate: it is more informal than the Assemblies and happen everyday – unless in the days of Assembly, and have a duration of thirty minutes. It is the discussion of what has happened during the day's work, through games of questions and answers. This is the opportunity for preparing the Assembly. 

Library: occupies the common area, the open area of the school, and serves as a space for meetings and research.

Box of secrets: place for the children to put their ideas and thought. They deposit their secrets, and often reveal the reasons of indiscipline. 

Invented texts Box: place always available to receive the creative texts of the students 
I already know: It is part of the purpose of developing the autonomy of the students on the process of self-assessment. The child writes her/his name on a list, informing that has already learned and is ready to be evaluated by a teacher. Only after this, the assessment is conducted.

I need help: Before asking for help, the child is stimulated to search all possible sources of information they have available. After searching all possibilities and with no results, the students can write his/her name in one of the lists available in school. After that, a teacher organizes small groups to clarify this matter with the ones he has doubts.

Tutor teacher: the tutor teacher follows closely a group of 8 to 11 students, which monitors the work individually and makes systematic meetings twice a week, also keeping in close contact with parents.

Groups of responsibility: Each student and the majority of educational mentors are responsible for some aspect of the operation of the school. The groups meet fortnightly to take decision. Some of the responsibilities assigned to the groups are:

- Assembly and Commission for Help; 
- Terrarium Garden; 
- “Limpinhos” club; 
- Dining; 
- Common stowage and Material; 
- Silence Club and Help of the Rights and Duties; 
- Library; 
- Newspaper; 
- Games and Video; 
- Computers and Music; 
- Sports School; 
- “Bom” Playground; 
- Murals; 
- Maps of Presence and dates Birthday;

- Ponte Post;

- Wardroom and umbrellas; 

- Parents’ Association
At the beginning of each year, all people in charge of education (parents or representative s of the students) participate in a meeting of submission of the Annual Plan Throughout  the school year, the projects are monthly evaluated, with the contribution of educational representatives. In Portugal, the Association of Parents of the Ponte School is a national reference.

Is the Ponte School a private school?

No, The Ponte School is a public school. The students do not pay anything to attend at school and the educational mentors are all contracted by the Educational Ministry.

What are the years of schooling that exist in Ponte School?

The Ponte School (basic integrated school with kindergarten of Aves / S. Tomé de Negrelos) receives students from the first up to ninth grade – that is the terminus of the basic education. Today, the core of Initiation and Consolidation continues to operate in Largo Dr. Braga da Cruz, the core of Deepening is operating in Vila das Aves, in a building that is usually called the "Escolinha. "Escolinha" was originally a primary school (Centennial Plan). For the core of Deepening to work there was necessary to add two containers. Furthermore, students of this core use the labs, canteen pavilion of Secondary School D. Afonso Henriques. For the typology of the School to achieve only lacks the kindergarten. We still believe that this will be possible soon. 
How many students attending the School of the Bridge?

The School of Ponte has, currently, 160 students attending to it. 
Is there Special Education at the Ponte School? 
Our school believes that all students are special. This is not only a way to circumvent the issue. We try to the maximum that each student receives from the school the kind of support they need. All students perform the same type of work and are framed in working groups. Teachers will give the support that it is considered more appropriate, without discrimination for each student. All teachers are teachers of all students. All different, all equals, all have the support they need.

In which way are the Ponte school students evaluated?

The assessment on the Ponte School is made of several ways. First, through observation; this is one of the forms of assessment that allows us to better assess the students in terms of values and attitudes. We believe it is essential and we work constantly for students to be supportive, responsible and autonomous.

Regarding knowledge (it is logical that the separation of all these factors is artificial, but makes the simplest explanation), they are evaluated in different ways, depending on the level at which the students are. While students still can not read and write with correction, the evaluation is done largely through informal observation of the work produced by students. As students begin to be more independent and begin to develop their daily plan (where they plan the work for that day) and in fact, they undertake themselves to meet certain targets) the assessment will be done in other way.

Firstly, the students self-assess themselves. Every time they consider they know well a certain point of the program, they write in a sheet of “I already know”. After that, a teacher who dominates a little better this area makes a “more formal” assessment. This assessment can be done in several ways: a conversation, a written exercise, a resolution of a problem, etc. Everything depends of the objective in question.  On the other hand, always tries to assess the previous aims for the assessment to be a continuous process. When a certain student thinks he had exhausted all tools available to study a certain matter (library, computer, colleagues), and even thou has not understood the point, he/she calls the teachers. The student writes his/her name, the date and matter in study in the sheet “I need help”. Then, the teacher addresses to the students (or students) with difficulty and try to clarify. The students call this “a direct classroom”. 
Furthermore, the classroom behavior, the school Assembly, he debates and the Works presentation are also excellent moments of assessment. How many teachers work in Ponte School?

The Ministry of Education pays, at this moment the salary of 29 educational mentors in Ponte School. Unfortunately, it is the second year that we do not have a psychologist hired by the Educational Ministry, The schools has been supporting by unemployed psychologists, through a protocol with the Employment Center (POC). Unfortunately, these situations are extremely poor and do not allow a continuous work. None of the educational mentors have a reduction of working hours. 

When do the educational mentors of Ponte School meet? 

The educational mentors of Ponte School meet in several moments. Wednesday noon is intended for meetings. These can be held in the Core (Initiating, Consolidation and Deepness), of dimension (logical mathematical; identity; artistic) and Project Council (general). Usually, every Wednesday there’s a general meeting, one of the Core or of dimension. Sometimes, the meetings of Wednesday are not enough, though, it is necessary to meet in other moments.

After the students leave the School, do they have difficulties in meeting “the traditional education”?

We believe that the answer to this question is: the traditional education is the one which has difficulties to meet these students; the students coming from Ponte School and attend other Schools have, usually, better classification than the colleagues of the regular schools.

We, at Ponte School, do not believe that, the classifications are not the best way to assess the students, but these are the only data we have available from other schools, and this data is relevant for the most traditional schools.
In the last years, there has been a concern to prepare the students for the work done in other schools: being seated to listen to the teachers, do not work in group, only having one manual, have to memorize all the themes for one test the marks, etc.
What does the Global Method consist?

For starting learning reading and writing, there are different methods. Some argue that the beginner should start with the letters and then a syllable, and finally the word. The global method, however, defends the primacy of the sentence or the word. 

The letter has no meaning for the child. The sentence or the word yes, mean something to the child.

In our school, the students, for example, tell us what they have done during the weekend. Then, the teacher writes a sentence in the blackboard or in his/her book and the students copy the sentence and imagine other sentences or more words for the initial sentence. With time, the students are going to learn reading. It is usual to meet student that at Christmas read already fluently.

When students begin to read, begins the work to make them aware of the existence of the syllable, in a way for them to apply new words. When they already read and write with some perfection, they begin the works called “special works” of our language: different ways of writing the sound “Z”, etc. 
We can conclude that, it is one case of success!

4. Do they know what EI is? Survey about the general knowledge on EI in the European educational system

Purposes of the study

The purposes of this study is to allow an exploratory approach to improve the environment and to make easier the project activities, taking as in speaking teachers of different levels of education, University Professors and school Directors. In this context, we would like to analyze the sensitivity of the interlocutors in the following aspects:

· Understand the level of knowledge about his concept/theme;

· Check the sensitivity they have for the importance of integrating this theme in their schools;

· Check the sensitivity and recognition regarding  the importance of this theme as a relevant factor in the teaching/ learning process;

· Understand how they intend to integrate this theme in their teaching practices;

· Check which sensitivity and availability they have to integrate the methodologies that work this theme in their professional practices, i.e., in the classroom. 
Analysis and data processing 

This report comes as part of 60 interviews conducted for teachers of different levels of education, university professors and directors of schools. Of these 60 interviews, 35 were determined to teachers, 15 to directors of schools and 10 to university professors.

Characterization of the sample (sociographic analysis) – Teachers

This questionnaire was given to 35 teachers. With respect to the sex of the interviewees, we can see that 22 are female sex and 13 are male sex, and their ages are between 25 (minimum) and 58 years (maximum).The average of these ages is 36 years old. As for the level of education teached, there is a clear majority at secondary schools, a total of 29 individuals, as shown in the following chart (Figure No. 1).

Chart No. 1: Levels of education
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Regarding the educational area, we can say the “Natural Sciences” and “Humanities” are those who get higher results, as we can see in the following chart (Figure No.2).

Chart No.  2: Educational areas
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Analysis of the content of the interviews – Teachers

When asked about the knowledge they had about emotional intelligence, 17 (49%) of the interviewees answered that “they had already heard about it during their training” i.e, the concept is not strange, but they cannot explain it, 11 (1%) give an explanation with minimal approach to the concept of EI. 7 of the interviewees assume that “they do not know and had never heard about it during their training”, as we can see in the following chart, (Chart No. 3)
Chart No. 3: What do teachers know about E.I.?
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Regarding the means to allow having contact with this theme, there is a multiplicity of answers: 

· Reference to literature;

· Attendance of training in similar/related areas;

· Search in  Internet;

· Readiing books and articles;

· Interaction and informal share of ideas “heard this among the colleagues” and “some comments that are done in the educational community".  

However, we must point out that some people interviewed even identify some authors that have relation with this theme, such as Goleman and Piaget.  

When we ask them if their basis training allow them to have access to contents related to emotional intelligence, 14 (40%) answer “no” and 21 (60%) answer “yes”. (See chart No. 4).

Chart No. 4: “Does the basic training allow having access to contents related with emotional intelligence?”
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Regarding the integration of emotional intelligence in curricula and educational programs, the majority (30 individuals, corresponding to 88% of the sample) replied that “agree”, and 4 (11%) state that they cannot respond since they do not have enough knowledge about this theme, as seen in the chart below (Chart No. 5).

Chart No. 5: “Do you agree with integration of emotional intelligence in curricula and educational programs?”
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When questioned if they think about introducing the emotional intelligence methodologies in their classroom, 6 teachers answer that they do not include because they do not have knowledge or if they will include, but they are not aware of that. The remaining sample (29 individuals) says in a general way that they will “in a simple but in an efficient way, namely situations lived and experienced by the students”

Other solution advanced by the teachers passes through launching “topics to stimulate debate (...) to understand the attitudes they would take in face of them”, as well as, "mime, case study, movies as educational elements and educational games" (...) "debates, dynamics of group, brainstorming".  So, we can say that communication, the team work, the development of activities and dynamics of team are some of the solutions found by teachers for the emotional intelligence to be included in classrooms. 

Concerning the intelligence, the one they consider most important within the classroom, 29%, that is, 10 of the teachers answer that is the cognitive intelligence, once “allows to have Access to knowledge”, 11% ( 4 individuals) refer that they prefer the emotional, because “is through emotions that you can work the cognitive one (…) this one makes learning more easy ” and 57%, that is, 20 individuals say that will have to be cooperation between the two, i.e., the cognitive cannot develop without the emotional (…) they are linked and mutually dependent”. Only 1 answers that “does not know”, as we can check in the following chart (chart No. 6).

Chart No. 6 “Which of the intelligences (cognitive or emotional) do you believe is the most important within your classroom?” 
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Regarding the most important intelligence for a student to be successful in future, being that the intelligences mentioned were the linguistic intelligence, logical mathematical intelligence, spatial intelligence, kinesthetic intelligence, musical intelligence, inter-personal and intra-personal intelligence, some teachers refer that “all are important for a child to have a balanced development and to be successful in the future (…). However, spatial intelligence, musical intelligence and kinesthetic intelligence are not so evaluated, as the following chart shows (Chart No. 7).

Chart No.º7: “Which of these intelligences do you consider most important for a student to be successful in future?”(Note:  It was allowed to the person to give more than one answer, that is, “intelligence”). 
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When asked if the increase in skills associated with EI, the interpersonal relations and school profitability could be improved, the majority of teachers, that is, 83% consider that can be improved, since "many of the problems of school failure are linked to problems of socialization, motivation and concentration”. Others claim that “the affection is very important in learning and to know better the others” and in “the understanding that we can have for the other (…) in the execution of team works (…) and the sharing of new knowledge”, as we can see by reading the chart below (Chart No. 8). 
Chart No. 8: “By increasing the skills associated with Emotional Intelligence, interpersonal relations and profitability in school can be improved?"
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Finally, concerning to the areas that Goleman has identified as fundamental for emotional intelligence, that is, knowing the emotions, manage the emotions, ability to self-motivation, recognize and understand the emotions of other people and to manage relationships and which of these, teachers integrate in the classroom, we may consider as one of the interviewed said “all areas can be integrated in practical training (…) to encourage the trainee / student to improve his/her learning”. This is the conclusion because most of the answers indicate that all areas are integrated in classrooms, in an intuitive way, as also through the analysis of the students’ attitude, in solving conflicts, in the dialogue established within and outside the classroom. The inclusion of the areas of E.I. is also “to stimulate new challenges/activities”, however the area with more answers is “to recognize and understand the emotions of other people”, as we can see in the following chart (Chart No. 9).

Chart No. 9:” From these 5 areas which one or more do you include in your classroom?”(Note: It was allowed to the person to give more than one answer, that is , “area”).
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Characterization of the sample (sociographic analysis) – University Professors 

Regarding University Professors, 10 interviews were conducted, we can see that 5 are female sex and 5 are male sex, and the ages are between 25 and 66 years. The average of these corresponds to 40.9 years old. On the area of education of university professors, this is much dispersed, visible through the following table (Table 1).

Table No. 1: “Basic Training”

	Basic Training
	f

	Psychology
	2

	Sociologie
	1

	Chemical Engineering
	1

	Management of  de SME
	1

	Computer Science
	1

	Marketing
	1

	Mathematics 
	1

	Architecture
	1

	Artistic Education
	1


Analysis of the content of the interviews – University Professors 
Regarding this matter, that is, if the basis training allows them to gain access to the content related to the emotional intelligence, 3 (30%) of the people interviewed do not know anything about this matter, while other had a training session on emotional intelligence, the other six (60%) know are able to give an explanation and to identify authors, who developed this theory, as we can see in the following chart (Chart No. 10).  

Chart No. 10:  “Does the basis training allow having access to the contents related to the emotional intelligence?”
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Concerning the knowledge about emotional intelligence, from 10 interviewed, only 3, say that “they do not know anything about this matter”, however the remaining 7 (70%) know this matter and are able to give a definition about this matter, as we can see in the following chart (Chart No. 11). 

Chart No. 11: “What do University Professors know about E.I?
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About the integration of E.I. in the curricula and school programs, 70% agree, once, “emotional immaturity seems to be the most evident cause of many school failures”. It is also referred that it should be “common to a set of disciplines and stimulated in challenges for the student, being in individual or team works”. We must point out that, 2 (20%) of the answers come in the sense of “no integration” of this matter in curricula or school programs. Only one answer considers this matter as solution to integration, as we can see in the following chart (Chart No. 12)

Chart No. 12: “Do you agree with the integration of E.I. in curricula and school programs?
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As for the inclusion of E.I. in classrooms, only 1 interviewed, replied that does not think to include E. I. in his/her classroom, all the others state that they include as “support and advice to the students  in the development of their projects”, as well as “ through the proposal of debates (…) stimulating assertiveness in defense of the arguments”.

Regarding the intelligence more evaluated within the classroom, if it is the cognitive or the emotional, the answers of the University Teachers meet the ones given by teachers, since 5 (50%) replied that both intelligences are complementary. The cognitive intelligence obtained 3 (30%) of the answers and the emotional intelligence got only 1, corresponding to 10%. Meanwhile, they refer that “regarding the academic matter they prefer the cognitive intelligence” but from the “point of view of the students is more relevant the E.I.” (See chart No. 13).

Chart No. 13: “Which of the intelligences (emotional or cognitive) do you evaluate more within the classroom? 
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Regarding the intelligence most important for a student to be successful in future, the University teachers consider that linguistic, logical-mathematical, inter-personal and intra-personal intelligences are the most important for a student to be successful. The spatial, musical and kinesthetic intelligences are considered not so relevant for the student to be successful in future. By other side, they also state that “all are important, once they develop the individual and prepare him/her for the competence in the professional world”, as we can see in the following chart (chart No. 14).

Chart No. 14: “From these intelligences which ones do you believe are the most important for a student to be successful in future? (Note: It was allowed to the interviewed to give more than one reply, i.e., “Intelligence”).
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It can be concluded that the academics believe that with the increase of the abilities associated with E.I., interpersonal relations and profitability can be improved, in particular as mentioned by one interviewed, since "the most fruitful interactions are always between people with a high emotional performance, which leads to a more positive relationship in the classroom." The assessment of one of the people interviewed that “the way they judge, relate and answer when faced by the daily routine has influence under the emotional profitability. A good emotional intelligence promotes attitudes turned to success”, they transmit very well the opinion of the others interviewed, as we can see in the following chart (Chart No. 15).

Chart No. 15: “The increase of the abilities associated to E.I., the inter-personal relationships and the profitability in school can be improved?“
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Overall, the five areas identified by Goleman as essential of I.E. are integrated in the classrooms, in particular the “establishment of working groups”, in “conflicts resolution” in the “stimulation of the students”, “management of emotions”. These areas are also related when we talk about matters like “motivation and leadership” (see chart No. 16).
Chart No. 16: ”From these 5 areas which one /ones do you integrate in your classroom? (Note: It was allowed to the interviewed to give more than one answer, that is, “Area”). 
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Characterization of the sample (sociographic analysis) – Directors of Schools

Regarding the Directors of Schools, 15 interviews were made, we can see that 6 are female sex and 9 are male sex, the ages are between a minimum of 25 years old up to 66 years. The average corresponds to 47 years old. Concerning the area of training of the School Directors, 40% are of “Social Sciences”, 27% in the Engineering area, 20% of “Humanities” and 13% of “Sciences” as we can check in the chart No. 17. 
Chart No. 17: Training areas
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Analysis of the contents of the interviews – School Directors

About the School Directors, and their knowledge about E.I., it can be stated that 5 (33%) hardly know about it, and the one who knows is through “seminars and training actions” about this matter. Meanwhile, it is to point out that 4, that is, 27% refer the “bibliographic research” as a way to search and analyze this matter, or even “research in the net”, with 4 (27%) of answers as we can check in the following (chart No. 18).

Chart No. 18: “What do School Directors know about E.I.?
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On the other hand, most of them, i.e., 80% says that the basis training should give access to the contents related with E. I. (see chart No. 19).

Chart No. 19: “Does your basis training allow having access to the contents of E.I.?
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The majority of School Directors , that is, 93% agree with integration of E.I. in curricula and school programs , saying that “ it would be worthy for the success of learning”, as the following chart shows (Chart No. 20).
Chart No. 20: “Do you agree with integration of E.I. in curricula and school programs?”
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The School Directors, when questioned how they think to integrate E.I. in school, most of them refer that they have do have specific degrees about this matter or developing training actions for a bigger sensitivity of the theme.

Concerning the most evaluate intelligence in school, if cognitive or if emotional, 5 of the interviewees, i.e., 33% refer the cognitive one “as a goal to achieve to results”, the remaining sample (67%) refer the importance of both intelligences (see chart No. 21)

Chart No. 21 “Which of the intelligences (emotional or cognitive) do you evaluate more within the classroom?”
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Regarding the most important intelligence for the success of students in the future, they consider that the linguistic intelligence, logical mathematical intelligence, inter-personal and intra-personal are the most important for the success of the student. The spatial, musical and kinesthetic intelligence are not considered so relevant for the student to obtain success in future. However, they say that “all are important, once they develop the individual and prepare him/her for professional competence”, as it can be seen in the following chart (Chart No. 22).

Chart No. 22: “Which of the intelligences do you consider the most important for the student to have success in future?”(Note: It was allowed to give more than one answer, i.e., “intelligence”).
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The School Directors, when questioned if the increase of the abilities associated to E.I., the inter-personal relationships and the profitability can be improved, the majority of the interviewed answer “yes”, since they are essential to have more knowledge and so  as a contribute of these abilities, as we can see by reading the following chart (Chart No. 23).

Chart No. 23: “Do you believe that the increase of abilities associated to E.I., the inter-personal relationships and the school profitability can be improved?”
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Regarding the essential areas of E.I. identified by Goleman, and the way they are integrated in schools, all School Directors say that the five were part of the daily routine of their schools “observing, communicating and acting according with the behaviors and attitudes of the students”, however “the ability of self-motivation” is an area with more answers, as you can see in the following chart (chart No. 24) 
Chart No. 24: “From these 5 areas, which one/ones do you integrate in your school?”(Note: It was allowed to give more than one answer, i.e., “area”).
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To sum up, we can say that, despite most of the teachers have already heard about E.I., they do not know to explain or know this theme, but they consider important that E.I. is present in their classrooms, and in the relationship they establish with the students, since the emotions and feelings are as “a master piece” that affect deeply all other abilities, facilitating or hindering their exercise. However, most of them do not know in what way this issue can be integrated into classrooms. Some authors state that, for students to develop their emotional intelligence, one of the basic premises is that the teacher also develops his/her own emotional intelligence, so, we can say that what the teacher teaches in practice is part of his own personality. Thus, the emotional intelligence of the teacher is one of the variables that best explains the creation of a lesson emotionally intelligent. We can say that the basic training of teachers is not a factor that facilitates the knowledge relating to the E.I., since this issue, in many cases, is not addressed during a degree. It should be noted that none of the teachers interviewed mentioned the possible involvement of parents or other educational agents for success of the introduction of this issue in schools.

However, after reviewing the answers of the teachers, realizes that these are sensitive to the introduction of the theme in their classrooms as a means to improve education and the productivity of students. Thus, understanding what the student feels, without the student to say it, is the essence of empathy and one of the key features of the E.I. The child and the teenagers, hardly, tell us in words what they feel, but show their feelings, for example, in their tone of voice, the facial expression or other non-verbal expressions. From the moment when the teacher recognizes the emotions of the student (fear, anger, jealousy, joy, sadness, shame), can significantly increase the intimacy, and thus transmit experience and share difficulties, may lead to an improvement in the process of teaching-learning.

In regard to the University Professors, it is concluded that they know the subject of E.I. and they say that they are trying that this theme be a reality in their classrooms while helping the students in a "self-regulation" of their learning, promoting self-assessment and the constant reflection of the work developed and the relationships established, both among students, as well as between students and teachers.

Rego and Fernandes (2003) developed a model that shows as six dimensions of the emotional intelligence can explain the academic performance of the university students. These authors present as main results of this study: 

“(a) Emotional intelligence explains the significant variation of the entry mark of the university students and the current average mark in the degree hey attend;

(b) the most relevant variables are the emotional sensitivity, self-encouragement and the emotional self-encouragement;

 (c) The dimensions of E.I. interact in the effects production under the performance, so it is not enough to analyze its explaining autonomous power”. 

The above mentioned authors, refer that here are reasons to suppose that students emotionally more intelligent have better performances and enumerate some arguments that can support this hypothesis;

The students emotionally intelligent self-control the emotions, reacting more positively to stressing situations as those involving the assessments;

They get the emotional support and thus more effectively deal with stressing;

They self-encourage more vigorously and work harder in their goals; 

They develop inter-personal relationships that allow tem to obtain “technical” help to overcome the matters taught and/or discuss the matters of learning”.

For the directors of school, it can be said that although most do not know the topic of E.I., but there was a concern to attend seminars and consult literature on the subject in order to develop and increase their knowledge. It is visible through interviews that the directors of School realize the importance of this issue to a greater success of the students, both at the level of success at school, as at the level of interpersonal relationships.

Overall and facing the purposes of this study we can conclude that both Teachers, as well as University Professors and Directors of School are sensitive to this matter of E.I. and its inclusion in schools and in their classrooms.
5. Conclusion
Daniel Goleman, who in 1995 made popular the concept of emotional intelligence, identified the following 5 areas of emotional intelligence:

· Know our emotions; 

· Manage our emotions; 

· Ability to self-motivation; 

· Recognize and understand the emotions of others; 

· Manage relationships (manage the emotions of other people).

The EI shows us how different people deal with their emotions and the emotions of others. So, to be emotionally intelligent means to be capable of good assessments of the conduct of third parties, as well as the emotions that accompany such behavior, which implies self-consciousness, motivation, persistence, empathy and understanding of concepts such as Cooperation, Negotiation and Leadership.
Nowadays, success depends increasingly on other factors beyond the intelligence and the spirit of work. The interpersonal relationships, the ability to work in team, ability to listen and to put oneself in the position of others, have become crucial in a world increasingly connected by networks and where increasingly the work is a task group. To succeed, besides "intellectual" or cognitive intelligence, it is necessary to have also emotional intelligence.

Referring to the educational area, Arantes (2000) states that there is a reason that leads us to avoid the historical and cultural division between the "rational knowledge" and "emotional knowledge." This author states that "if the cognitive and affective aspects of the personality universes are not opposites, nothing can justify continuing with the idea that there is essentially knowledge or primarily related to rationality or sensibility." We are assuming that in the educational work, done everyday, there is no learning purely cognitive or rational, because pupils and students on the one hand they do not leave their affective aspects that compose their personality outside the classroom, when they interact with the objects of knowledge, or by the other hand, while they are thinking, they do not leave "dormant" their feelings, affections and inter-personal relations.

According to Assmann (1998), one can deduce that in school "the instructive aspect should be in function of the emergence of learning, ie the personalized morphogenesis knowledge" (Assmann, 1998:33). In this process "the pleasure is a key dimension (Assmann, 1998:29), and where" the teaching environment must be a place of fascination and inventiveness. Do not inhibit but provide, that dose of consensual enthusiastic hallucination required for the process of learning happens as mix of all the senses. "To that, Assmann calls (ibid.) “reinvent the education “which is like who says“ put the emphasis on a vision of education as an essay and production of learning experiences”. 

Amélia Lopes and Agostinho Ribeiro refer that “schools are configured classically under the sign of control and seriousness, while other selected places for socialization of the atom-citizen of modernity, had become places of bureaucracy – that administrative control which mechanically produces community and where the mechanisms of reproduction become mobilized for themselves”. ”.Therefore, the authors suggest a Redignity of pleasure, of desire, of the relationship with the other and mutual recognition, which is no way –says Cabral Pinto (Cit. In Ribeiro e Lopes) – “reject the productive work and the efficiency value, instead of introducing new relations of production”. As Dejours recommends (1995), improve the work involves the return to happiness at work, able to restore the relationship with reality and the recognition of others.

So, it is essential to build an educational system that exceeds the traditional dichotomy between reason and emotion, cognition and affection, and that breaks with the conception that attaches to intellectual development, a place of prominence in education, relegating the emotional and affective aspects of our life to a second plan.

We agree with the authors referred, believing that, a school of quality should transform their conflicts of everyday in worthy tools for building an autonomous space of reflection and action, which enables pupils and students to face, independently, the wide and varied range of personal and social conflicts. Moreover, the education of affections can lead people to know themselves and better understand their own emotions and the emotions of those who interact daily with them.

Howard Gardner (1993) said that “the time has come to upgrade our notion of spectrum of talent. The most important contribution that school can give for the development of a child, is to help by guiding the child to an area where her/his talents will be most useful, where the child feels happy and competent.
That is a goal that we have lost of our sight. Instead of submitting everyone to an education, in which one should spend less time to classify the children, and spend more time to help them to identify their skills and natural gifts, and to cultivate them. There are hundreds of ways to be successful in many, many skills that will help us to achieve it”
This research about emotional intelligence (EI) is part of a transnational project, financed by Socrates program and it characterizes by the development of methodologies which promote the learning through emotional intelligence. Therefore, the main goal of this project involves the exploitation of emotions and sensitive abilities of students, parents and teachers in order to promote a more attractive educational system turned to success, profiting the potentialities of each one of the agents involved in it. 

The LETHE Project is based on the creation, development and promotion of a new pedagogical approach and education, based on emotional intelligence. This way, the goal is to implement in programs in some schools, based on social and emotional learning (SEL). This methodology will be tested in two curricula, developing and seeking to ensure teachers and students new skills and tools for the integration of emotional intelligence in the existing curricula. 

The basic purpose of this project is to develop strategies of teaching which promote the intercultural understanding and creating a civic awareness in Europe, to improve the quality of teaching and learning in the classroom and ensure the teachers, ideas and materials, in order to make easier to introduce emotional intelligence as a new method of teaching.

Considering the LETHE project, this study is a worthy matter to promote and to give knowledge about E.I. to the agents who take part in the learning process (teachers, trainers, and schools, human resources of schools, parents and family). E.I. is an important supporter of personal and social building of the individual. This study contributed to check the knowledge of the teachers, and the best way to integrate and promote it in regular schools. By recognizing this matter, this study serves as a mean for the agents to put them together in order to promote and encourage E.I. 
According to this research, we must point out the need of integrating E.I. in schools, in the initial and continuous training of the teachers. 

6. Annexes
Questionnaire elaborated to the experts about the role of the Emotional Intelligence in the learning process

Research on Emotional Intelligence

1 - Which is the role of the Emotional Intelligence (E.I.) in the learning process used in the schools? Why?

____________________________________________________________________________________________________________________________________________
2 - Does he/she agree with the integration of the Emotional (I.E.) Intelligence in the schools? Why?

____________________________________________________________________________________________________________________________________________
3 –What is the role of the teachers, trainers, parents in the development of E.I. of the student? Why?

____________________________________________________________________________________________________________________________________________
4 – In which way E.I. can it improve the learning process in the schools?

____________________________________________________________________________________________________________________________________________
5 – How should E.I. be included in the learning programs and curricula?

____________________________________________________________________________________________________________________________________________
6 - Which of these intelligences is more important for a student to be successful in the future? Why?

	INTELLIGENCE
	Yes 
	No
	Why?

	Linguistic Intelligence


	
	
	

	Logical-mathematic Intelligence


	
	
	

	Spatial Intelligence
	
	
	

	Kinesthetic Intelligence (Corporal Expression/Movement)

	
	
	

	Musical Intelligence


	
	
	

	Interpersonal Intelligence (leadership, resolution of conflicts, relationship)


	
	
	

	Intra - personal (Inherent to the individual)

	
	
	


7- Does he/she believes that with the increase of the abilities associates to the I.E., the interpersonal relationships and the profitability in school can be improved? Why?

____________________________________________________________________________________________________________________________________________
Questionnaire elaborated to the directors, teachers, University Professors inquiring about what they know on the Emotional Intelligence.

Research on the Emotional Intelligence

1 - What does he/she know about E.I. (Emotional Intelligence)?

____________________________________________________________________________________________________________________________________________
2 - Does his/her basis training allow the access to contents related with E.I.?

____________________________________________________________________________________________________________________________________________
3 - Does he/she agree with the integration of E.I. in the curricula and school programs?

____________________________________________________________________________________________________________________________________________
4 – How does he/she think to include E.I. in his/her classroom?

____________________________________________________________________________________________________________________________________________
5 - Which of the intelligences (emotional or cognitive) does he/she evaluate more   within his/her classroom? Why?

____________________________________________________________________________________________________________________________________________
6 - Which of these intelligences is more important for a student to be successful in future? Why?

	INTELLIGENCE
	Yes 
	No
	Why?

	Linguistic Intelligence

	
	
	

	Logical-mathematical Intelligence

	
	
	

	Spatial Intelligence

	
	
	

	Kinesthetic Intelligence  (Corporal Expression / Movement)

	
	
	

	Musical Intelligence

	
	
	

	Interpersonal Intelligence (leadership, resolution of conflicts, relationship)

	
	
	

	Intra - personal (Inherent to the individual)

	
	
	


7 - Does he/she think that, with the increase of the skills associated to E.I., can the interpersonal relationships and the school profitability be improved? Why?

____________________________________________________________________________________________________________________________________________
8 - Of these 5 areas, that Goleman identified as fundamental of E.I., say which one he/she integrates at his/her classroom and in what way?

	Areas
	Yes 
	No
	In which way?

	To know the emotions


	
	
	

	To manage the emotions


	
	
	

	Self-motivation capacity


	
	
	

	To recognize and to understand the other people's emotions
	
	
	

	To manage relationships
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