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ABSTRACT

The study investigated the effect of manual games on the achievement of Junior Secondary School students in English grammar in Igbo-Eze North Local Government area of Enugu State. Five research questions and five null hypotheses guided the study. Related literatures were reviewed for the study. The study adopted non-equivalent control group quasi experimental design using a population of 2, 107 junior secondary school students in the local government area. A sample of 210 JSS 2 students comprising 127 female students and 83 male students. English grammar achievement test adapted from junior WAEC examination past questions was used to collect relevant data for the study. The instrument was face validated by three experts, one in Science Education and two from Arts Education all in University of Nigeria. Content validation of the instrument was ensured through the use of test blue print. A reliability index on 0.65 was obtained using Kuder-Richardson’s formulae 20. Data collected were analysed using mean, standard deviation and analysis of covariance (ANCOVA). Mean and standard deviation were used to answer the research questions while ANCOVA was used to test the hypotheses at 0.05 level of significance. The findings of the study showed that; the use of manual games instructional technique has significantly proved very effective in improving the achievement of students in English grammar than the conventional discussion technique. Also, gender influence on the achievement of students in English grammar was found not to be significant. On the other hand, there was a significant differential achievement of students with high and low ability levels in favour of the high ability level students. Both gender and ability level students were found not to interact significantly with instructional technique to affect the achievement of students in English grammar. Based on the findings, it was recommended among others that School authority should enforce the use of manual games by the teachers in the teaching of English language since its efficacy has been proven.

CHAPTER ONE 

INTRODUCTION 
Background of the Study


Language is man’s priceless procession which is a mark of his personal and group identity. It is equally man’s major vehicle for self expression. Anagbogu, Mbah and Eme (2001, p.1) posit that “language is a means which human beings have devised for communicating ideas, feelings, emotions, desires, etc through complex vocal or written symbols”. Language according to Kirkpatrick (1983) is a mode of expression or any manner of expressing thought or feeling intelligibly. It is an important means of communication. As the chief tool for human thinking and for transforming experiences into ideas, most learning takes place through the use of one language or the other.

Language is seen as a tool for communication. Grice (2012) sees language as a system of communication which enables human beings to cooperate. This social aspect of the language is fundamental to the cooperate existence of human beings in a given society. This definition stresses the social functions of language and the fact that humans use it to express themselves and to manipulate objects in their environment.  The uniqueness of human language is therefore attributed to human capacity to produce an infinite set of utterances from a finite set of elements and because the symbols and grammatical rules of any particular language are largely arbitrary, so that the system can only be acquired through social interaction (Searle, 2012). 

The word, ‘language’ can also be used to describe the set of rules that make combination possible, or the set of utterances that can use practical forms of those rules. Agbedo (2010) posits that language can also be defined in social perspectives. Therefore language here is seen as a system of communication that enables humans to cooperate in different fields of human endeavour. He also stated that in human communication i.e language, the ties between meaningful element and their meanings are arbitrary and a matter of convention. This definition stresses the social function of language and the fact that humans use it to express themselves in their various environments. 

In a nutshell, human society can hardly survive without language. This is almost certain as human beings are always interacting with one another and language is the principal tool for this interaction. It enables people to form and maintain relationships through the sharing of thoughts, feelings, intentions, ideas and needs. In Nigeria, this great importance of language is clearly pronounced. The nation has a myriad of indigenous languages which have been used over the ages for the satisfaction of basic human needs of communication. However, none of these indigenous languages is spoken by an overwhelming majority of the people for it to perform a bonding common service to the multi-lingual, multi-ethnic groups in Nigeria (Egbe, 2009). Although these languages are still very much in use, the appearance of the English language in the Nigerian linguistic landscape through trade and colonization has had a far-reaching effect. The existence of enormous linguistic diversity in the Nigerian society before colonization made it possible for English to be naturally put in place as a lingua franca for the purpose of maintaining effective interaction across the diverse linguistic groups. It is at present the official language of education, commerce and politics in the country. 


In the Nigerian educational system, this dominance of the English language is glaring. It is a core subject that is offered at the primary and secondary schools (FRN, 2004). It is also a compulsory subject at the higher institutions of learning. Besides, it is stipulated to be progressively used as a medium of instruction from primary four in primary schools. Hence, it is pathway to the learning of other subjects at every level of education in Nigeria. In addition, one must have a credit pass in it before one can gain admission in any tertiary institution no matter the course of the person’s choice. Thus, the English language in Nigeria is not only the criterion for assessing certificates, but also a benchmark for measuring the quality and depth of learning. Buttressing this, Baldeh (1990, p.7), claims that “educational failure is primarily a linguistic failure in the English language”. 

Looking at the pride of place which the English language occupies in the Nigerian educational, political, economic and social settings, and the fact that it is taught more regularly than other subjects in the primary and secondary schools, it could be expected that students should display a high degree of proficiency in it at the interest and external examinations. Unfortunately, this is not the case. In spite of the vital importance of the language in the country, students’ performance in it has been very discouraging. According to Uwadiae (2008) over 80 percent of the candidates who registered for the May/June 2008 West African Senior School Certificate Examination (WASSCE) did not score credit in the English language. The November 2009 National Examination results were also poor. Ogunsola, Akinjide, Nwangu and Taiye (2010), reported that only 1.80 percent of the 234,682 of the candidates who sat for the examination got credits in English.  In 2011, WAEC results indicate that 40.11% of the candidates registered for WAEC had credit pass while 74.01% failed (WAEC Chief Examiners Report, 2011) while NECO released a result showing about 45.05% passed while 54.05% failed (NECO Chief Examiner’s Report 2011). 

In 2013, WAEC results released show that only 24.5% of the candidates passed at credit level and 75.5% failed (WAEC, Chief Examiners Report, 2013) while NECO recorded only 10% pass at credit level whereas 90% failed (NECO Chief Examiner’s Report 2013). WAEC also recorded that 27% of the candidates passed at credit level and 73% failed (WAEC, Chief Examiners Report, 2014).

In Igbo-Eze North Local Government Area of Enugu State, the instance of the poor performance of students in English language is clear. Recent research findings are clearly show glaring evidence. According to Ezema (2010), students in the area can hardly write or speak a correct sentence. In line with this, Ugwu (2011) maintains that overwhelming majority of the students in the area exhibit an embarrassingly poor command of the English language. Ugwu attributes this poor performance to a number of factors such as shortage of qualified teachers, inadequate teaching materials, poor school environment, unseriousness on the part of the students, lack of motivation and finally teaching techniques. The mass failure in the English language is attributable to poor grounding in the four major language skills of listening, speaking, reading and writing. The acquisition of these skills and attainment of proficiency in them requires, to a reasonable extent, the mastery of the grammar of the language.

The grammar of a language can be referred to as a set of rules guiding the usage of the language. However, grammarians are not unanimous on what grammar is or what it should be or how it should be taught (Otagburuagu, Obah, Onuigbo and Okorji, 2007). In an attempt to reconcile such differences, grammarians have made efforts to inquire into the nature of grammar itself by emphasizing the essential ingredients instead of quarrelling over what should be the most acceptable definition. In this perspective, grammar is seen as a body of knowledge dealing with sentence formation, a set of rules showing how sentences are formed and a usage informed by proper choice of words (Otagburuagu et al, 2007). From the foregoing, it is clear that grammar is the central part of any language. Therefore, if any language is worth learning, the learning of its grammar is an indispensable aspect of it.

In acquiring one’s mother-tongue, one needs not to bother about the grammatical conventions of the language because a first language speaker or learner has his/her grammar internalized in him/her. On the other hand, the second language learner, as is the case with the Nigerian learners of English, is not so endowed. A second language learner has to attain a considerable proficiency in the grammar of such language before he/she can claim some mastery of it (Oji, 1994). Hence, the Nigerian learners of the English language have to learn its grammar. Proper usages of the language belong to the grammar because such usage draws its code from grammatical rules. In Nigeria, grammar is divided into topics and sub-topics while teaching it at junior and senior secondary school level. According to (NERDC, 2006, 2007) grammar is broken down into topics and sub-topics in Nigeria education system, in the junior and senior secondary education curricula at the secondary school level. The topics and sub-topics include those on nominal groups (nouns, pronouns, noun phrases, and nominalization), verbal groups (tense, aspect, sequence of tenses, phrasal verbs), nominal group plus verbal group (subject verb agreement, transitive and intransitive verbs), adverbial/adjectival group (adverbs and adjectives), adverbial phrases, adverbial and adjectival phrases and clauses. Irrespective of the topic to be taught, tenses run through all the structures. Therefore, tense will be the focus of the researcher in this study. 

English grammar is classified into papers 1 and 2 of the English language examination in senior school certificate examination. Paper one is on essay/letter writing, comprehension and summary. In letter/essay writing grammar is tested under mechanical accuracy, in comprehension and summary, the grammatical aspect will be checked before awarding full mark. If there is grammatical error, no matter the level of the idea of the writer, half a mark will be deducted from each answer. Paper 2, is the objective test. This area is used to test the students’ knowledge of lexis and structure.  It is not surprising therefore that the language and its grammar form part of the core curriculum of all the teaching, learning and examining bodies in Nigeria. So, it can be deduced that students’ mass failure in the English language examinations may be as a result of improper grounding in the grammar of the language. WAEC Chief Examiners’ Report (2012) expressed concern about the poor construction of English language of the candidates; incorrect use of tenses, faulty grammar and wrong spelling.

The problem of the students’ poor performance has been expressed clearly in a document released by the international final awards and examiners appointment committee of WAEC held in Accra in September, 2012, entitled “WAEC unhappy with students’ performance in English”. Hence, poor teaching method has been identified as a major factor contributing to the poor performance of candidates in external examinations, the recommendations by the WAEC Chief Examiners’ supported by the International Awards and Examiners Appointed Committee (2012) is that teachers should adopt better methods and strategies of teaching the language more effectively.


One of the major reasons given by researchers (Ezema, 2010 and Ugwu, 2011) for the abysmal poor performance of students in English grammar includes faulty teaching techniques. According to these researchers, none of the well-known and popular techniques for teaching grammar has shown any sign of being able to fix the monumental problems that students have in English grammar in Igbo-Eze North Local Government Area. The techniques in question include pattern practice, substitution drills, completion exercise, chaining and transformation. Without doubt, each of these techniques has its own shortcomings. The pattern practice and the substitution drills, for example, are necessary whenever a new pattern is taught but they cannot address the grammatical structures in their complexities. The completion exercises, on the other hand, are only for learners who have mastered the structures and can be given room to try their hands; while chaining and transformations require elaborate flexibility and specialized knowledge on the part of the teacher. The point however remains that all the efforts of the teachers to use these techniques effectively in teaching English language seem to have failed because there is no improvement in the students’ performance in English language grammar. 

The technique that is predominantly in use by most teachers of English grammar is discussion technique which is conventional.  Discussion technique of teaching refers to a diverse body of teaching techniques, which emphasize participation, dialogue, and two-way communication. It is a process where both parities send a message which must not only be properly encoded but also decoded. In this technique of teaching, one expresses one’s ideas clearly, to listen to and to hear, to interact, to be a leader and or a member of a group to know cultural differences and to be ready for self evaluation (Wells, 2009). According to Roby (2008), discussion technique is an instructional mode which gives students the opportunity to express their views or opinions orally on certain issues. It involves sharing of ideas and experiences, solving problems and promoting tolerance with understanding. Here, one person speaks at a time while the others listen. Discussions may be among the members of a small group, or whole class and can be teacher led or student-led. Tharp and Gallimore (2008) posit that other terms for discussion used for pedagogical purposes are instructional conversations while Newmann (2009) names it substantive conversations. 


Discussions that can be used in the classroom are of different forms. Okchhari (2005) identifies two major types of discussion which are formal and informal. Informal discussion includes debates, panels, symposia etc and they are governed by pre-determined set of rules. Formal discussion on the other way round, may involve whole group or small groups of people divided with the intention of discussing themes. These types of discussions are not governed by pre-determined set of rules. The formal discussion technique will be used in this study as the instructional technique for the control group. Discussion in the classroom involves a free verbal interchange of ideas for all the students. The teacher is the leader who guides the discussion here. The teacher will ask questions and decide on who will respond. Wells (2009) maintains that small group discussion is better than whole class discussion. This helps more students to give their own views through open participation. Here, students will be divided into small groups of five, six, or even ten and the teacher gives the questions or tasks to discuss and report back. Each group should have a group leader who will control the discussion process and report what has been discussed back. The guideline to a good discussion is that it should be well planned and the teacher incharge should understand the topic, content and the objectives of the lesson that will be discussed. The teacher’s way of giving instruction should be clear and must be discussed in an environment that is conducive for the students. 

The main point of the discussion is to teach and encourage students’ constructive thinking, to express and support ideas logically and to interact with group members. As good as the discussion technique may appear, it has its own problems. Here, the teachers usually judge the success of their discussions by the extent to which students speak. Some students feel unable to say what they mean and are afraid of being wrong if they contribute. Others are intimidated by dominant participants and so do not speak. In discovering the students’ discomfort, many teachers feel that the discussion method simply does not work in classroom setting (Gall and Gall, 2006). Another problem is that classes tend to get a bit noisy and disorganized when the discussion is introduced as a result of loss of control. 

In the light of the above state of affairs, one should seek for solution by trying other innovative techniques, techniques that will be both activity oriented and child-centered to see whether they could arouse the interest of students.  Courthard (2005) suggests, among others, simulation exercises where students engaged in role-play. He further posits that the students should be engaged in problem-solving exercises like games which allow them to do all the talking while the teacher merely corrects them where necessary. The use of games may be a useful technique for teaching the English grammar since games are activity centered. 

A game is a form of play or sports, especially a competitive one, played according to rules and decided by skill. 
Game is a complete episode or period of play typically ending in a definite result. Schell (2008, p. 37) maintains that “a game is a problem solving activity, approached with a playful attitude”. Avedone (2009) defines game as structured play usually undertaken for enjoyment and sometimes used as an educational tool. The key components of games are goals, rules, challenges and interactions. Games are characterized into two, manual games and electronic games. Manual games are the type of games usually played with concrete objects such as boards, papers, cards and any other useful existing object in the environment. Electronic games on the other way round are the games that involve human interaction with a user interface to generate visual feedback on a video device. All games whether manual or electronic, according to Prenksy (2001) are characterized by rules, goals and objectives, outcomes and feedback, conflict, competition, challenge/opposition, interaction, and representation of story; an interactive playing environment and the struggle of the players against some kind of opposition. 


In language learning, games may be highly motivating since they are amusing and at the same time challenging. They may employ meaningful and useful language in real contexts, and encourage and increase co-operation. Among all teaching strategies, games appear to be very motivating and interesting in terms of usage since every one was involved in one type of game or the other. Teaching games is often associated with simulations probably because both of them involve role playing and they create problem solving situations. Game as a teaching strategy is child centered. It helps the teacher to gain students’ attention while learning. Games also develop students’ capacity to observe and remember details. The interactive nature of teaching games may provide opportunity for learners to be motivated and challenged. 

Games may be good ways of practising language, for they provide a mode of what learners will use the language for in real life in the future. Language games are useful for keeping children over words and phrases they have learned and for teaching sentence construction (Fuller, 2009). Children play games easily with or without the assistance of an instructor. The effectiveness of games in language learning has been supported by research findings as they have been found to have advantage and effectiveness in learning vocabulary in the English language and Igbo grammar as shown by Huyen and Nga (2003) and Umo (2004) respectively. By analogy, they may equally be very effective in the teaching and learning of English grammar.


This study focuses on manual games. In this study, manual games known as ‘go fishing’ was used to test students’ performance in English grammar -tenses. This game entails forms of contest in which the class is split into small groups or pairs and each group tries to beat the other in the production of sound grammatical structures of the target language presented to them. This game named ‘go fishing’, is a game on identification and replacement of tenses which may aim at developing the students’ talent in the proper identification of tenses, (simple present and simple past-tenses, present continuous and past continuous tense).
To play the ‘go fishing game’, the class was divided into four groups of ten students each. Language items are carefully selected and presented to the learners to produce in form of contest under the guidance of the teacher. The teacher will place four baskets/boxes that contain word cards written the same words or group of words before the four groups contesting. The wrong grammatical structure of different sentence types was given by writing them on the clipboards. The teacher will hang the four clipboards on the wall/chalkboard, one for each group, and place the boxes for each of them. The students will be asked to go and fish the correct present and past continuous tenses to replace the wrong ones. Also, different sentences were given on the four clipboards, omitting the correct tenses which the students will fish out from the boxes/baskets and place in the gap as well.  The correct fishing and replacement of those words attract one point while the incorrect fishing and replacement of those words attract no point.  At the end of the games, the teacher announces the group or team that won. The other groups who lose should also be appreciated and appropriate explanation given on the area of weakness for correction. The games continue to provide construction of particular grammatical structures in an enjoyable contest. Games may give shy students opportunities to express their opinions and feelings. They may also lower anxiety, thus making the acquisition of input more lively. They are highly motivating and entertaining and can as well give students a relaxed atmosphere. It may also enable learner to acquire new experiences within the target language which are not always possible during typical lessons. 

In examining the potency of the games technique on achievement in English grammar, it is also pertinent to look at the effect of gender as well as the interaction on the achievement of students taught English grammar using games. Gender is seen by Offorma (2004) as a learned, socially constructed conditions ascribed to individuals on the basis of being born either male or female. It is enforced through cultural practices. Hence, the type of training and exposure given to male and female children in a given society depends on the people’s understanding and belief. Gender, therefore, is a very important variable because a person’s orientation and outlook play a crucial role in performance. However, there are conflicting reports on whether gender has a significant influence in language performance (Offorma, 2004). 

The researcher also looked at the effect of ability level on the achievement of the students taught English grammar using games. Ability level can be defined as some one’s level of skill at doing something. According to Longman Dictionary of Contemporary English, ability level is the state of being able to do something. Similarly, ability level has been shown to have a significant effect on achievement in some studies, but not in others. For example Uzoegwu (2004) revealed that ability level had no significant effect on the achievement of students in essay writing when the cooperative learning method was in use while Eze and Onuigbo (2008) reported that the high ability visually impaired students achieved significantly higher in the comprehension tests than their low ability counterparts. Based on the fact that students are assigned to classes on the basis of their academic ability in some schools, and the possibility that the ability level of the students may go a long way in the reception of any technique, the present researcher intends to investigate the effect of games technique on male and female students’ achievement as well as their influence on high ability and low ability students in English grammar. This is aimed at contributing to research in the direction of whether gender and ability level are related to competence in that aspect of the language. 

At this juncture, having seen the dismal performance of students in English grammar, the ineffectiveness of the popular technique for teaching it, the efficiency of the technique of games in teaching and learning generally and the possibility that the same game technique can be tried in seeking for solution to the chronic mass failure in the English language, it is needful, therefore, to test the effect of games technique on junior secondary school students’ achievement in English grammar.

Statement of the Problem


English grammar is an important aspect of the English language. However, the teaching and learning of English grammar has been faced with problems. One of such problems is teacher’s use of inappropriate method in teaching English grammar in secondary schools. The problems may be as a result of the continuous use of discussion technique which is more of teacher centered. The steady decline in the performance of secondary school students in English language examinations has been of much concern to the educationists in the country. Many scholars have stressed that the candidates’ poor knowledge of rules of grammar especially inability to use the grammar of English language correctly hinders correct English language. 

Games being a problem-solving activity, approached with a playful attitude, may be a better technique in teaching and learning English grammar. However, the importance of games instruction in other subjects has been proved. The use of games which seems to be an important component for increasing students’ motivation in learning a language and given students multiple exposure in acquisition of language has not been giving attention especially in teaching and learning of English grammar. Therefore, the foregoing underscores the need for finding a way of improving students’ performance in grammar in other to achieve the set objectives by the examining body (WAEC) and also to satisfy other varied uses of grammar. The problem of this study, therefore, is to determine the effect of manual games on the achievement of junior secondary school students’ in English grammar in Igbo-Eze North Local Government Area of Enugu State. 

 Purpose of the Study

The general purpose of this study was to find out the effect of manual games technique on junior secondary school students’ achievement in English grammar in Igbo-Eze North Local Government Area of Enugu State. Specifically, the study intended to determine:
1. the mean achievement scores of students taught English grammar with manual games and those taught with the conventional discussion technique.

2. the influence of gender on the achievement of students taught English grammar.

3. the influence of ability level on the achievement of students taught English grammar 
4. the interaction  effect of technique and gender on students’ mean achievement scores in English grammar.

5. the interaction  effect of technique and ability level on students’ mean achievement scores in English grammar.
Significance of the Study


This study has both theoretical and practical significance. Theoretically, this study was used to explore the reliability of the tenets of the cognitivist, constructivist, as well as the behaviourist theory of psychology which advocates child-centered education. According to the behaviourists, intellectual development is the result of interaction of hereditary and environmental factors. Education is not something which the teacher does, but a natural process which develops spontaneously in the human being (NAMTA, 2010). It is not acquired by listening to words, but in virtue of experiences in which the child acts on his environment. This theory believes that for learning to occur, learners must have some drive that motivates her for action. This theory lays emphasis on an environment that is conducive for teaching and learning.  


In Piaget’s cognitive theory of language development, the theory believed that for a child to know and construct knowledge of the world the child must act on objects and it is this action which provides knowledge of these objects.  In the process of the games, students acquire their own learning abilities. In the process of games, students acquire the facts and knowledge; develop the right type of value and attitude trough competition, cooperation and joint decision-making with other members of the class and learning takes place in an informal and friendly atmosphere. Equally, wholeness of learning as emphasized by cognitive learning, theory would be attained.  

Also, the constructivism learning theory of Vygotsky (1962) maintains that the learner should play a central role in mediating and controlling learning. According to this theory, activities, opportunities, tools and environments are provided to encourage meta cognition self-analysis-regulation, reflection and awareness. This has a close relationship with games in teaching which is students centered. The result of this study may therefore be helpful in believing and disbelieving the tenets of the constructivist theory. 

The result of this study will be of practical significant to a lot of people. The findings of this study will help the students, teachers, parents’, school authorities’ curriculum designers, policy-makers and textbook authors to proffer useful and practical solutions to the problem of poor and ineffective methods of teaching English language in the secondary schools. The findings of this study will be of practical significance to the students as they will likely facilitate their better performance in grammar. It is hoped that through the use of manual games in teaching English grammar, students may gain meaningful learning on their own; and that they may not only develop problem solving skills but will also acquire confidence in their own learning abilities. Through the use of games, students may acquire the facts and knowledge; develop the right type of value and attitude through competition, cooperation and joint decision-making with other members of the class and learning takes place in an informal and friendly atmosphere in favour of the reluctant speakers who shy away from speaking out.

The findings of this study will be of significance to the teachers who are curriculum implementers. Use of games techniques may enhance the teacher’s achievement of the objectives of the lesson within the cognitive, affective and psychomotor domains very easily. Meanwhile, games are among the teaching techniques that have been known to be useful in the achieving the objectives of teaching at all levels. As the students develop ability to work on their own through games, the teacher will observe, guide and analyze the outcome of the learning process. Therefore, by counselling and correcting the students, the work of the teacher has been reduced. The teacher will also discover the weakness of the learners for immediate correction and their strengths to enhance their intellectual ability. The findings of this study will also help the curriculum planners to restructure the English grammar curriculum so that it will be learned towards problem solving activities which will be less time consuming. 


Finally, it is hoped that this study will help in the improvement of English language methodology in schools. It will also provide information on the advantages of the use of games technique to textbook writers. The study so far will provide information on the basis of decision-making about the types of games and exercise to be included in English grammar textbooks for students and teachers. 

Scope of the Study


This study was delimited to junior secondary school (JSS 2) students in Igbo-Eze North Local Government Area of Enugu State. The content was on English grammar- tenses in particular. Tense was used to express present and past actions using simple present tense, present continuous tense, simple past tense and past continuous tense.

The study equally examined the effect of games technique on the variables of gender as well as the ability level of the students. The study necessarily focused on the area of gender and ability levels. This was because these topics were included in the scheme of work for junior secondary school classes

Research Questions
The following research questions guided the study.

1. What are the mean achievement scores of students taught English grammar with manual games and those taught with the conventional discussion technique?
2. What are the mean achievement scores of male and female students in English grammar?

3. What are the mean achievements scores of high and low ability level students in English grammar?

4. What is the interaction effect of technique and gender on students’ mean achievement scores in English grammar?

5. What is the interaction effect of technique and ability level on students’ mean achievement scores in English grammar?
Hypotheses 


The following null hypotheses are formulated to guide the study. Each was tested at 0.05 level of the significance. 

H01: There is no significant difference in the mean achievement scores of students in English grammar.

H02: There is no significant difference in the mean achievement scores of male and female students in English grammar.

H03: There is no significant difference in the mean achievement scores of high and low ability level students in English grammar.

H04: There is no significant interaction effect of instructional technique and gender on students’ mean achievement scores in English grammar.

H05:  There is no significant interaction effect of instructional technique and ability level on students’ mean achievement scores in English grammar.
CHAPTER TWO

LITERATURE REVIEW


This chapter presents a review of related literature to the study. The related literature is organized and presented under the following headings and sub-headings; 
Conceptual Framework

· Concept of Language 

· English as a Second Language 

· Concept of Grammar 

· Games in Language Teaching  and Learning 
· Manual  Games in Language Teaching  and Learning
Theoretical Framework

· The Constructivist Theory
· Piaget’s Theory of Cognitive Development 

· Skinners Theory of Learning 
Empirical Studies

·  Studies on Manual Games and Achievement 
· Studies on Gender and Achievement 
· Studies on Ability Level and Achievement 
Summary of Literature Review

Conceptual Framework


Many concepts are reviewed under this heading. They include concept of language, English as a second language, concept of grammar, concept of games in language teaching and learning and also manual games in language teaching and learning

Concept of Language 


In this section, the study focuses on literature in the nature of language in relation to how language functions with thoughts as a means of human communication or written form. Several linguists have over the years, expressed their views on the phenomenon of language. Finch (2000, p.9) posits that “thinking linguistically means viewing language as a dynamic entity constantly changing, alive on the lips and on the pens of its users”. Language is at heart of human activities. Any activity carried out by human employs the use of language. One of the most encompassing definitions of language is (Sapir’s cited in Ngonebu, 2008) which states that language is a purely human and non-instinctive method of communicating ideas, emotions and desires by means of voluntarily produced symbols. 


Language according to Richard (2010) is the human vocal ‘noise’ or ‘arbitrary graphic representation of the ‘noise’ in writing used systematically and conventionally by a speech community for purposes of communication. It is the principal means used by human beings to communicate. Huyen and Nga (2003) explain further that language is marked by some distinguishing characteristics which have been aptly described by Brooks in Anyanwu (2007, p.54). Thus, ‘language is learnt, systematic, symbolic, vocal behaviour: a culturally acquired and universal mark of man”. The same view about the uniqueness of language is equally described by Petty and Becking in Mgbodile (1999, p.5); language is human activity; it reflects behaviour that has occurred. It causes behaviour to occur; language is arbitrary and structured, yet it is flexible and dynamic. It has orderly arrangement recurring patterns but each language has its own system. It is a flow of sounds segmented into meaningful symbols that may be transformed into graphic forms. Language is the basis for most human communication. 


Many scholars and authors have taken a leaf from the above assertion in describing and explaining the phenomenon of language from both its abstract and arbitrary forms. Quirk and Greenbaun (2004, p.114) assert that ‘language in its abstract form is our facility to talk to each other; it is the faculty of speech which all human beings hold in common”. Commenting further about its abstract nature, they further said that language consists of signs which have to be learnt and which are wholly conceptual, as there are no fixed or predictable relationship between words and their meanings. Language, therefore, exists as an arbitrary vocal symbol by means of which people communicate. 

Identifying its cultural and universal nature, Quirk (2000) states that language is the first cultural identity of people which has played a prominent part in national and natural movements. Similarly, Johnson (2010, p.118) posits that ‘language is the dress of thought”. Thus, dress of thought or communication and “mutual intelligibility” are behind all language and that language is primarily used to “dress up” and send thoughts on their way.  Moreover, in Johnson’s motion, all human language is therefore perfect instruments of cultural heritage. Any wrong selection from linguistic item like syntax, vocabulary and sound system is capable of leading to a breakdown in communication. Still in Johnson’s opinion, the more language is enriched syntactically and semantically the more it’s the ability to communicate succinctly and precisely the cultural heritage of the people. Also being the chief tool for human thinking and for transforming cultural experience into ideas, language enables man to differentiate and classify concepts. 

Language according to Ogala (2001) is the power line on which every other human activity hinges. By it, humans are able to impart information, express feelings and emotions, influence the activities of others and comfort themselves with varying degrees of friendliness or hostility towards others. It is the basis of man’s interaction in the society. According to Gomwalk (2007), language is not just significant but absolutely crucial in the ultimate success of all education processes. It is everything in education. Without it, everything is nothing in education. 

Language has very importantly been identified by Wenbron (2008, p13) as a powerful means of persuasion, and success in many areas of everyday activities depends to a very large extent, upon one’s ability to persuade people, “you have to persuade an interviewer that you are the right person for the job. You have to persuade your bank manager to trust you with a loan. And if you are in a job that involves selling, you have to persuade potential buyers that your goods or the products of your organization are worth purchasing”. In everyday conversation too, the ability to make your point concisely and clearly and to persuade the person to whom you are talking that your point is worth considering, is an invaluable asset (Wenbron, 2008).  


He further points out that language (word power) is also about the way one responds to other people’s use of words. “We live in an age of almost instantaneous communications…information travels faster today than ever before…. you must also be able to react speedily and appropriately to verbal directives” (Wenbron, 2008, p. 13).  In his conclusion, Wenbron recommends that accuracy, not impression, is the hallmark of effective communication, and for speech and writing to be genuinely impressive, it must convey the speaker’s or writer’s meaning as accurately as possible. However, Obanya (2007) explains that language can be understood by the mind. What seem on the surface only an ink mark or typed symbols on paper are interpreted by the mind as expressing important information or messages.  In examining the lexical level, Obanya considers the meaning of a lexical item, e.g the world ‘Job’ if one posits a correspondence between the meaning of this word and the concept that one   has in mind of what a job is, understanding such word then would amount to marching concepts with meanings assigned to words “it is not an ‘a priori’ truth that our concepts should correspond to meaning”, (Obanya, 2007, p.106). 


From the social point of view, Akere (2004) remarks that language plays a considerable role in our day-to-day functional and social relationships, and in this regard, the English language occupies a significant position as a linguistic tool for effective public as well as private interactions. Citing Gumperz and Hymes, he used their situation oriented analysis of speech acts, and the works of the interactionists who seek to address more directly power to shape interaction, that is the interface between individual use of language and the force conveyed by particular linguistic forms. 

However, Darn (2006) in a recent revival in paying attention to form, suggests that “lack of focus on form may lead to fossilized errors, while the consideration of lexical items and ‘Chunks’ has led to a consciousness-raising approach to form, involving noticing language presented in context and not necessarily with practice” (Darn, 2006, p.1).

In addition, he also suggests that whether presenting language traditionally or using a consciousness-raising approach, and whether the language is being represented for the first time or for revision, that the following should be considered:

1. Parts of speech

2. spelling (the difference between UK and US spellings should be noted)

3. Regularity/irregularity in tense

4. Word order and structures

5. Pronunciation

6. The written form and the spoken form e.g “He said it was his birthday the following day” (written form). “He says it’s his birthday tomorrow” (spoken and functional form)

7. The concept: Is the concept clear and concrete, or vague and abstract?


Furthermore, Akere (2004) observes that some of the assumptions which underline these perspectives are derived from the reactions to the narrowness which has characterized language description. The reduction of the scope of language to static formal descriptions of grammar is known to have excluded the procedural aspects of communication in human interactions; “Language can only be comprehended in the context of social behaviour” (Akere, 2004, p. 87). 

The aspect which makes it necessary to expand the over restricted scope of existing linguistic theory suggests the development of a functional, context-specific language description and language teaching. Having surveyed the nature of language and how it applies to the human mind and thought, the concept reviewed in the section could put the learner in the right perspective and proper disposition to use functional language in order to achieve both the specific and general linguistic purposes.

English as a Second Language in Nigeria  

In this section, the study reviewed relevant literature on the place of English as a second language in Nigeria. This is for the fact that English language enjoys a unique position in the school curriculum as a core subject as well as the language of instruction. 


The history of the teaching, learning and use of English language cannot be divorced from the history of western education in Nigeria. Uzoezie (2004) traces the history of English language in Nigeria back to the 16th century when some British explorers such as Hawkins Windham and Towerson came in contact with Nigeria. He also refers to the mid-nineteenth century, when the actual “expansion” and “indigenization” of the language started with the arrival of the missionaries (Uzoezie, 2004, p.363). He explains from the beginning that what persuaded the Nigerians to learn or to master English were the economic or other advantages which the knowledge has given the learner either as interpreter, (between the white man and traders or local chiefs), teachers or interpreter (in newly-established Christian mission) or mail runner, clerk gardener, cook, etc. (in the colonial civil service). 


In each of the above cases, English had become a means of colonial domination, “a method of creating a new local elite and means of their empowerment” (Skutnabb Kangas, 2000, p. 506). Therefore, learners’ attitude to English was positive. He further says that attitudes towards language(s) and language use are common place throughout the world. People assign various attributes to language forms; they may feel that a language or its variety is elegant, expressive, vulgar, guttural, and musical.

Moreover, Uzoeize states that attitudes to language are not developed in a vacuum, the Whiteman, whether as an administrator, a trader or missionary, created in the minds of Nigerians the impression of the white man’s superiority including his language. This superiority complex was also reflected in the colonial education policies which placed English above all other languaes, both for school certification and employment, more so as education was linked with paid  employment (Uzoezie, 2004, p.364). He also stresses that even in the period of these early contacts, the products of early schools who filled job positions; the colonial civil service and the missions’ teachers, cooks, stewards, clerks, court massagers, interpreters, mail-runners, accepted that English language was the best. Even some of the local chiefs also learnt to communicate in English. Some scholars and authors have given evidence and proofs over the positive attitude of Nigerians to English language, probably as a result of the opportunities it gave them to interact with the white men and the empowerment it conferred on them.


In the same vain, Baldeh (2011, p.2) shows that the zeal with which Nigerians of the period tried to master the language, “the nascent desire for a good command of the metropolitan language was ignited by the enthronement of the certification system for employment in the public as well as private section of the economy”.


Evidence in literature is the picture which Achebe paints in his No Longer At Ease (1960). He points that the members of Umuofia Progressive Union, most of who were illiterate, admired the bombast of their general secretary rather than Obi Okonkwo’s English which was filled with ‘is’ and ‘was’. Nevertheless, it has been observed that after the Nigerian independence in 1960, there was a change of attitude from imperialism to ambivalence. Uzoezie (2004) explains that the nationalistic feelings preceding Nigeria’s independence and the interpretation of the functional value attached to English by Nigerians and the world should be blamed for their ambivalent attitudes to the language in the post-independence era, and that attitude goes a long way in explaining the apparent drop in the quality of spoken and written expression in the language, judged by the poor performance, of Nigerian youths in public examination. He also explains that the implication is that while Nigerians continues to appreciate the economic-political interactional and transactional advantages and economic value which the knowledge of English bestows on Nigeria and Nigerians. Uzoezie (2004, p.365) posits that “Nigerian speakers do not seem any longer constrained by native conventions and norms of usage”. He also posits that English language has become just “a linguistic tool” for Nigerians. The English language is also the index for measuring the quality of any senior school certificate examination result as it is the subject which candidates must pass if their overall success in examination is to have any values. (Akabogu, 2002).

In his view, Mgbodile (1999, p.103) equally believes that the importance attached to English language as a single subject in Nigerian education over time became a source of worry to many Nigerians, as they began to question the wisdom in the continued use of English as our “lingua Franca”. Many as well objected to what they called “our undue emphasis on the language”. The overemphasis on the use of English language in Nigeria slowed down education in the country, as a failure in the subject had contributed to too many drop-outs in schools and had hampered the academic progress and careers of the brilliant people who happen not to be proficient in the language. 

Mgbodile (1999, p.104) further posits:

In the minds of the opponents of English language, English language has formed a barrier to many would-be professionals in the country such as medical doctors, engineers, lawyers, teachers, architects, accountants etc…. no one would become an accomplished engineer, architect etc without being an expert in English. 


Since Nigeria’s independence in 1960, conscious efforts which had been made towards improving the teaching of English and the review of curriculum had been sporadic. Obanya (2002) explains that up to this time, most textbooks in English were written by foreign authors. The writing of textbooks in English by local authors was encouraged after the Banjo Commission Report of 1961. Efforts were made on the part of government to gradually remove untrained teachers from schools. Moreover, schools were expected to have libraries as integral part of the school system with personnel provided by respective ministries of education. 


However, with the departure of most native speakers of English from schools after independence the interest in English language teaching became weak and the standard of spoken and written English fell again. These resulted the constant poor performance of students in school examinations. Various reasons were given for this by subsequent committees that were set up to look into different aspects of education. The sad Report of 1964 which examined the teaching of English language in West African schools was most renowned. It observed that English was being taught by unqualified persons whose command of English was far from satisfactory and who had no knowledge of methodology. The exclusion of non-English specialists was therefore advocated in teaching of English in schools. 

The ford foundation survey team also examined the problems confronting the teaching of English language in school and came out with a report in 1966. In the report, low standards in English learning were attributed to a number of factors, one of which was the teaching methods. The methods used at the time could be described as a combination of audio-lingual and grammar translation with all their inherent flaws. These flaws include the teachers’ absolute control of the learning process usually in strict accordance with the theories. An ad hoc committee was set up to look into the recommendations of the survey team that an English language centre be established in Nigeria to coordinate the efforts being made to improve English language teaching in the country. This led to the constitution of the Nigerian Consultative Council and National Education Research Council which initiated wide-scale seminars and workshops between 1969 and 1973. The National Policy on Education First published in 1977 and later reviewed in 1981 was an offshoot of the Nigerian philosophy of education, which was deliberated upon at the 1969 conference. 

The National Policy on Education was further translated into specific curriculum content for each subject in the new two-tier secondary school system among others. The curriculum specifies not only a list of content to be imparted to learners but also suggestions on methods and instructional materials. Looking at this current development, it can be observed that English is once again, accorded an important status not only because it is a core subject in the school curriculum but also because it has the potential for promoting creative thinking and being adopted as a service language for other subjects in the Nigerian school curriculum. The recognition of this central position of English language in the life of the nation has led to the desire to use methods which will produce the most effective results, the trend now is the communicative method of language teaching which recognizes and emphasizes the inseparable interrelationship between language and communication. The communicative language teaching method was therefore recommended by the National Policy on Education as the prescribed method for language teaching. According to Obanya (2002, p.204) “in ideal situations there would be a perfect match between what is prescribed, what is practiced, and consequently what is achieved (outcome)”. It is expected that English language learners in the Nigerian context after nine years of learning English and using it for instruction at the primary and secondary levels’ to be academically, linguistically and communicative competent in social contexts beyond the school system which is the ultimate goal of the prescribed English language curriculum at the secondary school level. The socio linguistic realities, according to Obanya (2002), are however different such that English is really a restricted code language in the Nigerian setting, even in school premises. 

Therefore, the challenges posed in this situation has become one of the greatest area of concern in our educational system in recent times, particularly in secondary and tertiary institutions, which witness remarkable decline in both communicative and linguistic competence of the learners of English. The methods of the teachers are still old and they show an unwillingness to experiment and create learning friendly classrooms. Obanya (2002) posits that interaction, which will be in form of multi-way and multi-media exchanges (verbal and non-verbal) in conduct of classroom teaching and learning activities, is significantly absent. He states that what is obtain in the classroom in the English language teaching and learning process, according to research and anecdotal evidence, is frontal teaching which produces learners who reflect poor ability in the oral and written expression in English language inability to read and comprehend written texts correctly, poor vocabulary power and general low motivation toward language learning. 

This is an evidence that even the widely applauded communicative language teaching has not been harnessed to its full potential and a vital arm of it which is the active participation of the learners in the teaching and learning activities especially those which attract and engage the young learners such as games is yet to be really incorporated into the teaching and learning of English language in schools. This study therefore intends to investigate the effects of manual games on the students in English grammar.  
 Concept of Grammar 


The term ‘grammar’ to some people is shrouded in obscurity. But to others, it is one of the many words of the English language that possess every different meaning for different people depending on their educational back-ground and experience. Besides, ‘grammar’ may be used by the same person in different occasions. Eyisi (2006) identifies six different meanings of the term ‘grammar’ as follows:

1. As a book: The grammar of a particular language, e.g English grammar for advanced students by Dr. Nzebunachi Oji; A university grammar of English, by Randolph Quirk and Sidney Greenbalm.
2. As a branch of study: Someone may say “I am studying the grammar of English”, meaning that he is studying the body of descriptive statements concerning the systematic interrelationships of structures within the English language. 
3. As subject matter e.g one may say: “English grammar is different from Igbo grammar”.

4. As rules: Normative rules that determine correctness in the use of a language.
5. As statements: A body of prescriptive statements about the usages that are considered acceptable and those that are considered unacceptable in particular dialects of a language. 
6. As Intuitive knowledge: The intuitive knowledge of the native speakers about their language, also called linguistic competence as opposed to performance. 


In the same manner, Lester (2001, p.335) points out five different meanings of the term grammar in his own study;
Grammar 1: our internal, unconscious rule system: The grammar that we have in our heads. 

Grammar 2: The scientific analysis of grammar: The linguistic model of grammar 1.

Grammar 3: Usage what people mean when they say that someone doesn’t use very good grammar. 

Grammar 4: The school room version of traditional grammar: The grammar that is found in secondary textbooks. 

Grammar 5: Stylistic grammar: The use of grammar for the purpose of teaching style including sentence combination. 


As used by Eyisi in the fourth sense, grammar is a set of normative rules that determine correctness. It is concerned with the description of the relationship within the structure of a language. As a result, mastering the grammar of a language essentially means mastering the correct ordering of words (syntactic structure) and how these words are formed (morphology) with a view to making meaning in the language. According to her, a sound knowledge of grammar is a sine qua non, a prerequisite, for successful performance in the language. In the words of Brooks cited above, “brushing is aside as irrelevant is of course nonsense”. 

Grammar can also mean a book embodying the rules of morphology and syntax of a particular language. Morphology is the study of the structure of words while, syntax is the study of the rules governing the formation of linguistic elements larger than the word, like phrases, clause and sentences. Grammar can also be seen as the body of descriptive statements about the morphological and syntactic structures of a language. 


In the same vein, Anyanwu (2007, p.160) asserts that “it is clear that the dictum: language is rule governed behaviour” applies no less to grammar than to other aspects of language”. According to him, grammar is usage informed by proper choice of words. Such usage has been shown to belong to either, “the accuracy rules” or “the fluency rules”. It is accuracy rules if it constantly selects its rules which are identified if it does (select), then and is, therefore, in value terms described as standard usage. Thus, most educational materials, legal codes and government business are, as much as possible, examples of what is called standard usage. It is usage that has a keen eye on the rules and that seeks usage. The one that is informed by fluency rules is not fussy about accuracy. It is rather mainly concerned with the transfer of meaning first and the properties of grammar later, such usage, which places high premium on communication almost to the neglect of grammar as a set of rules guiding usage ‘is fraught with danger’ especially in educational institution. 
Anyanwu (2007, p.161) further emphasizes;

Although the immediate gains of fluency and communications are attractive, the fear is that the learner might soon see language exclusively in terms of communication, thereby ignoring the need for a proper code of usage which only the learning of rules can engender. The difference between accuracy and fluency may consequently be seen by comparing the standard usage and patois of the market place.  

He simply foresees a slide from very high standard (acrolect) though inadequate standard (mesolect) to very poor standard or no standard at all (basilect).
               Standards of Usage

         

       (Source: Anyanwu, 2007, p.161)


He maintains that proper usage belongs to grammar because such usage draws its code from grammar rules. If grammar means all that has been highlighted above, his argument now is, “why must we teach grammar?” To this end, Anyanwu (2007, p.162) enumerates four reasons why we must teach grammar:
a. Languages differ and grammar is part of every language 

b. Languages are formally taught and learned or acquired

c. Grammar is a mental discipline ; and 

d. There is a heuristic intent to guide the learner. 


Teachers who face real-life situations with learners in classrooms; believe that learners who do not possess or acquire grammar skills or know the so-called fragments of grammar e.g parts of speech, cannot and do not use the language correctly (Awonusi, 2003, p.5). 

In his opinion to the discourse, Eyisi’s (2006, p.9) remarks that a good knowledge of English grammar is imponderable to any learner who wants to achieve success in the correct use of English and more importantly in education, since virtually all subjects are taught and learnt in the language. So important is the grammar of English that Nigerian students are termed “poor performers in the English language because they have not internalized the grammar of the language”. The consensus appears to be that the level of performance in spoken and written English has regrettably fallen. “Parents constantly shed tears concerning the results of their children in English language examinations. The Chief Examiners also on yearly basis lament over the poor performance of the candidates in English language.  

In the words of Baldeh (2011, p.33),  “many Nigerians, from the pinnacle of power to the garbage cleaner have, over the years, expressed concern and disquiet over the rapid decline of not only the standard of English spoken and written in the country but also the whole educational system”. So bad has the situation become that many academics, educationists, policy makers, etc. have advocated a quick return to the good days when the teaching of traditional grammar was the be-all and end-all of language teaching. Nothing, they claim, can arrest the deteriorating standard of English in Nigeria unless our students are properly ground in traditional grammar in the secondary school. 


Perhaps, it is in reaction to this sad state of affairs that Oji (in Baldeh, 2011) laments nostalgically that “we must go back to traditional grammar of which Chomsky, John Lyons and others have spoken in glowing terms. Those other neo-grammars are not apt to teach a second language to second language learners”. The place of grammar in languages, English inclusive, can be compared to the place of rules in playing a game. This is because every game has a set of rules that govern its modus operands. To be successful, players must not only acquaint themselves with these rules but must also endeavour to apply them in the course of playing. In the same vein, human language is rule governed behaviour. For one to use it effectively, one must not only be familiar with its rules, but must also be able to apply them correctly during usage. With the knowledge of such basic rules and their application, one understands the phenomenon of language in a practical way as one speaks and writes correctly. A good knowledge of the syntactic structure of English enables one to account for the grammaticality of sentences. Correct or incorrect expressions can only be detected and adopted or corrected through a sound knowledge of the grammar of the English language. This is essential for educational pedagogical purposes, (Eyisi, 2006). 

Therefore, for effective writing of English language textbooks, planning course syllabuses or series of language lessons, Eyisi recommends a sound knowledge of the English grammar to be at the centre. Curriculum planners and teachers of English in Nigeria must be familiar with how the system of English functions and how it differs from the mother tongues of Nigerian learners. This knowledge enable them to organize language items, teaching materials and equipment needed to achieve maximum objectives of teaching English language and skills. Traditional grammar provides a prebuilt curriculum: that is a well-established content and an order in which that content is taught. Traditional grammar instruction has a well-established support system teaching materials workbooks (with answers for the teacher’s) and the like. 

In the English language curriculum, grammar is broken down into various topics and sub-topics at the secondary school level. According to the National Education development centre (NERDC, 2006, 2007), the topics are many and are varied from each other. They include the topics on norminal groups such as nouns, pronouns, noun phrases, and norminalization. Verb groups such as tense, aspect, sequence of tenses and phrasal verbs. Norminal group plus verbal group, such as subject verb agreement, transitive and intransitive verbs. Adjectival/ Adverbial group like adjectives and adverbs and finally adjectival and adverbial phrases and clauses. As cited in Egbe (2015), NERDC specifically enjoins English language teachers to pay particular attention to concord (subject verb agreement), active and passive voice, tense, substitution and punctuation as they teach the grammatical elements. This is because irrespective of the topic to be taught, concord and tense run through all structures. Most of the errors occurred maybe as a result of confusion in the use of present tense, the past tense and the past participle. In his contribution Bambgose (2003) posits that several errors that occur in English language arise from poor knowledge of concord and tenses.  

Tense is defined as an action word. As soon as there is a little change in time the verb reacts immediately to show it. Therefore, tense is the form a verb used to indicate time of an action expressed by the verb. According to Oji (2002) tense is the form that a verb takes to show the time of an action. From the above definition Oji argues that there are only two tenses in English, present and past tense and that there is no future tense. In his view, Ike (2011) states that traditionally, other inflections corresponding to time or degree of action are possible which allows for the inclusion of the present continuous, present perfect, past continuous, past perfect and so on. Tense and concord go together in that you can not teach one without the other. 


From the fore-going, it is a clear fact that teaching of grammar and a sound knowledge of it is a sine qua non for learning English as a second language. It is also seen that concord and tense are the aspect of grammar that causes problems to students in English language class.  This study therefore advocates the proper teaching of grammar to achieve standard usage especially in the classroom and educational institutions for academic purposes and accuracy. However, attention should be given to fluency for communicative purposes. 
Games in Language Teaching

Games have been subject to various definitions depending on the context, from which it is viewed. Schell (2008, p.37) posits that “a game is a problem-solving activity, approached with a playful attitude”. For Avedone (2009), games can simply be defined as structured playing, usually undertaken for enjoyment and sometimes, used as an educational tool. Webster’s New World Dictionary defines game as any specific context engagement, amusement, computer simulation, or sport involving physical or mental competition under specific rules, as football, chess, or war games. Yannias and Goulka (2008), see it as a universal form of recreation generally including any activity engaged in for diversion or amusement and often establishing a situation that involves a context or rivalry. Obuild (2007), views a game as an activity or sport involving skill, knowledge, or chance, in which you follow fixed rules and try to win against an opponent or to solve a puzzle. Turtledove (2006) sees game as a structure that has rules, goals and agreement of players on the surface and wonderful hidden processes underneath. 

In addition, Salen and Zimruerman, (2007) described game as a system in which players make decisions in order to manage resources through competition in the pursuit of a goal. Hall (1976) regards games as a subset of simulation. Teather (1978) rightly points out that game may be any contest (play) among adversaries. Jones (1986) also has the same view with Teather. He points out that “a game is played when one or more players compete or co-operate for pay offs according to set down rules (p.46). Abt (1968), sees games as a context (play) among adversaries (players) operating under constraints (rules) for an objective to achieve a common goal. Fein, Gerber and Wilson (1984, p. 4) define game as “an activity in which students use data and or skills in a competitive situation against themselves, each other, the teacher as a game master chance or the environment”. 


To progress in a game is to learn. When one is actively engaged with a game, the mind is experiencing the pleasure of grappling with (and coming to understand) a new system. Koster (2003) believes that games have inbuilt capacity for complexity and learning in which an individual learns as he progresses in the game. The ability to move to another level shows development and understanding. The researcher will, therefore, like to define game as an activity among two or more independent decision-makers seeking to achieve their objectives in some limiting context.  It can also be viewed as an exercise of voluntary control systems in which there is an opposition between forces, confined by a procedure and rules in order to produce an outcome. The essence of many games, therefore, lies in out stripping, in a friendly fashion, some one else’s performance or in bettering one’s own, as in the world of sport. 

The definitions above have general similarities amongst them. They coincide principally in three aspects; competition, rules and enjoyment. The term competition by itself signifies the main component that an interactive activity should have in order to be considered a game. Competition develops the student’s, motivation, as they are always in daily competition. Nevertheless, teachers have to be careful when making the students competitive because it may result in affecting feelings of inadequacy. Therefore, this component should be skillfully managed in the class. One way teachers could achieve this is by the use of rules. Rules establish the patterns and codes, in which games should be played. Teachers may be responsible for making students follow the rules. Thus, the teacher can easily keep control of the class while students enjoy and follow the logic of the game and play it correctly, achieving at the same time the goals of the activity effectively. Although, the word “enjoyment” has been explained in different ways, this term is considered an important component for increasing students’ motivation in learning a language. Students may enjoy the class, that way they might become more interested in it and obtain, in a better way, a more lasting knowledge to be used in real life.  Based on the above concept of game, a fresh and refined definition of game emerges within the field of pedagogy. That is, a game is a valuable technique, which includes three principal elements: competition, rule(s), and enjoyment, which should be well established by a teaching-learning objective, it is an agreeable way of getting a class to use its initiative in English, and as it is gently competitive, it increases motivation. It is also a contrast to periods of intensive study.
Manual Games in Language Teaching and Learning

Games vary in design and approach, Uzun (2009) posits that there are many different types of games, each with their own distinctive qualities. They can be divided into two major categories: manual games and electronic games.

Manual Games

These are games which can be played using local objects and easily available resources within the teachers reach. They are games which make use of ordinary objects like pen and paper or boards. They are of different types: 

· Tabletop games: A tabletop game generally refers to any game where the elements of play are confined to a small area and that require little physical exertion, usually simply placing, picking up and moving game pieces. These games are mostly played at a table around where the players are seated and on which the game’s elements are located. Generally, a variety of major game types fall under the heading of tabletop games.

· Board games: Board games use as a central tool, a board on which the players’ status, resources, and progress are tracked using physical tokens

· Card games: These are games which use packs of cards as its main characters. The cards may be a tarot deck poker or any other localized cards. The games are central on the movement of the cards. 

· Dice games: The central tool in dice games is the dice. The dice is used for a board game as the element of randomization such that whatever outcome results from a throw of the dice has serious implications on the play. The dice does not however determine success or failure in the game but affects the person’s performance in a way. 

· Pencil and paper games: These are games which require no special material apart from the normal pen and paper. These games involve drawing, joining dots to form words, puzzles, crosswords and so on. 

Electronic Game

This includes games which are played using an electronic device. There are three main types of electronic games:
· Video games: Video games are computer or microprocessor-controlled games. Some video games simulate conventional games objects like cards or dice while others can simulate environs either grounded in reality or fantastical in design, each with its own set of rules or goals. A computer or video game uses one or more input devices, typically a button/joystick combination (on arcade games); a keyboard, mouse and/or trackball (computer games); or a controller or a motion sensitive tool 

· Online games: These are modern online games played using an internet connection; they are of various forms, some have dedicated client programs, while others require only a web browser. 

· Simulations: This includes simulation or re-enactment of various activities or use in “real life” for various purposes e.g, training, analysis, prediction. Well-known examples are war games and role playing. It involves the players supposed performance of certain duties.


In more developed nations, the evolution of game has come to involve computer games and simulations in teaching and learning. The implementation of video games in the Nigerian educational system is far from being realizable in most schools. This is because of the unavailability of the ICT gadgets needed, the poor infrastructural facilities and the dearth of the required manpower to manage the facilities (Fakeye, 2010; Iheanacho, 1997). Therefore, there is need for a continuous search for games that are manual but at the same time interacting engaging, motivating and interesting and with materials and skills which are locally available and can be easily manipulated.  The researcher therefore used card game as the instructional technique for experimental group. 
Theoretical Framework


There are different theories of learning in the field of language. The following are some of the theories related to this study: the constructivist theory, Piaget’s theory of cognitive development and Skinner theory of learning. 

Constructivist Theory

The constructivist theory proposed by Vygotsky and as summarized in the works of Honebein (1996) holds that learning should be embedded in realistic and relevant contexts; in social experiences; and learners should be encouraged in the use of multiple modes of representation. This means that the basis for the child’s learning should be his ability to interact with and understand materials and content based on his ability to relate them to other activities in his environment. The constructivists are of the opinion that learning situations, environments, skills content and tasks should be made relevant, realistic, authentic and represent the natural complexities of the ‘real world’. Other constructivist scholars agree with this and emphasize that individuals make meanings through the interactions with each other and with the environment they live in. 


Knowledge is thus a product of humans and is socially and culturally constructed. Honebein agrees that learning is a social process. He further states that learning is not a process that only takes place inside the mind, nor is it a passive development of behaviours that is shaped by external forces and that meaningful learning occurs when individuals are engaged in social activities. Honebein also highlighted the convergence of the social and practical elements in learning by stating that the most significant movement in the course of intellectual development occurs when speech and practical activity, two previously completely independent lines of development, converge. Through practical activity, a child constructs meaning on an intra-personal level, while speech connects this meaning with the interpersonal world shared by the child and her/his culture. 

As such, learners should constantly be challenged with tasks that refer to skills and knowledge just beyond their correct level of mastery. This captures their motivation and builds on previous successes to enhance learner confidence. This is in line with Vygotsky’s zone of proximal development, which can be described as the distance between the actual developmental level (as determined by independent problem-solving) and the level of potential development (as determined through problem-solving under adult guidance or in collaboration with more capable peers). 

In his view Vygotsky (1962) further claimed that instruction is good only when it proceeds ahead of development. Then it awakens and rouses to life an entire set of functions in the stage of maturing, which lie in the zone of proximal development. It is in this way that instruction plays an extremely important role in development. To fully engage and challenge the learner, the task and learning environment should reflect the complexity of the environment that the learner should be able to function in at the end of learning. Learners must not only have ownership of learning or problem-solving process but of the problem itself. 

In the constructivist theory, teachers serve the role of guides, monitors, coaches, tutors, and facilitators and not as almighty spring of knowledge. They provide the necessary instructions on what learner should do and then allow the learners to actually do it themselves and learn partially independently. The student plays a central role in mediating and controlling learning. 

The theory has direct implications for the use of games in grammar instruction. In the first places, the constructivist theory of learning holds that learning should be embedded in contexts that are relevant and realistic to the learner’s social context. This is why the researcher advocates the use of games because it is an aid to grammar learning and teaching which springs directly from the learners’ social experience of relaxation and fun. Games are activity-oriented in which the teacher acts only as a creator of learning situations and a facilitators guiding the students through a series of activities and problems which will enhance achievement by the learners. The use of games in the learning process may create a continuum for the learners’ social life in the classroom while at the same time imparts the desired knowledge. 

Secondly, the constructivist theory emphasizes that activities should be real and challenging and reflects the complexities of a real world which games encourage. This is because games used for grammar instruction are presented as real problems to be solved and through which grammar learning occurs. Also the materials to be learnt are sequentially arranged such that the complexity increases from simple to complex which is a character in games. 

Piaget’s Theory of Cognitive Development

Jean Piaget in his theory of cognitive development was primarily interested in how knowledge develops in human organisms. According to Ngwoke (2004, p.53), “the cognitive field theories deal with the problem of how an individual gains an understanding of himself and his environment, and how he uses knowledge, experience and motivational status to act in relation to his environment”. Ngwoke (2004) also posits that “the cognitive field theory emphasizes changes in perception, knowledge or purpose, and the intellectual processes going on in any learning episode”. Cameron (2002) expresses that “cognitive structuring of the knowledge was fundamental in Piaget’s theory”. According to his theory, cognitive structures are patterns of physical or mental action that underlie specific acts of intelligence and correspond to stages of child development. In Piaget’s view, he sees the child as “continually interacting with the world around him/her solving problems that are presented by the environment and learning occurs through taking action to solve the problems. 

In this theory, a child is seen as an active learner and thinker, as a sense maker who is constructing his own knowledge by thriving with objects and ideas. Cameron (2002, p.5) opines that “the child actively tries to make sense of the world, asks questions and wants to know. Also from very early stage, the child has purposes and intentions”. However, child’s sense making is limited by his/her experiences, therefore, the teacher should apply teaching methods that actively involve students and present challenges. Human beings are somewhat programmed to learn their language. The cognitivists presuppose that a learner will act intelligently in finding a solution to language problem he may be confronted with. Winstanley (2002) states that the cognitivist theorists assume that the learner is an intelligent and active processor of environmental experiences to help solve problems he may encounter.  This is where this theory can help in use of manual games in grammar instruction. This is for the fact that use of games in teaching is playful in nature and as well gives them room to learn with the objects within their environment. This will help them to retain what they have learnt during the lesson and as well learn in a comfortable environment.  This view is supported by Macnamara (2002) opines that cognitivists’ theory focuses on the organism as an active processor of information that modifies new experiences and organizes the information for storage and retrieval.

Skinners Theory of Learning 


The behaviourist theory of language can be traced to the works of Ivan Pavlor, Skinner, Watson and Thorndike. These theorists in their different experiments believed that learning depends on the type of nervous system and repetitions of the activity under reinforcement. For learning to occur, therefore, one must have some drive that motivates one for action. The learner starts of as a clean slate (tabularasa) and behaviour is shaped through positive reinforcement, both positive and negative reinforcements increase the probability that the antecedent behaviour will happen again. In contrast, punishments (both positive and negative) decrease the likelihood that the antecedent behaviour will happen again. Positive indicates the application of a stimulus, negative indicates the withholding of a stimulus. Learning is therefore defined as a change in behaviour in the learner. 


The best and most popular attempt to construct a behaviourist model was made by Skinner, an American Psychologist who stated the operant conditioning theory of learning which was eventually adopted in the educational circle. Skinner devised an apparatus known as Skinner box. This box contains a lever/bar which releases pellet of food into a tray and at the same time automatically registers the responses of the rat or pigeon on a time chart (Chauhan, 1998). The mechanism in the box was either a lever for the rat to press or a key for the Pigeon to peck. The delivery device either delivered food pellets to rats or grains to pigeon for reinforcement. According to Chauhan, the rat moved about relentlessly and occasionally pressed it paws on the bar. A container with pellets of food is attached so that anytime the rat presses the bar, a pellet of food falls into the dish, the rat eats and presses the bar again, the food reinforces the pressing of the bar, the pressing action is responsible for producing the food (reinforcer) which then acts as stimulus for response (bar pressing) Skinner developed a system of learning known as programmed learning or programmed instruction from the above experiment and other similar experiments. 

In this theory, Skinner sees learning as a series of experiences which affect behaviour the same way as conditioning. Awotua and Efebo (2001) maintain that when the behaviour works, it is kept and when it does not, it is removed. This shows that learning also takes place through trial and error. For a desired behaviour or learning to take place, it is first carefully described, that is the expected outcome is thoroughly defined in clear terms so that activities are appropriately channeled towards these outcomes. The second phase is the observation of the learner carefully until he acts in ways that resembles the desired goals, if the learner exhibits the expected behaviour, he is reinforced or he is given a reward, if however he shows unrelated or undesired behaviour, no reinforcement is given. If the learner is rewarded for any behaviour that is desired immediately, and if the reinforcement is sufficient (valuable or important to the learner), the new learning behaviour will be as planned. Therefore, through the selective use of reinforcement, skinner accounts for how learning occurs.
 
The behaviourist theory of language learning has great impact on this study. The behaviourist theory lays emphasis on an environment that is conducive for teaching and learning. It is upon this principle of interaction of the learner with the environment that the use of games for instruction is based, where the activities is shifted from the teacher to the learner performing the task himself.  This means that emphasis is laid on the learner as an individual who is in constant interaction with his environment of which he is a part of. In this case, games play a vital role just as the Skinner box. The learners are allowed to play and move about at their own pace, that is each category of learners (fast or slow) move at a pace that suit them, and which they benefit from the learning experience. Just like the skinners box which drops pallets of food as soon as it is pressed games provide learner with immediate knowledge of result. The immediate knowledge of the result that the games provide by the learner acts as reinforcement to the learner. Therefore the learner becomes responsible on how he learns new items and also for the words he already knows. 
Review of Empirical Studies

The review of related empirical studies is done under the following sub-headings: 

· Studies on manual games and achievement 

· Studies on grammar and achievement

· Studies on gender and achievement 

· Studies on ability level and achievement 

Studies on Manual Games and Achievement 


Some studies have been carried out on the effect of manual games and achievement. In this regard the works of Umo (2004), Ugwuoke (2006), and Ezeamenyi (2009) are reviewed.

 
In a research on the effects of games strategy and location as factors of academic achievement in Igbo grammar, Umo (2004) used a multi-stage sampling procedure to draw a sample of one hundred and ninety seven (197) junior secondary school students from eight schools in Nsukka Education Zone. The design of the study was quasi-experimental. A rigorously validated 4-item test constituted the instrument. One research question and two hypotheses were formulated. 
The research question was answered using mean and standard deviation while the hypotheses were tested at 0.05 level of the significance using a two way analysis of covariance (ANCOVA). The researcher found that urban students achieved higher than their rural counterparts both in the experimental and control group. A close scratch of the results show that urban students taught with conventional method achieved higher than those taught with games while rural students taught with games achieved higher than those taught with conventional method. The researcher concluded that even though there is interaction effect of method on students’ achievement, the effect of games across location lacks consistency. This shows that the game strategy favours one subgroup more than the other.  This study is related to the present one, in that both of them are interested in English grammar. They used the same method of data analysis, design and sampling techniques. There is also difference in some areas. While the above study was carried in Nsukka Education Zone, the present one is in Obollo Education Zone. While Umo’s work was in Igbo grammar, the present study is on English grammar. From the foregoing, it is evident that a number of issues remain unresolved and some gaps yet to be filled. Therefore, there is need to carry out this study. 

In another study, Ugwuoke (2006) investigated the effect of instructional games on pupils’ performance in English language. The researcher used the simple random sampling technique in a quasi-experimental design study to select twenty-nine (29) pupils from two intact classes of primary two of Santa Maria Primary School, Nsukka for the study. The study had the English language generally as its focus. At the end, the researcher’s findings showed that pupils two with instructional games performed better than those taught without instructional games. This study is similar to the present study because both of them have the same sampling techniques and design. The study carried out by Ugwuoke (2006) was on instructional games, while the present one is on manual game. The above study was carried out in primary school while the present study is in junior secondary school. Therefore, there is need for the present study.

Also, Ezeamenyi (2009) carried a research on the effect of simulation-game on teaching and learning of simple geometry in Enugu State Junior Secondary Schools. The study employed quasi-experimental design. It was conducted in four single sex secondary schools in Enugu Education Zone of Enugu State. In each of sampled schools, purposive simple random sampling techniques were used to pick two intact classes of junior secondary school students’. All together there were 147 students in the experimental group and 145 in the control group. The data for the study were collected using mathematics achievement test (MAT). The findings of the study showed that junior secondary school students’ exposed to simulation-games instruction achieved better than the control groups with expository method. Based on this, the research advocated for the use of simulation-game method in the teaching and learning of mathematical concepts in junior secondary schools.  This study is significant to the present study because both have the same design, and also the same method. However, there is slight difference in the aspect of game, while the reviewed study is on simulation games, the present research is on manual games. Though the above reviewed studies underscore the effectiveness of games in performance, no study known to the researcher has been carried on the effect of manual games on achievement in English grammar, hence the need for the study. 
Studies on Grammar and Achievement 


A number of studies have been investigated on the value, problems and methods of teaching English grammar. 
In a study by Onuigbo and Eze (2006) the research was carried out on verb-based grammatical problems of secondary school students. Five secondary schools were drawn from Nsukka Education Zone, Enugu State, Nigeria through random sampling technique. Also three hundred and sixteen essay scripts of students’ mock examination were used for data collection. In data analysis, four hundred and fifty-seven (457) verb-based ungrammatical sentences were recorded and the problems of the sentences included omission of verbs, wrong words used, strange words, concord errors, tense error and so on. The findings revealed that tense and concord were the most areas that students are finding difficult. The study is related to the present study in that both are interested in English language grammar. The findings from the above-reviewed study showed that grammar which is the concern of the present study causes problem to students in their study of the English language grammar. The above study was on the verb-based grammatical problems of secondary school students while the present study is on the effect of manual games on the achievement of junior secondary school students’ on English language grammar. 


In a related study, Agada (2008) carried out a research on the effect of cloze procedure on secondary school students’ achievement in English language grammar within Ankpa Education Zone of Kogi State Nigeria. Seven research questions and five hypotheses were formulated to guide the study. The design of the study was a quasi-experimental research design. The population of the study was 2,953 senior secondary class two (SSII) students in the 21 co-educational schools in Ankpa Education Zone of Kogi State. The sample for the study consisted of 200 senior secondary students drawn through stratified random sampling technique. The data were collected using a 40-item English Grammar Achievement Test (EGAT). The instrument was for both pre-test and post-test of the study. Mean, standard deviation, frequency counts and percentages were used in answering the research questions, while the hypotheses were tested using analysis of covariance (ANCOVA) at 0.05 level of the significance. The results showed that students in experimental group performed better than those in conventional group and both committed error of concord, tenses and spellings. Thus the present study is an attempt to improve students’ performance in grammar especially in tenses. The two studies are also related in that both are interested in grammar, have the same design and were tested using analysis of covariance (ANCOVA). The above study differs from the present one. While the above study was on the effect of close procedure on secondary school students’ achievement in English language grammar, the present one is on the effect of manual games on the achievement of junior secondary school student in English language grammar. The previous one was carried out in Ankpa Education Zone of Kogi State while the present one is in Igbo-Eze North Local Government Area in Obollo Education Zone in Enugu State. They also differ in their techniques. 

Also in a study carried out by Ayogu and Nweze (2009), on analyses of the use of verbs and tenses by senior secondary school students in Igbo-Etiti Local Government Area of Enugu State, Nigeria, was purposely to find out the forms of errors encountered by senior secondary students in the use of verbs. The design of the study was ex-post facto research design. The researcher sampled one hundred students and twenty teachers drawn through proportionate stratified random sampling techniques. A test was used as instrument for data collection. The following errors encountered by the students’ are concord error of verb forms and unnecessary verb shift encountered by the students were discovered through the findings. The study by Ayogu and Nweze (2009) did not go ahead to experiment on ways of solving the problems. Therefore, there is need for this present study whose objective is to improve students’ achievement in grammar (tenses) using manual games. Although the above study is similar to the present one, both are interested in grammar (verbs and tenses) they differ in their design, sampling technique and also in data analysis. 


In a similar study, Egbe (2015) investigated on effects of integrative language teaching approach on secondary school students’ achievement and interest in English grammar in Nsukka Local Government Area of Enugu State. The purpose of the study is to improve students’ achievement in grammar (concord and tense). The design of the study was a quasi-experimental research design with a non-randomization, control group, pre-test, post-test design. The sample of the study was 320 students drawn through multi-stage sampling techniques. The instruments used for data collection were English grammar achievement test (EGAT) and English grammar interested inventory (EGII). The above study is related to the present study because both are interested in the English language grammar (tenses) and are the same in design. They differ in sampling techniques and also in the area of the study. This study also discovered that there is poor performance in English language in secondary schools and they were not able to use the tenses correctly. This study is significant to the present study whose objective is also on how to improve students’ grammar using manual games.

Studies on Gender and Achievement 

Gender in relation to achievement in performance has been an issue of interest to researchers in language education. There are differing opinions on whether males or females achieve better in language exercises. Studies carried out by Marjah (2008), Taylor and Nikolova (2010) and Eze (2010) may be helpful in understanding the differences in the findings of researchers on the performance of both genders. 
In a research to determine the effect of cooperative learning method on students’ achievement in reading comprehension in college of education, Hong in Adamawa State of Nigeria, Marjah (2008) used a sample of 132 year-one students studying English language as a single major in the College in the 2005/2006 academic session. Gender was one of the variables in the study. The data for analysis were scores obtained from both the pre-test and post-test of Reading Comprehension Achievement Test (RCAT) constructed by the researcher and analyzed through the Analysis of Covariance (ANCOVA). The results showed that there was no significant difference in the achievement scores of male and female students taught reading comprehension using cooperative learning method, even though females had a higher mean score. The study above is similar to the present research in that both are interested in gender variable. Both data are also analyzed using analysis of covariance (ANCOVA). There are also differences in them. While the study, reviewed above was carried out in Adamawa using college of education students the present one is in Enugu State using junior secondary school students. The above study is to determine the effect of cooperative learning method on students’ achievement in reading comprehension, while the present one is on effect of manual games on the achievement of junior secondary school students in English grammar. Based on the findings here, there is no evidence to claim that one sex performs better than the other, so there is need for this study. 

Similarly, in another study to investigate the influence of gender and academic ability in a computer-based Spanish reading task, Taylor and Nikolova (2010) attempted to determine the effects of gender and scholastic ability on vocabulary retention and reading comprehension in a foreign language. The researcher used 181 men and women enrolled in a first-year Spanish course in the United States. These respondents were asked to either read a passage in Spanish on a computer or create annotations for a list of words found in the passage (experimental group), or simply to read the already annotated passage (control group). They were later administered vocabulary and reading comprehension tests, and a questionnaire concerning their attitude towards the tasks. The result showed that even though some complex interactions existed between the variables of sex and ability, the differences overall failed to achieve statistical significance. This study is related to the present one because both of them are interested in gender variable. Although both are interested in gender, the above study was not on the effect of manual games in teaching English grammar. The result showed that despite some complex interactions existed between the variables of sex and ability, it failed, to achieve the statistical significance, therefore, it is relevant to the present study. 

However, the results above differ from another finding by Eze (2010) who investigated the readability of On y va for junior secondary schools in Nsukka Education Zone of Enugu State. On y va! Is the recommended French textbook for the teaching of French in the area? Gender was one of the variables of interest in the study, using an evaluative survey design; the researcher used a multi-stage sampling technique to select a sample of 272 SSI students in the area for the study. A researcher constructed French textbook readability questionnaire (FTRQ) served as the instrument for data collection. The findings of the study showed, among other things, that the difference between the mean rating of the readability of the textbook by male and female students is statistically significant in favour of the males. The researcher attributed this statistically significant different performance to the possibility that the males in the sampled schools might be more intelligent and hardworking than their female counterparts.   

The studies above indicate that there is no unison as to which gender performs better than the other in language. The results show that performance could be dependent on the technique of language teaching adapted or on the aspect of language being investigated. The study above is relevant to this study because this research is also interested in the influence of gender on achievement level in English grammar when the games technique is employed. The works reviewed in the foregoing did not study English grammar using this technique. 

Studies on Ability Level and Achievement 

Like the variable of gender, the influence of students’ ability levels on their academic achievement has occupied the attention of researchers. Available literature reveals that ability level plays a significant role in some studies, but not in others as attested to by the works of Eze (2002), Uzoegwu (2004) and Eze and Onuigbo (2008). 


In a research on the effect of self-regulating strategy on reading comprehension achievement of senior secondary school students, Eze (2002) in a non-equivalent control group quasi-experimental design used the purposive sampling technique to select a sample of 204 senior secondary school (SSS) students from two community secondary schools in Nsukka Local Government Area of Enugu State. The instrument for data collection was a teacher made English Reading Comprehension Achievement Test (ERCAT). Ability level was one of the variables of interest in the study. The findings of the study showed that the high ability students in the treatment group achieved significantly higher than the low ability students in the same group. According to the researcher, the differences in the relevant background experiences of the two ability groups could be the possible explanation for this significant differential achievement.  The study is relevant to the present one because both of them have ability level as a variable. So, the findings of the present study are used to either corroborate or dispute its own. 

However, in another study to investigate the effects of cooperative learning method on students’ achievement in English essay writing, Uzoegwu (2004) had a different finding. Using a quasi-experimental non-equivalent control group design, the researcher sampled 299 students’ in eight intact classes in Nsukka Education Zone of Enugu State. The data were analyzed using analysis of covariance (ANCOVA). The researcher was interested in ability level as a factor in students’ achievement. The result revealed that ability level had no significant effect on the achievement of students in essay writing when the cooperative learning method was in use.  The above study is related to the present one in that both are interested in their ability level as a variable and both of them also analyzed their data using analysis of covariance (ANCOVA).

In addition, Eze and Onuigbo (2008) had a different result from that of Uzoegwu (2004). The researchers sought to examine the effects of Elaborative Verbal Rehearsal Strategy, (EVRS) on comprehension and retention of instructional tests by students with visual impairment. The design of the study was a true experimental study. It was a randomized pretest posttest control group design. The sample consisted of twenty-seven (27) senior secondary school students that facility for the visually impaired in Enugu State. Four research questions and four hypotheses were formulated to guide the study. The instrument used for data collection was a researcher constructed test of comprehension. Means, standard deviation and analysis of covariance were used to analyze the data. The result showed that the high ability visually impaired students achieved significantly higher in the comprehension tests than their low ability counterparts. 

The results of the studies reviewed above show that ability level had a significant effect on achievement in some studies, but not in others. The study reviewed above is similar to this study. Both of them are interested in ability level variable. Mean, standard deviation and analysis of covariance (ANCOVA) are used to analyse the data.  The study above was on the effects of Elaborative Verbal Rehearsal Strategy, (EVRS) on compound retention of instructional tests by students with visual impairment while the present one is on the effect of manual games on English grammar. Four research questions and hypotheses were used in the studies above while five research questions and hypotheses are used in the present one. So, this study intends to contribute to the findings on this variable. 
Summary of Literature Review

The review of literature is organized into four sections, namely; conceptual framework, theoretical framework, empirical studies and summary of literature reviewed. 

The conceptual framework focuses on the concept of language, English as a second language, concept of grammar, concept of game in language teaching. The literature reviewed shows that language is at heart of human and that any activity carried out by human employs the use of language. Its importance in the success of all educational process as a perfect instrument of cultural heritage and the fact that accuracy not impression is the hallmark of effective communication is noted in the review. Moreover, the position that the English language occupies in the mind of an average Nigerian is also noted. Therefore everybody struggle to learn the language to be like the whites. The place of grammar in language teaching and learning was also reviewed. To use human language effectively, one must not only be familiar with its rules but also to apply them, correctly because it is rule governed. When one has a good syntactic knowledge of the English structure, it will enable one to account for the grammaticality of sentence. However, in Nigeria, many scholars have discovered that Nigerian students perform poorly in language because they have not internalized the grammar of the language. 

The concept of games was also reviewed.  The review of games proved that games are very important instructional activities for the young learners because they are a natural part of their existence. Game increases students’ motivation in learning. Games involved three basic elements competition, rules and enjoyment, which should be well established by teaching-learning objectives. 

Also theoretical framework for the use of game in grammar instruction such as constructivist theory, Piaget theory of cognitive development and skinners theory of learning were reviewed. The constructivists agree that individuals make meanings through the interactions with each other and with the environment they live in. The theory has direct implications for the use of grammar instruction. Mean while, it is related to game which is activity oriented center. The cognitivists theory also emphasizes on the learner’s interaction with his environment which will help him adapt to the rules of language. Meanwhile, it is related to game which is activity oriented center. The skinners theory of language reviewed here is also relevant to this study because it emphasis on an environment that is conducive for teaching and learning. 


The literature equally reviewed the empirical studies on manual games and achievement, gender and achievement and ability level and achievement. From the literature reviewed, it shows that some work has been done on the effect of different methods and techniques on students’ achievement on English language and other subject areas. Though those studies have been carried in related areas, none of them or any other one known to the present researcher investigated the effect of manual game on the achievement of students in English grammar in Igbo-Eze North Local Government Area. The gap in literature, underscores the need for this study which determined the effect of manual games on students achievement in English grammar.
CHAPTER THREE

RESEARCH METHOD 


This chapter describes the research method for carrying out the study. The chapter specifically deals with the design of the study, area of the study, population of the study, sample and sampling techniques, instrument for data collection, validation of the instruments, reliability of the instrument, experimental procedure and method of data analysis. 

Design of the Study 


The design for this study was quasi-experimental design of pretest/posttest type. A quasi-experimental research design is a type of evaluation which aims to determine whether a programme or intervention has the intended effect on a study’s participants (Ali, 1996). It is an empirical study to estimate the causal impact of an intervention on target population. According to Ali (2006) the design is often used in classroom experiments when the experimental and control groups are assembled in intact classes and no possibility of randomization. This study was considered appropriate for the study because subjects were not be randomly assigned to treatment and control groups. Rather, treatment and control groups were randomly assigned to intact classes which were already organized. In this way, the school setting in terms of classroom arrangement and schedules of the lessons were maintained. Hence intact classes were used and there was no random assignment of the research subjects.

  Area of the Study


The study was conducted in Igbo-Eze North Local Government Area in Obollo Education Zone of Enugu State. Enugu State is divided into six zones: Awgu, Enugu, Agbani, Udi, Nsukka and Obollo Zones. Obollo Education Zone is made up of three local government areas, namely: Udenu, Igbo-Eze North and Igbo-Eze South Local Government Areas. The researcher used Igbo-Eze North local government area because evidence from literature (Ezema, 2010, and Ugwu, 2011) shows that grammar poses problems to students in the area. 

Population of the Study


The population of the study comprised all public junior secondary school students in Igbo-Eze North Local Government Area in the 2015/2016 academic session. There are 20 public junior secondary schools in the Local Government Area. All together, there were 2,107 junior secondary school students in the area according to the Planning Research and Statistics (PRS) unit of Post-Primary School Management Board (PPSMB). 1,316 of these were females while 791 were males. Junior secondary school students II were used because the students at this level were in the early stage in which the learner develops the ability to solve problems through trial and error, reasoning logically and drawing conclusion from the information available. They were also available for the test since they were not yet in the external examination class. 

Sample and Sampling Techniques


The sample for the study consisted of a total of 210 junior secondary school students 127 females and 83 males drawn from the entire population. As all the public secondary schools in the area were co-educational, simple random sampling technique was used to select four schools for the study. Then, two schools were assigned to the experimental group while the other remaining two were assigned to the control group through the tossing of a coin. At the end, balloting was used to draw one intact class from each of the schools to be used for the study.  The researcher used the class records of the intact classes involved to determine the students that were classified as high and low ability level students. From the class records 146 students were classified as high ability level students while 64 were classified as low ability level students.
Instrument for Data Collection


The instrument for data collection was English Grammar Achievement Test (EGAT) adapted from junior WAEC examination past questions. The instrument consisted of two sections; A and B. Section A consisted of the bio-data of the subjects (students) namely: class, school, sex. Section B consisted of the English Grammar Achievement Test itself which has thirty (35) multiple choice questions. Items with four response options A-D, the topics were drawn from the Junior Secondary School II scheme of work consisting of simple present tense, simple past tense, present continuous tense and past continuous tense.

The syllabus was also strictly followed in developing the test items. The actual test has two sections and they were based on the table of specification/test blue print (See Appendix C Page 91) drawn for the purpose. 
Validation of the Instrument 


The study was subjected to face validation. The instrument was given to three experts for face validation. One of the experts is in Science Education and two in Arts Education, all from the Faculty of Education, University of Nigeria, Nsukka. The experts were requested to: (a) check the suitability and clarity of the items; (b) appropriateness and adequacy of the questions to the students’ level of understanding and experience (c) make any necessary suggestion(s) that may further improve the content of the instrument.


The experts examined the test items generated in relation to test blue-print and made useful inputs which helped the researcher to modify the instrument. The following were the comments of the experts who validated the instrument: (i) To indicate whether the test is going to be used for pretest and posttest (ii) to make adjustment in the text blue-print, for instance, classifying question no 29 under knowledge and not under comprehension. (iii) Also to show how to categorize the students’ into low and high ability levels (iv) that some of the test questions should be modified (v) that the lesson plans should be re-arranged. For example, presentation was omitted and issues discussed in exploration actually do not belong to that sub-theme. The researcher took note of all the comments and the instrument was modified to reflect the experts contributions. Summaries of the experts comments on the validity of the documents can be found in Appendix H page 116.
Reliability of the Instrument


The reliability of the instrument was established through trial testing of the instrument on a group of JSS II students. The internal consistency of the test items was determined using the Kuder-Richardson formula 20. The reliability co-efficient is 0.86. This was considered high enough and therefore usable (See Appendix I, pages 119). This formula (Kuder Richardson formula 20) was adopted in determining the internal consistency of the test items because it is mostly applicable to the tests that are dichotomously scored, that is tests that are scored either pass or fail, right or wrong, or multiple choice items, like the ones in this study (Hardbour-Peters, 1999, Anikweze, 2007).
Experimental Procedure 


The researcher took the following steps in carrying out the quasi-experimental design. Before the commencement of the experiment the researcher first of all met the principals of the schools involved and explains the purpose and the significance of the study to them. This helped the researcher to have a sound co-operation with them throughout the study. Through the assistance of the principals, the researcher got in contact with the teachers teaching the classes that was used for the study. Since the researcher was not directly involved in administrating the treatment, she trained the research assistants on how to perform the experiment. The training was conducted in each of the sampled schools within the time that was convenient for the teachers. The training of the research assistants lasted for four days, each day was used in training the teacher in one of the four schools to be sampled for the study. The training exposed them to the purpose and objectives of the study. During the training the researcher discussed the procedure for administering the treatment in the study. As part of the training, the researcher was given copies of the lesson plan and the instructional materials to the research assistants and instructs them to follow strictly the procedure and content of the lesson, in order to achieve the purposes of the study. 


The experiment lasted for four weeks with one lesson period for each week. The normal school periods was used. The regular English teachers teach the classes while the rules, instructions, lesson plan and the materials for the game were provided by the researcher. The researcher also visited at intervals to ensure strict compliance to the lesson plan. 


In the beginning of the experiment, the EGAT was administered on students as a pretest on the students sampled for this study. The pre-test was used to: (i) determine the students’ initial knowledge of the material they learnt then (ii) determine the comparability of the groups (experimental and control) with respect to their achievement in the pretest scores. On concluding the pre-test, the research assistants collected the scripts, marked and recorded the scores before handing them over to the researcher to keep to be used during data analysis. 

The major treatment of the study was the teaching of the four grammar topics; simple present tense, simple past tense, present continuous tense and past continuous tense to junior secondary school students, using the two teaching methods (the use of games and the conventional discussion technique). The experimental group was taught with the lesson plans on games technique while the control group was taught with the lesson plans on conventional method. 


The experimental group was subjected to grammar instruction with games for four weeks with the lesson plans developed for that by the researcher. On the procedure for use of game in the classroom, lesson plans were developed to include the games which were used to teach grammar. The teacher generally introduced each topic and engaged the students in a brief discussion on the topic. The teacher then presented the game to the students in terms of explaining the rules and the requirements of the game. The students were then allowed to play the game while the teacher supervised and intervened when there is need. The teacher was a guide (See Appendix F on Pages 114 for the Game). 


The conventional discussion technique which was the direct or explicit method was used in teaching the control group in the sampled schools. In this technique, the teacher wrote out some words that was learnt and copied out their meanings on the board for the students to copy. The teacher also made sentences with the words. The students copied the definitions and examples of sentences (See Appendix E on pages 104 for the lesson plans). After the teaching which lasted for four weeks for both the experimental and control groups, the post-EGAT was administered to both the control and experimental groups.  The post-test questions were the same as the pre-test questions except that the post-test question was shuffled.  At the end of the post-test, the students’ scripts were collected by the research assistants before they were handed over to the researcher for data analysis. The data from both the pre-test and post-test were used for data analysis by the researcher. 

Control of Extraneous Variables


The following measures were adopted by the researcher to ensure that an extraneous variable which may affect the result of the study was controlled. 

I. Teacher Variable 

In order to control errors which may arise as a result of the teacher differences, the regular school teachers were used by the researcher. The research assistants for the experimental group were acquainted with the requirements, rules and nature of the games before the experiment begins. This should be done to remove any novelty effect which would have resulted from the presence of a new teacher and new techniques saying similar thing for the ones in the control group. With the help of this, the experimenter’s bias which was a major source of invalidation from the study was removed. Experimenter’s bias results when an experimenter was involved in her own study, she easily introduced effects in the study. The use of normal class teacher removes this. 
II. Inter-Group Variable 


To eliminate the errors of non-equivalence due to non-randomization of the research subjects, analysis of covariance (ANCOVA) were employed for data analysis to correct the error of initial differences. 

III. Hawthorne Effect

This is a situation in which the students’ behaviours are affected not by the treatment per se, but by their awareness that they are participating in an experiment. To avoid this, the regular English language teachers in the sampled schools taught their students in their various schools. The students were also not informed that they were going to be involved in the research process. This made them believe that they were doing their normal lesson. 

IV. Contamination 

To avoid mixing the subjects in the experimental and control groups, the researcher did not select the experimental and control groups from the same school. Both the students and the teachers would not have the idea of other schools or students that were involved in the study. The teachers would not informed weather they were handling experimental or control group.  

V. Pre-Test – Post-Test Effect


 To be able to control the pre-test – post-test  effect, the pre-test questions were the same as the post-test, but the question numbers were shuffled. The testees were also provided answers to the pre-test-post-test questions in their question papers. However, the question papers were the answer sheets. At the end of the test, the answer sheets were collected from the students to prevent them from expecting or preparing for the same questions when the post-test were administered. The teachers also did not have access to the test items after the pre-test and post-test. The shuffling of the question numbers and non-access to the question papers helped to reduced any effect of the pre-test on the post-test. 
Method of Data Analysis


Mean scores and standard deviations were used to analyse data from the research questions while analyses of covariance (ANCOVA) were used to test the hypothesis formulated for the study at 0.05 level of the significance. ANCOVA were used to take care of initial differences in the research subjects. 
CHAPTER FOUR

RESULTS

This chapter presents the analysis of the data collected in accordance with the research questions and hypotheses that guided the study.  

Research Question One


 What are the mean achievement scores of students taught English grammar with manual games and those taught with the conventional discussion technique?

 Table 1: Mean and Standard Deviation of Achievement Scores of Students Taught English Grammar with Manual Games and those Taught with the Conventional Discussion Technique

	Technique
	                     Pre-test
	          Post-test

	
	  N 
	    Mean 
	  SD
	   Mean  
	        SD       
	Mean Gain

	Manual Games
	101
	35.77
	9.85
	63.75
	13.66
	27.98

	Conventional Discussion Technique
	109
	35.82
	10.68
	47.26
	9.87
	11.44



Table 1 shows that the students who were exposed to manual games instructional technique had post-test mean achievement score of 63.75 with a standard deviation of 13.66 against their pre-test mean achievement score of 35.77 and standard deviation of 9.85 while those who were taught English grammar through the conventional discussion technique had post-test mean achievement score of 47.26 with a standard deviation of 9.87 against their pre-test mean achievement score of 35.82 and standard deviation of 10.68. Mean gain scores of 27.98 and 11.44 for the two groups respectively imply that the students who were taught English grammar using manual games had higher post-test mean score than their counterpart taught using conventional discussion technique.


Research Question Two


 What are the mean achievement scores of male and female students in English grammar?

 Table 2: Mean and Standard Deviation of Achievement Scores of Male and Female Students in English Grammar 

	Gender
	              Pre-test
	              Post-test

	
	   N 
	    Mean 
	    SD
	  Mean  
	   SD       
	Mean Gain

	Male
	83
	35.13
	10.02
	55.60
	14.38
	20.47

	Female
	125
	36.45
	10.50
	55.09
	14.56
	18.64



Table 2 reveals that male students had post-test mean achievement score of 55.60 with a standard deviation of 14.38 against their pre-test mean achievement score of 35.13 and standard deviation of 10.02 while female students had post-test mean achievement score of 55.09 with a standard deviation of 14.56 against their pre-test mean achievement score of 36.45 and standard deviation of 10.50. Mean gain scores of 20.47 and 18.64 for the male and female students respectively imply that the male students had higher post-test mean score than their female counterpart.

Research Question Three


What are the mean achievement scores of high and low ability level students in English grammar?

Table 3: Mean and Standard Deviation of Achievement Scores of High and Low Ability Level Students in English Grammar 

	Ability Level
	                    Pre-test
	          Post-test

	
	   N
	   Mean 
	   SD
	   Mean  
	   SD       
	Mean Gain

	High
	146
	37.03
	10.38
	58.56
	13.44
	21.53

	Low
	64
	33.20
	9.57
	48.59
	14.23
	15.39



Table 3 shows that high ability level students had post-test mean achievement score of 58.56 with a standard deviation of 13.44 against their pre-test mean achievement score of 37.03 and standard deviation of 10.38 while low ability level students had post-test mean achievement score of 48.59 with a standard deviation of 14.23 against their pre-test mean achievement score of 33.20 and standard deviation of 9.57. Mean gain scores of 21.53 and 15.39 for the high and low ability level students respectively indicate that the high ability level students had higher post-test mean achievement score than the low ability level students.

Research Question Four: What is the interaction effect of technique and gender on students’ mean achievement scores in English grammar?

Table 4: Mean and Standard Deviation of Achievement Scores of Students for the Interaction Effect of Technique and Gender on Students’ Mean Achievement Scores in English Grammar

	                                                           Pre-test 
	             Post-test

	Group 
	Gender 
	   N  
	  Mean 
	  SD 
	   Mean 
	   SD 
	

	Manual Games 
	Male 
	44
	34.61
	9.07
	64.73
	12.34
	

	
	Female 
	57
	36.95
	10.56
	62.75
	14.94
	

	Conventional 
	Male
	39
	35.65
	10.96
	46.46
	9.77
	

	
	Female
	70
	35.98
	10.52
	48.01
	9.99
	



Table 4 shows the interaction effect of technique and gender on students’ achievement in English grammar. It shows that male students who were exposed to manual games instructional technique had a post-test mean achievement score of 64.73 with a standard deviation of 12.34 while the male students who were exposed to the conventional discussion technique had a post-test mean achievement score of 46.46 with a standard deviation of 9.77. The female students who were exposed to manual games instructional technique had a post-test mean achievement score of 62.75 with a standard deviation of 14.94 while the female students who were exposed to conventional discussion method had a post-test mean achievement score of 48.01 with a standard deviation of 9.99. This by implication shows that both male and female students who were exposed to manual games instructional technique had higher post-test mean scores achievement than the male and female students who were exposed to the conventional discussion technique. 
Research Question Five


 What is the interaction effect of technique and ability level on students’ mean achievement scores in English grammar?

Table 5: Mean and Standard Deviation of Achievement Scores of Students for the Interaction Effect of Technique and Ability Level

	                                                             Pre-test 
	             Post-test

	Group 
	Gender 
	    N  
	 Mean 
	   SD 
	  Mean 
	   SD 
	

	Manual Games 
	High
	70
	36.37
	9.96
	66.77
	12.70
	

	
	Low 
	31
	34.48
	9.67
	57.32
	13.59
	

	Conventional 
	High
	76
	37.67
	10.81
	50.60
	8.45
	

	
	Low
	33
	32.00
	9.47
	40.39
	9.08
	



Table 5 shows that high ability level students who were exposed to manual games instructional technique had a post-test mean achievement score of 66.77 with a standard deviation of 12.70 while the high ability level students who were exposed to the conventional discussion technique had a post-test mean achievement score of 50.60 with a standard deviation of 8.45. The low ability level students who were exposed to manual games instructional technique had a post-test mean achievement score of 57.32 with a standard deviation of 13.59 while the low ability level students who were exposed to conventional discussion method had a post-test mean achievement score of 40.39 with a standard deviation of 9.08. This by implication shows that high ability level students of the experimental and control groups had higher post-test mean achievement scores than the low ability level students of the experimental and control groups.
Hypotheses Testing 

HO1: There is no significant difference in the mean achievement scores of students taught English grammar using manual games and those taught with the conventional discussion technique. 

Table 6: Analysis of Covariance of the Effect of Instructional Technique on Students’ Achievement in English Grammar

	Source
	Type III Sum of Squares
	df
	Mean Square
	F
	Sig.

	Corrected Model
	13706.930a
	4
	3426.733
	24.139
	.000

	Intercept
	41709.243
	1
	41709.243
	293.816
	.000

	Pre-test
	104.020
	1
	104.020
	.733
	.393

	Group
	13464.752
	1
	13464.752
	94.851
	.000

	Gender
	4.805
	1
	4.805
	.034
	.854

	Group * Gender
	166.839
	1
	166.839
	1.175
	.280

	Error
	27397.716
	205
	141.957
	
	

	Total
	647558.000
	210
	
	
	

	Corrected Total
	41104.646
	209
	
	
	

	a. R Squared = .333 (Adjusted R Squared = .320)



The analysis of data in Table 6 shows that the probability associated with the calculated value of F (94.851) for the effect of instructional technique on students’ achievement in English grammar is 0.000. Since the probability value of .000 is less than the .05 level of significance (P< .05), the null hypothesis was rejected. Thus, there is a significant difference in the mean achievement scores of students taught English grammar using manual games and those taught with the conventional discussion technique in favour of the students taught using manual games.  

HO2: There is no significant difference in the mean achievement scores of male and female students in English grammar. 


Table 6 shows that the probability associated with the calculated value of F (0.034) for the influence of gender on students’ achievement in English grammar is 0.854. Since the probability value of 0.854 is greater than 0.05 level of significance (P>.05), the null hypothesis was accepted meaning that there is no significant difference in the mean achievement scores of male and female students in English grammar.

HO3: There is no significant difference in the mean achievement scores high and low ability level students in English grammar. 
Table 7: Analysis of covariance of the interaction effect of instructional technique and ability level on students’ achievement in English grammar

	Source
	Type III Sum of Squares
	df
	Mean Square
	F
	Sig.

	Corrected Model
	17650.659a
	4
	4412.665
	36.311
	.000

	Intercept
	43610.749
	1
	43610.749
	358.868
	.000

	Pre-test
	4.535
	1
	4.535
	.037
	.847

	Group
	11857.519
	1
	11857.519
	97.574
	.000

	Ability Level
	4103.069
	1
	4103.069
	33.764
	.000

	Group * Ability Level
	7.147
	1
	7.147
	.059
	.809

	Error
	23453.988
	205
	121.523
	
	

	Total
	647558.000
	210
	
	
	

	Corrected Total
	41104.646
	209
	
	
	

	a. R Squared = .429 (Adjusted R Squared = .418)



Table 7 shows that the calculated value of F (33.764) for the influence of ability level on students’ achievement in English grammar has an associated probability value of 0.000. Since the probability value of 0.000 is less than 0.05 level of the significance (P< 0.05), the null hypothesis was rejected implying that there is a significant difference in the mean achievement scores of high and low ability level students in English grammar in favour of the high ability level students.

HO4: There is no significant interaction effect of instructional technique and gender on students’ mean achievement scores in English grammar. 


Table 6 reveals that the calculated value of F (1.175) for the interaction effect of method and gender on students’ achievement in English grammar had a probability value of 0.280. Hence, there is no significant interaction effect of instructional technique and gender on students’ achievement in English grammar since the probability value of 0.280 is greater than the 0.05 level of significance (P > 0.05).   

HO5: There is no significant interaction effect of instructional technique and ability level on the students’ mean achievement scores in English grammar. 


Table 7 shows that the associated probability value for the calculated value of F (0.059) for the interaction effect of method and gender on students’ achievement in English grammar had a probability value of 0.809. Since the probability value of 0.809 is greater than the 0.05 level of significance (P> 0.05), the null hypothesis was accepted. Thus, there is no significant interaction effect of instructional technique and ability level on students’ achievement in English grammar.

Summary of the Findings


The following are the findings of the study;

1. Students who were taught English grammar using manual games had higher post-test mean score than their counterpart taught using conventional discussion technique. Further analysis showed that there is a significant difference in the mean achievement scores of students taught English grammar using manual games and those taught with the conventional discussion technique in favour of the students taught using manual games.  

2. Male students had higher post-test mean score than their female counterpart. It was further found that there is no significant difference in the mean achievement scores of male and female students in English grammar.

3. High ability students had higher post-test mean score than the low ability level students. Thus, there is a significant difference in the mean achievement scores of high and low ability level students in English grammar in favour of the high ability level students.

4. Male and female students who were exposed to manual games instructional technique had higher post-test mean achievement scores than the male and female students who were exposed to the conventional discussion technique. However, further analysis showed that there is no significant interaction effect of instructional technique and gender on students’ achievement in English grammar.   

5. High ability level students of the experimental and control groups had higher post-test mean achievement scores than the low ability level students of the experimental and control groups. It was further confirmed that there is no significant interaction effect of instructional technique and ability level on students’ achievement in English grammar.

CHAPTER FIVE

DISCUSSION, CONCLUSION, EDUCATIONAL IMPLICATIONS RECOMMENDATIONS AND SUMMARY


This chapter presents the discussion of findings, conclusion, educational implications, recommendations, limitation of the study, suggestions for further studies and finally, the summary of the study. 

Discussion of the Findings


The discussion of the findings was done under the following sub-headings;

· Effect of manual games on the mean achievement scores of students in English grammar

· Influence of gender on the mean achievement scores of students in English grammar

· Influence of ability level on the mean achievement scores of students taught English grammar

· Interaction effect of instructional technique and gender on mean achievement scores of students in English grammar

· Interaction effect of instructional technique and ability level on mean achievement scores of students in English grammar

Effect of Manual Games on the Mean Achievement Scores of Students in English Grammar


The findings of the study showed that students who were taught English grammar using manual games had higher post-test mean score than their counterpart taught using conventional discussion technique. Further analysis showed that there is a significant difference in the mean achievement scores of students taught English grammar using manual games and those taught with the conventional discussion technique in favour of the students taught using manual games.  Collaborating the findings of this study are the findings of Umo (2004), Ugwuoke (2006) and Ezeamenyi (2009). Umo (2004) found that irrespective of location of schools, the students taught Igbo grammar using games as instructional strategy achieved higher than those taught without the use of games. Similarly, Ugwuoke (2006) found that instructional games had significant effect on the pupils’ performance in English language. According to Ugwuoke, pupils’ taught using instructional games performed better than those taught English language without the instructional games. The findings of Ezeamenyi (2009) showed that junior secondary school students exposed to simulation games instruction achieved better than those exposed to expository method of teaching. These findings have empirically shown that the use of instructional games in the teaching of English language is more effective than the use of the conventional method of teaching.       

Influence of Gender on the Mean Achievement Scores of Students in English Grammar


The results or findings of the study revealed that male students had higher post-test mean score than their female counterpart. It was further found that there is no significant difference in the mean achievement scores of male and female students in English grammar. This finding has shown that both male and female students achieved equally in English grammar implying that the initial difference in the mean achievement scores of male and female students in English grammar was as a result of chance factor. This finding is in agreement with the findings of Marjah (2008), Taylor and Nikolova (2010). Marjah found that there is no significant difference in the achievement scores of male and female students in reading comprehension. Also, Taylor and Nikolova found that not minding that there existed complex interactions between variables of sex and ability, there was no significant influence of sex on the achievement of students in English language.  However, Eze (2010) found that there is a statistical difference between the mean ratings of the readability of the textbook by male and female students.  

Influence of Ability Level on the Mean Achievement Scores of Students in English Grammar


The findings of the study showed that high ability level students had higher post-test mean score than the low ability level students. Thus, there is a significant difference in the mean achievement scores of high and low ability level students in English grammar in favour of the high ability level students. This finding indicates that ability level is a significant factor on the achievement of students in English language. This finding agrees with the findings of Eze (2002), Eze and Onuigbo (2008). Eze (2002) found in a similar study that high ability students achieved significantly higher in reading comprehension than the low ability level students. Similarly, Eze and Onuigbo found that high ability visually impaired students achieved significantly higher in the comprehension tests than their low ability counterpart. On the contrary, Uzoegwu (2004) found that ability level had no significant effect on the achievement of students in essay writing. 

Interaction Effect of Instructional Technique and Gender on Mean Achievement Scores of Students in English Grammar


The findings of the study revealed that male and female students who were exposed to manual games instructional technique had higher post-test mean achievement scores than the male and female students who were exposed to the conventional discussion technique. However, further analysis showed that there is no significant interaction effect of instructional technique and gender on students’ achievement in English grammar. This finding is in agreement with the finding of Marjah (2008) who found that there is no significant interaction effect of treatment and gender on students’ achievement in English language. 
Interaction effect of Instructional Technique and Ability Level on Mean Achievement Scores of Students in English Grammar


The finding of the study showed that high ability level students of the experimental and control groups had higher post-test achievement mean scores than the low ability level students of the experimental and control groups. It was further confirmed that there is no significant interaction effect of instructional technique and ability level on students’ achievement in English grammar. This implies that the achievement of students in either of the treatment groups is not dependent on the ability level of the students. This finding is collaborated by the finding of Uzoegwu (2004). Uzoegwu found that there is no significant interaction effect of treatment and ability level on the achievement of students in English language. Thus, instructional strategy favours both the high and low ability level students.  

Conclusion


From the findings of the study, the researcher concluded that the use of manual games instructional technique has significantly proved very effective in improving the achievement of students in English grammar than the conventional discussion technique. Also, gender influence on the achievement of students in English grammar was found not to be significant. On the other hand, there was a significant differential achievement of students with high and low ability levels in favour of the high ability level students. Both gender and ability level of students’ were found not to interact significantly with instructional technique to affect the achievement of students in English grammar.

Educational Implications 


The findings of the students have several implications for the teachers, students, school authority and curriculum planners. 


The finding showed that the use of manual games significantly enhanced the achievement of students in English grammar than the conventional discussion technique. This has implication to all the stakeholders in education with students inclusive. This implies that the continuous use of conventional discussion method by the English language teachers will not improve significantly the achievement of students in English grammar. It equally implies that if school authority and curriculum planners do not make effort to enforce the use of manual games by the curriculum implementers (teachers), the students may not improve in their learning of English grammar.


The finding also indicated that gender is not a factor in the achievement of students in English grammar implying that equal attention should be given to both male and female students during teaching and learning of English grammar.


The findings also showed that ability level of students is a significant factor in the teaching and learning of English grammar in favour of the high ability level students. This implies that if effort is not made by both teachers and school authority for the low ability level students to improve in their learning, such students will continue to perform poor in English grammar.

Recommendations  


Based on the findings of the study, the following recommendations are made by the researcher.

1. School authority should enforce the use of manual games by the teachers in the teaching of English language since its efficacy has been proven.

2. State government should make provision for workshops/seminars for the English language teachers on the use of manual games in teaching and learning of the subject.

3. Adequate attention should be paid to the low ability level students during teaching and learning of the subject to enable them meet up academically with the high ability level students.  

4. Both male and female students should be given equal attention during teaching and learning of English language.

Limitations of the Study

The findings of this study may have been affected by the following factors;

1. Only few schools in the study area were used for the study. Such sample may have not been good enough to represent the whole schools in the study area.

2.  The content scope for the study was limited to only tenses which is just a unit of the JSS II curriculum. This may have affected the generalizability of the findings of this study.

Suggestions for Further Studies

The following suggestions were made for further research

1. The study can be replicated by future researchers in which large sample size will be used for the sake of generalizability of the findings.
2. The study can also be replicated using various contents of English language grammar.
Summary of the Study


The study investigated the effect of manual games on the achievement of Junior Secondary School students in English grammar in Igbo-Eze North Local Government area of Enugu State. Five research questions and five null hypotheses guided the study. Related literatures were reviewed for the study. The study adopted non-equivalent control group quasi experimental design using a population of 2, 107 junior secondary school students in the local government area. A sample of 210 JSS 2 students comprising 127 female students and 83 male students in English grammar achievement test adapted from junior WAEC examination past questions was used to collect relevant data for the study. The instrument was face validated by three experts, one in Science Education and two from Arts Education all in University of Nigeria. Content validation of the instrument was ensured through the use of test blue print. A reliability index on 0.65 was obtained using Kuder-Richardson’s formular 20. Data collected were analysed using mean, standard deviation and analysis of covariance (ANCOVA). Mean and standard deviation were used to answer the research questions while ANCOVA was used to test the hypotheses at 0.05 level of the significance. The findings of the study showed that;  

1. Students who were taught English grammar using manual games had higher post-test mean score than their counterpart taught using conventional discussion technique. Further analysis showed that there is a significant difference in the mean achievement scores of students taught English grammar using manual games and those taught with the conventional discussion technique in favour of the students taught using manual games.  

2. Male students had higher post-test mean score than their female counterpart. It was further found that there is no significant difference in the mean achievement scores of male and female students in English grammar.

3. High ability students had higher post-test mean score than the low ability level students. Thus, there is a significant difference in the mean achievement scores of high and low ability level students in English grammar in favour of the high ability level students.

4. Male and female students who were exposed to manual games instructional technique had higher post-test mean achievement scores than the male and female students who were exposed to the conventional discussion technique. However, further analysis showed that there is no significant interaction effect of instructional technique and gender on students’ achievement in English grammar.   

5. High ability level students of the experimental and control groups had higher post-test mean achievement scores than the low ability level students of the experimental and control groups. It was further confirmed that there is no significant interaction effect of instructional technique and ability level on students’ achievement in English grammar.


Based on the findings of the study, conclusions were made. Educational implications of the study were x-rayed from where some recommendations were proffered. Finally, limitations and suggestions for further studies were made.   
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APPENDIX A

ENGLISH GRAMMAR ACHIEVEMENT TEST (EGAT) 

Part A: Bio-data

The students supply the following information

Name: …………………………………………………………….………………..…

Class: …………………..………………………………….…….……………………

School: ………………………………………………….………….…………………

Sex: ……..……………………………………………………………………………

.
Part B: The Test

Instruction: Put the correct form of the verb in bracket from the options given (A-D) from questions (1-18)

1. Every worker (pay) his salary monthly. (a) has paid (b) have paid (c) were paid (d) is paid.

2. Our English master (be) very industrious. (a) being (b) are (c) were (d) is

3. The child (sweep) the floor every morning. (a) sweeps (b) sweet (c) sweeping (d) sweep.

4. Nigerians (celebrate) their independence on 1st October. (a) are celebrate (b) celebrate (c) celebrated (d) were celebrating.

5.  Many educated people (making) a lot of grammatical error. (a) is making (b) makes (c) make (d) maked

6.  My book (be) in the bag. (a) are being (b) is (c) were (d) is being.

7.  If they (do) not come, I will not go. (a) does (b) will (c) do (d) are.

8.  Ebere (lose) her  bag last week. (a) losed (b) loosed (c) lost (d) losing. 

9. I (go) to school yesterday. (a) went (b) was going (c) gone (d) is going.

10.  She (wake) up just three minutes ago. (a) waking (b) is waking (c) woke (d) woken.

11.  Ngozi (eat) food when she returned. (a) eats (b) ate (c) eating (d) eaten.

12.  He (graduate) in the year 1997. (a) graduates (b) is graduating (c) graduated (d) was graduating. 

13. The clock (strike) three when I came in. (a) striking (b) striked (c) struck (d) strank 

14.  The children (kneels) down before there grandmother. (a) is kneel (b) knelted (c) knelt (d) kneeled 

15.  Mr John (teach) me French  (a) teached (b) talked (c) taught (d) thought

16.  The housekeeper girl (grind) the pepper on a stone (a) are grinding (b) grinded (c) ground (d) grinding 

17.  our students performs well now …….(a) are perform (b) is performing (c) performed (d) performing 
18.  The child do her assignment now. (a) is doing (b) was doing (c) were doing (d) are doing

Choose the appropriate answer from the options lettered A-D and fill in the gaps belows:

19.  I …… to school yesterday when a heavy truck nearly knocked me down. (a) were walking (b) was walking (c) walked, (d) is walking

20.   As the vehicle …….. Chika jumped down. (a) is moving (b) moves (c) were moving (d) was moving

21.  They …….. a drunk when the masquerade came. (a) was watching (b) were watching (c) watched (d) is watching. 

22.  When I …… out of bed, I heard the second bell. (a) were getting (b) was getting (c) get (d) gets.

23.  As we ……. along Marina one day, a little boy fell into the lagoon. (a) was strolling (b) is strolling (c) are strolling (d) were strolling. 

24.  When the fireman …… the ladder, the wall collapsed. (a) climb (b) were climbing (c) was climbing (d) climbed 

25.  Mr Obi …… when the robbers came. (a) slept (b) are steeping (c) were sleeping (d) was sleeping.

26.  They ……… when their father arrived. (a) was eating (b) were eating (c) have eating (d) had eating.

27.  Students are supposed to be attentive during the period when they ….. lessons. (a) is teaching (b) goes (c) are being taught (d) is being taught

28.  John …. in the library this moment. (a) was reading (b) is reading (c) read (d) being

29.  James let’s go to the stadium because a match ……… played there now. (a) are being (b) is been (c) is being (d) are been

30.   The boys who are late to school ……… caned now in the principals office. (a) are been (b) is been (c) were been (d) are being

31.   Mary is always …….in the school. (a) fights (b) fight (c) fighting (d) fought

32.  The students ......... in the field. (a)are playing (b) is playing (c) plays  (d) being
33. we … a play when the boy came (a) were watching (b) are watching (c) watches (d) is watching

34. I ……… up just five minutes ago (a) wakes (b) woke (c) woken (d) waking

35. Ngozi……. To school when she saw a snake (a) were going (b) has go (c) was going (d) go
APPENDIX B

ENGLISH GRAMMAR ACHIEVEMENT TEST (EGAT)

MARKING SCHEME 

Mark Allocation 1 mark each

Total: 30 marks 

1. D –  IS PAID

2. D – IS 

3. A – SWEEPS

4. B – CELEBRATE

5. C – MAKE

6. B – IS

7. C – DO 

8. C – LOST 

9. A – WENT

10. C – WOKE

11.  B – ATE

12.  C – GRADUATED

13. C– STRUK 

14.  C -  KNELT 

15.  C – TAUGHT

      16.        C– GROUND
17.        C– PERFORM

18.
       A – IS DOING

APPENDIX C

Table of Specification for English Grammar Achievement Test (EGAT)

	S/N
	Content 
	Knowledge 60%
	Comprehension 40% 
	 Total 

	1
	Simple Present Tense
	(4)

1, 2, 3,7
	(3)

4, 5, 17
	7

	2
	Simple Past Tense
	
	(10)

8, 9, 10, 11, 12, 13, 14, 15, 16,34
	10

	3
	Present  Continuous Tense
	(8)

18, 26, 27, 28, 29, 30, 31, 32

	
	8

	4
	Past Continuous Tense
	(10)

18, 19, 20, 21, 22, 23, 24, 25, 33, 35
	
	10

	
	Total 
	22
	13
	35


APPENDIX D

A LESSON PLAN FOR THE EXPERIMENTAL GROUP

1ST WEEK

Subject:          English Language

Broad Area:  Grammar

Topic:

Simple Present Tense
Date: 

Class: 

JSS II

Age:

11+
Duration:
40 Minutes 

Behavioural Objectives: By the end of the lesson, the students should be able to;

i. define simple present  tense

ii. give examples of simple present  tense 

iii. make sentences with at least 5 of them

iv. identify them in sentences

Instructional Materials: Boxes/baskets clipboard (containing some sentences) showing simple present tense, word cards/flash cards. , intensive English book 2

Instructional Techniques: Game play, explanation, use of examples, demonstration, miming, discussion, questioning and reinforcement. 

Entry Behaviour: The students are familiar with some of the verbs they use daily 

INSTRUCTIONAL PROCEDURE

	Lesson Movement  
	Teacher’s Activities 
	Students’ Activities
	Mode 
	Instructional Materials
	Instructional teacher

	Identification of Previous Knowledge
	 (i). The teacher asks the students to mention some of the verbs they know. (ii) The teacher asks the students to make sentence with come, came, is, was. The teacher introduces the new topic thus: “simple present tense”.
	(i) The students listen to their teacher and mention them (ii) The students make sentence with them (iii) They note down the new topic
	Individuals 
	Chalkboard
	Questioning, demonstration  and reinforcement.

	Presentation 
	The teacher introduces the new topic thus; simple present tense.

(i) The teacher defines the topic for the students: simple present tense is the tense that expresses habitual actions, permanent truth and issued for the description of process. (ii) She tells the students the 2 forms of simple present tense: the form that takes ‘s’ and the form that dose not takes ‘s’ (iii) She gives some examples of simple present tense such as do, play, eat, go, walk, laugh, beat and so on. (iv) He also informs them that simple present tense  such as likes, eats, jumps are used with third person singular nouns and pronoun. Example he, she, it, John, Ngozi and so on. He also informs them apart from the form ‘s’, the  rest of the simple present such as eat like, come, is , go, jump etc can be used with first person singular and plural pronoun, i.e I, we. Second person pronoun you and third person plural pronoun: they, so on. Example I eat rice everyday, Ngozi eats rice everyday, they eat rice everyday, you eat rice everyday. 

                                 
	The students listen to their teacher and note what the teacher informs them.
	Individuals 
	Chalkboard, intensive English book 2.
	Demonstration, explanation and use of examples.

	Exploration 


	 (i) The teacher divides the students into 4 groups of 10 in each, getting them ready to play the ‘go fishing’ on the simple present tense. (ii) She hangs the cardboard paper containing the definition of simple present tense and the examples on the wall in front of the class. (iii) The teacher gives each group a box/basket containing 10 simple present tense and other numerous words. (iv) The teacher directs them to start the play at the same time by identifying/ selecting the cards that contains simple present tenses from the box/basket. (v) The teacher hangs another clipboard containing sentence with gapes where the students will march the simple present tense selected during the game. (iii) Any group that finished the identification and marching of the words correctly will win the game.
	(i) The students stay in their various groups (ii) The students take their time and study the cardboard paper(iii) Each students handles his/her own box/basket with word cards. (iv) The students play the game (v) The students identify and march the words.
	Group 
	Boxes/baskets, word cards, clipboard
	Game play

	Discussion 
	 The teacher goes to each group and guides each of them on what to do. He directs the first group (A) to  give the definition of the simple present tense, the second group (B) should give the examples, the third group (C) should make sentences with the examples supplied with the second group, while the group (D) which is the fourth group should identify the simple present  tense in the sentences made by group C. After the students have done the above, the teacher and assists them to state why they are like that. 
	The students listen to their teacher and do what she asks them.
	Group/individuals
	Chalkboard
	Discussion explanation and demonstration 

	Application 
	 (i) The teacher gives the students time to identify and name the simple present tense they encountered during the game before the students. (ii) The students also identify the simple present tenses from the following sentences. (a) He eats rice on Sundays (b) Boys hate make-up (c) John is a handsome man. Ngozi goes to school daily. The school has a large compound. (ii) They state why the identified ones are regarded as simple present tense.
	(i) The students pick the cards one by one, naming and showing them before the students (ii) They make sentence with those words
	Individuals/group
	Word cards, 
	Demonstration and explanation. 

	Evolution  
	The teacher evaluates the students with the following questions (i) define the simple present tense (ii) give at least 5 examples of them (iii) make 2 sentences each with the following words: eat, play, is, likes (iv) underline the simple present tense in the following sentences: She plays in the morning, I go to school everyday, Girls like make-up. 
	(i) The students listen attentively (ii) They do the exercise. 
	Individuals. 
	Chalkboard 
	Questioning and reinforcement.


A LESSON PLAN FOR THE EXPERIMENTAL GROUP

2ND WEEK

Subject:          English Language

Broad Area:  Grammar

Topic:

Present Continuous Tense
Date: 

Class: 

JSS II

Age:

11+
Duration:
40 Minutes 

Behavioural Objectives: By the end of the lesson, the students should be able to;

i. define a present  continuous tense

ii. give some examples of present  continuous tense

iii. make sentences with them

iv. identify them in sentences

Instructional Materials: Basket/box, clipboard (containing definition and examples and  the other contains sentences with gaps) card words cards.

Instructional Techniques: Games play, demonstration, discussion, questioning/ reinforcements, explanation, miming. 

Entry Behaviour: The students have studied the present continuous tense

INSTRUCTIONAL PROCEDURE
	Lesson Movement 
	Teacher’s Activities 
	Students’ Activities
	Mode 
	Instructional Materials
	Instructional teacher

	Identification of the Previous Knowledge 


	The teacher asks the students to (i). Give at least 5 examples of simple present tense (ii) make sentence with the following: hates, come, go, likes. 
	(i) The students listen to their teacher and give some examples (ii) They make sentence with the words (iii) They note down the new topic.
	Individuals 
	Chalkboard
	Questioning and reinforcement.

	Presentation 
	(i) The teacher introduces the new topic: present continuous tense.

(ii) The teacher defines for present continuous tense. This is used to indicate an action going on at the time of speech. (iii) She explains that present continuous tense is a ‘now’ tense expressed with the use of an auxiliary verb in the present and the main verb in “-ing” form (iv) She gives some examples of present continuous tense e.g ‘is going’ ‘are going’ ‘are playing’ and so on

(v) She teaches them how to make sentences with the present continuous tense mentioned e.g I am going to the church; she is eating food and they are going home. (vi)  She gives them some sentences and tells them to identify the present continuous tenses e.g we are preparing for the competition; I am going to the church. Ngozi is going to the market.
	The listen to their teacher and write down what she is teaching (ii) They give more examples (iii) makes sentences with the present continuous tense (ii) identify the present continuous tense.


	Individuals 
	Chalkboard, intensive English book 2
	Demonstration, explanation and use of examples.

	Exploration


	(i) The teacher divides the students into 4 groups of 10 in each, getting them reading to play the ‘go-fishing game’ on the present continuous tense. (ii) She hangs the clipboard containing the definition of present continuous tense and the examples on the wall in front of the class.  (iii) The teacher gives each group a box/basket containing 10 present continuous tense and other numerous words. (iv) The teacher directs the students on how to play the game and tell all the groups to start playing the game at the same time by identify and sorting the cards that contains present continuous tenses from the boxes. (v) The teacher hangs another clipboard  containing sentence with gapes where the students will march the present continuous tense sorted out during the game. Any group that finished the identification and marching of the words first and correctly wins the game.
	(i) Each group handles his own box/basket with word cards. (ii) The students play the game (iii) The students identify and march the words
	Group
	Word card, boxes/baskets, clipboard
	Demonstration, use of example, miming and game play

	Discussion


	 The teacher goes to each group and guides each of them on what to do. He directs the first group (I) to  give the definition of the present continuous tense, the second group (II) should give the examples, the third group (III) should make sentences with the examples supplied with the second group, while the group (IV) which is the fourth group should identify the present continuous tense in the sentences made by group C. After the students have done the above, the teacher and assists them to state why they are like that. 
	The students listen to their teacher and do what she asks them.
	Group /individuals
	Chalkboard
	Discussion explanation and demonstration 

	Application


	(i) The teacher gives the students time to name the present continuous tense they encountered during the game before other students. (ii) They make a sentence with each an everyone of them 


	(i) The students pick the cards one by one showing and naming them before the students (ii) They make sentence with these words
	Individuals/group
	Word cards, boxes/baskets
	Demonstration, questioning and reinforcement. 

	Evaluation


	The teacher evaluates the students with the following questions (i) define the present continuous tense (ii) give at least 5 examples of them (iii) make 2 sentences each with the following words: is going, are playing, is, is eating, are reading. (iv) Underline the present continuous tense in the following sentences: She is plays valley ball; She is going to school; They are reading their books; Ngozi is telling lies; Odo is eating food. 
	(i) The students listen attentively (ii) They do the exercise. 
	Individuals 
	Chalkboard 
	Questioning and reinforcement.


A LESSON PLAN FOR THE EXPERIMENTAL GROUP

3RD WEEK

Subject:          English Language

Broad Area:  Grammar

Topic:

Simple Past Tense
Date: 

Class: 

JSS II

Age:

11+
Duration:
40 Minutes 

Behavioural Objectives: By the end of the lesson, the students should be able to;

i. define a simple past tense

ii. give some examples of simple past tense

iii. make sentences with them

iv. identify them in sentences

Instructional Materials: Box/basket, two clipboard (containing definition of 4 examples of simple past tense and the other contains sentences with gaps), word cards.

Instructional Techniques: Games play, demonstration, discussion, questioning/ reinforcements and miming.

Entry Behaviour: The students have studied simple past tense

INSTRUCTIONAL PROCEDURE
	Lesson Movement
	Teacher’s Activities 
	Students’ Activities
	Mode 
	Instructional Materials
	Instructional teacher

	Identification of the Previous Knowledge 


	The teacher asks the students to: (i) define the simple present tense (ii) give at least 5 examples of simple past tense.
	(i) The students listen to their teacher and give definition of simple present tense (ii) They give some examples of simple present tense. 
	Individuals 
	Chalkboard
	Questioning and reinforcement.

	Presentation
	The teacher introduces the new topic thus: “simple past tense”. (i) The teacher defines simple past tense. This indicates/ shows an action that happened in the past and was completed in the past. (ii) She explains that the action has no connection with the present and also tells them that there are regular and irregular verbs (iii) She gives some examples of simple past tense such as: ate, went, go, had, returned, met, and attended.

(vi) She teaches them how to make sentences with the simple past tense mentioned e.g I went to school yesterday. She woke up just now. John ate food when he returned. He had a little ram. (v) She gives them some sentences and teaches them to identify the simple past tenses e.g the lid of the box fell off. He talked to me yesterday. She taught me French.
	 (i) The students listen to their teacher and write down what she is teaching (ii) they ask question where they are confused. (iii) they also give more examples (iv) they identify the simple past tense.
	Individuals 
	Chalkboard,

Intensive English book 2.
	Demonstration,  Explanation and questioning  

	Exploration


	 (i) The teacher divides the students into 4 groups of 10 in each, getting them ready to play the ‘go-fishing game’ on the simple past tense. (ii) She hangs the clipboard containing the definition of simple past tense and the examples on the wall in front of the class. This indicates /shows an action that happened in the past and was completed in the past. The actions has no connection with the present, examples, was, went, were, had, returned, woke and so on. (iii) The teacher gives each group a box/basket containing 10 simple past tense and other numerous words. (iv) The teacher directs the students on how to play the game and asks all the group to start playing the game at the same time by identifying and sorting the cards that contain simple past tense from the box. (v) The teacher hangs another clipboard containing sentence with gape where the students will march the simple past tense sorted out during the game. Any group that finished the identification and marching of the words first and correctly wins the game.
	(i) Each group handles his own box/basket with card words. (ii) The students then play the game (iii) The students identify and march the words.
	Group
	Word card, boxes/baskets, clipboard
	Game play and discussion.

	Discussion


	 The teacher goes to each group and guides each of them on what to do. He directs the first group (I) to  give the definition of the simple past tense, the second group (II) should give the examples, the third group (III) should make sentences with the examples supplied with the second group, while the group (IV) which is the fourth group should identify the simple past tense in the sentences made by group C. After the students have done the above, the teacher and assists them to state why they are like that. 
	The students listen to their teacher and do what she asks them.
	Group /individuals
	Chalkboard
	Discussion explanation and demonstration 

	Application 


	 (i) The teacher gives the students time to mention the names of simple past tense they encountered during the game before the students. (ii) The students make use of simple past tense of the verb in brackets to change the sentence so that it tells of a past event.  (iii) The thief is creeping stealthily towards the open window. (i) I (think) I (know) the answer. The clock (strikes) three. Ngozi (is feeling) ill. The chair (sings) the anthem very well. I don’t know why he (falls) down the stairs.  
	(i) The students pick the cards one by one showing and naming them before the students (ii) They make sentence with those words
	Individuals/group
	Word cards, boxes/basket
	Demonstration and explanation 

	Evaluation 


	The teacher evaluates the students with the following questions (i) define the simple past tense (ii) give at least 5 examples of them (iii) Underline the simple past tense in the following sentences: I saw him last week; The plane touched the ground last week; We rushed in yesterday. I went to school in the morning; He had a little ram. 
	(i) The students listen attentively (ii) They do the exercise. 
	Individuals 
	Chalkboard 
	Questioning and reinforcement


A LESSON PLAN FOR THE EXPERIMENTAL GROUP

4TH WEEK

Subject:          English Language

Broad Area:  Grammar

Topic:

 Past Continuous Tense
Date: 

Class: 

JSS II

Age:

11+
Duration:
40 Minutes 

Behavioural Objectives: By the end of the lesson, the students should be able to;

i. define a past continuous tense

ii. give some examples of past continuous tense 

iii. make sentences with them

iv. identify them in sentences

Instructional Materials: Box/basket, two clipboard (1 containing definition and some examples of past continuous tense and the other contains sentences with gaps), words/flash cards.

Instructional Techniques: Game play, demonstration, discussion, questioning/ reinforcements, miming and explanation 

Entry Behaviour: The students have studied present continuous tense

INSTRUCTIONAL PROCEDURE
	Lesson movement 
	Teacher’s Activities 
	Students’ Activities
	Mode 
	Instructional Materials
	Instructional teacher

	Identification of the Previous Knowledge 


	(i) The teacher asks the students to (i) define the present continuous tense (ii) she asks them to give some examples of past continuous tense  
	(i) The students listen to their teacher and define it (ii) They give the examples.
	Individuals 
	Chalkboard
	Questioning and reinforcement.

	Presentation 
	The teacher introduces the new topic thus: “past continuous tense”.

(i) The teacher defines past continuous tense. This is used to express two actions in the past in which the first action will be interrupted by the second. (ii) The teacher explains to them that the first action is put in the continuous form while the second is in the simple past. (iii) She gives examples: was walking, were watching, was moving, were playing and so on.

(iv) She teaches them how to make sentences with the past continuous tense mentioned e.g (a) I was walking to school yesterday when a heavy trunk nearly knocked me down. (b) As the vehicle was moving Ebere jumped. (c)They were watching a drunk when the masquerade came. 

(ii) She gives them some sentences and ask them to identify the past continuous tenses e.g (a) He was reading when I came in; (b) They were eating when their father arrived.
	(i) The students write down the topic.(ii) The students listen to their teacher (iii) They give more examples.(iv) The students make sentences with present continuous tense. (v) identify the present continuous tenses in a given sentence
	Individuals 
	Chalkboard, intensive English book 2
	Game play and miming. 



	Exploration


	(i) The teacher divides the students into 4 groups of 10 in each, getting them ready to play the ‘go-fishing game’ on the past continuous tense. (ii) She hangs the clipboard containing the definition of past continuous tense and the examples on the wall in front of the class. This indicates/shows an action that happened in the past and was completed in the past. The actions has no connection with the present, examples, was, went, were, had, returned, woke and so on. (ii) The teacher gives each group a box/basket containing 10 simple past tense and other numerous words. (iv) The teacher directs the students on how to play the game and asks all the groups to start playing the game at the same time by identify and sorting the cards that contains past continuous tense from the box/basket. (v) The teacher hangs another clipboard containing sentence with gapes where the students will march the past continuous tense sorted out during the game. Any group that finished the identification and marching of the words first and correctly wins the game.
	(i) Each group handles his own box/basket with card words. (ii) The students then play the game (iii) The students identify and march the words.
	Group
	Word cards, boxes/baskets, clipboard
	Game play and miming 

	Discussion


	 The teacher goes to each group and guides each of them on what to do. He directs the first group (I) to give the definition of the past continuous tense, the second group (II) should give the examples, the third group (III) should make sentences with the examples supplied with the second group, while the group (IV) which is the fourth group should identify the past continuous tense in the sentences made by group C. After the students have done the above, the teacher and assists them to state why they are like that. 
	The students listen to their teacher and do what she asks them.
	Group /individuals
	Chalkboard
	Discussion explanation and demonstration 

	Application


	 (i) The teacher gives the students time to mention the past continuous tense they encountered during the game before the students. (ii) The students complete the following sentences, putting them in past continuous tense form: (a) when the fireman … (climb) the ladder, the wall… (collapse) (b) as we …..(Stroll) along the marina one day, a little boy…..(Fall) into the lagoon.  (iii) The girl… (break one of the new plate when they ….. (wash) the dishes.  
	(i) The students pick the cards one by one showing and naming them before the students (ii) They make sentence with those words
	Individuals/group
	Word cards, boxes/baskets
	Questioning, demonstration and reinforcement. 

	Evaluation


	The teacher evaluates the students with the following questions (i) define the past continuous tense (ii) give at least 5 examples of them (iii) make at least 2 sentences each with the following: was going; were talking; were breaking; was strolling. (iv) Correct the following sentences: (a) I am eating when she arrived; (b) we was jumping when the car knocked him down.
	(i) The students listen attentively (ii) They do the exercise. 
	Individuals 
	Chalkboard 
	Questioning and reinforcement.


APPENDIX E

LESSON PLAN FOR THE CONTROL GROUP

1ST WEEK

Subject:  English Language

Broad Area:  Grammar

Topic:

Simple Present Tense

Date: 

Class: 

JSS II

Age:

11+
Duration:
40 Minutes 

Behavioural Objectives: By the end of the lesson, the students should be able to;

i. define simple present tense

ii. give examples of some simple present tense

iii. make sentences with at least five of them

iv. identify them in sentences

Instructional Materials: Chalkboard, intensive English book 2

Entry Behaviour: Students are familiar with some of the verbs they use daily, such as come, go, is, was and so on.

Instructional Technique:  Explanation, demonstration, use of example, questioning and reinforcement 
INSTRUCTIONAL PROCEDURE

	Lesson Movement  
	Teacher’s Activities 
	Students’ Activities
	Mode 
	Instructional Materials
	Instructional techniques

	Identification of Previous Knowledge
	 (i). The teacher asks the student to give at least five examples of verbs they know. (ii) Make sentences with the following verbs: come, go, is, was, and came. 


	The students respond to the teachers questions by: (i) given some examples (ii) making sentences with come, go, is, was
	Individuals
	Chalkboard, intensive English Book 2.
	Questioning, reinforcement.

	Presentation
	The teacher introduces the new topic thus; simple present tense.

(i) The teacher defines the topic for the students: simple present tense is the tense that expresses habitual actions, permanent truth and issued for the description of process. (ii) She tells the students the 2 forms of simple present tense: the form that takes ‘s’ and the form that dose not takes ‘s’ (iii) She gives some examples of simple present tense such as do, play, eat, go, walk, laugh, beat and so on. (iv) He also informs them that simple present tense  such as likes, eats, jumps are used with third person singular nouns and pronoun. Example he, she, it, John, Ngozi and so on. He also informs them apart from the form ‘s’, the  rest of the simple present such as eat like, come, is , go, jump etc can be used with first person singular and plural pronoun, i.e I, we. Second person pronoun you and third person plural pronoun: they, so on. Example I eat rice everyday, Ngozi eats rice everyday, they eat rice everyday, you eat rice everyday. 

                                 
	The students listen to their teacher and note what the teacher informs them.
	Individuals 
	Chalkboard, intensive English book 2.
	Demonstration, explanation and use of examples.

	Exploration 


	 The teacher guides the students to give more examples of the simple present tense. He also informs them to make various structures that fit into the structure presented at the presentation stage. 
	The student give more examples, they also makes sentences that fit into the structure at the presentation stage 
	Individuals
	Chalkboard, intensive English Book 2.
	Explanation, demonstration. 

	Discussion

	(i) The teacher guides the students on how to make sentences with simple present tense. Examples I go to school daily. John does a fine work. They play football in the evening. (ii) The students give their own sentences while the teacher corrects the students and informs them the right answer. (iii) The teacher assists them identify the simple present tense by underlining them.    E:g They play football in the evening; I go to school daily
	(i) The students listen to their teacher (ii) make sentences with simple present tense. (iii) identify simple present tenses from the listed sentences 
	Individuals
	Chalkboard, intensive English Book 2.
	Discussion, demonstration. 

	Application

	(i) The teacher gives the students time to identify the simple present tenses from the following sentences. (a) He eats rice on Sundays (b) Boys hate make-up (c) John is a handsome man. Ngozi goes to school daily. The school has a large compound. (ii) They state why the identified ones are regarded as simple present tense (iii) The students to explain why some simple present tense end in ‘s’ and some do not. 
	(i) Listen to their teacher (ii) identifies the simple present tenses (iii) explain why some end in ‘s’ and some do not
	Individuals 
	Chalkboard
	Demonstration and explanations.



	Evaluation
	The teacher evaluates the students with the following questions: (i) define the simple present tense (ii) give at least five examples of them (iii) make 2 sentences each with the following eat, play, is, go likes. (iv) Underline the simple present tense in the following sentences e.g She plays in the morning, I go to school everyday. Girls like makeup.
	(i) Listen attentively to their teacher (ii) do the exercise 
	Individuals
	Chalkboard 
	Questioning and reinforcement. 


LESSON PLAN FOR THE CONTROL GROUP

2ND WEEK

Subject: English Language

Broad Area:  Grammar

Topic:

Present Continuous Tense
Date: 

Class: 

JSS II

Age:

11+
Duration:
40 Minutes 

Instructional Behaviour: By the end of the lesson, the students should be able to;

i. define present continuous tense

ii. give examples of present continuous tense

iii. make sentences with at least 5 of them

iv. identify them in sentences

Instructional Materials: Chalkboard, intensive English book 2

Instructional Techniques: Explanation, demonstration, use of examples, discussion, questioning and reinforcement

Entry Behaviour: The students have studied simple present tense

INSTRUCTIONAL PROCEDURE
	Lesson Movement  
	Teacher’s Activities 
	Students’ Activities
	Mode 
	Instructional Materials
	Instructional techniques

	Identification of Previous Knowledge
	(i). The teacher asks the student to mention some simple present tense they know. (ii) She tells them to make sentences with the words mentioned.

(iii) 
	(i) Listen to the teacher and mention some words (ii) make sentences with them..
	Individuals 
	Chalkboard
	Questioning and reinforcement.

	Presentation 
	(i) The teacher introduces the new topic: present continuous tense.

(ii) The teacher defines for present continuous tense. This is used to indicate an action going on at the time of speech. (iii) She explains that present continuous tense is a ‘now’ tense expressed with the use of an auxiliary verb in the present and the main verb in “-ing” form (iv) She gives some examples of present continuous tense e.g ‘is going’ ‘are going’ ‘are playing’ and so on

(v) She teaches them how to make sentences with the present continuous tense mentioned e.g I am going to the church; she is eating food and they are going home. (vi)  She gives them some sentences and tells them to identify the present continuous tenses e.g we are preparing for the competition; I am going to the church. Ngozi is going to the market.
	The listen to their teacher and write down what she is teaching (ii) They give more examples (iii) makes sentences with the present continuous tense (ii) identify the present continuous tense


	Individuals 
	Chalkboard, intensive English book 2
	Demonstration, explanation and use of examples.

	Exploration: 


	The teacher guides the students to give more examples of present continuous tense. He also informs them to make various sentence structure that are the same with the one presented in the presentation stage 
	 (i)  The students listen to their teacher and give more examples (ii) they make their own sentences.
	Individuals 
	Chalkboard, intensive English Book 2.
	Demonstration, explanation, use of examples.



	Discussion
	 The teacher writes some sentences on the chalkboard and asks the students to make another sentence that has the same structure with the one presented and state why it fits to the presented structure. The teacher explains more from their own explanation. 
	(i) The student makes sentences with the present continuous tense (ii) identify the present continuous tense
	Individuals 
	Chalkboard 
	Demonstration, 

Discussion and explanation.  

	Application
	The teacher gives them time to apply the knowledge they acquired from presentation stage: (i) They give some examples of present continuous tense (ii) they make sentence with each an everyone of them. 
	(i) The student listen to their teacher and give some examples (ii) they make sentence with them
	Individuals
	Chalkboard 
	Demonstration, 

and explanation.  

	Evaluation


	The teacher evaluates the students with the following questions: (i) define present continuous tense (ii) give at least 3 examples (iii) make 2 sentence each with the following: is eating, are going, is playing, are dancing (iv) give them some sentences to identify the present continuous tense: She is eating food. Ngozi is telling lie. They are going to the market. 
	The student listen to their teacher and do the exercise 
	Individuals
	Chalkboard 
	Questioning and reinforcement 


LESSON PLAN FOR THE CONTROL GROUP

3RD WEEK

Subject: English Language

Broad Area:  Grammar

Topic:

Simple Past Tense
Date: 

Class: 

JSS II

Age:

11+
Duration:
40 Minutes 

Behaviour Objectives: By the end of the lesson, the students should be able to;

i. define simple past tense

ii. give some example of simple past tense

iii. make sentences with at least 5 of them

iv. identify them in sentences

Instructional Materials: Chalkboard, intensive English book 2

Instructional Techniques: Use of examples explanation, demonstration, questioning and reinforcement

Entry Behaviour: The students have studied simple past tense

INSTRUCTIONAL PROCEDURE

	Lesson Movement  
	Teacher’s Activities 
	Students’ Activities
	Mode 
	Instructional Materials
	Instructional techniques

	Identification of Previous Knowledge
	 (i) The teacher asks the student to list some simple present tense they know. ii. She tells them to make sentences with the words mentioned.


	(i) The students listen to their teacher and list some words (ii) make sentences with them 
	Individuals 
	Chalkboard
	Questioning and reinforcement.

	Presentation 
	The teacher introduces the new topic thus: “simple past tense”. (i) The teacher defines simple past tense. This indicates/ shows an action that happened in the past and was completed in the past. (ii) She explains that the action has no connection with the present and also tells them that there are regular and irregular verbs (iii) She gives some examples of simple past tense such as: ate, went, go, had, returned, met, and attended.

(vi) She teaches them how to make sentences with the simple past tense mentioned e.g I went to school yesterday. She woke up just now. John ate food when he returned. He had a little ram. (v) She gives them some sentences and teaches them to identify the simple past tenses e.g the lid of the box fell off. He talked to me yesterday. She taught me French.
	 (i) The students listen to their teacher and write down what she is teaching (ii) they ask question where they are confused. (iii) they also give more examples (iv) they identify the simple past tense.
	Individuals 
	Chalkboard,

Intensive English book 2.
	Demonstration,  Explanation and questioning  

	Exploration
	 The teacher guides the students to give more examples of the simple past tense. He also informs them to make various structures that fit into the structure presented at the presentation stage. 
	The student give more examples, they also makes sentences that fit into the structure at the presentation stage 
	Individuals
	Chalkboard, intensive English Book 2.
	Explanation, demonstration. 

	Discussion
	(i) The teacher guides the students on how to make sentences with simple past tense. Examples I go to school daily. John does a fine work. They play football in the evening. (ii) The students give their own sentences while the teacher corrects the students and informs them the right answer. (iii) The teacher assists them identify the simple present tense by underlining them.    E:g They play football in the evening; I go to school daily
	(i) The students listen to their teacher (ii) make sentences with simple past tense. (iii) identify simple past tenses from the listed sentences 
	Individuals
	Chalkboard, intensive English Book 2.
	Discussion, demonstration. 

	Application
	 (i) The teacher gives the students time to list some of the examples of simple past tense. (ii) The students make use of simple past tense of the verbs in brackets to change the sentence so that it tells of a past event.  (iii) The thief is creeping stealthily towards the open window. (i) I (think) I (know) the answer. The clock (strikes) three. Ngozi (is feeling) ill. The chair (sings) the anthem very well. I don’t know why he (falls) down the stairs.  
	(i) The students listen and give the examples (ii) The students changes the tenses in bracket to simple past tense.
	Individuals
	 Chalkboard 
	Explanation and Demonstration 

	Evaluation

	The teacher evaluates the students with the following questions: (i) what is simple past tense (ii) mention at least 5 examples of simple past tense (iii) make 2 sentences  each with the following words: was, went were, woke, returned  (iv) Underline the simple past tense in the following sentences: I saw him last week. The plane touched the ground last week. He rushed in yesterday. I went to school in the morning. He had a little ram. 
	Listen to their teacher attentively and do the exercise  
	Individuals 
	Chalkboard
	Questioning and reinforcement. 


LESSON PLAN FOR THE CONTROL GROUP

4TH WEEK

Subject: English Language

Broad Area:  Grammar

Topic:

Past Continuous Tense
Date: 

Class: 

JSS II

Age:

11+
Duration:
40 Minutes 

Behavioural Objectives: By the end of the lesson, the students should be able to;

i. define past continuous  tense

ii. mention some example of past continuous tense 

iii. make sentences with at least 3of them

iv. identify them in sentences

Instructional Materials: Chalkboard, intensive English book 2

Instructional Techniques: Use of examples explanation, demonstration, discussion, questioning and reinforcement

Entry Behaviour: The students have studied present continuous tense 

INSTRUCTIONAL PROCEDURE

	Lesson Movement  
	Teacher’s Activities 
	Students’ Activities
	Mode 
	Instructional Materials
	Instructional techniques

	Identification of Previous Knowledge
	 (i). The teacher asks the student to define a present continuous tense. (ii) She asks them to give some examples.  
	(i) The students listen to their teacher and define it (ii) They gave the examples (iii) The students write down the topic.
	Individuals 
	Chalkboard
	Questioning and reinforcement

	Presentation 
	The teacher introduces the new topic thus: “past continuous tense”.

(i) The teacher defines present continuous tense. This is used to express two actions in the past in which the first action will be interrupted by the second. (ii) The teacher explains to them that the first action is put in the continuous form while the second is in the simple past. (iii) She gives examples: was walking, were watching, was moving, were playing and so on.

(iv) She teaches them how to make sentences with the past continuous tense mentioned e.g (a) I was walking to school yesterday when a heavy trunk nearly knocked me down. (b) As the vehicle was moving Ebere jumped. (c)They were watching a drunk when the masquerade came. 

(ii) She gives them some sentences and ask them to identify the past continuous tenses e.g (a) He was reading when I came in; (b) They were eating when their father arrived.


	(i) The students write down the topic.(ii) The students listen to their teacher (iii) They give more examples.(iv) The students make sentences with present continuous tense. (v) identify the present continuous tenses in a given sentence
	Individuals 
	Chalkboard, intensive English book 2
	Explanation, demonstration an use of examples .



	Exploration 


	The teacher guides the students to give more examples of past continuous tense. He also informs them to make various sentence structure that are the same with the one presented in the presentation stage 
	 (i)  The students listen to their teacher and give more examples (ii) they make their own sentences.
	Individuals 
	Chalkboard, intensive English Book 2.
	Demonstration, explanation, use of examples.



	Discussion
	 The teacher writes some sentences on the chalkboard and asks the students to make another sentence that has the same structure with the one presented and state why it fits to the presented structure. The teacher explains more from their own explanation. 
	(i) The student makes sentences with the past continuous tense (ii) identify the past continuous tense
	Individuals 
	Chalkboard 
	Demonstration, 
Discussion and explanation.  

	Application 


	 (i) The teacher gives the students time to change the following group of words to past continuous tense: is going, are going, are playing, will be singing.  (ii) The students complete the following sentences, putting them in past continuous action (i) when the fireman ….. (Climb) the ladder, the wall ……. (Collapse).  (ii) As we……… (Stroll) along the marina one day, a little boy…… (Fall) into the lagoon (iii) The girls …… (Break) one of the new plates when they ….. (Wash) the dishes.  
	(i) The students take their time and change the group of words to present continuous tense (ii) They completed the sentences.
	Individuals
	Chalkboard 
	Demonstration and explanation 

	Evaluation 
	The teacher evaluates the students With the following questions: (i) define a past continuous tense (ii) give at least 5 examples of past continuous tense (iii) make at least 2 sentences each with the following: was going, were talking, were breaking, was strolling (iv) correct the following sentence: (a) I am eating when she arrived; (b) We was jumping when the car knocked him down.   
	The students listen and do the exercise  
	Individuals 
	Chalkboard
	Questioning and reinforcement. 




APPENDIX F
THE GAME FOR GRAMMAR INSTRUCTION


This game will be used for teaching tenses in English language. The materials for the game include boxes or baskets, cardboard paper and word cards. The teacher divides the class into four groups and each group is given a box or basket containing 10 word cards of the tense and other numerous word cards. The words given to each group of the students will be the same. The teacher gives ten minutes for each group to fish out the tense they will play with. For instance to play ‘go fishing’ on simple present tenses, for the purpose of identification and correct placement of the tense, the teacher directs each group to start the game by fishing and matching the words, at the same time. At the end of ten minutes, every group presents the word cards they fished and the corresponding sentences where they matched them and the whole class checks its correctness. Any group that finishes the fishing and matching of the correct words to the incomplete sentences first will win the play. The teacher also directs the students to make sentences with the tenses they have fished and also write them in their note books.  

APPENDIX G

Request for Validation of Instrument 
Department of Arts Education, 

University of Nigeria, 

Nsukka.

7th April, 2016.

Dear Sir/Madam, 

REQUEST FOR VALIDATION OF INSTRUMENT


I am a postgraduate student in Arts Education carrying out a research on the topic: “Effect of Manual Games on the Achievement of junior secondary school students’ in English Grammar in Igbo-Eze North Local Government Area of Enugu State”.


I therefore request your kind assistance in validating the instrument for data collection. I also enclose here information on the following aspects of the study: a brief introduction, purpose of the study, research questions, hypotheses, samples of the proposed lesson plan, draft of the test items and a copy of the test-blue print. 


Please, I would be grateful if you could give specialist comments in terms of clarity and appropriateness of all the enclosed documents prepared for the purpose of the research study. 


Thanks. 









Yours faithfully, 








Ugwu, Julieth Chizoba.

PG/ME.D/08/49908
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B – WAS WALKING 


   20  D – WAS MOVING 


   21  B- WERE WATCHING 


         22  B – WAS GETTING 


23  D – WERE STROLLING 


24  C – WAS CLIMBING 


25  D –  WAS SLEEPING 


26  B – WERE EATING 


27  C – ARE BEING TAUGHT 


28  B – IS READING 


29  C – IS BEING 


30  D ARE BEING


31  C- FIGHTING 


32  A – ARE PLAYING 


33. A – WERE WATCHING


34. B –  WOKE


35  C –  WAS GOING





70











1











18

















69





82











68











57





65











67





66





65





v





iii














57














PAGE  

